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Abstract

The aim of this study is to analyse the inclusion of the global citizenship education paradigm (GCED)
developed by UNESCO in social studies textbooks. For this purpose, the case study model, which is one of
the qualitative research designs, was used in the research. The data source of the study consists of 4th,
5th, 6th and 7th grade social studies textbooks prepared according to the 2018 curriculum. The fields
related to global citizenship education in the textbooks have been determined under the guidance of the
Global Citizenship Education Paradigm (GCED) developed by UNESCO. The “Global Citizenship Education
Review Form” was prepared by the researcher with reference to the publication titled “Global Citizenship
Education: Topics and Learning Objectives”, which is the first pedagogical guide of the GCED paradigm.
As a result of the research, it has seen that social studies textbooks do not directly include the concepts
of "global citizen", "global citizenship", "global citizenship education"”. It has been determined that social
studies textbooks support the cognitive and socio-emotional dimensions of UNESCO's understanding of
global citizenship education, but do not sufficiently support the behavioral dimension. Therefore, the goal
of raising individuals who feel the responsibility of others and turn this responsibility into action has not
been adequately achieved in the textbooks. Anothert result of the research is that the information that
guides the actions of individuals in social studies textbooks is conveyed without prompting students to
think critically.

Keywords: Globalization, global citizenship, global citizensihip education, social studies, social studies
textbooks, unesco

Introduction

The phenomenon of globalization nowadays affects not only states, institutions, and
structures, but also societies and individuals all over the world in all dimensions. Due to the
different dimensions, philosophical approaches, and past experiences, there is no consensual
definition of the concept. Although the concept of globalization started to be used in the 1960s
(Held and McGrew, 2003, p. 1), it has a history in Western thought dating back to the Ancient
Greek and Roman Stoics (Carter, 2005). It is known that there were many periods in the past when
people and societies came closer to each other, cultures fused and economies were in a
relationship. The globalization of that period was confined to the experiences of a limited portion
of the population due to the political structure and high transportation and communication costs
(Keohane and Nye Jr., 2003, p. 78). Keohane and Nye Jr. (2003, p. 75) state that today’s
globalization has two distinctive features that distinguish it from the experiences of the past, the
first distinguishing feature is its speed and the multiplicity of connections. The other
distinguishing feature of modern globalization is distance. In modern globalization, distances
across continents are more important than distances between regions.

Currently, the most commonly associated field with the concept of globalization is
economics. Globalization in this field is usually referred to changes in the capitalist organization
of production and society. These changes are expressed as the expansion of a process of capital
accumulation that until today has been largely national and limited to the borders of the nation-
state (Petras and Veltmeyer, 2001, p. 11). Globalization is also used to refer to the expansion and
depth of international flows of trade, capital, technology, and information within a single
integrated global market (Petras and Veltmeyer, 2001, p. 11). However, definitions of
globalization that are reduced to economic or technological areas are not accepted by globalists.
Globalists consider globalization to be a process dominated by interrelated social dynamics,
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military, political and cultural spheres (Held and McGrew, 2003, p.7). Increased interaction and
its consequences are not limited to the economic sphere but are also a social phenomenon, as
Giddens (1990, p. 64) defines globalization as “the concentration of worldwide social relations
that link local events in distant regions in such a way as to shape events occurring miles away”.
Therefore, today’s globalization is a phenomenon involving complex cultural, economic, and social

structures.

With the end of the Cold War, globalization weakened the ability of nation-states to
regulate their economies, and non-state structures working together with the economic
instruments at their disposal, but independent of them, undermined the power of states by using
these instruments (Griffin, 1995, p. 361), raising doubts about globalization. We also see the
negative consequences of globalization in the development of consumer culture. Consumption
habits are changing as a result of increasing competition with the global economy. Popular global
culture, which fuels consumption, causes globalization to be perceived as a threat. Individuals
have begun to be identified as consumers, either to find new consumers or among those who are
already addicted to consumption, with products that are often personalized or culturally specific
(Allman and Wallis, 1995, p. 30). This tendency, which is identified with global culture, refers to
the standardization of cultures and homogenization of consumption through the spread of mass
goods and economic development (Spring, 2001, p.7). In the 2023 Education Vision document, in
addition to the consumer society, other negative consequences of globalization are described as
follows;

“...Otherwise, we will all have to bear the consequences of global humanitarian crises such

as conflicts and international terrorism, migration movements, environmental and health

problems, economic interventions, racism, and xenophobia, to name just a few examples.

We cannot accept an understanding of a civilization that overly sanctifies competition by

saying “information society”, fuels consumption by saying “technology”, and that excludes

everyone except its society when it comes to “humanity” (MoNE, 2018, p. 7).

Raising individuals who can manage the crises and changes mentioned in the 2023
Education Vision has become both a duty and an obligation. In a changing world, there is a need
for a new understanding of citizenship that understands both the benefits and the problems of
globalization, takes an active role in solving problems, and can adapt to the globalizing world.
Citizenship has now evolved into an understanding that is intertwined locally, nationally, and
globally (Tuomi, Jacott, and Lundgren, 2008; cited in Tiinkler, 2020). This new understanding has
led to the emergence of global citizenship and the need to raise global citizens has led to the

emergence of global citizenship education.

UNESCO states that global citizenship is not a political identity but a sense of belonging to
a wider community and common humanity. UNESCO also underlines that global citizenship
emphasizes political, economic, social, and cultural mutual solidarity and interdependence
between local, national, and global (UNESCO, 2014). It is an indisputable reality that education
systems should review and update all elements to raise individuals with this understanding. Kan
(2009) stated that a broad universal citizen model should be drawn in education programs to
raise effective global citizens.

UNESCO, which is committed to realizing the goal of raising global citizens, which has
become the agenda of the whole world with Goal 4 of the 2030 Agenda for Sustainable
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Development at the UN level, monitors global and thematic indicators related to global citizenship
as standardized metadata. We see the reflections of UNESCO'’s definition of global citizenship in
these metadata. UNESCO’s main goals related to global citizenship education, which are
determined under the heading “Curriculum Content”, are stated as follows:

e Peace and non-violence,

e  Human rights and fundamental freedoms:

e  Cultural diversity and tolerance:

e The survival and well-being of humankind (UNESCO, 2018a)

Developed countries have made an effort to organize their education systems to raise
individuals with this new understanding of citizenship. Especially in these countries, many studies
have been conducted on global citizenship and global citizenship education. (Lee, 1989; {brahim,
2005; OECD, 2006, 2018; Gibson, Rimmington, & Landwehr-Brown, 2008; Schattle, 2008;
Ananiadou and Claro, 2009; Gaudelli, 2009; Bromley, 2011; Kotowski, 2011; Moon and Koo, 2011;
Oxley and Morris, 2013; Cabezudo, 2014; UNESCO, 2014, 2015, 2016, 2018a, 2018b; Oxfam
Institute, 2015; Osler and Starkey, 2015; Young, 2016; Goren and Yemini, 2017; Huo, 2020;
Estellés, and Fischman, 2020; Trang, 2021). These studies show that especially since the 2000s,
global citizenship has been researched in every aspect abroad. Despite the large number of studies
conducted abroad, it is seen that there are not enough studies on global citizenship and global
citizenship education in our country. When the literature is examined, there are studies examining
the global citizenship levels of teachers, preservice teachers, school administrators, and primary
and secondary school students, their attitudes, opinions, and perceptions towards global
citizenship, and studies examining social studies, citizenship, and democracy education curricula
in terms of global citizenship education and examining the phenomenon of globalization only in
the 7th grade social studies textbook (G6l, 2013; Ceylan, 2014; Uydas, 2014; Celikten, 2015; Colak,
2015; Balbag, 2016; Balbag and Tirkcan, 2017; Durmus, 2017; Yiiksel, 2018; Gilinaydin, 2019;
Ozkan, 2020; Akhan & Kaymak, 2021; Kanar, 2021; Tiirk and Atasoy, 2021). However, it is seen
that there is no research in the literature on how social studies textbooks should be in terms of
global citizenship education and how and how much global citizenship education is included in
the textbooks. Aslan (2016) stated that the education system in general and social studies
education, in particular, cannot maintain its traditional structure and functioning in the face of the
globalization phenomenon and that change is a necessity. It is important to know whether this
change is taking place or not, and if there is a change, which philosophy/understandings in global
citizenship education are adopted by the education system in our country. The 2030 Agenda for
Sustainable Development, which all member countries have committed to, has goals and
objectives that reflect the perspectives of different paradigms. The GCED paradigm developed by
the United Nations Educational, Scientific and Cultural Organization (UNESCO) was adopted as
the global citizenship education approach in this study because it gives importance to human and
cultural values instead of an educational environment based on competition and does not look at
globalization only from an economic perspective. Therefore, in this study, the reflection of global
citizenship education on social studies textbooks was examined and evaluated according to
UNESCO’s global citizenship education paradigm.
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Method

Research Model

The present research was conducted with a qualitative approach due to its subject matter
and case study, one of the qualitative research designs, was preferred. The most characteristic
feature of qualitative case studies is the in-depth investigation and description of one or more
situations in detail (Yildirim and Simsek, 2011; Bloor and Wood, 2006). In the present research,
the phenomenon of global citizenship education in social studies textbooks was accepted as a case.

Study Group

The study group of the research was determined by criterion sampling, as one of the
purposeful sampling methods. The basic understanding of the criterion sampling method is to
study situations that meet the criteria previously prepared by the researcher (Yildirim and
Simsek, 2011, p.112). The criterion previously determined for this research is the social studies
textbooks prepared and taught according to the 2018 social studies curriculum.

2018 social studies textbooks prepared according to the social studies curriculum;

4th Grade: Tiiysiiz, S. (2019). Primary School Social Studies 4 Textbook. Tuna Publishing
Ind. and Tra. CO., Ankara.

5th Grade: Sahin, E. (No Date), Secondary School and Imam Hatip Secondary School Social
Studies 5 Textbook. Anadol Publishing, Ankara.

6th Grade: Yildirim, C., Kaplan F., Kuru, H., Yilmaz, M. (2019). Secondary School and Imam
Hatip Secondary School Social Studies 6 Textbook. State Books First Edition.

7th Grade: Giiltekin, G., Akpinar, M., Nohutcu, M., Ozerdogan, P., Aygiin, S. (2019)
Secondary School and imam Hatip Secondary School Social Studies 7 Textbook. State Books
Second Edition.

Data Collection

The data in the present study were collected through document analysis. The analytical
process in document analysis includes finding, selecting, evaluating, interpreting, and
synthesizing the data in the documents (Bowen, 2009; as cited in Ozkan, 2019, p.2). There are a
series of stages (Yildirim and Simsek, 2011, pp. 193-201) that should be followed systematically
when conducting research with document analysis. Detailed information about these stages is
given below. a) Reaching the documents: Social studies textbooks were accessed from the
eba.gov.tr address of MoNE. b) Checking authenticity: Since the social studies textbooks were
obtained from eba.gov.tr established by MoNE, there was no authenticity problem. c)
Comprehending the documents: This is the stage where the researcher gathers information to
establish the relationship between the research questions and the documents and to better
understand the context in which the documents were developed (Ozkan, 2019, p. 32). At this
stage, the social studies curricula were examined first. Then, according to the characteristics of
the relevant social studies curricula, textbooks were reviewed within the framework of the
research questions.
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Analyzing the Data

Content analysis, which is used in qualitative research, was used to reveal the place of
global citizenship education in social studies textbooks. “Content analysis is an approach that
investigates social reality by objectively and systematically classifying, quantifying and inferring
the message contained in verbal, written and other materials in terms of meaning or grammar”
(Tavsancil and Aslan, 2001, p. 22). Bailey (1982) stated that documents can be analyzed in 4
stages: selecting a sample from the data subject to analysis, developing categories, determining
the unit of analysis, and quantification. These stages of the research are explained below
respectively.

1. Selecting a sample from the data subject to analysis: In the selected social studies
textbooks, only lectures were included and the table of contents, preparation and evaluation
questions, and bibliography were excluded from the analysis.

2. Developing categories: An important stage of content analysis is the category
development stage. Categories are structures covering the units of analysis (Bas and Akturan,
2008, p. 123). There are two different approaches to categorization. The first approach is to take
an existing category system, and the second approach is to group similar items by determining
the differences and similarities of message items according to other items (Bilgin, 2006, p.14,19).
In other words, categories are created afterward. Both approaches were utilized in this study. In
determining the categories and subcategories, the guide titled “Global Citizenship Education:
Topics and Learning Objectives” (UNESCO, 2015) prepared by UNESCO according to the global
citizenship education framework paradigm was taken into consideration. In this document, it is
emphasized that global citizenship education has three basic dimensions (Cognitive, Socio-
Emotional, and Behavioral). According to these learning areas, the inclusion of UNESCO’s global
citizenship approach (GCED) in the textbooks was carried out with the GCED Review Form
prepared by the researcher. While preparing the review form, the basic student characteristics
(p-23) in the UNESCO (2015) guideline, and the age group of the students in grades 4-7 in which
the social studies course is taught in Turkey (p.23) were taken into consideration. The “headings
and learning objectives” (p.31) and their main themes (p.38-41), the objectives that students are
aimed to achieve with global citizenship education (p.16), and keywords (p.43) were utilized.

3. Determining the unit of analysis: Units of analysis can be in many different forms such
as words, sentences, paragraphs, etc. In the present study, sentences and paragraphs were used
as units of analysis. Accordingly, the frequency of occurrence of categories and subcategories in
sentences or paragraphs was determined.

Table 1. Sample coding from the unit of analysis

Sentence or Paragraph (Unit of Code Subcategory Category
Analysis)
With the development and spread of the .
; National -
General Network, more foreign words Change Topics/issues
Issues/Problems

have started to enter our language.
In daily life, some people can use National Identit
Turkish and foreign words in the same Language Identity Y

. Consciousness/Acceptance
sentence. Consciousness
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4. Quantification: In the present study, quantification was used to compare global
citizenship education in social studies textbooks according to categories and subcategories, years,
and grade levels. During quantification, if the relevant category or subcategory was present in the
document, a value of “1” was given. Thus, it was determined how many times each category and
subcategory was repeated in social studies textbooks. Thus, both the dimensions of global
citizenship education and the distribution of categories in social studies textbooks were
determined.

Using the Data

Since the data used in the research are public data and the nature of the content of the
subject, institutions, organizations, and individuals cannot suffer any damage.

Validity of the Research

The characteristics of the documents analyzed for the validity of the research and the
stages of the creation of the “GCED Review Form” used to collect data were explained in detail.
While creating the findings, the common features of the findings were written and direct
quotations were made from the textbooks. Each stage of the research process was subjected to an
external evaluation by two experts and both the process and the accuracy of the products obtained
were evaluated and arrangements and corrections were made in line with their suggestions.

Reliability of the Research

Different techniques are used for the reliability of research. One of these techniques is
“time reliability” in which the same researcher codes and analyses the same documents at
different times (Balci, 2009, p. 174; Tavsancil and Aslan, 2001, p. 81). In this study, due to the large
amount of data to be analyzed and the lack of a researcher who is an expert in global citizenship
education and who can code this dense data set, the time reliability technique was used.
Accordingly, the researcher repeatedly coded the social studies textbooks according to all
categories and subcategories in the “GCED Review Form”, and as a result of this process, a
consensus was reached by consulting the expert opinion in the codings where there was
hesitation.

Ethical Permits of Research

In this study, all the rules specified in the “Directive on Scientific Research and Publication
Ethics of Higher Education Institutions” were followed. None of the actions specified under the
second section of the Directive, “Actions Against Scientific Research and Publication Ethics”, have
been carried out.

Findings

Analyzing the Cognitive Dimension of UNESCO's Global Citizenship Education
Approach in Social Studies Textbooks

The distribution of the cognitive dimension of UNESCO's understanding of global citizenship
education in 4th, 5th, 6th, and 7th grade social studies textbooks according to categories and
subcategories is given in Table 2.
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Table 2. Distribution of the cognitive dimension of UNESCO's global citizenship education in 4th, 5th, 6th and

7th grade social studies textbooks according to categories and subcategories

Q (5] [«5] (5] —_—
X ER ET 8T B
Categories Subcategories TEwE o5 E 2
f f f f f
Issues and Local Issues and Problems (Identification) - - - 1
Problems Local Issues and Problems (Causes) - - - - -
Local Issues and Problems (Solution Suggestions) - - - - -
National Issues and Problems (Identification) 17 21 27 30 95
National Issues and Problems (Causes) - 7 - - 7
National Issues and Problems (Solution Suggestions) 6 3 - 9
Global Issues and Problems (Definitions) 1 3 1 9 14
Global Issues and Problems (Causes) - - - 1 1
Global Issues / Problems Solution Suggestions - - - - -
Systems Local Systems and Structures (Identification) 3 4 - - 7
And Local Systems and Structures (Reasons for
Structures  Establishment) ’ ) ) ) )
Local Systems and Structures (Structural Problems) - - - - -
National Systems and Structures (Identification) 15 20 23 23 81
National Systems and Structures (Reasons for 2 1 i i 3
Establishment)
National Systems and Structures (Structural Problems) - - - - -
Global Systems and Structures (Description) - 1 - - 1
Global Systems and Structures (Reasons for i 1. ) 1
Establishment)
Global Systems and Structures (Structural Problems) - - - - -
Interaction  The Effects of Global Changes on People 18 13 12 26 69
and Interaction and Interdependence between 6 11 7 23 47
Engagement Local/National and Global Systems
Interaction and Interdependence between 1 i 1 13 15
Local/National and Global Systems
Cognitive Critical Thinking Skills - 5 - - 5
Skills Inquiry Learning Skills 3 2 - - 5
Media Literacy 1 5 4 6 16
Digital Literacy 6 11 14 13 44
Analytical Thinking Skills 4 - 19 7 30
Decision Making Skills - - - - -
Empathy Skills 2 - - 1 3
Problem Solving Skills - - - - -
Technology Literacy 7 - - 7
Creative Thinking Skills 7 2 - - 9
Citizenship  Legal and Constitutional Duties of the Individual 1 4 6 3 14
Legal and Constitutional Rights of the Individual - 27 19 21 67
Relationship of the Individual with International
Voluntary Organisations and Institutions i i i i i
Rights Arising from International Law Texts 9 6 - 2 17
Citizenship Approaches/Similarities - - - - -
Citizenship Approaches Differences - - - - -
TOTAL 109 148 133 178 568

The cognitive dimension in social studies textbooks was determined as the most common

dimension in the textbooks with a total of 568 statements.

In the category of issues and problems, there are a total of 127 statements (22.36% of
the total cognitive dimension) in the textbooks. The subcategories with the highest number of
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statements in this category are the subcategories related to national issues and problems with
121 statements, while the subcategory with the lowest number of statements is the subcategory
of local issues and problems with 1 statement. In the subcategories of national issues and
problems, disaster awareness and natural disasters were the most frequently identified
expressions with 24 expressions. Conscious consumption was emphasized in the textbooks and it
was included in the 4thgrade textbook with 7 expressions in total. The expressions identified with
the code of disadvantaged groups are mainly trying to gain empathy skills and are included in the
4th grade textbook as follows: “The woman had difficulty in driving her chair because the pavements
were not built by the disabled. Despite this, she was able to get to the front of the ATM, albeit with
difficulty.” (MoNE, 2019a.p.27). Current concerns arising from popular culture (consumerism,
destruction of existing culture) are included in the textbooks. The fact that popular culture
increases consumption under the name of identity acquisition is conveyed by emphasizing both
cultural change and conscious consumption. Efforts to raise awareness about how the media is
used by popular culture were also included in the 6th grade textbook. “The most effective tool for
popular culture to influence society is the media. Popular culture, television, general network,
newspapers, etc. are tried to be placed in the life of society through media tools.” (MoNE, 2019, p.
250). In the 7t grade textbook, the changes made by changing and developing communication
tools in social life are conveyed (MoNE, 2019c, p. 28). Developments in communication technology
are conveyed in the 7t grade textbook not only with the changes it creates but also as a need, a
basic human right (MoNE, 2019c, p. 31). However, the consequences of not knowing our rights
and responsibilities in communication are not mentioned in the textbooks. Technology addiction
and committing crimes with the misuse of social media (MoNE, n.d., pp.96-97) are some of the
consequences mentioned in the 5t grade textbook. The phenomenon of migration; especially the
settlement of educated individuals in foreign countries (brain drain) is included in the 7th grade
textbook as a negative phenomenon (MoNE, 2019c, p.113). The phenomenon of internal
migration is conveyed not only with its material aspect but also with the cultural interactions it
creates. In the 7t grade textbook, the importance of education is another topic covered in issues
and problems (MoNE, 2019¢, p.111). Expectations from education are conveyed in the 6t grade
textbook with a focus on country development: “Countries become strong to the extent that they
transform their manpower into qualified manpower through education. The characteristics of
qualified manpower are as follows: “They are entrepreneurs, they love their work.” (MoNE, 2019b,
p-221).” An understanding that sees education as human capital and emphasizes the functions of
nation-states in maximizing the employability performance of their citizens is identified in the
textbook with these statements. Coups against the democratic order are mentioned in the 7t
grade textbook (MoNE, 2019c, p.212), but no explanation is given about the forces that pose a
threat to the country’s problems. In the 6th grade textbook, the subject of gender is conveyed with
the value given to women in our nation, what has been done for the development of women’s place
in society and the rights provided, as well as violence against women, which is one of the current
problems (MoNE, 2019b, p.221), with expressions appropriate to gender discrimination and
opposition to violence. Copyright and patent rights were among the other topics covered in the
textbooks (MoNE, 2019b, p. 221; MoNE, 2019c, p. 35). The transfer of issues and problems
independent of systems and structures is also seen in the transfer of global issues and problems
in the 5t grade textbook. “Some gases released into the atmosphere from industrial plants trap
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sunlight and cause an increase in the greenhouse effect. As a result, the average temperature of our
Earth increases. Global warming is the increase in the average temperature of the Earth’s
atmosphere with the increase in the greenhouse effect.” (MoNE, n.d., p. 85). In the 5% Grade
textbook, it is stated that fundamental rights are under the guarantee of the Constitution in our
country, but they are not guaranteed in some countries (MoNE, n.d., p. 169). Sustainability is one
of the other topics covered in the 6th grade textbook (MoNE, 2019b, p. 221). However, the
statements focus on individuals and remain in the definition dimension. In general, global issues
and problems (global climate change, terrorism, starvation, migration, floods, and natural
disasters) were mentioned in the 7th grade textbook without specifying their relationship with
systems and structures, and the consequences of some global problems (starvation and
migration) were also included in the textbook (MoNE, 2019c, pp. 219-220). Current issues and
problems are also mentioned in global issues and problems. Global warming (MoNE, n.d., p.85),
deprivation of basic rights at the global level (MoNE, n.d., p.167), and change are among the issues
identified in the 5t grade textbook. In the 7t grade textbook, the positive developments
experienced during the Industrial Revolution process were conveyed (MoNE, 2019c, p.165-166),
but the colonialism in the period and the actions of the first countries that carried out the
Industrial Revolution in the global level, which also affect today, were not included in the textbook.

In the systems and structures category, a total of 93 statements (16.37% of all
statements in the cognitive dimension) were found in the textbooks. In the subcategory of local
systems and structures (identification), 7 statements were identified. Of the 84 statements in the
subcategories of national systems and structures, 81 were in the subcategory of definition, and 3
were in the subcategory of reasons for establishment. The continuity and changes of systems and
structures were included in the 4t grade textbook (MoNE, 2019a.p.12), the purposes of the
establishment and working principles of NGOs were included in the 6th grade textbook (MoNE,
2019b, p. 206), and the missions of NGOs to help, solidarity and cooperation and the goals of
supporting existing systems and structures were included in the 5th grade textbook.

In the textbooks, the judicial power and its functioning, the principle of the rule of law, and
individuals' access to justice were included in the 7th grade textbook (MoNE, 2019c. p. 208, (MoNE,
2019c. p. 31), and the statements that the decisions of judicial power can be audited were included
in the 6th grade textbook (MoNE, 2019b, p. 202). The actions taken against the system and
structures are included in the 6th grade textbook with the following statements with the narration
of the 15 July coup attempt: “No matter who uses the authority, the authority in the real sense
belongs to the nation, which is the true owner of the will. However, in some periods, illegal groups
who are uncomfortable with this authority used by the nation have tried to take over the structures
formed by the will of the nation by using force. Such acts attempted against the will of the nation are
called coups. Coups are not against the government, but directly against the nation.” (MoNE, 2019b,
p.209).

Examples of cooperation, interaction, and interdependence between national and global
systems and structures are rare in textbooks. In the 5th grade textbook, the only example of
cooperation between systems and structures is the vaccination of refugees who took refuge in our
country (MoNE, n.d,, p.28).
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In the interaction and engagement category, a total of 131 statements (23.06% of all
statements in the cognitive dimension) were found in the textbooks. The subcategory of the effects
of global changes on people is the most common in the category with 69 statements. In this
subcategory, the effects of the globalized world on individuals with the code word "Global Threats
and Opportunities” were conveyed in the 4th grade textbook with the following statements “I am
very happy when I receive encouraging letters from local and foreign car designers who like my
drawings. Recently, a world-renowned car designer sent me a signed book of his.” (MoNE,
2019a.p.19). Fairness in global systems and structures and the opportunities they create are also
present in the 4th grade textbook with the expressions of children (MoNE, 20194, p.19). However,
the expressions are limited to individual development and competition. It is seen in the 5th grade
textbook that technological developments increase interactions between individuals and societies
(MoNE, n.d., p.97). The dark side of colonialism after the geographical discoveries is conveyed in
the 7th grade textbook (MoNE, 2019c, p.66) and the experiences of colonialism in our country are
conveyed in the 4th grade textbook (MoNE, 2019a.p.153).

The effects of conflicts on the lives of individuals are included in textbooks. The effects of
conflicts on the lives, beliefs, and other areas of individuals and societies were conveyed both in
history (Talas, Malazgirt, and Crusades) and in the present-day Syrian Civil War. One of the code
words with the most frequent expressions in this subcategory is the code word “Interaction in
Culture and Civilisation”, which refers to the contributions of past civilizations to today’s
civilization. As an example of how widespread the interaction and interdependence between
societies is, the following statements can be shown in the 7th grade textbook; “Like the expression
“china”, which means quality dinnerware in English, the word “china” is a name derived from the
word “China” and is a name given to the Chinese who introduced the art of porcelain to the world.”
(MoNE, 2019c, p.89).

The reality of globalization shows itself in different dimensions in the textbook. In the
subcategory of interaction and commitment between local/national and global systems,
international conventions created by global systems and structures and accepted by states were
included in the 4t grade textbook (MoNE, 2019a.p.153), the interaction between systems and
structures was included in the 5t grade textbook (MoNE, n.d., p.28), and the inclusive aspect of
international systems and structures was included in the 6% grade textbook (MoNE, 2019b, p.
246). However, the textbooks do not mention the methods that an individual or society can follow
when the obligations arising from the conventions are not fulfilled. The only exception is the
following statements in the 6th grade textbook: “Furthermore, citizens can apply to the European
Court of Human Rights (ECHR) after using all domestic legal remedies.” (MoNE, 2019b, p.203).
Questioning inequalities in global governance systems is one of the aims of global citizenship
education. However, there are no statements in the textbooks about the problems that occur and
may occur in global systems and structures.

In the subcategory of interaction and interdependence between local/national and global
issues/problems, refugees and conflicts code and current issues and problems were included in
the textbooks. The civil war in Syria and the refugee problem were included in every grade level
exceptthe 5thgrade. For example, in the 4th grade textbook, this issue was conveyed by associating
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it with “empathy”, “solidarity” and Turkish foreign policy. “Turkey closely follows the Syrian crisis

281



Analysing social studies text... Karatekin, E., & Uzunoz, A.

just beyond its borders and takes defense measures against terrorist organizations in the region. It
also supports international initiatives to protect Syria’s territorial integrity and to resolve the
conflict peacefully.” (MoNE, 2019a, p.181). In the textbook, issues and problems are presented only
with their apparent consequences. The causes, their relevance to systems and structures, the
responsibilities that global systems and the global community should assume for a solution, and
the factors that prevent a solution are not included in the textbook. Similarly, the relationship
between the colonialism of the past and contemporary issues and problems is not included in the
textbook.

In the cognitive skills category, a total of 119 statements (20.96% of all cognitive
statements) are included in the textbooks. The most frequently covered cognitive skills are digital
literacy and analytical thinking skills. Critical thinking skills and enquiring learning skills were
included in the textbooks with only 5 statements each. In parallel with the increasing importance
of developing technologies, especially communication technologies, in the lives of individuals and
society, it has been determined that some skills are predominantly included in textbooks.

In the category of citizenship, there are a total of 98 statements (17.25% of all cognitive
statements) in the textbooks. It is seen that the statements are mostly about rights and duties and
rights arising from international legal texts. In the textbooks, individuals are encouraged not only
to learn about their rights but also to demand them, as can be seen in the following statements in
the 4th grade textbook: “However, every child has the right to nutrition, immunization against
diseases and quality health care. I expect the rulers of our country and the world to find solutions to
these problems as soon as possible.” (MoNE, 20194, p. 155). However, the textbook does not include
legal procedures, methods that can be followed, or what the individual or society should do if the
demands are not fulfilled. In the textbooks, fundamental rights are mentioned without any
relation to the relevant international law texts (MoNE, n.d.,, p.169). Although the references
suggest that citizenship rights are only related to sovereign states, the statement that individuals
can apply to the European Court of Human Rights when they think that the decisions of the legal
system in our country are wrong is also included in the 6t grade textbook (MoNE, 2019b, p.203).
The 7th grade textbook identifies the understanding of the social state with the principle of
equality that protects the rights and freedoms of citizens (MoNE, 2019c, p.208). The principles of
the rule of law (MoNE, 2019b, p. 193), the concept of participatory democracy (MoNE, 2019b, p.
204), the right to communication (MoNE, 2019c, p. 33), equality, freedom of movement, freedom
of thought, freedom of religion, conscience and worship, and the right to vote and be elected are
other rights and freedoms included in the textbooks. The development and change of the concept
of citizenship are conveyed through the development and changes in Europe. Citizenship in the
feudal system (MoNE, 2019c, p.160), periods when the views of the church were valid (MoNE,
2019c, p.150), the French Declaration of Citizens and Human Rights, and the Universal
Declarations of Human Rights (MoNE, 2019c, p.150) and the historical course of this change are
described in the 7th grade textbook. Although information about the development of the concept
of citizenship is given, today’s understanding of citizenship is not included in the textbooks.
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Analyzing the Socio-Emotional Dimension of UNESCO’s Global Citizenship
Education Approach in Social Studies Textbooks

The distribution of the inclusion of UNESCO’s understanding of global citizenship
education in the socio-emotional dimension in 4t, 5t 6th, and 7t grade social studies textbooks
according to categories and subcategories is given in Table 3.

Table 3. Distribution of the coverage of UNESCO's understanding of global citizenship education in the socio-

emotional dimension in 4%, 5t 6th and 7% grade social studies textbooks according to categories and
subcategories
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Identl‘.ay Commitment to Fundamental Rights - 8 - - 8
Consciousness

The Position of Individual Identity Consciousness
in Multiple Relationships

The Position of Social Identity Consciousness in
Multiple Relations

The Position of National Identity Consciousness
in Multiple Relations

Global Identity Consciousness 4 8 2 12 26

Sensitivity to Global Issues / Problems - - - - -

8 14 37 44 103

Developing Perspective on Humanitarian Issues 10 11 7 25 53
Relations between identities - - 2 11 13
Forms of Relationship between Identities 4 6 4 8 22
Attitudes and A'.ctltud.es and Values towards Diversity and 32 4 9 23 68
Values Diversity
Awareness of Differences and Diversity 2 1 3 - 6
Being open to differences and diversity 16 - - - 16
Social Skills Resisting All Forms of Social Oppression - - - - -
Violence Prevention - - - - -
Communication Skills 1 - - 17 18
Empathy 9 - - - 9
Conciliation and Mediation - - - - -
Conflict Management 2 - - - 2
Emotion Management - - - - -
Social Engagement 2 - - 2
Collaboration - - - 1 1
Entrepreneurship - 3 2 - 5
TOTAL 101 67 92 145 405

The socio-emotional dimension was included in social studies textbooks with a total of
405 statements.

In the identity consciousness category, there are 278 statements in total (68,64% of the
socio-emotional dimension). This category has the highest number of expressions in the socio-
emotional dimension in the textbooks. The importance of fundamental rights was included in the
5th grade textbook with the following statements: “Individuals of a society where fundamental
rights and freedoms are protected and utilized live in peace and security. In such societies, justice
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and equality are more easily achieved among people.” (MoNE, n.d., p.170). In the subcategory of the
position of individual identity consciousness in multiple relationships, a total of 34 statements
were identified in the textbooks. The need to define the attitudes and behaviors determined for
the individual as the roles of the individual and to exhibit the behaviors expected of them was
included in detail in the 6th grade textbook (MoNE, 2019b, p.12).

In the subcategory of the position of social identity consciousness in multiple relations, a
total of 19 statements were identified in the textbooks. The subcategory of the position of national
identity consciousness in multiple relations was the subcategory with the highest number of
statements in this category with 103 statements. The elements of our national culture were
conveyed in a detailed and multifaceted manner (offering coffee, kissing hands on holidays, laying
dowry). The importance of our religious beliefs in our national identity is stated in the 6th grade
textbook with the following statements: “Our religion has an important place in our acquisition of
values such as love, respect, truthfulness, compassion, courage, benevolence, responsibility, fairness,
love of homeland and nation.” (MoNE, 2019b, p. 19). The identification of national identity with the
religion of Islam is found in the 6t grade textbook (MoNE, 2019b, p. 18).

National identity is conveyed in the 6th grade textbook with elements such as benevolence,
hospitality, and love of animals (MoNE, 2019b, p. 19), which are stated to have existed during the
Ottoman Empire, especially through the narratives of foreign travelers and state officials. Under
the Turkish identity, “friendship”, “brotherhood” and “cooperation” were emphasized. Some of
the Turkish-Ottoman identity characteristics defined are as follows: Strong family structure,
solidarity in the neighborhood, hospitality, doing secret favors, and protecting animals.

Gender was included in the 6th grade textbook with the importance Turks attach to
women (MoNE, 2019b, p.217). The concept of justice was conveyed in the 7t grade textbook by
stating its importance as a state custom in ancient Turkish states (MoNE, 2019c, p. 199).

In the subcategory of the position of global identity awareness in multiple relations, a total
of 12 statements were identified in the textbooks. Cultures and civilizations outside our borders
must be included in the 4th grade textbook with positive expressions. Expressions such as the
Japanese’s hospitality (MoNE, 2019a, p.191), the Finns’ loyalty to their families, hospitality,
responsibility, reliability, and honesty (MoNE, 20193, p.175) are in line with the GCED objectives.
In addition, the common points of humanity are emphasized in the 5t grade textbook with the
transfer of common heritage (MoNE, n.d., p.191).

In the subcategory of developing a perspective on humanitarian issues, a total of 53
statements were identified in the textbooks. Continuity in culture and civilization, especially the
developments in science and technology, was included in the 4th grade textbook (MoNE, 20193,
p.98). These transfers draw attention as a positive approach in terms of understanding the
development of today’s civilization and not attributing it to a single person or culture.

In the subcategory of relations between identities, a total of 13 statements were identified
in the textbooks. Statements conveying the encounters of religious identities are included in the
7th grade textbook (MoNE, 2019c, p.65). In contrast to the hostility of the Christian world against
the Islamic world, the environment of tolerance in the Islamic world is conveyed in the 7t grade
textbook with the following statements: "We realized that your state was rising day by day and
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surpassing our state. We saw that the villagers who came under your father's rule were satisfied and
did not seek us again, and we were drawn to this comfort.” (MoNE, 2019¢, p.57).

In the subcategory of forms of inter-identity relations, a total of 22 statements were
identified in the textbooks. The place of tourism in relations was mentioned in the 5t grade
textbook.

In the category of attitudes and values, there are a total of 90 statements in the
textbooks (22'22% of the socio-emotional dimension). In the subcategory of attitudes and values
towards difference and diversity, there are 68 statements in total. In this subcategory, language,
religion, race, and gender discrimination are strongly opposed in the 4th grade textbook (MoNE,
20193, p.29). Combating prejudices (MoNE, 2019b, p. 32) and undesirable behaviors caused by
prejudices are mentioned in the 6th grade textbook (MoNE, 2019b, p. 27). Inclusion is one of the
most common code words in textbooks. Especially in connection with religious identity,
inclusiveness is mentioned in the 7t grade textbooks in terms of “living together” (MoNE, 2019c,
p. 37), or with past examples such as the “Nation” system and multiculturalism in the Ottoman
Empire (MoNE, 2019c, p. 62) and the aid provided by foundations regardless of religion, language,
race and thought (MoNE, 2019c, p. 169).

In the subcategory of awareness of differences and diversity, there are a total of 6
statements in the textbooks. To create this awareness, the reasons for differences were included
in a narrative transferred from individuals to societies (MoNE, 2019a, p. 193), and in the
subcategory of being open to differences and diversity, a total of 16 statements were identified in
the textbooks.

In the social skills category, a total of 37 statements (9.14% of all statements in the socio-
emotional dimension) were included in the textbooks. Communication and empathy skills are the
most frequently identified social skills with 18 and 9 statements, respectively. Examples of the
statements in the 7t grade textbook related to these skills are as follows: “For this reason, every
behavior of ours affects our environment. Positive communication behaviors that seem very small in
our daily lives can have great effects.” (MoNE, 2019c, 18).

Examining the Behavioural Dimension of UNESCO's Global Citizenship
Education Approach in Social Studies Textbooks

The distribution of the behavioral dimension of UNESCO's understanding of global
citizenship education in 4th, 5th, 6th, and 7th grade social studies textbooks according to categories
and subcategories is given in Table 4.
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Table 4. The distribution of the behavioral dimension of UNESCO's understanding of global citizenship
education in 4th, 5th, 6th, and 7th grade social studies textbooks according to categories and subcategories

Subcategories ) ) ) ) -
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Active Individual Participation Local 5 14
Citizeenship Individual Participation National - - - - -
Individual Participation Global - - - - -
Collective Participation Local 2 1 3 - 6
Collective Participation National 1 1 4 3 9
Collective Participation/Global 5 1 6 3 15
Political Participation at the Local Level - - - - -
Political Participation at National Level - 1 5 3 9
Political Participation at the Global Level - - - - -
Ethical Behaviour at the Local Level 3 - - - 3
Ethical Behaviour at National Level - - 3 - 3
Ethical Behaviour at the Global Level - - - - -
Planning and Organisation - - - - -
Working in Co-operation - - - - -
Being a Role Model 4 - 1 - 5
TOTAL 18 7 25 14 64

A total of 64 statements in social studies textbooks are included in the “Active Citizenship”
category. A total of 14 statements were identified in the local subcategory of individual
participation. The statements generally convey examples of individual participation in projects,
competitions, and similar activities initiated by official institutions (MoNE, 20193, p.44). Some
examples are conveyed in the 5% grade textbook in connection with the national culture of the
actions initiated by individuals with the following statements: “Yasin said, "We see ourselves as
deficient in recycling. However, this is a value that comes from our own culture. [ want to take our
brand abroad to prove that recycling has an important place in Turkish culture.” (MoNE, n.d., p.139).
The place and importance of systems and structures in individuals’ rights-seeking actions are
conveyed in the 6% grade textbook (MoNE, 2019b, p.40).

In the collective participation local subcategory, only 6 statements were identified in the
textbooks. As it was determined in the local subcategory of individual participation, the
statements conveyed not the actions initiated by individuals, but the actions in which individuals
were participants in the 4th grade textbook with the following statements: “Narin Sézen Orug said,
"We are trying to give values education to students with the project called "Let Every Class Have an
Orphan Sibling". In this way, our children learn tolerance, love, and empathy."” (MoNE, 2019a, 27).

In the collective participation national subcategory, only 9 statements were identified in
the textbooks. Statements conveying what was done as a nation during our War of Independence
were evaluated in this subcategory (MoNE, 20194, p. 57). The statements convey both exemplary
behaviors and actions that individuals can take to improve the world.

In the global subcategory of collective participation, 15 statements were identified in the
textbooks. The statements generally convey the work of NGOs in the 4th grade textbook (MoNE,
2019a, 123). The cooperation of national and global systems is included in the 5t grade textbook
with the following statements: “With the contributions of the World Health Organisation and
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UNICEF, the Ministry of Health of Turkey launched a vaccination campaign for guests (refugee,
migrant, etc.) children under the age of 5.” (MoNE, n.d., 28). Global cooperation for the global
benefit in systems and structures was conveyed through the actions of the systems and structures
of the Republic of Turkey at the global level (MoNE, 2019b, p.242). In the subcategory of political
participation at the national level, 9 statements were identified in the textbooks. Although the 6th
grade textbook emphasizes the importance of participation in elections (MoNE, 2019b, p.210),
political participation is not limited to elections in the textbooks. In the Grade 6 textbook, the
prevention of the coup attempt with the actions of the people (MoNE, 2019b, p.209) emphasizes
the importance of individual participation at the national level. The importance of NGOs, media,
or public opinion formation in political participation is also mentioned in the 6th grade textbook
(MoNE, 2019b, p.204). In the subcategory of ethical behavior at the local level, 3 statements were
identified in the textbooks. One of the statements identified with the code word “saving” was
included in the 4th grade textbook (MoNE, 20193, p. 141).

In the subcategory of ethical behavior at the national level, 3 statements were identified
in the textbooks. The statements aim to raise awareness against the piracy of works such as ideas,
thoughts, and works of art (MoNE, 2019b, 151). In the subcategory of being a role model, 5
statements were identified in the textbooks. The heroic actions of women in the War of
Independence and especially the actions of women; taking responsibility, and standing up against
injustice and inequality are behaviors expected from global citizens.

Analyzing the Distribution of UNESCO’s Understanding of Global Citizenship
Education in Social Studies Textbooks According to Dimensions

The cognitive, socio-emotional, and behavioral dimensions of UNESCO's understanding of
global citizenship education in 4th, 5th, 6th, and 7t grade social studies textbooks are given in Table
5.

Table 5. Distribution of UNESCO's understanding of global citizenship education in 4, 5%, 6th and 7th grade
social studies textbooks according to dimensions

Cognitive Dimension Socio-Emotional Dimension Behavioural Dimension
f f f f f %
568 54,77 405 39.05 64 6.17

When Table 5 is examined, it is seen that the cognitive dimension of global citizenship
education is the most common dimension of global citizenship education in 4th, 5t, 6t and 7t
grade social studies textbooks with a rate of 54.77%, followed by the socio-emotional dimension
with a rate of 39.05%. The behavioral dimension (6.17%) was the least common dimension of
global citizenship education in social studies textbooks. According to these findings, it can be said
that social studies textbooks support the cognitive and socio-emotional dimensions of UNESCO’s
understanding of global citizenship education, but do not support the behavioral dimension very

much.

Conclusion and Discussion

The present research was conducted based on the document “Global citizenship
education: topics and learning objectives” (GCED) prepared by UNESCO to respond to the
guidance needs of member countries in incorporating global citizenship education into their
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education systems (UNESCO, 2015, p.7). GCED includes three basic conceptual dimensions
(cognitive, socio-emotional, and behavioral) that are common to various definitions and
interpretations of global citizenship education. All of these dimensions of global citizenship
education are discussed below based on the findings.

When the GCED learning outcomes are analyzed, they include not only the acquisition of
knowledge but also its interpretation and critical questioning of knowledge (UNESCO, 2015). The
adequate and effective reflection of UNESCO’s cognitive goals of global citizenship education in
textbooks will show the level of realization of these goals in textbooks.

“Topic and problems” was the category with the most statements in the cognitive
dimension in social studies textbooks. Social studies is an important course because it enables
children to be aware of the problems of today’s societies by focusing on the past and the present
(Arin and Deveci, 2008, p. 171). To teach current issues, students need to be equipped with the
appropriate tools to cope with the problems they face or will face in every moment of their lives,
from local to global (McBee, 1996). In today’s world, issues and problems are often interrelated
and interactive. NCSS also emphasizes this interaction by stating that human experience is an
increasingly globalized phenomenon in which people are constantly affected by transnational,
intercultural, multicultural, and multiethnic interactions (NCSS, no date). The emergence of the
first Covid-19 case in Wuhan, China on 31 December 2019 (URL 1) shows us how fragile and
interconnected our world is, and how important it is to understand the interactions between the
issues and problems concerning our world. These interactions and relationships make it
compulsory for us to understand the interactions of local and national issues and problems with
issues and problems at the global level.

When the textbooks are analyzed, it is seen that national issues and problems are
conveyed predominantly, while local and global issues and problems are conveyed less. In all the
social studies textbooks analyzed, local/national/global issues and problems were mostly
conveyed at the level of description, and expressions about the causes and solution suggestions
were very few in the textbooks. The reasons for and solutions to these issues and problems are
explained without a critical perspective and adequate mention of the effects of historical,
geographical, political, economic, religious, technological, media, or other factors. However,
according to the GCED paradigm, individuals need to recognize the engagement with local,
national, and global issues, structures and processes. In addition, individuals are expected to
question the relationships between contemporary issues and problems with global issues and
problems and with existing systems and structures.

In social studies textbooks, interactions and interdependencies between issues and
problems are conveyed through global changes affecting culture, negativities caused by the
strengthening of popular culture, and refugees. However, refugees are presented only as a result
and the subject is associated with “empathy”, “solidarity” and Turkish foreign policy. The current
Covid-19 pandemic is important in terms of showing the relations between systems and
structures with issues and problems. The pandemic also reminded us of the existence of global
institutions that had not attracted our attention before, their importance in today’s world, and

their role in issues and problems that transcend nation-state borders.
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The causes of popular culture and the possible consequences of the misuse of
communication technologies are included in the textbooks from a broad perspective (economic,
technological, media, and culture). The effects of historical, geographical, political, economic,
religious, technological, media, or other factors are not sufficiently addressed in the presentation
of other issues and problems. Statements at the level of knowledge transfer do not encourage
students to conduct research, analyze data or critically approach the information conveyed in the
process of acquiring knowledge. When the textbooks are analyzed, it is also seen that the relations
of issues and problems with systems and structures are not specified.

When the social studies textbooks are analyzed, it is seen that the subcategory with the
most expressions in the systems and structures category is national systems and structures and
the subcategory with the least expressions is local systems and structures. The statements about
systems and structures in social studies textbooks remained mostly at the level of definition.
There are very few statements about the problems of systems and structures. This situation does
not allow learners to question to what extent local/national and global systems and structures
have been able to fulfill their founding purposes in the historical process and why they have not
been able to fulfill these purposes sufficiently.

When the learning objectives in the GCED paradigm (UNESCO, 2015, p.32) are analyzed,
the importance of systems and structures in global citizenship education is seen. Therefore, it can
be said that there are differences between UNESCO's and 2018 social studies curriculum's views
of systems and structures. In the 2018 social studies curriculum, the necessity of systems and
structures is emphasized. GCED, on the other hand, aims to convey the interactions and
interdependencies between systems and structures, as well as a critical approach to systems and
structures (good governance, rule of law, and transparency). The GCED states that the meaning of
decisions taken not only in the individual's nation-state but also at the global level, anywhere in
the world, for the individual and society should be considered (UNESCO, 2015). However, when
the textbooks were analyzed, it was seen that the interactions and interdependencies between
systems and structures were not adequately conveyed. We see this situation in the statements
reflecting international conventions in the textbooks. The rights gained by the conventions to the
individual were included in the textbooks without mentioning the relations of these conventions
with global systems and structures. Some of the studies carried out by global systems and
structures in cooperation with national systems and structures in our country are included in the
textbooks without any reference to global systems and structures. In social studies textbooks, very
few statements were identified in which interactions and interdependencies between systems
and structures were included. Statements stating that refugees in our country are vaccinated in
cooperation with global systems and structures (MoNE, 2018d, p.28) and that citizens can apply
to the ECHR when internal legal procedures in our country are completed (MoNE, 2018d, p.203)
are examples of these limited transfers. Inequalities and injustices in systems and structures are
not mentioned or criticized in social studies textbooks. How can decisions made somewhere in
the world affect the current and future well-being of people and the environment? Thinking about
this question and its answers is one of the learning objectives of global citizenship education
(UNESCO, 2015, p-32). Social studies textbooks do not seek to answer this question and only
mention the effects of some international conventions. The effects of factors that influence
individuals’ perspectives (gender, age, religion, ethnicity, culture, socio-economic and
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geographical context, ideologies and belief systems, or other conditions) on systems and
structures emphasize another aspect of global citizenship education (UNESCO, 2015, p.34).
However, these factors affecting systems and structures are not mentioned in social studies
textbooks.

Good governance, rule of law, democratic processes, and transparency (UNESCO, 2015,
p.32) are considered within systems and structures in global citizenship education. The
importance of the rule of law and democratic processes is emphasized in social studies textbooks.
However, transparency, which is a principle related to the accountability and control of systems
and structures, was not included in the textbooks. The fact that only the responsibilities of systems
and structures are mentioned in the textbooks without stating that they are structures established
by human beings for human beings and by human beings and that they can be audited can be
considered as a deficiency in the textbooks. Another deficiency identified is that it does not make
learners critically question the extent to which systems and structures fulfill their responsibilities.

In the category of interaction and interdependence, the subcategory with the highest
number of statements in social studies textbooks is “the effects of global changes on people”.
Statements in the subcategories of "interaction and connectedness between local/national and
global systems" and “interaction and interdependence between local/national and global
issues/problems” were limited. This situation prevents students from learning global citizenship
issues in the social studies course in a context-based way. Since context-based learning is a
learning approach that focuses on the importance of the context of knowledge in real life (Rose,
2012, p. 799), the content of social studies textbooks should enlighten students about why they
should learn global citizenship knowledge and how they should use this knowledge.

In social studies textbooks, it was determined that current interactions and loyalties were
emphasized in the interaction and loyalty category. However, conveying the fact that today's
civilization is not born from a single source can be seen as an important basis for today's cultural
uniformization. It is important to explain the existence and contributions of other cultures against
the uniformization and consumer culture triggered by popular culture. In the textbooks,
interactions with the global world are evaluated from the perspective of the nation-state. In
textbooks where the material dimensions of global interactions are emphasized, the approach to
education is conveyed with a focus on national development (MoNE, 2019b, p. 221). The textbooks
emphasize common heritage and global peace. However, the encounters between societies and
cultures are conveyed through wars and conflicts. The interactions of global systems and
structures with national systems and structures are presented in some case studies, albeit very
few. The importance of raising students' awareness to understand the prejudices caused by the
negative situations experienced in the past (colonialism, genocides, wars of economic and cultural
domination) and to prevent these negativities from happening again is obvious. However, it is
seen that the effects of the colonial period are not sufficiently reflected in social studies textbooks.

The reality that decisions taken anywhere in the world can affect individuals’ own lives is
not included in the textbooks. The fact that beliefs and values influence social and political
decision-making processes at local, national, regional, and global levels (UNESCO, 2015) is
another GCED objective that is not included in the textbooks. In the social studies textbooks, the
effects of the globalizing world on individuals are described with the code word “global threats
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and opportunities” and the opportunities in the education and employment market provided by
globalization. The inclusion of current issues and problems in the textbooks with the code word
“refugees and conflicts” in the subcategory of interaction and engagement between local /national
and global issues/problems will contribute to students following these current events and
problems with interest, developing critical thinking and problem-solving skills, better
understanding the world in which they live as citizens, increasing their awareness at the global
level, and gaining affective characteristics such as tolerance and empathy (S6men, 2020).

In social studies textbooks, statements related to critical thinking and inquiry learning
skills are less common than statements related to media literacy, digital literacy, and partially
technology literacy skills. Altay (2020) examined secondary school social studies textbooks in
terms of skills and found that critical thinking, decision-making, and problem-solving skills, which
are important for global citizenship education, are among the least common skills in textbooks.
Demir and Ozyurt (2021) examined the achievements in the 2018 social studies curriculum and
the activities and questions in 4th, 5th | 6t and 7th grade social studies textbooks in terms of 21st
century skills. As a result of their research, they suggest that social studies textbooks and curricula
should be enriched to develop students’ 21st century skills and should be inclusive in terms of 21st
century skills. These findings show that social studies textbooks do not sufficiently support global
citizenship education in terms of cognitive skills.

UNESCO emphasizes critical citizenship literacy (UNESCO, 2015, p.23), which reflects the
change in the concept of citizenship in global citizenship education and reinterprets citizenship.
It is stated in the literature that the primary course that can reflect this new understanding of
citizenship, which is changing with the globalizing world today, is the social studies course, which
has an important place in the citizenship education of countries (Keskin, 2009; Oztiirk, 2009;
NCSS, 1994. cited in Kus and Aksu, 2017, p.19). Therefore, social studies textbooks are expected
to reflect this new understanding of citizenship in their content. According to the findings of the
study, it was determined that in the category of citizenship, the legal and constitutional rights of
the individual were given more space in social studies textbooks than the legal and constitutional
duties of the individual. No statements were found in the subcategories of the citizenship category
such as the relationship of the individual with international voluntary institutions and
organizations, citizenship approaches/similarities, and citizenship approaches/differences.
However, similarities and differences in different definitions of citizenship are one of the topics
targeted to be learned with GCED (UNESCO, 2015). With this learning objective, in which the
effects of similarities and differences in rights and duties on today's understanding of citizenship
can be examined, it will be easier for us to understand others in our common world with a focus
on rights and responsibilities. In Global citizenship education, it is aimed at learning about the
similarities and differences in rules and decisions in different societies, and how they are acquired
and owned (including history, geography, and culture) (UNESCO, 2015, p.32), rather than simply
transferring existing rights and obligations. In the social studies, textbooks examined, efforts to
recognize others were made through the transmission of daily life habits, certain cultural norms,
or, exceptionally, differences in beliefs. However, citizenship practices and achievements in
different geographies are not explained both historically and currently. Democratic political
debates and actions are not included except for the actions of the people against the 15 July Coup
Attempt. In social studies textbooks, it is stated that fundamental rights are protected by
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achievement stories and international conventions and institutions. However, the reality is that
fundamental rights are not only under the guarantee of sovereign states but also defended by “the
entire human community as a whole” and have to be protected all over the world through global
systems and structures (Carter, 2005, p.26) is not included in the textbooks. Social studies
textbooks also do not display a critical approach to global systems and structures in terms of
violations of fundamental rights.

UNESCO defines the socio-emotional dimension of global citizenship education as “values,
attitudes and social skills that enable learners to develop emotionally, psycho-socially and
physically and to live respectfully and peacefully with others” (UNESCO, 2015, p.22). Firstly the
individual must define himself/herself and be aware of his/her identity characteristics while
positioning others in this dimension This is possible with good identity awareness.

Identity, which is an important element of the social integration process, has an important
place in social studies curricula both in Turkey and in the world. In the 2018 social studies
curriculum, this important topic is covered in a concentrated manner in the learning area of
“Individual and Society”. In UNESCO's framework paradigm for global citizenship education,
identity is central and emphasized as one of the important foundations for understanding the
global dimension of citizenship. In this document, the importance of the individual discovering
his/her individual, social and national identity characteristics is also stated and it is stated that in
global citizenship education, individuals should learn their own identities and how they position
these identities in multiple relationships (e.g. family, friends, school, local community, country)
(UNESCO, 2015, p.23). It should not be forgotten that the encounters of individuals and societies
with differences and diversity today are much more than in the past. Therefore, global citizenship
education aims to enable students to recognize and appreciate differences and multiple identities
(culture, language, religion, gender, and common humanity) and to develop skills to live in an
increasingly diverse world (UNESCO, 2015, p.16). In line with these goals, global citizenship
education that will be provided to individuals from an early age for they to have a correct sense
of identity will make important contributions to the common future of the world. It is important
how identity awareness is given in textbooks, which is an important part of this education. In the
present study, it is seen that religious identity in social studies textbooks in the subcategories of
individual, social, and national identity is conveyed by identifying it with national identity. The
textbooks also include texts that teach religious identity, attitudes, and values. In addition, efforts
to raise awareness of students against cultural uniformization and cultural degeneration by
highlighting the elements of national identity defined by religious identity were also observed in
the textbooks. Sen (2019), in his research examining the 2018 social studies curriculum, states
that this curriculum has shifted towards an ethno-religious nationalism compared to previous

curricula.

Studies (Acaralp, 2009) have shown that although we have exhibited the culture of living
together despite all the differences for centuries, today we are segregated even within ourselves
at the micro level. Education has important duties in eliminating these segregations. However, it
is seen in the present study that social studies textbooks do not convey the importance of identity
in multiple relationships, which would contribute to the reduction of segregation.
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In social studies textbooks, identity is tried to be gained by defining individual roles. There
are limited statements in social studies textbooks about developing positive relationships with
people from diverse and different backgrounds (UNESCO, 2015, p.35). Statements about the value
of different cultures and societies and different perspectives beyond one’s own experiences
(UNESCO, 2015, p.36) are included at a certain level in social studies textbooks. Multiple identities
belonging to and related to different groups (UNESCO, 2015, p.35), which are included in global
citizenship education, are conveyed in social studies textbooks. There are also efforts to
understand the similarities and differences between societies and cultures (beliefs, language,
traditions, religion, lifestyles, ethnicity) (UNESCO, 2015, p.36) in social studies textbooks.

The inclusiveness of religious identity in the textbooks is conveyed concerning the positive
attitudes and values that are aimed to be acquired. Confrontations between religious identities
are generally conveyed through conflicts, injustices, and negative expressions in textbooks. Even
if the statements conveying historical realities are generally true, the only reason for the events is
likely religious differences, which may foster negative feelings in students towards others.

Textbooks should convey the interactions with others and the contributions of these
interactions to civilization by using positive and constructive language. When social studies
textbooks are examined, it is conveyed that civilizations have influenced each other starting from
the oldest civilizations (Sumer, Babylon, Assyria) until today. This interaction is explained in social
studies textbooks with an emphasis on common heritage and its concrete existence today. How
are we connected to the wider world beyond our immediate environment and through different
methods (media, travel, music, sports, culture)? (UNESCO, 2015, p.35) The answers given to the
question were generally focused on conflicts, trade, and tourism. The goal of gaining an
understanding of a common identity potential (a sense of belonging to common humanity, respect
for differences, and diversity) is included in social studies textbooks with the importance given to
common heritage.

In UNESCO’s global citizenship education guideline document, the learning objectives
include the goal of “showing respect and appreciation for difference and diversity, developing
empathy and solidarity towards other individuals and social groups” (UNESCO, 2015, p.31). As
the ultimate goal of global citizenship education, the learning of common values (respect,
tolerance and understanding, solidarity, empathy, care, equality, inclusiveness, and human
dignity) (UNESCO, 2015, p.36) is emphasized in learning to live together in peace. These aims and
objectives show that individuals should have certain attitudes and values for global citizenship
education. Therefore, social studies textbooks, which are an important element of global
citizenship education, should include content that will provide these attitudes and values. In the
present research, a total of 90 statements were identified in the category of attitudes and values
in social studies textbooks. The subcategory with the highest number of statements in the
category of attitudes and values in textbooks is the attitudes and values towards difference and
diversity subcategory. Recognizing others, being inclusive, helping, respecting, and empathy are
the most frequently encountered attitudes and values that are also targeted in global citizenship
education. Itis thought that the increasing refugee population in our country has affected the 2018
social studies curriculum. This situation may be a reason why the common values determined for
peaceful coexistence, which is one of the main goals of global citizenship education, are frequently

293



Analysing social studies text... Karatekin, E., & Uzunoz, A.

seen in social studies textbooks. Being inclusive, respect for differences, fighting against
stereotypes and prejudice, tolerance shown with our religious identity in the past periods and
experiences of living together in peace, and efforts to create awareness about individual
differences for social differences are also included in the textbooks. Young (2016) analyzed South
Korean textbooks and found similar results. Based on the results of this study, there is an increase
in global citizenship themes aiming to embrace cultural differences in South Korean textbooks.
Despite this increase, the researcher concluded that children from families with different cultures
feel discrimination from their peers in schools. This situation shows that the socio-emotional
dimension of global citizenship education cannot be gained only through textbooks and that this
education should be handled in a multidimensional and inclusive manner.

Social skills are “the ability to understand the feelings, thoughts and behaviors of other
individuals in various interactions, both one’s own and by empathizing and to show behaviors by
that understanding” (Cubuk¢u and Giiltekin, 2006, p.167). The skills (communication,
negotiation, conflict management, and resolution, accepting different perspectives, non-violence,
reconciliation and mediation, emotion management, etc.) (UNESCO, 2015, p.35-36), which are
also the ultimate goal of global citizenship education, are examined in this category. In the study,
there were no statements about resisting all kinds of social pressure, preventing violence,
reconciliation and mediation, and emotion management skills in social studies textbooks. It is
thought that the reason why communication, empathy, and entrepreneurship skills are more than
other social skills in these textbooks is the developing and increasing understanding of
communication, refugees, and employment-oriented education.

The least covered dimension of global citizenship education in the textbooks was the
behavior dimension. The subcategories in which there are no statements in this dimension are
political participation at the global level and planning and organization subcategories.
Considering that learning that does not turn into action and behavior is not accepted as real
learning, it can be said that the behavioral dimension, which is an important dimension of global
citizenship education, is the weakest point of social studies textbooks in terms of global
citizenship education. Tiirk and Atasoy (2021), in their research examining the 2018 social studies
curriculum in terms of global citizenship education, found that the achievements were not
distributed in a balanced manner according to the dimensions of global citizenship, and less
emphasis was placed on the global participation dimension, which requires behavior. The fact that
the concept of citizenship in social studies textbooks is conveyed only in the focus on rights and
duties, and democratic political discussions and actions are not included shows that the liberal
individualist view is mostly adopted in the understanding of active citizenship in social studies
teaching in our country. According to the liberal individualist view, active citizenship is when
individuals are expected to remain outside the state and contribute only in a certain way to the
reproduction of the state in return for the benefits of organizational membership (citizenship)
(Lawson, 2001, p. 166). By learning the types of civic engagement (advocacy, community service,
media, formal governance processes such as voting) for individual and collective action not only
in one's society but also in other cultures and societies (UNESCO, 2015, p.38), global citizens will
be able to strive for solutions to global problems.
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Recommedations

1. For an effective global citizenship education in social studies textbooks, it is thought that
a balanced distribution of content covering all three dimensions of global citizenship education
(cognitive, socio-emotional, behavioral) would be beneficial.

2. It was observed that global interactions of topics and problems were not included in
social studies textbooks. Therefore, it is thought that the inclusion of topics and problems with
their global interactions in the textbooks will help to better understand today's world problems.

3. Textbooks should include content that will encourage students to develop a critical
approach towards the approaches of local, national, or global systems and structures to issues and
problems, the decisions they make, and the implementation processes of these decisions.

4. It is thought that explaining the understanding of citizenship in our country by
comparing it with the existing understandings of citizenship in the world in the textbooks will
enable individuals to better understand the importance of citizenship rights.

5. Conducting the present study, which examines the inclusion of global citizenship
education in social studies textbooks, for other textbooks taught at different levels of education
would be beneficial in terms of bringing a holistic perspective to global citizenship education in
the Turkish Education System.
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Sosyal Bilgiler Ders Kitaplarinin UNESCO’nun Kiiresel
Vatandashk Egitim Paradigmasi A¢isindan Incelenmesi

Giris

Kiiresellesme olgusu gliniimiizde tiim diinyada her boyutu ile sadece devletleri, kurum ve
yapilar1 degil toplumlari ve bireyleri de etkilemektedir. Gliniimiizde kiiresellesme kavraminin en
fazla iliskilendirildigi alan ekonomidir. Ancak artan etkilesim ve bunun sonuglarinin sadece
ekonomi alani ile sinirli olmadigini ayni zamanda toplumsal bir olgu oldugunu Giddens (1990, s.
64)'1in “Uzak bolgelerdeki yerel olaylar1 kilometrelerce uzakta meydana gelen olaylarla
sekillendirecek sekilde birbirine baglayan diinya capinda sosyal iliskilerin yogunlasmas1” olarak
ifade ettigi kiiresellesme taniminda da gormekteyiz. Dolayisiyla giliniimiiz kiiresellesmesi
karmasik kiiltiirel, ekonomik ve toplumsal yapilari ilgilendiren bir olgudur.

Degisen diinya ile kiiresellesmenin hem faydalarin1 hem de ortaya ¢ikardigi sorunlari
bilen, sorunlarin ¢6zlimiinde aktif rol alan, kiiresel bir kéye doniismiis diinyamiza uyum
saglayabilen yeni bir vatandaslik anlayisina olan ihtiyag kiiresel vatandaslik kavraminin; kiiresel
vatandaslar yetistirme ihtiyaci da kiiresel vatandaslik egitimi kavraminin ortaya ¢cikmasina neden
olmustur. Gliniimiizde vatandaslik, yerel, ulusal ve kiiresel olarak i¢ ice gecmis (Tuomi, Jacott ve
Lundgren, 2008; akt: Tiinkler, 2020) bir anlayisa evrilmistir. United Nations Educational,
Scientific and Cultural Organization (UNESCO) kiiresel vatandaslig1 siyasi bir kimlik olarak degil,
daha genis bir topluluga ve ortak insanliga ait olma duygusu oldugunu belirterek; yerel, ulusal ve
kiresel arasindaki politik, ekonomik, sosyal ve kdltiirel karsilikli dayanismayi ve birbirine
baghlig1 vurguladiginin altim1 ¢izmektedir (UNESCO, 2014). Bu anlayisa sahip bireylerin
yetistirilmesi i¢in egitim sistemlerinin tim unsurlarin1 gézden gecirmesi ve gilincellemesi
tartisilmaz bir gercgekliktir.

Gelismis tilkeler; egitim sistemlerini bu yeni vatandaslik anlayisina uygun bireyler
yetistirmek icin bir diizenleme cabasi icerisine girmisler ve oOzellikle bu iilkelerde kiiresel
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vatandaslik ve kiiresel vatandaslik egitimi konusunda bircok arastirma yapilmistir. Yurt disinda
yapilan ¢ok sayida arastirmaya karsin tilkemizde kiiresel vatandaslik, kiiresel vatandaslik egitimi
ile ilgili yeterli calismanin olmadig1 goriilmektedir. Literatiirde sosyal bilgiler ders kitaplarinin
kiiresel vatandaslik egitimi acisindan nasil olmasi gerektigi ve ders kitaplarinin kiiresel
vatandaslik egitimine nasil ve ne kadar yer verildigine dair herhangi bir arastirmanin olmadigi
gorilmektedir.

Kiiresel vatandaslik egitimi anlayislari arasinda BM’ye bagl bir kurum olarak 1946 yilinda
kurulan “Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiitii (United Nations Educational, Scientific
and Cultural Organization (UNESCO) tarafindan gelistirilen Global Citizenship Education
Paradigm (GCED) (Kiiresel Vatandaslik Egitim Paradigmasi), rekabete dayali bir egitim ortami
yerine insani ve kiiltlirel degerlere 6nem vermesi ve kiiresellesmeye sadece ekonomik boyutu ile
bakmamasi nedenleri ile bu arastirmada kiiresel vatandaslik egitim anlayis1 olarak
benimsenmistir. Bu arastirmada da kiiresel vatandaslik egitiminin sosyal bilgiler ders kitaplarina
olan yansimasi UNESCO’nun kiiresel vatandaslik egitimi paradigmasina gore incelenmis ve
degerlendirilmistir.

Yontem

Bu arastirma konusu geregi nitel bir yaklasimla yiritilmiis ve nitel arastirma
desenlerinden durum c¢alismasi tercih edilmistir. Bu arastirmada sosyal bilgiler ders kitaplarinda
kiiresel vatandaslik egitimi olgusu bir durum olarak kabul edilmistir.

Arastirmanin calisma grubu belirlenirken amagl 6rnekleme yontemlerinden birisi olan
olglit ornekleme tercih edilmistir. Bu arastirma i¢in 6nceden tespit edilen o6l¢iit 2018 sosyal
bilgiler dersi 6gretim programina gore hazirlanmis ve okutulmakta olan sosyal bilgiler ders
kitaplaridir.

Arastirmada veriler sistemli bir seklilde dokiiman incelemesi yoluyla toplanmistir.
Oncelikle analiz edilecek sosyal bilgiler ders kitaplarina MEB'in eba.gov.tr adresinden erisilmistir.
Bundan dolay1 dokiimanlarda bir orijinallik sorunu yasanmamistir. Dokiimanlarin daha iyi
anlasilmasi i¢in sosyal bilgiler dersi 6gretim programlari incelenmis ve ders kitaplari arastirma
sorulari ¢ercevesinde gozden gecirilmistir.

Kiiresel vatandaslik egitiminin sosyal bilgiler ders kitaplarindaki yerini ortaya koymak
icin nitel arastirmalarda kullanilan igerik analizinden yararlanilmistir. Kategoriler ve alt
kategorilerin belirlenmesinde UNESCO’nun kiiresel vatandaslik egitimi ¢erceve paradigmasina
gore hazirladig1 “Global Citizenship Education: Topics and Learning Objectives” (UNESCO, 2015)
baslikl kilavuz dikkate alinmistir. Bu dokiimanda kiiresel vatandaslik egitiminin ii¢ temel boyutu
(Bilissel, Sosyo-Duygusal, Davranissal) oldugu vurgulanmistir. Bu 6g8renme alanlarina gore,
UNESCO’nun kiiresel vatandashk yaklasiminin (GCED) ders kitaplarinda yer alma durumu
aragtirmaci tarafindan hazirlanmis olan GCED Inceleme Formu ile gerceklestirilmistir.

Arastirmanin gecerligi

Arastirmanin gecerligi icin incelenen dokiimanlarin 6zellikleri ile veri toplamak icin
kullanilan “GCED Inceleme Formu’” nun olusturulma safhalar1 detayli bir sekilde agiklanmustir.
Bulgular olusturulurken bulgularin ortak 6zellikleri acikeca yazilarak ders kitaplarindan dogrudan
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alintilar yapilmistir. Arastirma silirecinin her asamasi iki uzman tarafindan bir dis
degerlendirmeye tabi tutulmustur.

Arastirmanin Giivenirligi

Bu arastirmada analiz edilecek verilerin ¢oklugu, kiiresel vatandaslik egitimi konusunda
uzman olan ve bu yogun veri setini kodlayacak bir arastirmacinin bulunamayisindan dolay1
zaman acisindan giivenirlik teknigi kullanilmistir. Buna gore arastirmaci defaatle sosyal bilgiler
ders kitaplarim “GCED inceleme Formunda” yer alan tiim kategori ve alt kategorilere goére
kodlamis ve bu siire¢c sonucunda tereddiit yasanilan kodlamalarda uzman goriistine bagvurularak
bir goriis birligine varilmistir.

Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekdgretim Kurumlar1 Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimi
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” basligi altinda belirtilen eylemlerden
hicbiri gerceklestirilmemistir.

Bulgular

Sosyal Bilgiler Ders Kitaplarinda UNESCO’nun Kiiresel Vatandashk Egitimi
Anlayisinin Bilissel Boyutunun incelenmesi

Sosyal bilgiler ders kitaplarinda bilissel boyut, toplam 568 ifade ile ders kitaplarinda en
fazla yer alan boyut olarak belirlenmistir.

Konular ve sorunlar kategorisinde ders kitaplarinda toplamda 127 (Tim bilissel
boyutun %22,36’s1) ifade yer almaktadir. Bu kategoride en fazla ifadenin yer aldig1 alt kategoriler
121 ifade ile ulusal konular ve sorunlar ile ilgili alt kategoriler iken en az ifadenin yer aldig alt
kategori ise 1 ifade ile yerel konular ve sorunlar alt kategorisidir. Ulusal konu ve sorunlar alt
kategorilerinde afet bilinci ve dogal afetlerin aktarildig: ifadeler 24 ifade ile en sik belirlenen
ifadeler olmustur.

Sistemler ve yapilar kategorisinde ders kitaplarinda toplamda 93 ifade (Tiim bilissel
boyuttaki ifadelerin %16,37’si) yer almaktadir. Yerel sistemler ve yapilar (tanimlama) alt
kategorisinde 7 ifade belirlenmistir. Ulusal sistemler ve yapilar alt kategorilerinde belirlenen 84
ifadenin 81 adedi tanimlama alt kategorisinde, 3 tanesi ise kurulma nedenleri alt kategorisindedir.
Sistem ve yapilarin strekliligi ve degisimleri 4.sinif ders kitabinda (MEB, 2019a.s.12), STK’larin
kurulma amaglar ve calisma ilkeleri 6.sinif ders kitabinda (MEB, 2019b, s. 206), STK’larin
yardimlasma, dayanisma ve isbirligi misyonlar1 ile var olan sistem ve yapilara destek olma
hedefleri ise 5.sinif ders kitabinda yer almistir. Ders kitaplarinda ulusal ile kiiresel sistem ve
yapilar arasindaki isbirligi, etkilesim ve baglilik 6rnekleri azdir.

Etkilesim ve baghlik kategorisinde ders kitaplarinda toplamda 131 ifade (Tiim bilissel
boyuttaki ifadelerin % 23,06’s1) yer almaktadir. Kiiresel degisimlerin insanlar tizerindeki etkileri
alt kategorisi 69 ifade ile kategoride en sik yer alan alt kategoridir. Bu alt kategoride “Kiiresel
Tehdit ve Firsatlar” kod kelimesi ile kiiresellesen diinyanin bireylere etkileri 4.sinif ders kitabinda
aktarimistir (MEB, 2019a.5.19). Kiiresel sistem ve yapilardaki adalet ve yarattigi firsatlar yine
cocuklarin ifadeleri ile 4.sinif ders kitabinda mevcuttur (MEB, 20194, 5.19).
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Kiiresellesme gercegi ders kitabinda kendini farkli boyutlarda gostermektedir.
Yerel/ulusal ile kiiresel sistemler arasindaki etkilesim ve baglilik alt kategorisinde kiiresel sistem
ve yapilarca olusturulan ve devletler tarafindan kabul edilen uluslararasi sézlesmeler 4.sinif ders
kitabinda, (MEB, 2019a.s.153), sistem ve yapilar arasinda etkilesim ulusal ve kiiresel sistemlerin
ortaklasa yaptiklari calisma 5.sinif ders kitabinda (MEB, t.y., s.28), uluslararasi sistem ve yapilarin
kapsayic1 yonii ise 6.sinif ders kitabinda (MEB, 2019b, s. 246) yer almistir. Fakat ders kitaplarinda
sozlesmelerden dogan yiikiimliiliiklerin yerine getirilmediginde bireyin ya da toplumun
izleyebilecekleri yontemlere deginilmemistir.

Ders kitabinda, konular ve sorunlar sadece goriinen sonuglari ile aktarilmistir. Nedenleri,
sistem ve yapilarla ilgileri, ¢6zlim i¢in kiiresel sistemler ve kiiresel toplumun iistlenmesi gereken
sorumluluklar ve ¢6ziime engel olan faktorler ders kitabinda bulunmamaktadir. Benzeri sekilde
gecmis donem somiirgeciliginin glinlimiiz konu ve sorunlar ile iliskileri de ders kitabinda yer
almamaktadir.

Bilissel beceriler kategorisinde ders kitaplarinda toplamda 119 ifade (Biitiin bilissel
ifadelerin %20,96’s1) yer almaktadir. En ¢ok islenen bilissel beceri, dijital okuryazarlik ve analitik
diisiinme becerileridir. Elestirel diistinme becerisi ve sorgulayici 6grenme becerileri sadece 5’er
ifade ile ders kitaplarinda yer almistir. Ders kitaplarinda gelisen teknolojilerin, 6zellikle iletisim
teknolojilerinin, birey ve toplum hayatindaki artan énemine paralel bir sekilde baz1 becerilerin
ders kitaplarinda agirlikli olarak yer aldigi belirlenmistir.

Vatandaslik kategorisinde ders kitaplarinda toplamda 98 ifade (Biitiin bilissel ifadelerin
%17,25’1)) yer almaktadir. ifadelerin daha ¢ok haklar ve 6devler ve uluslararasi hukuk
metinlerinden dogan haklar konularinda oldugu goériilmektedir. Ders kitaplarinda temel haklara,
ilgili uluslararas1 hukuk metinleri ile iliskisi kurulmaksizin, yer verilmistir. (MEB, t.y., s.169).
Aktarimlar vatandaslik haklarinin sadece egemen devletlerle ilgili oldugunu diisiindiirse de,
tilkemizde hukuk sisteminin verecegi kararlarin bireylerce yanlis oldugu diistintildiigiinde Avrupa
Insan Haklar1 Mahkemesine basvurabileceklerinin belirtildigi ifade de 6.sinif ders kitabinda yer
almaktadir (MEB, 2019b, 5s.203). Diinyada vatandaslik kavraminin gelisimi ve degisimi tarihsel bir
seyir icinde 7.smif ders kitabinda anlatilmistir. Vatandaslhk kavraminin gelisimi hakkinda bilgi
verildigi halde, gliniimiizdeki vatandaslik anlayislari ise ders kitaplarinda yer almamistir.

Sosyal Bilgiler Ders Kitaplarinda UNESCO’nun Kiiresel Vatandashik Egitimi
Anlayisinin Sosyo-Duygusal Boyutunun incelenmesi

Sosyal bilgiler ders kitaplarinda sosyo-duygusal boyut toplamda 405 ifade ile yer almistir.

Kimlik bilinci kategorisinde toplamda 278 ifade (Sosya-Duygusal boyutun %68,64'11)
yer almaktadir. Bu kategori ders kitaplarinda sosyo-duygusal boyutta en fazla ifadenin oldugu
kategoridir. Bireysel kimlik bilincinin ¢oklu iliskilerde konumu alt kategorisinde ders kitaplarinda
toplam 34 ifade belirlenmistir. Birey icin belirlenmis olan tutum ve davranislarin bireyin rolleri
olarak tanimlanmasi ve kendilerinden beklenen davranislar1 sergilemesi geregi 6.sinif ders
kitabinda ayrintili bir sekilde yer almistir (MEB, 2019b, s.12).

Toplumsal kimlik bilincinin ¢oklu iliskilerde konumu alt kategorisinde ders kitaplarinda
toplam 19 ifade belirlenmistir. Ulusal kimlik bilincinin ¢oklu iliskilerde konumu alt kategorisi 103
ifade ile bu kategoride en fazla ifadenin yer aldig1 alt kategori olmustur.
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Kiiresel kimlik bilincinin ¢oklu iliskilerde konumu alt kategorisinde ders kitaplarinda
toplamda 12 ifade belirlenmistir. Sinirlarimiz disindaki kiiltiir ve medeniyetlerin 4.smif ders
kitabinda olumlu ifadelerle yer almasi 6nemlidir.

Insani konularda bakis acis1 gelistirme alt kategorisinde ders kitaplarinda toplam 53 ifade
belirlenmistir. Kiltiir ve medeniyetteki devamlilik 6zellikle bilim ve teknolojideki gelisimler
aktarilarak 4.siif ders kitabinda yer almistir (MEB, 2019a, s.98). Bu aktarimlar giiniimiiz
medeniyetinin gelisiminin anlasilmasi ve tek bir kisi ya da kultiire mal edilmemesi agisindan
olumlu bir yaklasim olarak dikkat cekmektedir.

Kimlikler arasi1 iliskiler alt kategorisinde ders kitaplarinda toplamda 13 ifade
belirlenmistir. Dini kimliklerin karsilasmalarini aktaran ifadeler 7.siif ders kitabinda yer
almaktadir (MEB, 2019c, s.65). Kimlikler arasi iliski bicimleri alt kategorisinde ise ders
kitaplarinda toplamda 22 ifade belirlenmisgtir.

Tutum ve degerler kategorisinde ders kitaplarinda toplamda 90 ifade (Sosya-Duygusal
boyutun %22°22’si) yer almaktadir. Farklilik ve cesitlilige yonelik tutum ve degerler alt
kategorisinde toplamda 68 ifade bulunmaktadir. Bu alt kategoride; dil, din, irk ve cinsiyet
ayrimina 4.siif ders kitabinda kesin ifadelerle karsi cikilmaktadir (MEB, 2019a, s.29).
Onyargilarla miicadele (MEB, 2019b, s. 32) ve 6nyargilarin sebep oldugu istenmeyen davranislar
6.s1nif ders kitabinda ifade edilmistir (MEB, 2019b, s. 27). Kapsayicilik, ders kitaplarinda en fazla
yer alan kod kelimelerden birisidir. Ozellikle dini kimlikle baglantih olarak “bir arada yasam”
(MEB, 2019, s. 37), ya da gegmis 6rneklerle, Osmanli Imparatorlugundaki “Millet” sistemi ve ¢ok
kualtirlulik (MEB, 2019c, s. 62) ile vakiflarin din, dil, irk, diisiince farki gézetmeden yaptiklar
yardimlar (MEB, 2019c, s. 169) ile kapsayicilik 7.siif ders kitabinda yer almaktadir.

Farkliliklara ve cesitlilige iliskin farkindalik alt kategorisinde ders kitaplarinda toplamda
6 ifade yer almaktadir. Bu farkindalig1 olusturabilmek igin farkliliklarin nedenleri bireylerden
toplumlara aktarilan bir anlatimla yer almistir. (MEB, 20193, s. 193), Farkliliklara ve cesitlilige
acik olma alt kategorisinde ise ders kitaplarinda toplamda 16 ifade belirlenmistir.

Sosyal beceriler kategorisinde toplamda 37 (Tim Sosyo-duygusal boyuttaki ifadelerin
%9,14'1i) ifade ders kitaplarinda yer almaktadir. iletisim becerisi 18 ifade, empati becerisi de
toplamda 9 ifade ile en fazla belirlenen sosyal becerilerdir.

Sosyal Bilgiler Ders Kitaplarinda UNESCO’nun Kiiresel Vatandashk Egitimi
Anlayisinin Davranissal Boyutunun incelenmesi

Sosyal bilgiler ders kitaplarinda toplamda 64 ifade “Aktif Vatandashk” kategorisinde yer
almaktadir. Bireysel katilim yerel alt kategorisinde toplamda 14 ifade belirlenmistir. Sistem ve
yapilarin bireylerin hak arama eylemlerindeki yeri ve 6nemi 6.sinif ders kitabinda aktarilmistir
(MEB, 2019b, 5.40).

Kolektif katilim yerel alt kategorisinde ders kitaplarinda sadece 6 ifade belirlenmistir.
Ifadeler bireysel katilim yerel alt kategorisinde belirlendigi gibi, bireylerin baslattiklar1 eylemleri
degil, bireylerin katilimci olduklari eylemleri 4.sinif ders kitabinda aktarmistir (MEB,20193, s. 27).

Kolektif katilim ulusal alt kategorisinde ders kitaplarinda sadece 9 ifade belirlenmistir.
Istiklal Harbi siirecinde ulus olarak yapilanlarin aktarildigi ifadeler bu alt kategoride
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degerlendirilmistir (MEB, 2019a, s. 57). ifadeler hem 6rnek davranislari, hem de bireylerin
diinyay diizeltebilmek icin yapabilecekleri eylemleri aktarmaktadir.

Kolektif katilim kiiresel alt kategorisinde ders kitaplarinda 15 ifade belirlenmistir. ifadeler
genel olarak STK'larin ¢alismalarini 4.sinif ders kitabinda aktarmaktadir (MEB, 20193, s. 123).
Ulusal ve kiiresel sistemlerin isbirligi 5.sinif ders kitabinda yer almaktadir (MEB, t.y., 28). Ulusal
diizeyde siyasi katilim alt kategorisinde ders kitaplarinda 9 ifade belirlenmistir. Siyasi katilimda,
6.smif ders kitabinda secimlere katilimin 6nemi vurgulansa da (MEB, 2019b, s.210), ders
kitaplarinda siyasi katilim, secimlerle sinirlanmaksizin da yer almaktadir. 6.sinif ders kitabinda
darbe girisiminin halkin eylemleri ile 6nlenmesi (MEB, 2019b, s.209) ile bireysel katilimin, ulusal
boyuttaki 6nemi vurgulanmistir. STK’lar, medya ya da kamuoyu olusturmanin siyasi katilimdaki
onemi ise 6.siif ders kitabinda aktarilmistir (MEB, 2019b, s.204). Yerel diizeyde etik davranis alt
kategorisinde ders kitaplarinda 3 ifade belirlenmistir.

Ulusal diizeyde etik davranis alt kategorisinde ders kitaplarinda 3 ifade belirlenmistir.
ifadeler, fikir, diisiince, sanat eseri gibi eserlerin korsan kullanimina karsi farkindalik
olusturabilmeyi hedeflemektedir (MEB, 2019b, 151). Ornek olma alt kategorisinde ise ders
kitaplarinda 5 ifade belirlenmistir.

Sosyal Bilgiler Ders Kitaplarinda UNESCO’nun Kiiresel Vatandashk Egitimi
Anlayisinin Boyutlara Goére Dagilimin incelenmesi

4, 5, 6 ve 7. sinif sosyal bilgiler ders kitaplarinda % 54,77’lik oranla en fazla kiiresel
vatandaslik egitiminin bilissel boyutuna yer verildigi, bu boyutu % 39,05’lik bir oranla sosyo-
duygusal boyutun takip ettigi goriilmektedir. Davranissal boyutise (%6.17’si) kiiresel vatandashk
egitiminin sosyal bilgiler ders kitaplarinda en az yer verilen boyutu olmustur. Bu bulgulara goére
sosyal bilgiler ders kitaplarinin UNESCO’nun kiiresel vatandaslik egitimi anlayisinin daha ¢ok
bilissel ve sosyo-duygusal boyutlarini destekledigi, ancak davranissal boyutunu c¢ok fazla
desteklemedigi soylenebilir.

Tartisma ve Sonug¢

Sosyal bilgiler ders kitaplarinda bilissel boyutta en fazla ifadenin yer aldig1 kategori “konu
ve sorunlar” kategorisi olmustur. Ders kitaplari incelendiginde ulusal konu ve sorunlarin agirlikh
olarak aktarildigi; yerel ve kiiresel konu ve sorunlarla ilgili aktarimlarin daha az oldugu
gorilmektedir. incelenen tiim sosyal bilgiler ders kitaplarinda yerel/ulusal/kiiresel konu ve
sorunlar daha ¢ok tanimlama diizeyinde aktarilmis olup nedenler ve ¢6zliim Onerilerine yonelik
ifadeler ders kitaplarinda ¢ok az yer almistir. Oysaki GCED; paradigmasina gore bireylerin yerel,
ulusal ve kiiresel konularin, yapilarin ve siireclerin birbirleri ile olan baghliklarini fark etmeleri,
gliniimiiz konu ve sorunlarinin; kiiresel konu ve sorunlarla ve var olan sistem ve yapilarla
iliskilerini sorgulamalar1 beklenmektedir. NCSS insan deneyiminin; insanlarin siirekli olarak ulus
oOtesi, kultiirler arasi, ¢ok kiltirli, cok etnikli etkilesimlerden etkilendigini ve giderek
kiiresellesen bir fenomen oldugunu belirterek bu etkilesime vurgu yapmaktadir (NCSS, tarih yok).
Ders kitaplarinda GCED ve NCSS tarafindan belirtilen oncelikler konu ve sorunlarin
aktarimlannda tespit edilememistir.

Sosyal bilgiler ders kitaplarinda konular ve sorunlar arasindaki etkilesim ve bagliliklar;
kultiirt etkileyen kiiresel degisimlerle, giiclenen popiiler kiiltiiriin neden oldugu olumsuzluklarla
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ve miilteciler ile aktarilmistir. Giincel Covid-19 salgini sistem ve yapilarin, konu ve sorunlarla olan
iligskilerini gostermesi agisindan onemlidir. Salgin, daha once dikkatimizi ¢ekmeyen kiiresel
kurumlarin varliklarini, giinlimiiz diinyasindaki 6nemini ve ulus devlet sinirlarini asan konu ve
sorunlardaki rollerini de hatirlatmistir.

Sosyal bilgiler ders kitaplar incelendiginde sistem ve yapilar kategorisinde en ¢ok
ifadenin oldugu alt kategorinin ulusal sistemler ve yapilar oldugu en az ifadenin oldugu alt
kategorinin ise yerel sistemler ve yapilar oldugu goriilmektedir. Sosyal bilgiler ders kitaplarinda
sistemler ve yapilarla ilgili olan ifadeler daha cok tanimlama diizeyinde kalmistir. Sistem ve
yapilarin sorunlar1 hakkinda ise ¢ok az ifade bulunmaktadir. Bu durum yerel/ulusal ve kiiresel
sistem ve yapilarin kurulus amagclarini tarihsel stirec¢ icinde ne kadar yerine getirebildikleri ve
neden yeteri kadar bu amaclarini gerceklestiremedikleri hakkinda 6grenenlerin bir sorgulama
yapmasina izin vermemektedir.

Ders kitaplarn incelendiginde sistem ve yapilar arasindaki etkilesimler ve bagliliklarin
yeterli diizeyde aktarilmadigr goriilmiistiir. Kiiresel sistem ve yapilarin, iilkemizde ulusal sistem
ve yapilarla isbirligi icerisinde yaptiklari calismalarin bazilarinda kiiresel sistem ve yapilara atif
yapilmaksizin ders kitaplarinda yer almaktadir. Sosyal bilgiler ders kitaplarinda sistemler ve
yapilar arasindaki etkilesimlerin ve bagliliklarin yer aldigi ¢ok az ifade belirlenmistir. Diinyanin
bir yerinde alinan kararlarin, insanlarin ve ¢evrenin mevcut ve gelecekteki refahini nasil
etkileyebilir? Bu soru ve sorunun cevaplarinin diisiiniilmesi kiiresel vatandashk egitiminin
o6grenme hedeflerinden birisidir (UNESCO, 2015, s.32). Sosyal bilgiler ders kitaplarinda bu soruya
cevap aranmamis, sadece bazi uluslararasi sdzlesmelerin etkilerinden bahsedilmistir.

Etkilesim ve baglhlik kategorisinde sosyal bilgiler ders kitaplarinda en fazla ifadenin yer
aldig1 alt kategori “kiiresel degisimlerin insanlar iizerindeki etkileri” alt kategorisidir.
“Yerel/ulusal ile kiiresel sistemler arasindaki etkilesim ve baghlik” ile “yerel/ulusal ile kiiresel
konular/ sorunlar arasindaki etkilesim ve baglilik” alt kategorilerinde yer alan ifadeler ise sinirh
kalmistir. Bu durum 6grencilerin sosyal bilgiler dersinde kiiresel vatandaslik konularini baglam
temelli olarak 6grenmelerini engellemektedir.

Ders kitaplarinda ortak mirasa, kiiresel barisa vurgu yapilmis olmasina ragmen kiiresel
diinya ile etkilesimler ulus-devlet bakis acisiyla degerlendirilmistir. Toplumlarin ve kiiltiirlerin
karsilasmalari sadece savaslar ve catismalar lizerinden aktarilmistir. Kiiresel sistem ve yapilarin,
ulusal sistem ve yapilarla etkilesimleri ise ¢cok az olarak bazi 6rnek olaylarda aktarilmistir.

Sosyal bilgiler ders kitaplarinda elestirel diisiinme ve sorgulayici 6grenme becerileri ile
iliskili olan ifadeler; medya okuryazarlgy, dijital okuryazarlik ve kismen de teknoloji okuryazarlig
becerileri ile iliskili olan ifadelere gore daha az yer aldig1 gériilmektedir. Nitekim Demir ve Ozyurt
(2021) sosyal bilgiler ders kitaplar1 ve 6gretim programinin 6égrencilerin 21.ylizyil becerilerinin
gelistirilmesine yonelik zenginlestirilmesi ve 21. ylizyil becerileri agisindan kapsayici bir nitelik
kazandirilmasini 6nermektedir.

Arastirmanin bulgularina gore vatandaslik kategorisinde sosyal bilgiler ders kitaplarinda
bireyin yasal ve anayasal haklarina, bireyin yasal ve anayasal 6devlerinden daha fazla yer verildigi
tespit edilmistir. Ders kitaplarinda vatandaslik kategorisinin alt kategorileri olan bireyin
uluslararasi gonilli kurulus ve organizasyonlarla iliskisi, vatandaslik yaklasimlari/benzerlikler
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ve vatandaslik yaklasimlari/farkliliklar alt kategorilerinde ise herhangi bir ifadeye
rastlanmamistir. Oysaki vatandashigin farkl tanimlarindaki benzerlikler ve farkliliklar GCED ile
o0grenilmesi hedeflenen basliklardan birisidir (UNESCO, 2015). Kiiresel vatandaslik egitiminde,
sadece var olan haklar ve dédevlerin aktarimi yerine; farkli toplumlarda kurallar ve kararlardaki
benzerlikler ve farkliliklar, bunlari nasil edindikleri ve sahiplendiklerinin (tarih, cografya, kiiltiir
dahil olmak iizere) (UNESCO, 2015, s.32) 6grenilmesi amac¢lanmaktadir. incelenen sosyal bilgiler
ders kitaplarinda digerlerini tanima ¢abalari; glinliik yasam aliskanliklari, belirli kiiltiirel normlar
ya da istisnai olarak inanclardaki farkliliklarin aktarimlar ile gergeklestirilmistir. Fakat farkl
cografyalardaki vatandaslik uygulamalar1 ve kazanimlar1 hem tarihsel hem de giincel olarak
aciklanmamuistir. Sosyal bilgiler ders kitaplarinda temel haklarin kazanim éykiileri ve uluslararasi
sozlesmeler ve kurumlarca korundugu belirtilmistir. Ancak, temel haklarin sadece egemen
devletlerin giivencesinde olmadigl, ayni zamanda “tiim insan toplulugunun bir biitiin olarak”
savundugu ve kiiresel sistem ve yapilarla tiim diinyada, korunmak zorunda oldugu (Carter, 2005,
s.26) gercekligi ders kitaplarinda yer almamaktadir. Sosyal bilgiler ders kitaplarinda, temel hak
ihlalleri konusunda kiiresel sistem ve yapilara elestirel bir yaklasim da sergilenmemistir.

Toplumsal biitiinlesme stirecinin 6nemli bir unsuru olan kimlik hem Tiirkiye’de hem de
diinyada sosyal bilgiler ders programlarinda 6énemli bir yere sahiptir. Bu arastirmada sosyal
bilgiler ders kitaplarinda bireysel, toplumsal ve ulusal kimlik alt kategorilerinde dini kimligin
ozellikle milli kimlikle 6zdeslestirilerek aktarildigi goriilmektedir. Ayrica ders kitaplarinda
popiiler kiiltliriin neden oldugu kiltiirel tek tiplesme ve kiiltiirel yozlasmaya karsi, dini kimlikle
tanimlanan milli kimlik o6g8eleri 6ne ¢ikarillarak o6grencileri bilinglendirme ¢abalar1 da
gozlenmistir. Bu sonuglar Sen (2019)’in 2018 sosyal bilgiler dersi 6gretim programini inceledigi
arastirmasinda programin, gecmis programlara kiyasla etno-dinsel bir milliyetcilige kaydig
sonucunu ders kitaplar1 acisindan da desteklemektedir.

Sosyal bilgiler ders kitaplarinda kimlik, bireysel rollerin tanimlanmasi ile kazandirilmaya
calisilmistir. Sosyal bilgiler ders kitaplarinda; cesitli ve farkli gegmislere sahip insanlarla olumlu
iliskiler gelistirmek (UNESCO, 2015, s.35) ile ilgili ifadeler sinirli sayida yer almistir. Kendi
deneyimlerinin Otesinde farkh kiiltiirler ve toplumlar ile farkli bakis acilarinin degerinin
(UNESCO, 2015, s.36) anlatildig1 ifadeler ise sosyal bilgiler ders kitaplarinda belirli diizeyde yer
almaktadir. Kiiresel vatandaslik egitiminde yer alan, farkli gruplara ait ve iligkili olan ¢oklu
kimlikler (UNESCO, 2015, s.35) sosyal bilgiler ders kitaplarinda aktarilmistir. Sosyal bilgiler ders
kitaplarinda; toplumlar ve kiiltiirler arasindaki benzerlikleri ve farkliliklari anlama (inanglar, dil,
gelenekler, din, yasam tarzlari, etnik koken) (UNESCO, 2015, s.36) ¢abalarinin oldugu da
gorillmektedir.

Sosyal bilgiler ders kitaplar1 incelendiginde en eski medeniyetlerden baslayarak
giiniimiize kadar medeniyetlerin birbirlerini etkiledikleri aktarilmistir. Bu etkilesim sosyal
bilgiler ders kitaplarinda ortak miras vurgusu ve giiniimiizdeki somut varlig ile agiklanmistir.
Yakin cevremizin 6tesinde ve farkli yontemlerle (medya, seyahat, miizik, spor, kiiltlir) daha genis
diinyaya nasil baghyiz? (UNESCO, 2015, s.35) Sorusuna verilen cevaplar genel olarak ¢atismalar,
ticaret ve turizm odakli olarak verildigi goriilmiistiir. Ortak bir kimlik potansiyeli (ortak insanliga
aidiyet duygusu, farkliliklara ve ¢esitliliklere saygi) anlayisi kazandirilma hedefi sosyal bilgiler
ders kitaplarinda ortak mirasa verilen 6nem ile sinirli bir sekilde yer almaktadir.
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Ders kitaplarinda, tutum ve degerler kategorisinde en fazla ifadenin yer aldig1 alt kategori
farklilik ve cesitlilige yonelik tutum ve degerler alt kategorisidir. Ders kitaplarinda digerlerini
tanima, kapsayici olma, yardimlasma, saygi ve empati en sik karsilasilan ve kiiresel vatandaslk
egitiminde de hedeflenen tutum ve degerler olarak karsimiza ¢ikmaktadir. Ulkemizde artan
miilteci nifusunun 2018 sosyal bilgiler dersi 6gretim programini etkiledigi diisiiniilmektedir.
Kapsayici olma, farkliliklara saygi, kalip ve 6nyargi ile miicadele etme, gegmis donemlerdeki dini
kimligimizle gosterilen hosgorii ve baris icinde birlikte yasama deneyimleri, bireysel farkliliklarla
ilgili farkindaliklarin toplumsal farkliliklar icin de olusturulma gayretleri ders kitaplarinda yer
almaktadir. Young (2016)’1n Giiney Kore ders kitaplarini inceledigi arastirmasinda da benzer
sonuglar gorilmektedir.

Arastirmada sosyal bilgiler ders kitaplarinda her tiir toplumsal baskiya direnme, siddeti
onleme, uzlasma ve arabuluculuk, duygu yonetimi becerileri ile ilgili herhangi bir ifadeye
rastlanmamistir. Ders kitaplarinda iletisim, empati ve girisimcilik becerilerinin diger sosyal
beceriler gore daha fazla olmasinin nedeni olarak gelisen ve artan iletisim ve istihdam odakl
egitim anlayisinin oldugu diisiiniilmektedir.

Ders kitaplarinda kiiresel vatandaslik egitiminin en az islenen boyutu davranis boyutu
olmustur. Eyleme ge¢cmeyen, davranisa doniismeyen bir 6grenmenin gercek bir 6grenme olarak
kabul edilmeyecegi diistiniildiiglinde kiiresel vatandaslik egitiminin 6nemli bir boyutu olan
davranissal boyutun sosyal bilgiler ders kitaplarinin kiiresel vatandaslik egitimi agisindan en zayif
noktasi oldugu sdylenebilir. Nitekim Tiirk ve Atasoy (2021)'da kiiresel vatandashk egitimi
acisindan 2018 sosyal bilgiler dersi 0gretim programini inceledikleri arastirmalarinda
kazanimlarin kiiresel vatandashigin boyutlarina gore dengeli bir sekilde dagilmadigini, davranis
gerektiren kiiresel katilim boyutuna daha az vurgu yapildigini tespit etmislerdir.

Sonug olarak, sosyal bilgiler ders kitaplarinda etkili bir kiiresel vatandashk egitimi i¢in
kiiresel vatandaslik egitiminin her {i¢ boyutunu da (Bilissel, sosyo-duygusal, davranissal)
kapsayan iceriklerin dengeli bir sekilde dagilmasinin faydali olacag1 diisiiniilmektedir. Ders
kitaplarinda konu ve sorunlarin kiiresel etkilesimleri ile yer almasinin giinlimiiz diinya
sorunlarinin daha iyi anlasilmasina yardim edecektir. Ayrica ders kitaplarinda yerel, ulusal ya da
kiiresel sistem ve yapilarin; konu ve sorunlara yaklasimlari, verdikleri kararlar ve bu kararlarin
uygulanma stireclerine yonelik 6grencilerde elestirel bir yaklasim gelistirmelerini tesvik edecek
iceriklerin yer almasi gerekmektedir.
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