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Abstract

The aim of this study is to examine views of preschool teachers on values education. Face to face interviews
were conducted to get preschool teacher’s views on values education during 2021-2022 Academic year.
Teachers were asked for their opinions about the difficulties they encountered in the field of values education,
the types of activities they used for values education, and the most difficult and easiest value rankings, why they
need a preschool education program in the field of values education. Moreover, they are asked to list 10 values
that need to be included in the MoNE's list of values. According to the findings of this study, it was determined
that teachers need a values education program “to prevent moral corruption.” The top 10 values that teachers
want to be included in MoNE's preschool education program are as follows: Love, respect, honesty, patriotism,
responsibility, justice, sharing, empathy, self-esteem and cooperation. It was found that preschool teachers
mostly prefer drama, Turkish language and art activities for values education. Preschool teachers stated that
the first 3 values that can be easily gained by children are “love, sharing, responsibility” values while the most
difficult 3 values are “empathy, justice and cooperation.” The difficulties faced by preschool teachers in the field
of values education were determined as follows: the absence of a values education program, difficulties in
explaining children some values due to the fact that they are too abstract for children to comprehend, lack of
related resources and inadequate parent-teacher cooperation in this regard.

Keywords: Values education, preschool, curriculum, need assessment.

Introduction

Values education, one of the frequently discussed topics in Turkey in recent years, has also been
emphasized in the preschool education program. The Ministry of National Education (MoNE) draws
attention to the importance of values education with the curriculum change it made in 2017. In the
document published by MoNE regarding this curriculum change, it is emphasized that individuals
should be supported personally, socially and cognitively in the developing technology age.

Unlike previous curricula, values and value education have been the main focus of the renewed
curricula. A comprehensive literature review covering current curricula has been made. National, moral
and universal values aimed to be transferred to students by being associated with achievements
(education and training objectives) in each discipline have been collected under 10 (ten) main headings.
Attitudes and behaviours related to these values have been determined (MoNE, 2017: 7).

MoNE has determined ten root values in the new training program for this purpose which are
values of justice, friendship, honesty, self-control, patience, respect, love, responsibility, patriotism,
benevolence. When international education programs are analysed, it is seen that values education is
emphasized and some values are brought to the fore. For example, in Reggio Emilia schools in Italy,
“participation, discussion, forming a learning community, cooperation, environmental awareness,
research, family-community ties, expressing one’s ideas, right of choice, curiosity,” in Dutch schools in
Belgium “equality, experience, environmental awareness, language learning (French and Dutch),
freedom, participation, happiness and satisfaction, responsibility, respect, respect for differences,” in
Waldorf schools in Germany “taking responsibility, gratitude, self-control, environmental awareness,
cooperation, respect for differences,” in schools where High/Scope program is applied in the United
States the values of “equality, taking responsibility, being planned, sharing, self-control, competition,
cooperation” are determined to be frequently emphasized (Inan, 2011).

Literature review shows that there are many researches on values education. However, there
aren’t many researches on the opinions of preschool teachers working on the field about values, their
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problems and current needs. The purpose of this research is to reveal the opinions of preschool teachers
about values education and to make a needs analysis to create a preschool values education program.

Values Education in Early Childhood

Despite being a universal concept, values education, which is included in Preschool Education
Program with goals, achievements and activities and frequently emphasized, has local features. Turkish
Language Society (TDK) (2020) defines values as "all the material and moral elements that cover the
social, cultural, economic and scientific values of a nation". As it is understood, in addition to
international literature for the education of values, alot of national interpretation is also needed because
besides universal values, there are also values that vary from culture to culture. From a philosophical
point of view, TDK also defined values as “what appears in the connection of the person as an entity that
has wants and needs with the object”. In other words, it is necessary to study values education not only
on a universal and national basis, but also on a personal basis because values reflect only the
communities in which they exist. As understood in the definition of the concept of values defined as
“superior quality, merit, value”, it is of great importance in human life.

The importance of preschool period among education periods has been recognized in recent
years and it has been accepted that preschool institutions should be institutions that provide education
besides care. In fact, it has been found in researches that besides physical growth in preschool period,
other developmental features are rapidly acquired and human features are largely shaped. Therefore,
early childhood is named as the “vital life period” (Onder, 2011). It is thought that the skills gained and
the knowledge learned in these years affect the behaviour, attitude, belief, character and habits of the
individual in the following years positively or negatively (Oktay, 2010). Hence, values education to be
provided in this period is of great importance.

When universal and local values are investigated, the values frequently included in preschool
education are found to be: not exaggerating, justice, understanding, determination, commitment,
prudence, attention to others, completing task, courage, diligence, environmental awareness, solidarity
(cooperation), appreciation, making the right decision, righteousness, friendship, honesty, regularity,
flexibility, respect for differences, asking for permission when necessary, etiquette, respect for rights,
love for animals and nature, tolerance, moderation, communication and empathy, doing the best work,
optimism, fraternity, abiding by the rules, leadership, compassion, not being biased, self-control,
freedom, selflessness and self-sacrifice, sharing, being patient, simplicity, sincerity, respect, love, waiting
for turn, taking responsibility, sociability, keeping word, being compassionate, not being spoiled, being
cautious, modesty, being frugal, harmony, love of homeland and flag, mutualisation (inan, 2011).

Each society has its own values, namely “good” that it believes to be true (Aspin, 1997), and these
values are criteria that add meaning to these societies and cultures (Fitcher, 2006). Values education
aims to reveal the good that the individual has in his essence and aims to equip and protect the person
with good values (Aydin, 2012). Values education can also be described as the process of bringing value
to the individual and it is obvious that values education programs and schools have a very important
role in raising qualified citizens (Aspin, 1997; Hokelekli & Giindiiz, 2007). The values processed in a
school are actually a product of all the members of the society that surrounds the children studying in
the school, the natural life and the relationship between them (Tooth, 2010). Therefore, historical,
social-cultural, geographical, economic and political environment and early childhood values education
programs are in mutual interaction (Sofou, 2010). For example, while cooperation is emphasized in the
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MoNE Preschool Education Program, competition is emphasized in the High/Scope program. (Weikart
& Schweinhart, 2005). Therefore, while preparing preschool values education program, only universal
values should not be emphasized and local values should not be forgotten.

Educational institutions have an important role in gaining values and reinforcing the values
acquired in the family, and thus, values should be tried to be brought to children by making them a part
of school life (Hokelekli & Giindiiz, 2007). At the same time, educational institutions are considered as
social control tools used to transfer the values adopted by the majority of the society to children and
young people and to monitor whether these values are acquired by them (Erden, 1998). Therefore,
teachers have a vital importance in transferring values to new generations (Ozden, 2002). Especially
children who leave their homes for the first time and start preschool education institutions take their
teachers as role-models and learn values from them (Oktay, 1999). In the process of child’s acquiring
values, it is beneficial for teachers, families, written and visual media, internet, books and television to
emphasize positive values (Balat, 2014). After all, it is often easier to give the child a new value than to
try to eliminate negative behaviour (Uyanik-Balat & Balaban-Dagal, 2011). This study aims to examine
views of preschool teachers on values education and reveal the need for values education program in
preschool education period.

Method

This study planned as a preliminary assessment. It is cross-sectional descriptive type, and data
were collected with questionnaire form by face to face interviews. Descriptive cross-sectional research
methods try to prevail conditions what is practiced, attitudes what is held and trends what is developed.
In educational area, ‘cross-sectional studies involve indirect measures of the nature and rate of changes
in the physical and intellectual development of samples of children drawn from representative age
levels. These kinds of studies such as descriptive survey research, longitudinal, trend and prediction
studies collect data at one point in time (Cohen, Manion & Morrison 2007). It would be said that a
snapshot of crosssectional study enhances retrospective and prospective data for researchers in the
physical and intellectual development of samples (Rose & Sullivan, 1993; Ruane 2005).

Collection of the Data

In this study, a need analysis was carried out in order to determine whether preschool teachers
need a values education program and what they need if they do. Although values education is an
increasingly important topic in Tiirkiye, there is no values education program in preschool education
(Kayiran & Baggeci, 2018). Creating an effective training program is only possible by determining the
needs in the required fields. By determining the situation, determining the needs of the children through
the opinions of the teachers can enable an inclusive education program. According to Taba-Tyler's
program development model, the first main step to create an effective program is to determine the
needs (Demirel, 2014). Within the framework of this research, it was tried to reach the opinions of
preschool teachers about values education. For this purpose, a questionnaire form, one of the
quantitative data collection techniques, was developed by the researchers (Appx-1). The interview form
was finalized by getting expert opinions. Teachers' opinions were obtained through this form. The
interviews were carried out one to one and were recorded with the questionnaire forms. These forms
are one of the methods frequently preferred by researchers in recent years, as they enable detailed
information on a subject and can exceed the limitations in tests and surveys (Yildirim & Simsek, 2005).
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Study Group

In this research, in which teachers' opinions about values education were determined, criterion
sampling, which is one of the purposeful sampling methods, was used. Purposeful sampling enables in-
depth study of situations that are considered to have rich information (Patton, 1997). The criterion
sampling method takes place by studying all situations that meet a set of predetermined criteria. These
criteria can be created by the researcher or a ready-made criteria list can be used (Yildirim & Simsek,
2008). In this study, the criterion is preschool teachers who work in preschool classes or independent
kindergartens affiliated to primary schools in the determined districts and voluntarily participate in this
research. The sampling of this research consists of teachers selected from pre-school teachers working
in the Onikisubat and Dulkadiroglu districts of Kahramanmaras province in 2021-2022 academic year
through purposeful sampling. The demographic characteristics of the participants are as follows: 68%
of the teachers participating in the study are between the ages of 30-40, 61% of them have 6-10 years
of experience, 90% of them have bachelor’s degree in preschool education, 10% of them have master’s
degree, 90% have never received are in-service training in values education, 90% is female and 10% is
male.

Data Analysis

The data were analyzed using the Statistical Package for the Social Sciences (SPSS, version 25)
and the data were presented as mean, standard deviation, frequency and percentage. The resulting
categories were tabulated with percentages, and the categories were exemplified by giving different
numbers to the 100 preschool teachers participating in the study, regardless of their names or school.
The tables were created under the following questions: 1- Why should values be taught? 2- What are the
activity types you use most in values education? 3- What are the first three values you want children to
gain in preschool education? 4- What are the first three values that can be acquired most easily in
preschool period? 5- What are the top three values that can be hardest to gain in preschool period? 6-
What are the difficulties you encounter in preschool values education?

Ethical Permits of Research

In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of the
actions specified under the heading "Actions Contrary to Scientific Research and Publication Ethics",
which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Kahramanmaras Sutcu Imam Universy
Social and Human Sciences Ethics Committee

Date of ethical review decision=10.01.2022

Ethics assessment document issue number= E.90861
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Findings
The findings of the study are given under the problem statements.

Why should values be taught?

First, “Why should values be taught?” was asked to preschool teachers participating in the
research. Percentages of the responses given by preschool teachers are presented in Table 1. The
responses show that the reasons “preventing moral corruption (n=60, %60.0), socialization (n=10,
%710.0) and democracy (n=6, %6.0)” are the most preferred ones for teaching values. On the other hand,
20% of the participant teachers said “it is necessary only because it is necessary (n=20, %20.0)”, which
shows that some teachers actually do not think much about it.

Table 1. Why should values be taught?

Reasons N %
Preventing moral corruption 60 60.0
Socialization 10 10.0
Democracy 6 6.0
Patriotism 3 3.0
Peace 1 1.0
Necessity 20 20.0
Total 100 100.0

What are the activity types you use most in values education?

The second question asked to preschool teachers is: “What are the first three values that they
want to be brought to children in preschool education?” The first three values obtained from preschool
teachers are presented in Table 2. As seen in the table, preschool teachers most want “respect, love and
honesty” values to be given to children at preschool education. These values are followed by patriotism,
responsibility and justice, respectively. Some of the responses they gave in the interview are as follows:
T15 said “Respect, love, honesty”, T24 “Honesty, self-esteem, patriotism”, and T30 “Responsibility,
justice, respect”. On the other hand, T59 said, “Child education, team work, abiding by the rules”.

Table 2. Three values that come to the mind of teachers first

Values N %
Respect 20 20.0
Love 14 14.0
Honesty 16 16.0
Patriotism 12 12.0
Responsibility 9 9.0
Justice 5 5.0
Sharing 5 5.0
Empathy 5 5.0
Self-esteem 4 4.0
Teamwork 3 3.0
Abiding by the rules 2 2.0
Benevolence 2 2.0
Moral education 2 2.0
Respect for rights 1 1.0
Humane values 1 1.0
Conscientious values 1 1.0
Child education 1 1.0
Truthfulness 1 1.0
Self-control 1 1.0
Respect for the environment 1 1.0
Total 100 100.0
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What are the first three values you want children to gain in preschool education?

One of the research questions was about the types of activities that pre-school teachers used in
values education. The responses are given in Table 3. According to the table, preschool teachers stated
that they mostly use “drama activities”, “Turkish language activities” and “art activities” in values
education practices followed by visual presentation. It was determined that preschool teachers almost
never used group activities such as reading/telling stories, traveling, cartoons, projects, and parent
participation studies within the scope of values education. Beyond these, although there were such
answers as "modeling, living and learning, tablet, computer" as examples of the activities used, these
answers were not included in the ranking of the study since there are no such activity types to be applied
in or outside the classroom. Another striking answer was the 'board' answer. Since there is no activity
type called 'Clipboard’ activity type in preschool education, this answer was not included in the ranking
of the study. Some of the responses they gave in the interview with teachers are as follows: Among the
teachers participating in the research, T17 said “Drama activity, Turkish language activity, art activity”,
T20 “Art activity, drama activity, visual presentation”, and T56 “Drama activity, art activity, Turkish
language activity”. On the other hand, T93 said “Group activity, parent participation, trips”.

Table 3. Activities used in priority order in values education

Activities N %
Drama method 33 33.0
Turkish language activity 20 20.0
Art activity 15 15.0
Visual presentation 13 13.0
Story about values 10 10.0
Trips 5 5.0
Cartoons 2 2.0
Parent participation 1 1.0
Group activity 1 1.0
Total 100 100.0

What are the first three values that can be acquired most easily in preschool
period?

Preschool teachers were asked to list the first three values that are the most easily to be acquired
in preschool period. The data obtained are shown in Table 4. According to preschool teachers, the first
three values that can be acquired most easily are “love, sharing and responsibility” values followed by
“respect, honesty and patriotism”. On the other hand, it is seen that the courtesy value is at the very end
of the table. Some of the responses they gave in the interview with teachers are as follows: Among the
teachers participating in the research, T5 said “Sharing, love, respect”, T32 “patriotism, love, respect”,
and T76 “love, responsibility, respect”. On the other hand, T92 said, “Teamwork, abiding by rules,
respect”.
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Values N %
Love 20 20.0
Sharing 16 16.0
Responsibility 14 14.0
Respect 10 10.0
Honesty 9 9.0
Patriotism 6 6.0
Abiding by rules 5 5.0
Friendship 4 4.0
Benevolence 3 3.0
Self-control 2 2.0
Empathy 2 2.0
Self-esteem 2 2.0
Teamwork 1 1.0
Respect for the environment 1 1.0
Socialisation 1 1.0
Self-confidence 1 1.0
Generosity 1 1.0
Being merciful 1 1.0
Courtesy 1 1.0
Total 100 100.0

What are the top three values that can be hardest to gain in preschool period?

Preschool teachers were asked to list the first three values that the most difficult to be acquired

in preschool period. The data obtained are shown in Table 5. According to the table, preschool teachers

think that the first three values that are the hardest for children to grasp are “empathy, justice and

teamwork”. On the other hand, “self-confidence, generosity and self-care” values appear to be the lastin

the table. Some of the responses they gave in the interview with teachers are as follows: Among the

teachers participating in the research, T10 said “Empathy, tolerance, patriotism”, T48 “Justice, sharing,

empathy”, and T72 “Determination, sharing, teamwork”. On the other hand, T66 said “Self-control,

loyalty, abstract concepts”.
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Table 5. The top three values hard to be acquired

Values N %
Empathy 14 14.0
Justice 10 10.0
Teamwork 8 8.0
Sharing 7 7.0
Determination 6 6.0
Respect for different opinions 5 5.0
Rules 4 4.0
Social responsibility 4 4.0
Respect 4 4.0
Responsibility 4 4.0
Abstract concepts 4 4.0
Fidelity 4 4.0
Patience 3 3.0
Patriotism 3 3.0
Discipline 3 3.0
Tolerance 2 2.0
Modesty 2 2.0
Frugality 2 2.0
Honesty 2 2.0
Self-control 1 1.0
Being merciful 1 1.0
Courage 1 1.0
Love 1 1.0
Benevolence 1 1.0
Self-care 1 1.0
Self-confidence 1 1.0
Generosity 1 1.0
Self-care 1 1.0
Total 100 100.0

What are the difficulties you encounter in preschool values education?

Preschool teachers were asked to list problems related to values that might be encountered in
values education in preschool period. The data obtained are shown in Table 6. The results show that
values being “abstract concepts” is considered the hardest aspect. Some of the answers they gave in the
interview with the teachers are as follows: T31, one of the teachers who participated in the research,
said “My colleagues and I think that we are insufficient in this regard, we have difficulties in explaining
some abstract issues in a concrete manner to teach values. Values education is not currently given
according to students' levels. For example, it is difficult to bring honesty to children because it takes a
long time”. T50 said “I think that as with many colleagues, I am inadequate in the classroom about values
education in preschool period. I struggle in pouring values into events and especially art events. We
have a lack of resources. Material and resource support should be provided.” T93 said “Students have
difficulties in understanding abstract concepts, and we have difficulties in explaining and giving some
abstract topics. I think topics should be more concrete. Teachers should be trained in the field of
teaching and transferring these values for the values education in preschool period”. On the other hand,
T100 said “I think values education contribute a lot to students. Values education is much easier to
understand if it takes the name of moral education instead.”
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Table 6. Challenges in values education

Challenges N %

Abstract concepts 55 55.0
Parent-teacher cooperation 20 20.0
Lack of material 15 15.0
Age-developmental feature incompatibility 10 10.0
Total 100 100.0

Discussion and Conclusion

According to the findings of this research, it has been determined that teachers need a values
education program “to prevent moral corruption”. Values education starts with the family at home, but
having a working mother, the increase of divorced families and communication problems between the
family and child make it difficult to transfer values (Alpoge, 2011). The cause of degeneration may be
for such reasons. In this case, the importance of the values education to be given in preschool education
institutions becomes clear once again. On the other hand, values are also defined as definitive and
systematic judgments in establishing a good and bad perception against a situation and determining the
relationship of the individual with his environment (Veugelers & Vedder, 2003). Therefore, since the
existence of man, the concept of values has been evolving and a different thing becomes a value and
gains importance in each period. Accordingly, it is natural for individuals to set new ethical rules and
follow them in solving the problems they face in life (Kale, 2007). In other words, the so-called
degeneration is in fact a system of advanced new values, perhaps adapted to the new needs of the
society. Thus, preschool values education should be developed and updated in accordance with the
values of the society.

In this research, the top 10 values that teachers want to be included in the MoNE Preschool
Education Program are as follows: 1-Respect, 2-Love, 3-Honesty, 4-Patriotism, 5-Responsibility, 6-
Justice, 7-Sharing, 8-Empathy, 9-Self-esteem and 10-Cooperation (teamwork). As can be seen, the values
that teachers consider important mostly consist of values that regulate inter-human relations. However,
understanding and protecting animals and nature are essential for both the child's own needs and
learning, as well as our ever-deteriorating nature and extinct animal species. (Alisinanoglu, Ozbey &
Kahveci, 2007; Basal, 2005; Dere & Omeroglu, 2001; inan, Trundle & Kantor, 2010). Therefore, it is
necessary to conduct studies in order to keep the scope of value education broad and to raise the
necessary awareness among teachers. Glilay & Ekici (2010) stated in their study that environmental
awareness is highly emphasized in the field of self-care skills, but not in language and psycho-motor
fields. In updating MoNE Preschool Education Program, it will be useful to review the items related to
values education.

In this study, it was found that preschool teachers especially prefer drama, Turkish language and
art activities for values education. It was also determined that preschool teachers hardly use group
activities such as story reading, trips, cartoons, projects, and parent participation practices. However,
many strategies can be applied to bring abstract subjects such as values to children. For example, in
order to give responsibility value to children, in-class tasks that students would like to do and complete
while not being watched can be produced, and children can learn to complete what they have to do and
to bear the consequences by experiencing (Uyanik-Balat & Balaban-Dagal, 2006). On the other hand, in
a study, teachers and cartoon/animation producers stated that quality cartoons emphasize human
values, love, respect, social values, respect for differences, respect for the environment and animals, and
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family values (Inan, 2016). As a result, preschool teachers should make guidance on the cartoons
children watch at home by identifying quality cartoons and informing families.

In this study, preschool teachers stated that the top 3 values that can be easily brought to
children are “love, sharing, responsibility” values, while the top 3 values hardest to give students are
“empathy, justice and teamwork (cooperation)”. Doganay (2007) stated that empathic thinking must be
included in the values education process in order to encourage reflective thinking and tolerant
behaviour. On the other hand, schools where Reggio Emilia's early childhood education philosophy is
applied, teamwork is frequently emphasized and children are encouraged to express themselves in
different ways other than verbal communication and to communicate with others, are very successful
in terms of teamwork. (Malaguzzi, 1998). As a matter of fact, Bersani & Jarjoura (2002) determined that
the values of individual identity, getting to know each other, establishing relationships, listening,
sharing, curiosity, interpretation, cooperation and participation are at the forefront in these schools.
Since the teachers stated that they had difficulty in explaining young children justice, justice education
can be prepared by analysing the applications of very successful approach, Reggio Emilia, and the justice
practices of other democratic school types. In addition, in this research, it was determined that one of
the challenges faced by preschool teachers in the field of values education is that there is no default
education program.

In this study, another challenge faced by preschool teachers in the field of values education is
that they have difficulty in explaining values to children because they are abstract concepts and they do
not have sufficient resources and materials. Balat & Dagal (2011) state that values should be included
in a quality preschool education program. However, unlike character education, where certain values
are imposed, values of the society in which children live are determined and values education is done
accordingly. (Santrock, 2001). According to New (1999), while preparing the values education program,
it is necessary to think not only "What will we teach?" and "How will we teach?" but also "Why will we
teach that?" and "Why will we it that way?" While preparing the program, socio-cultural factors,
children's plans for the future and the time they live in should be taken into account in integrated
education as well as planning developmentally appropriate practices, and a value education program
should be developed in line with the subject, person to learn and educational environment (New, 1999).

Finally, in this research, another difficulty faced by preschool teachers in the field of values
education was found to be “inadequate or lack of parent-teacher cooperation”. On the other hand, it was
found that some teachers, even a few, believe that the preschool child is not yet mature enough to grasp
values.

Recommedations

The teachers stated that they need values education to prevent moral corruption. More research
is needed to find out what they mean by degeneration.

Awareness levels of teachers about the values other than the top 10 values “Respect, love,
honesty, patriotism, responsibility, justice, sharing, empathy, self-esteem and cooperation (teamwork)”
they want to have in the MoNE Preschool Education Program should be investigated, in-service training
should be given in order to increase their awareness and sample studies they can apply should be
provided.
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It was found that preschool teachers mostly prefer drama, Turkish language and art activities
for values education. A program or in-service training should be designed on how to give values with
different educational methods and techniques, such as games, multiple-representations, discussions,
bibliotherapy, stories, and project work, suitable for preschool children.

Preschool teachers stated that the top 3 values that can be easily given to children are “love,
sharing, responsibility” values, and the top three values that can be hardest to teach are “empathy,
justice and teamwork (cooperation)” values. Sample training programs should be designed for these
values that teachers have difficulty in teaching.

In the need analysis in the field of values education, the difficulties faced by preschool teachers
were determined as “the absence of a values education program, difficulties in explaining to children
due to the fact that values are an abstract concept, lack of related resources and inadequate parent-
teacher cooperation in this regard”. A comprehensive early childhood values education program needs
to be developed, concrete work techniques should be taught on abstract topics, and other topics
specifically needed by teachers should be included in the program and examples of home support should
be provided.
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Okuléncesine Yonelik Degerler Egitimi Programi i¢in Bir ihtiyac
Analizi Calismasi: Okuléncesi Ogretmenlerinin Degerler Egitimi
HakKkindaki Goriuisleri

Giris

Son yillarda tilkemizde sik¢a konusulan konulardan biri olan degerler egitimi, okuldncesi egitim
programinda da vurgulanmistir. Milli Egitim Bakanlign (MEB) 2017’de gergeklestirdigi mifredat
degisikligi ile birlikte degerler egitiminin 6nemine dikkat cekmektedir. MEB bu miifredat degisikligiyle
ilgili yayinladig1 dokiimanda; gelisen teknoloji ¢aginda, bireylerin kisisel, sosyal ve bilissel yonden
desteklenmesi gerektigine vurgu yapmaktadir. MEB bu amagla yeni egitim programinda on kok deger
belirlemistir. Bunlar: Adalet, dostluk, dirtstlilk, 6zdenetim, sabir, saygi, sevgi, sorumluluk,
vatanseverlik, yardimseverlik degerleridir. Egitim kurumlari, degerlerin kazandirilmasinda ve ailede
edinilmis degerlerin pekistirilmesinde 6nemli bir role sahiptirler ve bu sebepten, degerler okul
yasantisinin bir pargasi haline getirilerek ¢ocuklara kazandirilmaya calisilmalidir (Hokelekli &amp;
Gindiiz, 2007). Ayn1 zamanda, egitim kurumlari, toplumun c¢ogunlugu tarafindan benimsenmis
degerlerin cocuk ve genglere aktarimi ve bu degerlerin 6grenciler tarafindan kazanilip kazanilmadiginin
takibinde kullanilan toplumsal kontrol araclari olarak da diisiiniilmektedirler (Erden, 1998).

Dolayisiyla, 6gretmenler, degerlerin yeni nesillere aktarilmasinda hayati bir éneme sahiptirler
(Ozden, 2002). Ozellikle evlerinden ilk defa ayrilip okuléncesi egitim kurumlarina baslayan cocuklar,
O0gretmenlerini 6rnek almaktadir ve degerleri 6gretmenlerinden 6grenmektedirler (Oktay, 1999).
Alanyazin tarandiginda, degerler egitimine iliskin bir¢ok arastirma yapildigi goriilmektedir. Ancak,
sahada ¢alisan okul6ncesi 6gretmenlerin degerler egitimine iliskingoriisleri, yasadiklar1 problemler ve
glincel ihtiyaclari konusunda ¢ok fazla arastirma bulunmamaktadir. Bu arastirmanin amaci, okuléncesi
O0gretmenlerinin degerler egitimi hakkindaki goriislerini ortaya koymak ve okuldncesine yonelik bir
degerler egitimi programi olusturulabilmesi i¢in ihtiya¢ analizi yapmaktir.
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Yontem

Bu c¢alismada, okuldncesi oOgretmenlerinin degerler egitimi programina ihtiya¢ duyup
duymadigi, duyuyorsa neye ihtiyacinin oldugunun tespit edilmesi amaciyla bir ihtiyac¢ analizi calismasi
gerceklestirilmistir. Degerler egitimi lilkemizde 6nemi giderek artan bir konu olmasina ragmen,
okuldncesi egitim alaninda bir degerler egitimi programi bulunmamaktadir (Kayiran ve Bagceci, 2018).
Etkili bir egitim programi olusturmak ancak gerekli olan alanlarda ihtiyaglarin saptanmasi ile miimkiin
olabilir. Durum tespiti yapilarak, Ogretmenlerin goriisleri vasitasiyla cocuklarin ihtiyaglarinin
saptanmasi1 kapsayici bir egitim programina olanak saglayabilir. Taba-Tyler'in program gelistirme
modeline gore etkin bir program olusturmak i¢in ilk ana basamak ihtiyaclarin saptanmasidir (Demirel,
2014).

Bu arastirma cercevesinde, okuldncesi 6gretmenlerinin degerler egitimi alanindaki goriislerine
ulasilmaya ¢alisiimistir. Bu amagla arastirmacilar tarafindan, nitel veri toplama tekniklerinden biri olan
yari-yapilandirilmis goriisme formu hazirlanmistir. Uzman goriisleri alinarak, yari-yapilandirilmis
gorisme formuna son hal verilmistir. Hazirlanan bu form aracihigiyla 6gretmenlerin goriisleri elde
edilmigtir. Goriismeler birebir gerceklestirilmis olup, goriisme formlarn ile kayit altina alinmistir.
Ogretmenlerin degerler egitimi ile ilgili goriislerinin belirlendigi bu arastirmada, amagh érnekleme
yontemlerinden o6lciit 6rneklem kullanilmistir. Bu ¢alismadaki yari-yapilandirilmis gériismede olciit,
belirlenen ilgelerdeki ilkokullara bagh okuléncesi siniflarinda ya da bagimsiz anaokullarinda gorev
yapan ve goOnilli olarak bu arastirmaya katilan okuldncesi 6gretmenleridir. Bu arastirmanin
orneklemini; 2021-2022 egitim-6gretim yilinda Kahramanmaras ili Onikisubat ve Dulkadiroglu
ilcelerinde gorev yapan okuldncesi 6gretmenlerinden amagl 6rnekleme yoluyla secilen 6gretmenler
olusturmustur. Katimcilarin  demografik  6zelliklerine bakildiginda; arastirmaya katilan
ogretmenlerden %68’i 30-40 yaslarn arasindadir, %61’i 6-10 yil arasi deneyime sahiptir, %901
okuloncesi 6gretmenligi lisans mezunu olup, %10’u ytliksek lisans yapmakta, %901 degerler egitimi ile
ilgili hizmet ici egitim hi¢c almamistir, % 90’1 kadin, %10’u erkektir.

Arastirmada, veriler SPSS (versiyon 25) kullanilarak analiz edilmis ve ortalama, standart sapma,
frekans ve yiizde olarak sunulmustur. Elde edilen kategoriler yiizdelerle tablolastirilmis ve arastirmaya
katilan 100 okul 6ncesi 6gretmenine isim ve okul ayrimi yapilmaksizin farkli sayilar verilerek
kategoriler 6rneklendirilmistir. Tablolar asagidaki sorular altinda olusturulmustur: 1- Degerler neden
ogretilmelidir? 2- Degerler egitiminde en ¢ok kullandiginiz etkinlik tiirleri nelerdir? 3- Okul dncesi
egitimde c¢ocuklara kazandirmak istediginiz ilk ii¢ deger nedir? 4- Okul 6ncesi donemde en kolay
kazanilabilen ilk li¢ deger nedir? 5- Okul 6ncesi donemde edinilmesi en zor olabilecek ilk ii¢ deger
nelerdir? 6- Okul 6ncesi degerler egitiminde karsilastiginiz zorluklar nelerdir?

Bulgular

Bu arastirmanin bulgularina gore, dgretmenlerin bir degerler egitimi programina, “ahlaki
yozlasmanin 6nlenmesi i¢in ihtiya¢ duydugu” tespit edilmistir. Degerler egitimi aile ile evde baslar, ama
annenin ¢alismasi, bosanmis ailelerin artmasi ve aile ¢ocuk arasindaki iletisim sorunlar1 degerlerin
aktarimini zorlastirmaktadir (Alpdge, 2011). Bu durumda, okuldncesi egitim kurumlarinda verilecek
degerlerinin egitiminin énemi bir kez daha ortaya ¢ikmaktadir. Bu arastirmada, 6gretmenlerin, MEB
Okuléncesi Egitim Programinda bulunmasini istedikleri ilk 10 deger sirasiyla sunlar ¢ikmistir: 1-Saygi,
2-Sevgi, 3-Diiriistliik, 4-Vatanseverlik, 5-Sorumluluk, 6-Adil olma, 7-Paylasma, 8-Empati, 9-Ozsaygi ve
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10-Isbirligi (ekip calismasi). Goriildiigii lizere, 6gretmenlerin deger verdigi degerler cogunlukla
insanlararasi iliskileri diizenleyen degerlerden olusmaktadir. Halbuki, hayvanlar1 ve dogay1 koruma
bilincine sahip olmak, bunlar1 anlamak, hem ¢ocugun kendi ihtiyaclari ve 6grenmesi a¢isindan, hem de
giderek bozulmakta olan dogamiz ve yok olan hayvan tiirleri agisindan ¢ok gereklidir (Alisinanoglu,
Ozbey, Kahveci, 2007; Basal, 2005; Dere, Omeroglu, 2001; inan, Trundle, Kantor, 2010). Dolayisiyla,
deger egitiminin kapsamini genis tutmak ve 6gretmenlerde gerekli farkindaliklarin olusmasi icin
calismalar yapmak gerekmektedir. MEB Okuldncesi Egitim Programinin giincellenmesinde, degerler
egitimine iliskin maddelerin tekrar gézden gecirilmesi yararl olacaktir. Bu arastirmada, okuldncesi
O0gretmenlerinin degerler egitimi icin en fazla drama, Tiirkece dil etkinligi ve sanat etkinliklerini tercih
ettikleri bulunmustur. Okuléncesi 6gretmenlerinin, degerler egitimi kapsaminda, hikaye okuma, gezi,
cizgi film, proje gibi grup etkinlikleri ve veli katilmi ¢alismalarimi ise ¢ok az veya nerdeyse hic
kullanmadiklar1 tespit edilmistir. Bu arastirmada okuldncesi 6gretmenleri, ¢ocuklara en kolay
kazandirilabilecek ilk 3 degerin “sevgi, paylasma, sorumluluk” degerleri oldugunu, en zor
kazandirilabilecek ilk ii¢ degerin ise “empati, adil olma ve ekip calismasi (isbirligi)” degerleri oldugunu
belirtmislerdir. Bu arastirmada elde edilen verilere gore, degerler egitimi alaninda yapilan ihtiyag
analizi tiiriinde bu arastirmada, okuloncesi 6gretmenlerinin karsilastiklar: giicliikler “Degerler egitimi
programinin var olmamasi, degerlerin soyut bir kavram olmasindan dolayi ¢cocuklara anlatmakta zorluk
cekmeleri, ilgili kaynaklarin azlig1 ve bu konuda veli-68retmen isbirliginin yetersizligi” olarak tespit
edilmistir. Ote yandan, az da olsa, baz1 6gretmenlerin, degerler egitimi vermek icin, okuléncesi dénem
¢ocugunun heniiz yeterli olgunluga ulasmadigina inandiklar tespit edilmistir.

Ihtiyac analizi tiiriindeki bu arastirmanin verileri dogrultusunda sonug olarak denilebilir ki;
kapsaml bir erken ¢ocukluk degerler egitimi programinin gelistirilmesi, soyut konulari somut ¢alisma
tekniklerinin 6gretilmesi, ve 6gretmenlerin 6zellikle ihtiya¢ duyduklari diger konularin programa dahil
edilmesi ve evde destekleme drneklerinin sunulmasi gerekmektedir. Gelistirilecek degerler egitimi
programina okuldncesi seviyesine uygun degerlerin dahil edilmesi ve degerlerin kazandirilma
stirecinde, kolaylik ve giicliik derecesine gore etkinlik tiirlerini belirlemenin ve ¢esitlendirmenin faydali
olacagina inanilmaktadir.

Tartisma ve Sonug

Bu arastirmanin bulgularina goére 6gretmenlerin “ahlaki yozlasmayi 6nlemek i¢in” bir degerler
egitimi programina ihtiyac duyduklar tespit edilmistir. Degerler egitimi evde aile ile baslamaktadir
ancak annenin ¢alisan olmasi, bosanmis ailelerin artmasi ve aile ile cocuk arasindaki iletisim sorunlari
degerlerin aktarilmasini zorlastirmaktadir (Alpoge, 2011). Yozlasmanin nedeni bu gibi nedenlerle
olabilir. Bu durumda okul 6ncesi egitim kurumlarinda verilecek degerler egitiminin 6nemi bir kez daha
ortaya ¢cikmaktadir. Degerler ise bir duruma karsi iyi ve kotii algi olusturmada ve bireyin cevresiyle
iliskisini belirlemede kesin ve sistematik yargilar olarak da tanimlanmaktadir (Veugelers ve Vedder,
2003). Dolayisiyla insanin varolusundan bu yana degerler kavrami evrilmis ve her donemde farkl bir
sey degere doniiserek 6nem kazanmaktadir. Buna gore bireylerin yasamda karsilastiklar1 sorunlarin
¢O6zlimiinde yeni etik kurallar belirlemeleri ve bunlara uymalari dogaldir (Kale, 2007). Baska bir deyisle,
sozde yozlasma, aslinda belki de toplumun yeni ihtiyaclarina uyarlanmis, gelismis yeni degerler
sistemidir. Bu nedenle okul dncesi degerler egitimi toplumun degerlerine uygun olarak gelistirilmeli ve
glincellenmelidir.
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Bu arastirmada okul 6ncesi 68retmenlerinin degerler egitimi icin 6zellikle drama, Tiirkce ve
sanat etkinliklerini tercih ettikleri tespit edilmistir. Ayrica okul déncesi 6gretmenlerinin hikaye okuma,
gezi, cizgi film, proje, veli katilimi uygulamalar1 gibi grup etkinliklerini ¢ok az kullandiklar:
belirlenmistir. Ancak degerler gibi soyut konular1 ¢ocuklara kazandirmak icin bir¢ok strateji
uygulanabilir. Ornegin cocuklara sorumluluk degeri kazandirmak igin, 6grencilerin izlenmedigi halde
yapmak istedikleri ve tamamlamak istedikleri sinmif i¢i gorevler iiretilebilir ve c¢ocuklar yapmasi
gerekenleri tamamlamay1r ve sonuclarina katlanmay1 yasayarak oOgrenebilirler. (Uyanik-Balat ve
Balaban-Dagal, 2006). Ote yandan bir calismada 6gretmenler ve ¢izgi film/animasyon yapimcilari
kaliteli c¢izgi filmlerin insani degerlere, sevgiye, saygiya, toplumsal degerlere, farkliliklara saygiya,
cevreye ve hayvanlara saygl ve aile degerlerine vurgu yaptigini belirtmislerdir. (Inan, 2016). Sonug
olarak okul 6ncesi 6gretmenleri kaliteli ¢izgi filmleri belirleyerek ve aileleri bilgilendirerek ¢ocuklarin
evde izledikleri cizgi filmler konusunda rehberlik etmelidirler.

Oneriler

Okul oOncesi Ogretmenleri ahlaki yozlasmayir o6nlemek icin degerler egitimine ihtiyac
duyduklarini belirtmislerdir. Yozlasmanin neden meydana geldigini bulmak icin daha fazla arastirmaya
ihtiyac var.

Ogretmenlerin MEB Okul Oncesi Egitim Programinda yer almasini istedikleri ilk 10 deger olan
“Saygi, sevgi, diiriistliik, vatanseverlik, sorumluluk, adalet, paylasim, empati, 6zgliven ve isbirligi (takim
calismas1)” disindaki degerlere iliskin farkindalik diizeyleri; arastirilmasi, farkindaliklarinin artirilmasi
icin hizmet ici egitimler verilmeli ve uygulayabilecekleri 6rnek ¢calismalar saglanmalidir.

Okul dncesi 6gretmenlerinin degerler egitimi icin en ¢ok drama, Tiirkce ve sanat etkinliklerini
tercih ettikleri tespit edilmistir. Okul 6ncesi donem c¢ocuklarina uygun, oyunlar, ¢oklu temsiller,
tartismalar, bibliyoterapi, dyKkiiler, proje calismalari gibi farkl egitim yontem ve teknikleri ile degerlerin
nasil kazandirilacagina yonelik bir program veya hizmet i¢i egitim tasarlanmalidir.
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