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Abstract

This study was conducted to determine the teaching approaches used in the education process in line with the
views of the academics working in the physical education and sports teaching department. The population of
the study consists of academics working in physical education and sports teaching departments from all
geographical regions in Turkiye. Here, 50 academics were reached by using the purposive sampling method.
The academics stated that they prepared for the lessons mostly by researching resources and literature and
adopted the question-answer method to ensure students' participation and attention, and expected students to
be active in the lessons. They preferred teacher-centered methods the most and used traditional assessment
and evaluation techniques the most. As a result, it was determined that the academics adopted teacher-centered
approaches. However, it was determined that they did not use methods and techniques suitable for only one
approach during education; they used both teacher-centered and student-centered approaches depending on
the duration of the lesson and the current situation of the class. In the physical education and sports teaching
department, the courses in the curriculum should not only be classified as practical and theoretical but also
categorized according to cognitive, affective and psychomotor domains. Thanks to this categorization, it can be
ensured that the advantages and disadvantages of the approach, the field, and the aimed course can be known
instead of the superiority of the teaching approaches adopted in the courses. In all these processes, the central
goal should be the active learning of the student.

Keywords: Academics, prospective teachers, teaching approach, physical education, sports.

Introduction

The needs of societies and individuals as the smallest element of society and the innovations and
developments in the education system affect the learning, teaching and training processes. Within the
change that takes place with this interaction, individuals are expected to be able to solve problems, take
responsibility for their learning, research, find and produce information, question, think critically and
analytically, be active, apply what they have learned, have communication skills, be useful and
empathetic. For this reason, the conditions under which pre-service teachers, to whom we will entrust
our future generations, receive education have become an important issue to be emphasized. The
curricula of the faculties or colleges of the universities where prospective teachers receive education
are important in terms of having the ability to gain the roles that society expects from individuals.

The effectiveness of teaching processes depends on the application of teaching approaches. How
to ensure permanent learning is one of the most important questions in the world of education. For this
reason, different teaching approaches and teaching theories have emerged from past to present.
Teaching approaches are used in teaching processes according to theories, strategies and techniques
created according to the results of research (Bulut, 2015). Teachers have two different beliefs about
teaching. The first one is teaching as transferring knowledge and the second one is teaching to guide
students to construct knowledge (Samuelowicz & Bian, 2001; Teo et al,, 2008). When the historical
development of teaching approaches is examined, it is seen that the oldest known approach is the
"behaviorist approach"”. In this approach, which considers that learning can only take place between
stimulus-response, the data obtained as a result of experiments on animals were used. Especially in this
theory put forward by Pavlov and Skinner, the process of learning reflexive behaviors under certain
conditions is mentioned. Another approach that emerged in the same period as behaviorist approaches
is the cognitive learning approach. A group of scientists who investigated the effect of mental processes
that affect learning and cannot be directly observed, such as behavior, on learning, obtained different
results in this regard and replaced the behaviorist approach. Cognitive approaches, which started with
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Gestalt, became widespread and became an approach with the studies of scientists dealing with
education such as Piaget, Bruner and Ausubel (Bulut, 2015; Kiiciikahmet, 2014).

Some researchers in the field of education have stated that innovative and different teaching
approaches can help students learn, provide lasting learning and apply what they have learned (Shepard
& Brew, 2005; Stinchfield, 2006). The teacher-centered approach is associated with traditional
educational philosophy. In this approach, since the teacher is at the center, he/she is in the role of
transferring knowledge and their primary goal is to convey the topics in the content (Brown, 2003).
Since the teacher is the owner of the knowledge, he/she is the fulcrum and the most important point of
the learning environment in terms of the subject taught at the point of students' lack of knowledge and
inexperience. Due to this distinction, a hierarchical structure is formed between the teacher and the
student. The teacher's relationship with the student is shaped according to the role of the student as a
passive receiver of knowledge as opposed to the role of the teacher as the transmitter of knowledge
created by the teacher (Wright, 2011). Instructors who adopt a teacher-centered approach rely heavily
on the lesson and the subject matter. In the evaluation phase, they gain knowledge by checking to what
extent the content has been learned by the students (Brown, 2003). While lecturing is defined as a tool
to encourage students, teachers who adopt a predominantly lecture approach, that is, teachers who
focus on the subject matter, create an effect to ensure that students learn superficially (Diseth, 2007). In
the student-centered approach, learners are considered individuals who can think in the learning
process and generate ideas for problems. In student-centered teaching environments, students think
that the knowledge they have already acquired affects the knowledge they will learn in the future and
therefore previous learning should be strengthened. In this model where the student is at the center, an
approach in which the student is predominantly active in teaching activities, as well as information
processing, learning and teaching processes, is adopted (Estes, 2004). Froyd and Simpson (2010)
revealed in their study that lecturers working in different faculties found, developed and used many
different teaching techniques suitable for the student-centered approach. The student-centered
approach has been more adapted to higher education in recent years. It has been proven to positively
affect students' development in terms of knowledge, skills and qualifications (Derting & Ebert-May,
2010). However, some studies indicate that this approach is not easy to implement in higher education.
This is because the crucial factor for the success of this approach in educational policies is teachers and
their voluntary or active participation in this process (Tran, 2017). Teachers' adoption and participation
in a teaching approach may be linked to their belief in their ability to fulfill teaching tasks in specific
areas (Klassen & Chiu, 2011).

Traditional teaching approaches are implemented through in-class activities in which the
teacher only provides content knowledge and transfers the information directly to the students (Tsai,
2002). However, constructivist or student-centered approaches do not accept that the learning process
is a one-way process from the teacher to the student. They argue that learning is an active process in
which students make connections between what they have already learned and their ideas and
interactions with the environment (Millar & Driver, 1987). With the transition from traditional
understanding (teacher-centered) to contemporary understanding (student-centered), the processes of
measuring students’ achievement of the targeted outcomes have also changed. So much so that while
the evaluation of the student in teacher-centered teaching processes was only result-oriented, with the
student-centered teaching approach, the necessity to evaluate the process has emerged. It has become
clear that a decision cannot be reached only with the final evaluation of the student, but that a decision
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can be reached by gaining the goals in the process, measuring the deficiencies and giving feedback, and
then evaluating all these processes. Changes in the field of education, technological advances and
scientific studies have pushed traditional education to be replaced by a new understanding. Education
programs have realized this transformation by moving from a teacher-centered process to a learner-
centered process. In Tiirkiye, the traditional teaching approach (teacher-centered) was abandoned in
2005 and the contemporary approach (student-centered) was adopted. In the first stage, the primary
education curriculum was updated in line with all these developments, technological advances,
administrative differences, globalization and compliance with the European Union criteria (Ozdas et al.,
2005). The new curriculum, which was put into practice in the 2004-2005 academic year, is based on
constructivism, active participation and learner-centered teaching (Gémleksiz, 2005).

Teaching approaches in physical education are multidimensional and complex due to the course
structure with practical and theoretical processes (Graham, 2008). In physical education and sports
lessons, teachers use different teaching processes to achieve the objectives of the lesson. In a study
examining the teaching quality of physical education and sports lessons, teachers set measurable and
feasible goals and design a lesson plan to achieve these goals (Gallahue & Cleland-Donnelly, 2007).
Mosston and Ashworth's spectrum of teaching styles can be used in the applicability of these designs, in
teachers' coping with student diversity and in achieving the goals of the curriculum (Sanchez et al.,
2012). There are at least eleven teaching styles in the spectrum of teaching styles, each with different
learning outcomes (Goldberger, et al., 2012). Different perspectives have been proposed in studies on
the spectrum of learning styles. Mosston, and Ashworth (2002) described the spectrum of teaching
styles as a continuum in which the decisions during the implementation of the lesson change between
the teacher and the student. Here, two different clusters of teaching styles, teacher-centered and
student-centered, are presented (Mosston & Ashworth, 2022). In the cluster of teacher-centered
teaching styles, the concept of "reproduction” is used since it refers to the process of restructuring or
reproducing the knowledge and skills presented by the teacher by the student. However, in the cluster
of student-centered teaching styles, the concept of "production” is used since it is a process in which the
teacher encourages students to produce and discover knowledge and skills (Goldberger et al., 2012).
The production-based teaching style cluster provides students with different motor responses by
allowing them to perform different movements, compare their movements with their peers, and
experience different experiences (Nichols, 1994).

The implementation of a student-centered approach in universities is considered to be
especially important for teacher training programs. Because the individuals studying in teacher training
programs are prospective teachers and they will serve as teachers in the future. When considered as a
cycle, all processes and individuals can affect each other positively or negatively. Therefore, the use of
student-centered teaching approaches in higher education institutions where pre-service teachers are
educated is of great importance for raising individuals trained at the level of knowledge, skills and
competencies. In this context, this study aims to examine the views of instructors in physical education
and sports teaching departments on teaching approaches in the education-training process. The
teaching approaches were tried to be determined by content analysis of the opinions of the lecturers
about the teaching approaches they adopt and use in the learning-teaching processes. It is thought that
this information obtained will contribute to the field and researchers.
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Method
Research Model

Phenomenology design was used in the study. Instructors' views on teaching approaches were
discussed within this framework. Phenomenology is a research method that utilizes people's
experiences to reveal information about a phenomenon (Kocabiyik, 2016). In this context, face-to-face
interviews were conducted with the sample group.

Population-Sample (Study Group)

The population of the study consisted of lecturers working in physical education and sports
teaching departments from seven geographical regions in Tiirkiye (Mugla Sitki Kogman University,
Sakarya University of Applied Sciences, Karabiik University, Hac1 Bektas Veli University, Adiyaman
University, Kahramanmaras Siit¢ii imam University, and Firat University). It was aimed to reach a total
of 70 lecturers, 10 from each university. Here, "maximum diversity sampling”, one of the "purposive
sampling" methods, was used. In this sampling technique, the aim is to reflect the diversity of the sample
that will represent the universe to the maximum extent (Suri, 2011). As a result of the diversity of the
sample and the diversity of the lecturers who gave their opinions to the questions, it was aimed to reveal
the differences and sides in the best way (Yildirim & Simsek, 2006). However, 50 volunteer lecturers
working at the universities mentioned above were reached. Demographic information about the sample
group is shown in the table below (Table 1).

Table 1. Frequency distribution of the research group according to demographic variables

Demographic Information N f (%)

Gender Female 14 28.0
Male 36 72.0

24-30 7 14.0

Age 31-40 18 36.0
41-50 17 34.0

51+ 8 16.0

. Married 35 70.0
Marital Status Single 15 30.0
Instructor 17 34.0

- Assistant Professor 14 28.0
Academic Title Associate Professor 16 32.0
Professor 3 6.0

0-5 Years 13 26.0

6-10 Years 10 20.0

Years of Service 11-15 Years 5 10.0
16-20 Years 8 16.0

21+ 14 28.0

Adiyaman University 10 20.0

Haci Bektas Veli University 5 10.0

Kahramanmaras Siitgii Imam University 8 16.0

University Firat University 7 14.0
Mugla Sitki Kogman University 3 6.0

Karabiik University 9 18.0

Sakarya University of Applied Science 8 16.0

Total 100
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Data Collection

In the study, phenomenology design, one of the qualitative methods, was used to obtain the
views of the lecturers in the study group on teaching approaches. The phenomenological design is a
design that focuses on phenomena that we are aware of but do not have in-depth knowledge of (Yildirim
& Simsek, 2011, p. 72). For this purpose, the opinions of the instructors about the teaching approaches
they apply in the courses were obtained using a semi-structured interview form. In this form, there are
five questions in addition to personal information. During the preparation of these questions, studies on
teaching approaches in the literature and especially scales developed on this subject were examined
(Aksoy et al., 2018; Goh et al.,, 2014; Monroy et al., 2015; Stes et al., 2008; Tezci, 2017). These questions
developed by the researcher were evaluated and finalized by experts in sports sciences and educational
sciences. After the expert opinions in the field of educational sciences and sports sciences were received
regarding the research questions and the answers given, the answers were transferred to the transcript
(Experts in the field of educational sciences have academic studies in the fields of curriculum and
curriculum development, and experts in the field of sports sciences have academic studies on physical
education and sports course curriculum). The transcripts were then shared with the participant
lecturers for confirmation and thus internal validity was aimed to be ensured. In terms of the reliability
of the research questions and the answers from the participants, a different expert other than the
researchers was consulted while coding and creating themes. In line with these ideas, categories were
created and misconceptions were corrected. The reliability value was calculated as 0.84 with the
formula of Consensus / (Consensus + Disagreement) proposed by Miles and Huberman (1994). It is
stated that a reliability value of .70 and above is reliable for the research (Miles & Huberman, 1994).
These questions are as follows:

. What do you do to prepare yourself for lessons?

. How do you ensure that your students actively participate in the lessons?

. How do you expect students to behave in lessons?

. What kind of methods and techniques do you use in your lessons?

. With what kind of measurement and evaluation structures do you ensure that students

have achieved the desired outcomes?

The answers to the questions were obtained through face-to-face interviews with the lecturers
for 5-15 minutes. By analyzing the data obtained, it was tried to determine with which teaching
approach the instructors carry out their educational activities. After the necessary data were obtained
within the scope of the research, the analysis of the data obtained was carried out through qualitative
content analysis stages. Lichtman (2006) stated that content analysis can be conducted in six steps.
These steps are coding, checking the coding, creating main ideas and categories, reviewing categories,
creating main and sub-categories, and transitioning from categories to themes. The data obtained in this
context were first processed in Microsoft Word and Excel programs and the first arrangements were
made here. Here, coding was made in line with the data in the literature. Then, themes and categories
belonging to themes were created. The opinions of 50 instructors were coded as Instructor 1 Female
(Au-1), Instructor 2 (Sii-5), .... to represent the instructors and the data were transferred to the computer
environment. Then, the licensed QSR NVIVO-10 program was used for data analysis and modeling of the
situation (Figures 1, 2, 3, 4 and 5).
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Ethical Permits of Research

In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of the
actions specified under the heading "Actions Contrary to Scientific Research and Publication Ethics",
which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation=Firat University Rectorate, Social and
Human Sciences Research Ethical Board

Date of ethical review decision=17/10/2019
Ethics assessment document issue number=36/6
Findings

Within the scope of the research objectives, the findings obtained from the opinions of the
lecturers working in the physical education and sports teaching departments of universities are given
below. Within the scope of the research, lecturers' views on teaching approaches used in learning-
teaching processes were discussed. Firstly, the lecturers participating in the research were asked the
question "What do you do to prepare yourself for the lessons?". The opinions of the participants on this
question were analyzed. The themes obtained from the analysis results and the categories related to
these themes are given in Figure 1.
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Figure 1. Analysis of the opinions of the research group on preparation for lessons

The views of the instructors on the theme of preparing for the lessons were divided into five
themes: resources and literature (f=71), using instructional technologies and materials (f=36), making
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a lesson plan (f=26), preparing content suitable for the student (f=12) and preparation for experience

(f=9) (Figure 1). Some excerpts from the participants' views are as follows:

"l create a presentation file of general topics by scanning domestic and foreign sources
related to the course content. If the content is theoretical, I do a literature review. If it is an
applied lesson, I repeat the movement pattern I plan to teach. If available, I prepare visual
content related to the relevant subject.” (Aii-6)

"First of all, I consider the daily plan. I complete my material deficiency in the subject I will
explain. I repeat the subjects that I think I will be incomplete while explaining. I take a look
at the latest news about my field to increase the examples I will give.” (Sti-5)

"First of all, we need to be motivated. Attending classes with high energy and motivation
affects the students positively. They should come prepared for the theoretical and practical
content of the course, slide presentations and current reinforcements should be prepared.”
(Sii-1)

Secondly, the instructors were asked the question "How do you ensure that students actively

participate in the lessons?". The opinions of the participants on this question were analyzed. The themes

obtained in the analysis results and the categories related to these themes are given in Figure 2.
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Figure 2. Analysis of the opinions of the research group on ensuring their participation in the lesson

The opinions of the lecturers on the theme of "Ensuring their participation in the lessons" were

divided into five themes: focusing attention (f=22), question-answer in the lesson (f=18), giving
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homework (f=17), reinforcement and feedback (f=15) and the principle of vitality (f=4) (Figure 2). Some
excerpts from the participants' views are as follows:

"l try to keep the students active through methods such as preparing and explaining some
chapters by the relevant students, answering questions about the topics during and at the
end of the lesson, and preparing games and puzzles involving the course topics." (Mskii-1)

"By giving students the right to speak all the time. Using the show-and-do method in applied
lessons ensures active participation. I give reinforcements and encourage students even
when they give wrong answers." (Aii-7)

"It is necessary to greet the students and welcome them to the lesson with a smiling face.
Then, drawing attention to the importance of the subject to be explained in that lesson for
them, focusing on where they will use it, emphasizing the necessity of the lesson and starting
to present the subject, active participation in the lesson is ensured.” (Sii-1)

Thirdly, the instructors were asked the question "How do you ensure that students actively
participate in the lessons?". The opinions of the participants on this question were analyzed. The themes
obtained from the analysis results and the categories related to these themes are given in Figure 3.
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Figure 3. Analysis of the opinions of the research group on the expectations of students regarding their behavior
in classes

The opinions of the instructors on the theme "Expectations for students' behaviors in the
lessons" were divided into four themes: active participation (f=41), being responsible (f=29), following
the rules (f=22) and creative thinking (f=5) (Figure 3). Some excerpts from participants' views are as
follows:

"They should be respectful and responsible. It will be beneficial to come to class prepared
by reviewing the general topics related to the course. In this way, a sense of responsibility
will develop in students and they will add something to themselves. Coming to class
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prepared will cause them to look at what they have learned in the lesson with skepticism
and filter the information through their filters."” (Mskii-3)

"l expect them to see the lessons not only as passing exams but also as professional
equipment, to be prepared for the subjects related to the lesson in advance, not to be
interested in cell phones or anything else outside the lesson, to be active in the question and
answer section, to be able to transfer knowledge-skills between the lessons, to ask questions
such as how I will use this information in my professional life." (Mskii-1)

"They should act in a disciplined manner, in a way that they will not disrupt the classroom
management and in a manner befitting a university student."” (Efii-1)

Fourthly, the instructors were asked the question "What kind of methods and techniques do you

use while teaching your lessons?". The opinions of the participants on this question were analyzed. The

themes obtained from the analysis results and the categories related to these themes are given in Figure
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Figure 4. Analysis of the opinions of the research group on the methods and techniques they used

The opinions of the instructors on the theme of "Methods and techniques used" were divided

into two themes: traditional approach (f=71) and contemporary approach (f=46) (Figure 4). Some

excerpts from the opinions of the participants are as the following.

"Since my course is applied, I teach it by showing and practicing it myself. In practical

lessons; command method, demonstration and other materials related to the course. In

theoretical lessons; PowerPoint presentations, guided discovery and problem-solving" (Kii-

6)
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"Although it varies in practice and theoretical lessons, in general, I use methods and
strategies such as lecture, exercise, demonstration, command, self-assessment, problem-
solving, guided discovery, etc., which we use in physical education and sports, and [ make
use of complex and individual learning models and mostly student-centered studies."” (Sii-

)
"While teaching, I usually support the theoretical subjects with visual presentations, videos,

etc. In applied courses, I use the demonstration method. I generally prefer methods to
develop problem-solving, lateral thinking and reflective thinking skills." (Ati-6)

Fifthly, the instructors were asked the question "What kind of measurement and evaluation
structures do you use to ensure that students achieve the desired outcomes?". The opinions of the
participants on this question were analyzed. The themes obtained in the analysis results and the

fo

4
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categories related to these themes are given in Figure 5.
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Figure 5. Analysis of the research group's views on measurement and evaluation

The "Assessment and evaluation-themed opinions" expressed by the instructors were divided
into seven themes: oral exams (f=25), open-ended questions (f=20), multiple-choice tests (f=15),
performance or practice (f=13), project or homework (f=10), portfolio formation (f=1) and composition

(f=1) (Figure 5). Some excerpts from the participants' views are as follows:

"A lesson is successful if at least 70-80% of the students have gained at least 70-80% of the
teaching in a lesson when they easily understand the subject with active participation in
the lessons. For the gain of the remaining students, the subjects are reinforced with
repetition. At the end of the lessons, I open a question-and-answer section for the supported
subject. I assess the learning level of the class to make sure that the lesson has been learned.

I do intermediate quizzes (oral)."” (Efii-6)
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"At the end of the lesson, | summarize the key topics and information of the lesson and do
short question-answer sessions with the students. At the beginning of the lesson, I remind
the students of the previous topic and measure their motivation, and then I make a
connection to the new topic. In the meantime, when I realize that the information to be
learned is missing, I ensure the active participation of the students by giving examples and
create environments that will enable the students to express themselves.” (Nhbvii-4)

"A lesson is successful if at least 70-80% of the students have gained at least 70-80% of the
teaching in a lesson when they easily understand the subject with active participation in
the lessons. For the gain of the remaining students, the subjects are reinforced with
repetition. At the end of the lessons, I open a question-and-answer section for the supported
subject. I assess the learning level of the class to make sure that the lesson has been learned.
I do intermediate quizzes (oral)."” (Efii-6)

Discussion and Conclusion

In the study, the opinions of the instructors were analyzed by content analysis. After analyzing
the opinions, important results were obtained about teaching approaches. The instructors were asked
the question "What do you do to prepare yourself for lessons?" and the answers were analyzed under
the theme of "preparing for lessons". This theme was divided into themes such as resources and
literature, using instructional technologies and materials, making lesson plans, preparing content
suitable for students and preparations for life (Figure 1). When the statements in the theme of resources
and literature and the statements in its content were examined, it was seen that the instructors who
prepared for the lessons by scanning resources and literature made preparations such as reading books,
examining sources outside the field, researching current information, searching databases related to the
field and reading scientific articles. The most common type of preparation for the lessons expressed by
the instructors is resource and literature review. When the statements in this theme are analyzed, it is
seen that professional reflexes such as research examination and scientific studies, which are among the
main duties of instructors, emerge. Boyer (1991) stated that lecturers, or in other words academics,
have four main duties. These are; accessing new knowledge, integrating old and new knowledge,
application and teaching. The first two tasks show the academician's research, examination and
synthesizing activities. In the application task, the academician uses his/her knowledge and experience
to serve society. In teaching, they share knowledge with students by managing a teaching process
through in-class activities (Odabasi et al., 2010). It is thought that research and teaching processes have
an important place in the university education system and especially in teacher training programs. For
this reason, it can be said that instructors have responsibilities such as presenting up-to-date and
accurate information in their courses and increasing the efficiency of teaching processes, so following
the most up-to-date sources and literature can be said to be the first and most important stage of course
preparation. The role of teaching, which is one of the main duties of instructors, requires bringing about
changes in students' behavior, increasing their cognitive capacities and revealing their abilities. It aims
to develop students' active, participatory, questioning and creative characteristics by enabling them to
construct and transfer knowledge rather than transmit information (Boyer, 1991). To increase the
cognitive capacities of students and to provide accurate information, instructors prepare for lessons by
scanning sources and literature (Prosser et al.,, 2008); they try to fulfill important objectives such as
attracting students' attention in lessons, gathering attention, ensuring the comprehensibility of the
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lesson by using visual aids such as videos, pictures, slides, using clear expressions, giving concrete
examples, and increasing the retention of knowledge by linking the learned information with real life.
Organizing the teaching process by putting the student at the center will enable students to construct
knowledge by providing permanent trace learning. The first stage of putting the student at the center
can be considered as preparing well for the lessons and doing the necessary activities to increase
students' interest in the lesson during the teaching process. The instructors were asked the question
"How do you ensure that students actively participate in the lessons?" and the answers given were
analyzed under the theme of "ensuring their participation in the lesson". This theme was divided into
the following themes: focusing attention, question-answer in the lesson, giving homework,
reinforcement-feedback and the principle of vitality (Figure 2). The theme of focusing attention was the
most frequently reported theme by the instructors in their opinions on ensuring their participation in
the lesson. When this theme and the statements in its content are examined, it is seen that there are
opinions such as giving keywords, presenting content for all senses, and making an introduction that
will attract attention. These expressions have objectives parallel to the first stage of the preparation
process stated by the instructors in their opinions on lesson preparation. In this regard, Zaman (2004)
states that instructors should guide students not to be passive recipients in this process and guide them
to discover and construct knowledge. In this sense, higher education institutions should be institutions
where students develop themselves by actively participating in the processes of producing and
structuring knowledge instead of passively receiving information from instructors and learning this
information as it is (Verburgh et al., 2007). We can say that the views expressed in the content of the
theme of making a lesson plan, which is included in the views on ensuring their participation in the
lesson and preparing for the lesson, have largely the same aspect as the views expressed in the content
of the theme of making a lesson plan. This is because the lecturers reported that they also considered
questions such as how to involve students in the lesson, how to attract attention, how to provide
feedback, and how to establish relationships with daily life while making lesson plans. In this context;
Gagne and Driscoll (1988) stated that the teaching of a lesson should consist of activities such as
attracting attention, explaining the target learning of the lesson, activating prior knowledge, giving
reinforcements, guiding the student, making the student active, giving feedback, evaluating the process
and transferring the knowledge to daily life by making it permanent. Since the aim of this process is to
make the student active, the student is at the center of the goals set, while the instructors are at the
center of the teaching process as the implementer of the activities. As a matter of fact, Kuh et al. (2006)
placed teachers and teaching at the center of ensuring student participation and emphasized the
importance of attitudes and behaviors, encouraging and encouraging discourses that ensure
participation. When the reinforcement and feedback theme and the statements in the content of the
views on ensuring student participation in the lesson are examined, it is seen that they are in line with
the views of Kuh et al. (2006). Similarly, Mearns et al. (2007) stated that if teachers are perceived to be
accessible to students and sensitive to students' needs, students will be more willing to study,
participate and express their own opinions.

When the question-answer theme in the lesson and the statements in its content are examined
in the analysis of the opinions on ensuring their participation in the lesson; it is seen that there are
opinions such as asking questions about the subject, asking them to ask questions, giving examples
about the subject and asking for examples. We can say that the aim of the lecturers' opinions about the
question-answer method is to encourage students to think and question by involving them in the
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teaching process. The functions of question-answer activity have important effects on students such as
creating an environment that encourages thinking, arousing interest in the lesson, guiding the
knowledge that the student will construct, thinking analytically, organizing thoughts, and enabling
students to make self-evaluation (Oguzkan, 1989). Demirel (2011) stated that the most common
technique used by teachers in teaching activities is the question-answer technique. The question-
answer technique can be adapted and applied to both student-centered and teacher-centered
approaches. If we are aiming for students' answers to single-answer questions, this process will be
suitable for the teacher-centered approach. However, if we want students to reach a point through a
brainstorming technique with open-ended questions that encourage students to think, this method will
be suitable for the student-centered approach. According to Dell'Olio and Donk (2007), in the question-
and-answer method, students use high-level cognitive skills such as analysis, synthesis, evaluation and
application to understand the relationship between question and answer. The question-and-answer
method also provides students with the ability to think and express themselves. With thinking and self-
expression, the student constructs the information himself/herself and provides permanent learning
(Celenk, 2016). It is thought that the instructors' asking students to ask questions and exemplify them
in the question and answer technique expressed by the instructors to ensure the active participation of
the student in the lesson may enable the student to take responsibility for his/her learning and to
construct knowledge. When the themes of assigning homework and the expressions in the content of
the lecturers' views on ensuring student participation in the course are examined, it is seen that they
have opinions such as providing feedback on the notes, having students research resources, assigning
homework at the end of the course and asking students to explain the topics. The specific purpose here
is to enable students to learn by doing and experiencing. Asking students to research a subject and then
expecting them to share their findings with their friends in the classroom is thought to ensure that the
student is at the center of the teaching process as it develops both the student's ability to access
information and the ability to transfer information by experiencing it.

The instructors were asked the question "How do you expect your students to behave in the
lessons?" and the answers were analyzed under the theme of "expectations for students' behavior in the
lessons". This theme was divided into the following themes: active participation, being responsible,
following the rules and creative thinking (Figure 3). The theme of active participation was the theme
with the highest number of opinions expressed by the instructors regarding the expectations for
students' behaviors in the lessons. When this theme and the statements in its content are analyzed,
students are expected to be active and motivated in the lessons. Baxter, and Gray (2001) stated that for
effective learning, approaches in which students actively participate in the learning process should be
adopted. It is now considered sufficient for students to be active instead of passive recipients of
information and for teachers to be in a supportive and guiding role, even if they are not experts in certain
subjects. With the contemporary understanding of education, the roles of both teachers and students
have changed. The most important behavior that teachers expect from their students is to be active
participants in classroom activities and to be motivated to the lesson without being interested in
extracurricular elements. This is also the behavior that instructors expect from students in educational
institutions that train prospective physical education and sports teachers. As a matter of fact, when the
themes and categories prepared in line with the opinions of the lecturers were examined, the most
expected behaviors were participating in the lesson and being motivated to the lesson. Avci and
Durmuscelebi (2014), in their study on the expected student characteristics according to teachers’
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views, found that teachers expect students to be active in the lesson, to respect both their friends and
the teacher during the lesson, not to exhibit irregular behaviors that would disrupt classroom
management, and to fulfill their homework and responsibilities in classroom practices or teaching
processes. In this respect, we can see similar attitudes when compared with the views of the lecturers.
The active participation of students in the lessons, as expressed in the opinions of the instructors, will
enable them to learn by doing-living and help them to express themselves.

When the expectations for students' behaviors in the lessons are examined with the themes of
following the rules and being responsible and the expressions in its content; opinions consisting of the
main ideas of coming prepared for the lesson, creating lesson notes, repeating the lesson, complying
with classroom management, not being interested in extracurricular elements, complying with the class
time and complying with the absenteeism rule were stated. In the statements belonging to this theme,
especially the views of coming prepared for the lesson and obeying the rules of the classroom were
mentioned. Applying the student-centered approach in classroom activities, especially in crowded
classes, depends on students who know the rules and responsibilities. For this reason, it is a natural
result to have these expectations when the classes of the participant lecturers are considered. Neumann
et al. (2002) stated in their study that to increase the applicability of the student-centered approach, it
is necessary to reduce the number of students in the classes and to create uncrowded classes. Similarly,
Yalgin incik and Tanriseven (2012) stated that crowded classes constitute an obstacle in the opinions of
both students and instructors regarding the student-centered approach. For this reason, it can be seen
as a normal result that instructors expect students to follow the rules and come to class prepared while
organizing in-class activities following the student-centered approach. As can be understood from the
theme of expectations for students' behaviors in the lessons and the statements in the content of our
research, we can state three important behaviors that instructors expect from pre-service teachers.
These can be summarized as active participation in the lesson, coming to the lesson prepared and
obeying the rules. From this point of view, it can be said that the behaviors that are appropriate for the
student-centered approach are active participation and coming prepared for the lesson. However, we
can say that a statement such as obeying the rules, which may pose a risk to prevent students from
expressing themselves, was said as an opinion to manage the teaching processes of crowded
classes.Fourthly, the instructors were asked the question "What kind of methods and techniques do you
use while teaching your lessons?" and the answers given were analyzed under the theme of "methods
and techniques used". This theme was divided into two themes: traditional understanding and
contemporary understanding (Figure 4). When the opinions of the instructors about the methods and
techniques used are examined, it is seen that the most commonly used methods and techniques are
teacher-centered approaches belonging to traditional understanding. When the expressions in the
content of the traditional understanding theme were examined, it was determined that there were
opinions about the expression method, demonstration, drill, command and pair work methods. Celenk
(2016) analyzed teaching methods under three headings. These are teacher-centered methods (lecture
and demonstration), student-centered methods (project development, problem-solving,
experimentation and simulation) and interaction-centered methods (question-answer, brainstorming,
brainstorming, group work, active learning, cooperative learning, case study, role-playing, creative
drama, storytelling, game learning and observation trip). Mosston and Ashworth (2002) examined the
range of teaching styles used in physical education and sport teaching under two headings: teacher-
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centered methods (drill, pair work, command, self-assessment and participation) and student-centered
methods (problem-solving, student design, guided discovery, student initiation and self-teaching).

In educational institutions that train physical education and sports teacher candidates, courses
include sportive practices and theoretical subjects. For this reason, instructors sometimes carry out
teaching activities in the classroom environment and sometimes in the sports hall following the
curriculum of the courses they are responsible for. In the opinions on the methods and techniques used
in our research, in the traditional understanding theme, while the lecture method is preferred in the
teaching processes carried out in the classroom environment, command, demonstration, practice and
pair work methods are used in the teaching processes carried out in sports halls. When the opinions on
the methods and techniques used are examined in the traditional understanding theme, it is seen that
the instructors transfer the subject by preferring the direct expression method in the first place. The
lecture method is the oldest and most widely used teaching technique belonging to the teacher-centered
approach in which the content is transferred by the teacher to the students who are passive recipients
(Celenk, 2016). While teaching with this method, behaviors in the knowledge dimension of the cognitive
domain, the receptive and response dimension of the affective domain, and the arousal step of the
psychomotor domain are gained (Sonmez, 2007). This method, which is used especially when
transferring information at the beginning of the lesson and making a summary at the end of the lesson,
is preferred in the presence of limited time and crowded classes (Celenk, 2016). In our study, results
supporting this finding were found in the statements of the instructors on this theme. Especially due to
the limited time and crowded classrooms, the lecturers stated that they preferred the lecture method in
their lessons. It was obtained from the opinions that the instructors used command, show-and-perform,
practice and pair work methods by using sports halls in the parts of the lessons that require practice.
These methods, which are specific to physical education and sports lessons, are the most commonly
used methods by teachers at all levels of education (Ince & Hiiniik, 2010). When the findings related to
teaching approaches are examined, it is seen that instructors prefer teacher-centered approaches more,
especially in the opinions about the methods and techniques used. The data obtained from our study
have similar results to the studies conducted abroad (Cothran et al., 2005; Kulinna, & Cothran, 2003)
and in Tiirkiye (Demirhan et al., 2008; Ince & Hiiniik, 2010). In light of these findings, it is thought that
the necessity for instructors to teach their courses with student-centered approaches in teacher training
programs (Aksoy et al.,, 2018) may enable pre-service teachers to use similar methods when they start
their duties. For this reason, while it is seen from the statements of the lecturers that the methods they
use are mostly teacher-centered, it is also seen that activities that will make students active are
organized from time to time in the lessons. From this point of view, we can infer that the instructors do
not carry out teaching activities by adhering to only one method during a course, but also provide active
learning environments in some parts of the course. When the contemporary understanding theme and
the statements in its content are examined in the opinions on the methods and techniques used, it is
seen that the instructors use student-centered; guided discovery, case study, discussion, question-
answer, educational game, research-project-homework and problem-solving techniques in their
teaching processes. When the common purpose of these methods is analyzed, we see that the student is
included in the teaching processes and learning with active experience. As a matter of fact, the selection
of teaching methods that will make all students active in the teaching process is the most important
point of being a successful teacher. Thanks to the suitability of the methods to be chosen in the
acquisition of target behaviors, it will be easier to achieve the objectives (Bliylikkaragoz & Civi, 1999;
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Eker, 2001). In teacher-centered methods, the direction of teaching is only from teacher to student,
whereas in student-centered methods, the teaching process is not unidirectional. The methods used in
the activities are from teacher to student as well as from student to teacher and even more so from
student to student. Especially in the project-based research and homework method, collaborative
working environments are offered and group work among students contributes to the structuring of
knowledge. After a comprehensive literature review, it was found that some researchers have obtained
important findings about student-centered methods. Froyd and Simpson (2010) found that lecturers
working in different faculties found, developed and used many different teaching techniques suitable
for the student-centered approach. These teaching techniques include active learning (Bonwel and
Eison, 1991), cooperative learning (Bruffee, 1984), research-based and collaborative learning (Johnson
et al,, 1991), problem-solving and peer-based group work (Tien et al., 2002), peer teaching, inquiry-
based and project-based teaching (Mazur, 1997). These results support the results of our study. Unal,
and Ergin (2006) stated that using the guided discovery method in physical education lessons will
increase the student's interest in the lesson and make them more active. In the findings related to
educational games, it was determined that instructors used educational games in applied or theoretical
lessons, especially when students were distracted. In parallel with the findings of our study, studies have
revealed that in addition to the educational benefits of the game, it has motivational and motivational
effects (Rosas et al.,, 2003) and develops a more willing attitude to learning (Lou et al.,, 2001). In the
opinions on the methods and techniques used, important findings that affect the choice of method in
teaching processes emerged from the statements belonging to the themes. While teacher-centered
techniques belonging to the traditional understanding are used if the class is crowded, time is limited
and depending on the content of the subject to be taught; we can say that student-centered methods
belonging to the contemporary understanding are preferred for purposes such as student involvement
in the process, active learning, practice in applied lessons, the lesson is not ordinary and they learn to
access information. From the findings obtained, we can say that teaching approaches can have an
integrated structure in teaching processes. Because in a lesson process, the instructor can teach the
lesson both with methods appropriate to the traditional understanding and methods appropriate to the
contemporary understanding. For example, the instructor may start the lesson with the lecture method
to summarize the information, use the question-answer method to attract students' attention, then use
educational games to prevent students from getting bored, and finally end the lesson by assigning a
research project to support their ability to access information and collaborative work. As can be seen,
the application of teaching approaches in a lesson process is not independent of each other, and
instructors prefer an integrated approach according to the conditions of the lesson and the situation of
the students. Fifthly, the instructors were asked the question "What kind of measurement and
evaluation structures do you use to ensure that students achieve the desired outcomes?" and the
answers were analyzed under the theme of "measurement and evaluation". When this theme and the
statements in its content were examined, it was divided into seven themes: essay preparation, portfolio
creation, open-ended questions, oral exam, multiple-choice tests, performance or practice, and project
or homework (Figure 5). When the themes in the opinions on measurement and evaluation are analyzed,
two groups emerge clearly. The first one is result-oriented assessments, which is the traditional
approach assessment, and the second one is process-oriented assessments, which is the contemporary
approach assessment. Since one of the main purposes of this distinction is to determine which teaching
approach the instructors use in line with their views, the measurement and evaluation process also
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contains views that will serve this purpose. The differences between traditional assessment and
evaluation designs and contemporary assessment and evaluation designs are expressed as follows
(McMillan, 2004): Measurement and evaluation in the traditional understanding; result-oriented,
measurement of independent skills, recalling memorized information, measuring a single correct
answer because the information is absolute and single, applying it after teaching, giving little feedback,
classical exams (open-ended, multiple choice, fill-in-the-blank, oral, etc.), applying only one method for
measurement. Measurement and evaluation in contemporary understanding; process-oriented,
measurement of interrelated skills, structuring and application of knowledge, differentiated responses
from person to person due to the structuring of knowledge, application during teaching, immediate
feedback, performance-based methods, use of more than one measurement tool. The most common
measurement and evaluation methods mentioned in the opinions on measurement and evaluation are
oral exams, open-ended questions and multiple-choice tests. These student-centered themes in the
opinions on measurement and evaluation weigh approximately 67% within the general themes.
Considering that these methods make result-oriented measurements, it will be revealed that traditional
measurement and evaluation methods are preferred. Birgin, and Giirbiiz (2008), in their study on pre-
service classroom teachers, found that pre-service teachers mostly used measurement and evaluation
methods belonging to the traditional teaching approach such as written exams, multiple-choice tests,
true-false, and matching tests. These findings of the study revealed similar results to the findings of our
study. Other studies have obtained similar results (Cakan, 2004; Giiven & Eskitiirk, 2007; Ozsevgec et
al.,, 2004). The measurement and evaluation statements include student-centered measurement and
evaluation methods in the form of essay preparation, portfolio creation, project or homework,
performance or practice themes. Among these themes, the research and homework theme includes
homework assignments, project preparation, resource research and material preparation. In the
performance or application theme, the student's presentation, use in daily life and participation in the
course are included. When the answers given by the instructors to the questions in this theme are
examined, it is seen that measurement and evaluation methods in accordance with contemporary
understanding are used with a small intensity (33%). These findings coincide with the findings of
another study conducted on pre-service teachers (Birgin & Giirbiiz, 2008). In addition, Struyven et al.
(2005) measured the perceptions of university students about measurement and evaluation and found
that students preferred exams with multiple-choice tests more than essay-like exams that require long
answers. The lecturers' use of traditional assessment and evaluation tools shows that they adopt a
result-oriented approach. However, when the opinions of the lecturers on this question are analyzed,
there are statements that they use both contemporary and traditional assessment and evaluation tools.
As explained in the content analysis of the methods and techniques used, the type of assessment and
evaluation tools used may vary depending on criteria such as time, place, student status, course status
and the number of students in the class. As a result, it has been determined that instructors mainly use
traditional measurement tools and assessment methods, and to a lesser extent, they use contemporary
measurement tools and assessment methods.

As a result of the findings obtained from the opinions of the lecturers working in physical
education and sports teaching departments about teaching approaches, the following conclusions were
reached. It was determined that lecturers have two main duties in universities as research and teaching.
It is thought that the reason for the intensity of the opinions about the research dimension is due to the
academic professional reflexes of the lecturers. It was determined that the lecturers used remarkable
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activities to make students active and used question-answer practices to involve them in the process. It
is thought that they reported these opinions based on the idea that the first step to ensure students’
active participation in the lesson is to attract their attention to the lesson. It was determined by the
analysis results in the findings section that the instructors expected three important behaviors from the
pre-service teachers: active participation in the lesson, coming to the lesson prepared and obeying the
rules (Figure 3). It can be inferred that although expectations such as active participation and coming to
class prepared are appropriate for the student-centered approach, the expectation of following the rules
is more appropriate for the teacher-centered approach. It can be said that the reason for the expectation
of following the rules is to carry out the teaching processes of crowded classes in a healthy way. The
results obtained in the study coincide with the findings of previous studies (Cothran & Kulinna, 2008).
Due to the multidimensional structure of physical education and sports courses, it has been stated that
various factors can affect the teaching preferences of instructors (Cothran & Kulinna, 2008). As a matter
of fact, in our study, it was determined that instructors do not adhere to only one approach during a
lesson process, and their preferences for teaching approaches change according to the situation of the
lesson, the student, the class and the time. Jenkins, and Byra (1996) emphasized that the participation
method is more effective in terms of permanent learning of skills than self-control and practice methods.
In another study, it was revealed that teaching tennis skills with the self-control method was more
effective than the command teaching technique (Patmanoglou et al., 2008). In his study, Alhayek (2004)
stated that the drill method was more effective than the cooperative learning style in teaching basketball
skills. In another study, it was stated that the command teaching method was preferred due to the high
number of students during dance education, but the problem-solving method improved students'
critical thinking skills (Chen & Cone, 2003). It is possible to say that the teaching approaches and styles
preferred by instructors in their courses differ according to many variables. As a matter of fact, Dyson
(2002) stated that the implementation of a collaborative learning style is not a simple and smooth
process for the teacher. It was emphasized that changes in teaching approaches used by instructors
would lead to difficulties in classroom control and course organization (Dyson, 2002). From the findings,
it can be interpreted that the teaching methods are not independent of each other in the implementation
of teaching methods, they are integrated, and the instructors switch between approaches according to
the conditions. We can also state that the fact that the courses have theoretical and practical objectives
also affects this process. As a matter of fact, Garn and Byra (2002) stated that cognitive, affective, social
and moral learning in physical education and sports curriculum will provide effective learning with
student-centered approaches. However, in course designs with motor skills and physical development
goals, it was stated that teacher-centered approaches would provide better learning (Garn & Byra, 2002;
Goldberger, 1995; Mosston & Ashworth, 2002). From this point of view, it is not possible to conclude
that all teaching approaches can effectively achieve all the objectives of a lesson (Syrmpas et al., 2017).
In the differentiation of teaching approaches, it can be stated that instructors choose the most
appropriate style depending on the objectives of the course. It is possible to say that the approach
chosen in line with the objectives and outcomes of the lesson and the method suitable for this approach
can change even in instantaneous situations. As a result, it is necessary to state that methods suitable
for the teacher-centered approach are preferred, especially due to the factors of ensuring classroom
control, limited time, and objective and easily measurable evaluation. As a result of the results obtained,
it emerges as a normal situation that instructors approach teaching approaches in a multidimensional
way due to the multidimensional structure of physical education and sports courses.
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Recommendations

As aresult of the results obtained from the research, instructors in educational institutions that
train physical education and sports teachers have predominantly adopted teacher-centered traditional
approaches. It is known that physical education and sports courses address different areas (cognitive,
affective and psychomotor) when the target acquisitions are taken into consideration. To reach the
objectives in all these areas, it is not possible to determine a fixed teaching approach during the course.
For this reason, in institutions that train physical education and sports teachers, course practices that
emphasize this flexibility should be emphasized. The courses in the curriculum should not only be
classified as practical and theoretical but also categorized according to cognitive, affective and
psychomotor domain objectives. Thanks to this categorization, the advantages and disadvantages of the
teaching approaches adopted in the courses can be known for which course and in which area, instead
of their superiority over each other. In all these processes, the central goal should be the active learning
of the student.
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Beden Egitimi ve Spor Ogretmenligi Béliimlerinde Gorev Yapan
Ogretim Elemanlarinin Ogretme Yaklasimlarina iliskin
Goriusleri

Giris

Ogretim siireglerinin etkinligi 6gretim yaklagimlarinin uygulanmasina baghdir. Kalicl
O0grenmenin nasil saglanacag1 egitim diinyasinda cevap aranan sorularin basinda gelmektedir. Bu
nedenle ge¢misten giiniimiize farkli 6gretme yaklasimlar1 ve bu yaklasimlara bagh olarak 6gretme
kuramlari ortaya ¢ikmistir. Ogretme yaklasimlari yapilan arastirmalarin sonuclarina gére olusturulmus
kuramlara, stratejilere ve tekniklere gore oOgretim siireglerinde kullanilmaktadir (Bulut, 2015).
Ogretmenlerin 6gretim ile ilgili iki farkli inanglar1 bulunmaktadir. Bunlardan ilki bilgiyi aktaran olarak

Ogretim, ikincisi ise 6grencilerin bilgiyi yapilandirmasina rehberlik etmek i¢cin 6gretimdir (Samuelowicz
& Bian, 2001; Teo vd., 2008).

Egitim alaninda yasanan degisimler, teknolojik ilerlemeler ve bilimsel ¢alismalar geleneksel
egitimin yerini yeni bir anlayisa birakmaya itmistir. Egitim programlar1 6greten merkezli bir siirecten
06grenen merkezli bir siirece girerek bu dontisiimii gerceklestirmistir. Tiirkiye’'de ilk olarak 2005 yilinda
geleneksel 6gretim yaklasimindan (6gretmen merkezli) vazgecilerek cagdas yaklasima (6grenci
merkezli) gecilmistir. ilk etapta ilkégretim programi; yasanan tiim bu gelismeler, teknolojik ilerlemeler,
yonetimsel farkliliklar, kiiresellesme ile gelen Avrupa Birligi kriterlerine uyum ile birlikte
giincellenmistir (Ozdas vd., 2005). 2004-2005 egitim-6gretim yilinda uygulamaya konulan yeni 6gretim
programinin temelinde yapilandirmacilik, aktif katilim, 6grenen merkezli 6gretim yer almaktadir
(Gomleksiz, 2005).

Beden egitiminde 68retme yaklasimlari uygulamal ve teorik stireclere sahip ders yapisindan
dolay1 cok boyutlu ve karmasik bir yapidadir (Graham, 2008). Beden egitimi ve spor derslerinde dersin
hedeflerine ulasmak icin 6gretmenler farkli 6gretme siireglerini kullanmaktadirlar. Beden egitimi ve
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spor derslerinin 6gretim kalitesini inceleyen bir calismada 6gretmenlerin 6l¢iilebilir ve uygulanabilir
hedefler koydugunu ve bu hedeflere ulasmak icin bir ders plani tasarladiklarini belirtmistir (Gallahue &
Cleland-Donnelly, 2007). Bu tasarilarin uygulanabilirliginde, 6gretmenlerin 6grenci cesitliligi ile basa
¢ikabilmesinde ve dersin miifredatin belirttigi hedeflere ulasmasinda Mosston ve Ashworth’un 6gretim
stilleri spektrumu kullanilabilmektedir (Sanchez vd., 2012). Ogretim stilleri spektrumunda her birinde
farkli 6grenme ciktilarinin oldugu en az on bir 6gretim stili bulunmaktadir (Goldberger vd., 2012).
Ogrenme stilleri spektrumu ile ilgili yapilan calismalarda farkli bakis acilar1 énerilmistir. Mosston ve
Ashworth (2002) 6gretim stilleri spektrumunu dersin uygulamasi esnasindaki kararlarin 6gretmen ve
0grenci arasinda degistigi bir siireklilik olarak ifade etmistir. Burada 6gretmen merkezli ve 6grenci
merkezli olmak tlizere iki farkl 6gretim stili kiimesi ortaya konulmustur (Mosston & Ashworth, 2022).
Ogretmen merkezli olan égretim stilleri kiimesinde 6gretmen tarafindan sunulan bilgi ve becerilerin
0grenci tarafindan yeniden yapilandirilmasi veya liretilmesi siireci ifade edildiginden “yeniden liretme
(repropuction)” kavrami kullanilmaktadir. Ancak 68renci merkezli olan 6gretim stilleri kiimesinde ise
O6gretmenin 6grencileri bilgi ve becerileri liretmeye ve kesfetmeye tesvik ettigi bir siirec oldugundan
“liretme (production)” kavrami kullanilmaktadir (Goldberger vd., 2012). Uretmeye dayah 6gretim stili
kiimesi 6grencilere farkl hareketleri yapmalarina, akranlariyla kendi hareketlerini karsilastirmalarina
ve farkli deneyimleri yasamalarina olanak saglayarak farkli motor tepkiler vermelerini saglamaktadir
(Nichols, 1994).

Ogrenci merkezli yaklagimin {iniversitelerde uygulanmasi, ozellikle 6gretmen yetistiren
programlar icin 6nemli oldugu diisiiniilmektedir. Ciinkii 6gretmen yetistiren programlarda 6grenim
goren bireyler 68retmen adaylaridir ve gelecekte 6gretmen olarak gorev yapacaklardir. Bir dongi
olarak diisiiniildiigiinde, tiim siire¢ ve bireyler birbirini olumlu ya da olumsuz etkileyebilmektedir.
Bundan dolayi, 6gretmen adaylarinin egitim aldiklar1 yiiksekdgretim kurumlarinda 6grenci merkezli
O6gretme yaklasimlarinin kullanilmasi bilgi, beceri ve yetkinlikler diizeyinde egitilmis bireylerin
yetistirilmesi adina biiyiik 6nem tasimaktadir. Bu kapsamda yapilan aragstirmanin amaci, beden egitimi
ve spor Ogretmenligi boliimlerindeki 6gretim elemanlarinin gergeklestirdikleri egitim-6gretim
siirecinde 6gretme yaklagimlarina yonelik goriislerini incelemektir. Ogretim elemanlarinin grenme-
ogretme siireclerinde benimsedikleri ve kullandiklar1 6gretme yaklasimlarina yonelik goriislerinin
icerik analizi yapilarak 6gretme yaklasimlari belirlenmeye calisilmistir. Elde edilen bu bilgilerin alana
ve arastirmacilara katki saglayacagi diisiiniilmektedir.

Yontem

Arastirmada olgu bilimsel (fenomenoloji) deseni kullanilmistir. Ogretim elemanlarinin 6gretme
yaklagsimlarina yonelik goriisleri bu ¢ercevede ele alinmistir. Olgubilim, olguyla ilgili bilgiler ortaya
koymak icin insanlarin deneyimlerinden yararlanan bir arastirma yéntemi seklidir (Kocabiyik, 2016).
Bu kapsamda, 6rneklem grup ile yiiz yiize goriisme yapilmistir.

Arastirmanin evrenini Tiirkiye’deki yedi cografi bolgeden beden egitimi ve spor 6gretmenligi
boéliimlerinde gorev yapan 6gretim elemanlari olusturmaktadir. Bu iniversitelerden 10 kisi olmak lizere
toplam 70 Ogretim elemanina ulasilmasi hedeflenmistir. Burada “amacli 6rneklem se¢imi”
yontemlerinden “maksimum cesitlilik 6rneklemesi” kullanilmistir. Bu 6rneklem tekniginde amag evreni
temsil edecek 6rneklemin cesitliligini maksimum derecede yansitmaktir (Suri, 2011). Orneklem
cesitliliginin fazla olmasi ve sorulara goriis bildiren 6gretim elemanlarinin gesitliligi neticesinde farklilik
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ve taraflarin en iyi sekilde ortaya konulmasi amaglanmistir (Yildirim & Simsek, 2006). Ancak belirtilen
Uiniversitelerde gérev yapan goniillii 50 6gretim elemanina ulasilmistir.

Arastirmada ¢alisma grubunda yer alan 6gretim elemanlarinin 6gretme yaklasimlarina yonelik
gorislerini elde edebilmek icin nitel yontemlerden olgubilim (fenomenoloji) deseni kullanilmistir.
Olgubilim deseni temelde farkinda olunan ancak derinlemesine bir bilgiye sahip olmadigimiz olgulara
odaklanan desendir (Yildirim & Simsek, 2011, s. 72). Bu amagla 6gretim elemanlarindan derslerde
uyguladiklari 68retme yaklasimlarina yonelik goriisleri yar1 yapilandirilmis goriisme formu kullanilarak
elde edilmistir. Bu formda kisisel bilgilere yonelik bilgilerin yaninda bes adet soru bulunmaktadir. Bu
sorularin hazirlanmasi asamasinda literatiirdeki 6gretme yaklasimlari konulu ¢alismalar ve 6zellikle bu
konuda gelistirilmis 6lcekler irdelenmistir (Aksoy vd., 2018; Goh vd., 2014; Monroy vd., 2015; Stes vd.,
2008; Tezci, 2017). Arastirmaci tarafindan gelistirilen bu sorular spor bilimlerindeki ve egitim
bilimlerindeki uzmanlar tarafindan degerlendirilmis ve son haline getirilmistir. Daha sonra katilimci
Ogretim elemanlar ile paylasilarak teyit alinmis ve bu sekilde i¢ gecerlik saglanmasi amaglanmistir.
Arastirma sorularinin ve katilimcilardan gelen cevaplarin giivenirligi acisindan arastirmacilar disinda
farkli bir uzmandan kodlama ve tema olusturulurken fikir alinmistir. Bu fikirler dogrultusunda
kategoriler olusturulmus ve kavram hatalar1 diizeltilmistir. Miles ve Huberman (1994) tarafindan
ortaya konulan Goriis Birligi / (Goris Birligi + Gorilis Ayrilig1) formiili ile giivenirlik degeri .84 olarak
hesaplanmistir. Giivenirlik degerinin .70 ve ilizeri olmasinin arastirma icin giivenilir oldugu ifade
edilmistir (Miles & Huberman, 1994). Bu sorular asagidaki gibidir:

. Kendinizi derslere hazirlamak i¢in neler yaparsiniz?

. Ogrencilerinizin derslere aktif katilmalarini nasil saglarsiniz?

. Ogrencilerin derslerde nasil davranmasini beklersiniz?

. Derslerinizi islerken ne tiir yontem ve teknikleri kullanirsiniz?

. Ogrencilerin istenilen kazanimlar elde ettiklerini ne tiir 6lgme ve degerlendirme

yapilariyla elde edersiniz?

Sorulara verilen cevaplar 6gretim elemanlariyla 5-15 dakika aras1 yiiz yiize gériisme sonucunda
elde edilmistir. Elde edilen veriler analiz edilerek 6gretim elemanlarinin hangi 6gretme yaklasimiyla
egitim-6gretim faaliyetlerini ytriittiikleri belirlenmeye calisilmistir. Arastirma kapsaminda gerekli
veriler elde edildikten sonra, elde edilen verilerin ¢6ziimlenmesi nitel icerik analiz asamalariyla
ylritilmistiir.

Bulgular

Arastirma amagclarnt kapsaminda, tniversitelerde beden egitimi ve spor 6gretmenligi
boliimlerinde gérev yapan 6gretim elemanlarinin goriislerinde elde edilen bulgular asagida verilmistir.
Arastirma kapsaminda, 6gretim elemanlarinin 6grenme-6gretme silireglerinde kullanilan 6gretme
yaklasimlarina yonelik goriisleri ele alimmustir. Ilk olarak arastirmaya katilan 6gretim elemanlarina
“Kendinizi derslere hazirlamak i¢in neler yaparsiniz? sorusu yoneltilmistir. Katilimcilarin bu soruya
yonelik belirttikleri goriisler analiz edilmistir. Analiz sonug¢larinda elde edilen temalar ve bu temalara
iliskin kategoriler Sekil 1’de verilmistir.
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Sekil 1. Arastirma grubunun derslere hazirlanma ile ilgili goriislerinin analizi

Ogretim elemanlarinin belirttikleri Derslere hazirlanma temal gériisleri; kaynak ve literatiir

(f=71), 6gretim teknolojileri ve materyal kullanma (f=36), ders plan1 yapma (f=26), 6grenciye uygun
icerik hazirlama (f=12) ve yasantiya yonelik (f=9) hazirlik olmak lizere bes temaya ayrilmistir (Sekil 1).
ikinci olarak égretim elemanlarina “Ogrencilerin derslere aktif katilmalarini nasil saglarsiniz?” sorusu
yoneltilmistir. Katilimcilarin bu soruya yonelik belirttikleri goriisler analiz edilmistir. Analiz
sonuclarinda elde edilen temalar ve bu temalara iliskin kategoriler Sekil 2’de verilmistir.
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S Geribildirim

Dersin onemini
hatriatma

Sekil 2. Arastirma grubunun derse katilimlarini saglama ile ilgili gériislerinin analizi
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Ogretim elemanlarinin belirttikleri “Derslere katiimlarini saglama” temah goriisleri; dikkatleri
toparlama (f=22), derste soru-cevap (f=18), 6dev verme (f=17), pekistirec ve geribildirim (f=15) ve
hayatilik ilkesi (f=4) olmak iizere bes temaya ayrilmistir (Sekil 2). Ugiincii olarak 6gretim elemanlarina
“Ogrencilerin derslere aktif katilmalarini nasil saglarsiniz?” sorusu yoneltilmistir. Katihmcilarin bu
soruya yonelik belirttikleri goriisler analiz edilmistir. Analiz sonuclarinda elde edilen temalar ve bu
temalara iliskin kategoriler Sekil 3’ te verilmistir.
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Sekil 3. Arastirma grubunun 6grencilerin derslerdeki davranislariyla ilgili beklentilerine yonelik goriislerinin
analizi

Ogretim elemanlarimin “Ogrencilerin derslerdeki davranislarina yonelik beklentiler” temal
gorusleri; aktif katilim saglama (f=41), sorumluluk sahibi olma (f=29), kurallara uyma (f=22) ve yaratici
diisiinme (f=5) olmak iizere dort temaya ayrilmistir (Sekil 3). Dordiincii olarak 6gretim elemanlarina
“Derslerinizi islerken ne tiir ydntem ve teknikleri kullanirsiniz?” sorusu yoneltilmistir. Katilimcilarin bu

soruya yonelik belirttikleri goriisler analiz edilmistir. Analiz sonuglarinda elde edilen temalar ve bu
temalara iliskin kategoriler Sekil 4’ te verilmistir.
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Sekil 4. Arastirma grubunun kullandiklar1 yontem ve tekniklere yonelik gortislerinin analizi

Ogretim elemanlarinin belirttikleri “Kullanilan yontem ve teknikler” temah goriisleri; geleneksel
anlayis (f=71) ve cagdas anlayis (f=46) kategorisinde olmak lizere iki temaya ayrilmistir (Sekil 4).
Besinci olarak 6gretim elemanlarina “Ogrencilerin istenilen kazanimlar elde ettiklerini ne tiir 6lgme ve
degerlendirme yapilariyla elde edersiniz?” sorusu yoneltilmistir. Katilimcilarin bu soruya yoénelik
belirttikleri goriisler analiz edilmistir. Analiz sonuglarinda elde edilen temalar ve bu temalara iliskin
kategoriler Sekil 5’ de verilmistir.
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Sekil 5. Arastirma grubunun 6lgme ve degerlendirmeye yonelik goriislerinin analizi

Ogretim elemanlarinin belirttikleri “Olcme ve degerlendirme temal goriisleri”; sézlii sinav
(f=25), acik uglu sorular (f=20), coktan se¢meli testler (f=15), Performans veya uygulama (f=13), proje
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veya Odev (f=10), portfolyo olustuma (f=1) ve kompozisyon olusturma (f=1) olmak iizere yedi temaya
ayrilmistir (Sekil 5).

Tartisma ve Sonug

Arastirmada 6gretim elemanlarinin gorisleri icerik analizi yapilarak ¢oztimlenmistir. Ortaya
konan goriislerin ¢éziimlenmesinin ardindan 6gretme yaklasimlar: ile ilgili 6nemli sonuclar elde
edilmistir. Ogretim elemanlarina “Kendinizi derslere hazirlamak i¢in neler yaparsimz?” sorusu
sorulmus ve verilen cevaplar “derslere hazirlanma” temasi altinda incelenmistir. Bu tema; kaynak ve
literatiir, 6gretim teknolojileri ve materyal kullanma, ders plani yapma, 68renciye uygun icerik
hazirlama ve yasantiya yonelik hazirliklar olarak temalara ayrilmistir (Sekil 1). Ogretim elemanlarinin
temel gorevlerinden olan Ogreticilik roli o6grencilerin davranislarinda degisiklikler meydana
getirebilmek, bilissel kapasitelerini artirmak ve yeteneklerini ortaya cikarmay1 gerektirir. Bilgiyi
iletmekten 6te bilginin yapilandirilmasina ve transfer edilmesine imkan vererek 6grencilerin aktif,
katihimci, sorgulayia1 ve yaratic 6zelliklerini gelistirmeyi amaglamaktadir (Boyer, 1991). Ogrencilerin
bilissel kapasitelerini artirmak, dogru bilgileri verebilmek icin kaynak ve literatiir taramasi yaparak
derslere hazirlanan 6gretim elemanlar1 (Prosser vd., 2008); 6grencilerin derslerde ilgisini ¢ekmek,
dikkatleri toparlamak, video, resim, slayt gibi gorsel destekleyicilerle, acik ifadeler kullanarak, somut
ornekler vererek dersin anlasilabilirligini saglamak ve 6grenilen bilgileri gercek hayatla bagdastirarak
bilginin kalicihgini artirmak gibi nemli amaglari yerine getirmeye calismaktadirlar. Ogrenciyi merkeze
alarak ogretim siirecini dlzenlemek, kalict izli 6grenmeleri saglayarak 6grencinin bilgiyi
yapilandirabilmesini beraberinde getirecektir. Ogrenciyi merkeze almanin ilk asamasi derslere iyi bir
sekilde hazirlanmak ve 6gretim siireclerinde 6grencilerin derse olan ilgilerini artirmak icin gerekli
etkinlikleri yapmak olarak diisiiniilebilir.

Ogretim elemanlarina “Ogrencilerin derslere aktif katilmalarim nasil saglarsimz?” sorusu
sorulmus ve verilen cevaplar “derse katilimlarini saglama” temasi altinda incelenmistir. Bu tema;
dikkatleri toparlama, derste soru-cevap, 6dev verme, pekistire¢-geribildirim ve hayatilik ilkesi olarak
temalara ayrilmistir (Sekil 2). Derse katilimlarini saglamaya yo6nelik goriislerde dikkatleri toparlama
temasi 0gretim elemanlar1 tarafindan en ¢ok goriis bildirilen tema olmustur. Bu tema ve icerigindeki
ifadeler incelendiginde; anahtar kelimeler verme, tiim duyulara yonelik icerik sunma, dikkat ¢cekecek
giris yapma vb. goriislerin oldugu gérilmektedir. Bu ifadeler 6gretim elemanlarinin derse hazirlanmaya
yonelik gorislerinde belirttikleri hazirlik siirecinin ilk asamasina paralel amaclar1 tasimaktadir. Bu
konuda Zaman (2004), 68retim elemanlar1 bu siirecte 6grencilerin pasif alici olmamalarini ve bilgiyi
kesfederek yapilandirmalarina rehberlik etmelidir ifadelerini kullanmaktadir. Bu anlamda
ylksekogretim kurumlar1 6grencilerinin pasif bir sekilde 6gretim elemanlarindan bilgi alarak ve bu
bilgiyi oldugu gibi 6grenerek gelistirmek yerine, aktif olarak bilginin tretilmesi, yapilandirilmasi
stireglerine katilarak kendilerini gelistirdikleri kurumlar olmahdir (Verburgh vd. 2007). Derse
katilimlarini saglamaya ve derse hazirlanma yonelik goriislerde yer alan ders plani yapma temasinin
iceriklerinde ifade edilen goriislerle biiylik oranda ayni diizleme sahiptir diyebiliriz.

Ogretim elemanlarina “Ogrencilerinizin derslerde nasil davranmasim beklersiniz?” sorusu
sorulmus ve verilen cevaplar “68rencilerin derslerdeki davranislarina yonelik beklentiler” temasi
altinda incelenmistir. Bu tema; aktif katilim saglama, sorumluluk sahibi olma, kurallara uyma ve yaratici
diisiinme olarak temalara ayrilmistir (Sekil 3). Ogrencilerin derslerdeki davranislarina yénelik
beklentilere yonelik goriislerde aktif katiim temasi 6gretim elemanlar1 tarafindan en ¢ok goriis
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bildirilen tema olmustur. Bu tema ve icerigindeki ifadeler incelendiginde 6grencilerden derslerde aktif
olmalar1 ve derse motive olmalar1 beklenmektedir. Baxter ve Gray (2001), etkili 6grenme icin
ogrencilerin 6grenme siirecine aktif katildiklar1 yaklasimlarin benimsenmesi gerektigini belirtmistir.
Artik 6grencilerin pasif bir bilgi alici olmasinin yerine aktif olmalar1 ve 68retmenlerin de belirli
konularda uzman olmasa bile destekleyici ve rehberlik eden rollerinde olmasi yeterli goriilmektedir.
Cagdas egitim anlayisiyla birlikte hem Ogretmenlerin hem de 0Ogrencilerin rolleri degismistir.
Ogretmenin 6grencisinden bekledigi en énemli davranis sinif-ici etkinliklerde aktif katilimc olmasi,
ders dis1 unsurlarla ilgilenmeden derse motive olmasidir. Beden egitimi ve spor 6gretmeni adayi
yetistiren egitim kurumlarinda 6gretim elemanlarinin 6grencilerden bekledikleri davranislar da bu
yondedir. Nitekim 6gretim elemanlarinin goriisleri dogrultusunda hazirlanan tema ve kategoriler
incelendiginde derse katiim gésterme ve derse motive olmali davranislari en ¢cok beklenen davranislar
olmustur. Avci ve Durmuscelebi (2014), 6gretmen goriislerine gore beklenen 6grenci 6zellikleri ile ilgili
calismasinda 6gretmenlerin sinif i¢i uygulamalarda veya 6gretme siireclerinde 6grencilerden derste
aktif olmalari, ders esnasinda hem arkadaslarina hem de 6gretmenine saygili duymalari, sinif yonetimini
bozacak kural disi davranislar sergilememeleri ve 6dev ve sorumluluklarini yerine getirmelerini
beklemektedirler. Bu bakimdan 0Ogretim elemanlarinin goriisleriyle karsilastirildiginda benzer
tutumlar1 gorebilmekteyiz. Ogrencilerin derslere 6gretim elemanlarimin goériislerinde ifade ettigi gibi
aktif katilmci olmasi onlarin yaparak-yasayarak dgrenmelerini imkadn verecek ve kendilerini ifade
edebilmelerine yardim edecektir.

Dordiincli olarak Ogretim elemanlarina “Derslerinizi islerken ne tiir yontem ve teknikleri
kullanirsiniz?” sorusu sorulmus ve verilen cevaplar “kullanilan yontem ve teknikler” temasi altinda
incelenmistir. Bu tema; geleneksel anlayis ve ¢agdas anlayis olarak iki temaya ayrilmistir (Sekil 4).
Ogretim elemanlarinin kullanilan yéntem ve tekniklere yonelik goriisleri incelendiginde en cok
kullanilan yontem ve teknikler geleneksel anlayisa ait dgretmen merkezli yaklagimlarin oldugu
gorilmektedir. Burada yer alan geleneksel anlayis temasinin icerigindeki ifadeler incelendiginde;
anlatim yontemi, gosterip yaptirma, alistirma, komut ve esli calisma yontemlerine ait gériislerin oldugu
tespit edilmistir. Arastirmamizin kullanilan yontem ve tekniklerine yonelik goriislerde geleneksel
anlayis temasinda sinif ortaminda gerceklestirilen 6gretim stlireclerinde daha ¢ok anlatim yontemi
tercih edilirken, spor salonlarinda gerceklestirilen 6gretim stireclerinde ise komut, gosterip yaptirma,
alistirma ve esli calisma yontemleri kullanilmaktadir. Kullanillan yéntem ve tekniklere yonelik
gorlslerde geleneksel anlayis temasinda anlatim yontemi ile ilgili goriisler incelendiginde 6gretim
elemanlarinin konuyu ilk etapta bu sekilde diiz anlatim yodntemini tercih ederek aktardiklar
gorilmektedir. Anlatim yontemi igerigin oldugu gibi 6gretmen tarafindan pasif alict durumundaki
ogrencilere aktarildig1 bilinen en eski ve en ¢ok kullanilan 6gretmen merkezli yaklasima ait 6gretim
teknigidir (Celenk, 2016). Bu yontemle ders islerken bilissel alanin bilgi boyutu, duyussal alanin alma
ve tepki boyutu, psikomotor alanin uyarilma basamagindaki davranislar kazandirilir (Sénmez, 2007).
Ozellikle dersin basinda bilgiyi aktarirken ve dersin sonunda kisa bir ézet yaparken kullanilan bu
yontem, zamanin kisith oldugu ve kalabalik siniflarin varliginda tercih edilmektedir (Celenk, 2016).
Arastirmamizda 6gretim elemanlarinin bu temadaki ifadelerinde bu bulguyu destekler sonuglara
ulagilmistir. Ozellikle zamanin kisith olmasi ve siniflarin kalabalik olmasindan dolay: 6gretim elemanlari
derslerinde anlatim yontemini tercih ettiklerini belirtmislerdir.

Besinci olarak 6gretim elemanlarina “Ogrencilerin istenilen kazanimlari elde ettiklerini ne tiir
O0lcme ve degerlendirme yapilariyla elde edersiniz?” sorusu sorulmus ve verilen cevaplar “6l¢gme ve
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degerlendirme” temas1 altinda incelenmistir. Bu tema ve iceriginde ifadeler incelendiginde;
kompozisyon hazirlama, portfolyo olusturma, acik uglu sorular, sozli sinav, coktan se¢cmeli testler,
performans veya uygulama ve proje veya ddev olarak yedi temaya ayrilmistir (Sekil 5). Olgme ve
degerlendirmeye iliskin goriislerdeki temalar incelendiginde iki grup belirgin bir sekilde ortaya
cikmaktadir. Bunlardan birincisi geleneksel yaklasim degerlendirmesi olan sonu¢ odakl
degerlendirmeler, ikincisi ise cagdas yaklasim degerlendirmesi olan silire¢ odakli degerlendirmelerdir.
Bu ayrim arastirmamizin temel amaclarindan biri olan 6gretim elemanlarinin gériisleri dogrultusunda
hangi 6gretim yaklasimini kullandiklarini tespit edebilmek oldugundan, 6l¢gme ve degerlendirme siireci
de bu amaca hizmet edecek goriisleri barindirmaktadir. Geleneksel 61l¢cme ve degerlendirme tasarimiyla
cagdas Olgme ve degerlendirme tasarimlarindaki farkliliklar su sekilde ifade edilmistir (McMillan,
2004): Geleneksel anlayista 6lcme ve degerlendirme; sonu¢ odakli, birbirinden bagimsiz becerilerin
0l¢limii, ezberlenmis bilginin hatirlanmasi, bilginin mutlak ve tek olmasi sebebiyle tek bir dogru cevabin
Olclilmesi, 6gretimden sonra uygulanmasi, geri bildirimin az verilmesi, klasik sinavlar (A¢ik uglu, coktan
secmeli, bosluk doldurma, sozlii vb.), 6l¢ciim icin sadece tek bir ydntemin uygulanmasi. Cagdas anlayista
6lcme ve degerlendirme; siire¢ odakly, birbiriyle iligkili becerilerin 6l¢iilmesi, bilginin yapilandirilmasi
ve uygulanmasi, bilginin yapilandirilmasindan dolay1 kisiden kisiye farklilasan cevaplar, dgretim
esnasinda uygulanmasi, aninda geri bildirim, performansa dayal yontemlerle dl¢timler, birden fazla
6l¢tim aracinin kullanilmasi. Olgme ve degerlendirmeye iliskin goriislerde en ¢ok goriis bildirilen 6l¢gme
ve degerlendirme yontemleri sirasiyla; sozlii sinav, agik uglu sorular ve ¢oktan segmeli testlerdir. Olgme
ve degerlendirmeye yonelik goriislerde yer alan 6grenci merkezli bu temalar genel temalar igerisinde
yaklasik % 67’lik bir agirhiga sahiptir. Bu yontemlerin sonug¢ odakli dlglimler yaptig1 géz oniinde
bulundurulursa geleneksel 6lgme ve degerlendirme yontemlerinin tercih edildigi ortaya cikacaktir.
Birgin ve Giirbiiz (2008) sinif 6gretmeni adaylar ilizerine yaptig1 calismada 6gretmen adaylarinin
¢ogunlukla yazili sinav, coktan se¢meli testler, dogru yanlis, eslestirmeli testler gibi geleneksel 6gretim
yaklasimina ait ol¢me ve degerlendirme yontemlerini kullandiklarini tespit etmistir. Yapilan
arastirmada elde edilen bu bulgular arastirmamizin bulgulariyla benzer sonuclari ortaya ¢ikarmistir.
Ayrica benzer sonuclari elde etmis baska ¢alismalarda mevcuttur (Cakan, 2004; Gliven & Eskitiirk, 2007;
Ozsevgec vd., 2004).

Beden egitimi ve spor derslerinin ¢ok boyutlu yapisi dolayisiyla gesitli faktorlerin 6gretim
elemanlarinin 6gretim tercihlerini etkileyebilecegi ifade edilmistir (Cothran & Kulinna, 2008). Nitekim
arastirmamizda 6gretim elemanlarinin bir ders siireci boyunca sadece bir anlayisa bagh kalmadiklar
dersin, 6grencinin, sinifin ve zamanin durumuna gore 6gretme yaklagsimlar: tercihlerinin degistigi
saptanmistir. Jenkins ve Byra (1996) yaptig1 calismada katilim yonteminin kendi kendini kontrol etme
ve alistirma yontemlerine gore becerilerin kalici 6grenmeleri noktasinda daha etkili oldugunu
vurgulamistir. Bir baska calismada ise tenis becerilerinin kendi kendini kontrol etme yontemiyle
ogretilmesinin komutla 6gretme tekniginden daha etkili oldugu ortaya konulmustur (Patmanoglou vd.,
2008). Alhayek (2004) ise yaptig1 calismada basketbol becerilerinin 6gretilmesinde alistirma
yonteminin isbirlikli 6grenme stiline kiyasla daha etkili oldugunu ifade etmistir. Bir diger calismada ise
dans egitimi sirasinda 6grenci sayisinin fazla olmasi dolayisiyla komutla 6gretim yonteminin tercih
edildigi ancak problem ¢6zme yonteminin ise dgrencilerin elestirel diisiinme becerilerini gelistirdigi
ifade edilmistir (Chen & Cone, 2003). Ogretim elemanlarimin derslerinde tercih ettikleri 6gretme
yaklasimlari ve stillerinin bir¢cok degiskene gore farklilastigini soylemek miimkiindiir. Nitekim Dyson
(2002) isbirlik 6grenme stilinin uygulanmasinin 6gretmen agisindan basit ve sorunsuz bir siire¢
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olmadig1 belirtilmistir. Ogretim elemanlar1 tarafindan kullanilan 6gretme yaklasimlarindaki
degisiklerin siif kontroliinde ve ders organizasyonunda zorluklara yol acacagi vurgulanmistir (Dyson,
2002). Elde edilen bulgulardan o6gretim yoéntemlerinin uygulanmasinda birbirinden bagimsiz
olmadiklari birbiriyle biitiinlesik bir yapida olduklari sartlara gére 6gretim elemanlarinin yaklasimlar
arasinda gecis yaptiklari yorumunu yapabiliriz. Ayrica derslerin teorik ve uygulamali hedeflere sahip
olmasinin da bu stireci etkiledigini ifade edebiliriz. Nitekim Garn ve Byra (2002) beden egitimi ve spor
ders miifredatindaki bilissel, duyussal, sosyal ve ahlaki 6grenmelerin 6grenci merkezli yaklasimlarla
etkili 6grenmeler saglayacagi belirtilmistir. Ancak motor beceriler ve fiziksel gelisim hedeflerine sahip
ders tasarimlarinda ise 6gretmen merkezli yaklasimlarin daha iyi 6grenmeler saglayacag: ifade
edilmistir (Garn & Byra, 2002; Goldberger, 1995; Mosston & Ashworth, 2002). Buradan hareketle
Ogretim yaklasimlarinin biitliniiyle bir dersin tiim hedeflerini etkili bir sekilde gerceklestirebilecegi
sonucuna varmak miimkiin degildir (Syrmpas vd., 2017). Ogretme yaklasimlarinin farklilasmasinda
0gretim elemanlarinin dersin hedeflerine bagh kalarak en uygun stili sectikleri ifade edilebilir. Dersin
hedef ve kazanimlar1 dogrultusunda secilen yaklasimin ve bu yaklasima uygun yontemin anhk
durumlarda bile degisebildigini s6ylemek miimkiindiir. Sonug¢ olarak o6zellikle sinif kontroliiniin
saglanmasi zamanin kisith olmasi ve degerlendirmenin objektif ve kolay Oolciilebilir olmasi
faktorlerinden dolay1 6gretmen merkezli yaklasima uygun yontemlerin tercih edildigini belirtmek
gerekmektedir. Elde edilen sonuclar neticesinde 6gretim elemanlarinin beden egitimi ve spor
derslerinin ¢ok boyutlu bir yapida olmasi dolayisiyla 6gretme yaklasimlarina ¢ok yonlii yaklasmalari
olagan bir durum olarak ortaya ¢ikmaktadir.

Oneriler

Arastirmadan elde edilen sonuclar neticesinde, Beden egitimi ve spor 6gretmeni yetistiren
egitim kurumlarinda 6gretim elemanlart agirlikli olarak 6gretmen merkezli geleneksel yaklasimlari
benimsemislerdir. Beden egitimi ve spor derslerinin hedef kazanimlar1 dikkate alindiginda farkli
alanlara (bilissel, duyussal ve psikomotor) hitap ettigi bilinmektedir. Tiim bu alanlardaki hedeflere
ulasabilmek icin ders siiresince sabit bir 6gretim yaklasimi belirlemek miimkiin degildir. Bu nedenle
beden egitimi ve spor Ogretmeni yetistiren kurumlarda bu esnekligin 6n plana ¢iktig1 ders
uygulamalarina agirlik verilmelidir. Miifredat icerisindeki derslerin yalmzca uygulama ve teorik olarak
siniflandirilmasinin yani sira bilissel, duyussal ve psikomotor alan hedeflerine gére de kategorize
edilmesi saglanmalidir. Bu siniflandirma sayesinde derslerde benimsenen 6gretme yaklasimlarinin
birbirinden tstiinltikleri yerine hangi ders i¢in hangi alanda hangi yaklasimin avantaj-dezavantajlari
bilinmesi saglanabilir. Tiim bu siireclerde merkezcil hedefin 6grencinin aktif 6grenmesi olmalidir.
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