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Abstract

This study aims to examine the beliefs and experiences of primary school principals regarding leadership
behaviors. In this context, the research was structured in a phenomenological design by employing a qualitative
approach. Seven primary school principals were the study's participants, chosen using the criterion sampling
method. A semi-structured interview form developed by the researchers were used as data collection tools. The
research data were collected through face-to-face interviews with the participants and also recorded. The
research data were analyzed with both content analysis and descriptive analysis techniques. In the study, it was
found that school principals demonstrated a range of leadership behaviors within the meaning of the concept
of those behaviors, the process of developing a strategic plan and vision, the process of making decisions at the
school, the school environment, the impact on teachers' professional development studies, parent and relations
with the external environment, and the efforts to improve student success. The findings of the research are
broken down and analyzed with reference to the corresponding literature. Various recommendations were
presented in accordance with the research findings.

Keywords: Primary school, school principal, leadership behavior, phenomenology.

Introduction

The role of the school principal is one of leadership in educational institutions, and as such, the
school principal is tasked with a variety of responsibilities, including working effectively with
individuals, providing professional assistance to the school, preparing the school and its environment
for instructional activities, and establishing educational programs (Aydin, 2000). One of the fields of
study that places a significant emphasis on educational administration is leadership (Sisman, 2014).
Since leadership first made its way into the realm of educational administration, it has been the subject
of research into many different aspects. For example, in several studies, its relationship with
organizational factors such as job performance (Kuoppala, Lamminpaa, Liira, and Vainio, 2008), job
satisfaction (Stander and Rothmann, 2008; Tas and Onder 2010; Yilmaz and Boga Ceylan, 2011),
commitment (Ding, Lu, Song, and Lu, 2012; Soba, Akman, and Eroglu, 2018), culture (Arif, Zainudin, and
Hamid, 2019; Celikten, 2006), climate (Allen, Grigsby, and Peters, 2015; Erdogdu and Umurkan, 2014;
Griffith, 1999), and trust (Ertiirk, 2019; Joseph and Winston, 2004; Terzi, Gocen and Kaya, 2020) was
investigated.

In addition to these research domains, studies on the relationship between school leadership
and student success occupy a significant position in the relevant literature. The duties and
responsibilities of the school principal are stated as setting goals, raising skill expectations, establishing
strategies, offering a positive and supportive climate, offering resources, creating a safe and organized
environment, ensuring the professional development of teachers, overseeing teaching, and monitoring
student progress in the studies looking for answers to the inquiry of the roles and responsibilities of the
school principal in increasing student success (Heck, Larsen, & Marcoulides, 1990; Leithwood & Mascall,
2008; Ozdemir & Kavak, 2020). Additionally, it is stressed that the principal of the school should
prioritize equality, forge positive relationships with his or her coworkers, be steady and consistent,
understanding and empathic, act as a mentor, be open to changes, generate suggestions and solutions,
be sensitive to issues, and know how to act toward the student and the teacher (Babaoglan, Nalbant, &
Celik, 2017). These expectations demonstrate the need for the school principal to possess both strong
interpersonal and technical skills. Examining the literature, it is emphasized that school principals
should possess the necessary technical, conceptual, and humanistic competencies. Even though the
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literature agrees on these three dimensions, some studies suggest that school principals should have
new competence areas that are adaptable to changing circumstances (eg. Sahin, 2000). Uslu (2013)
came to the conclusion that school principals should enhance their management philosophy,
communication, and management processes.

Examining the research on school administration reveals that school principals are expected to
do more than perform routine and bureaucratic tasks. In the literature, the primary leadership
behaviors of school principals have been identified as achieving the predetermined school objectives,
improving teachers and families for student success, and enhancing the school's effectiveness
(Bursalioglu, 2000; Hallinger & Murphy, 1986; Sisman, 2014). Similar to this, leading students and
teachers, developing the school's mission and vision, establishing the school's culture and setting, and
maintaining school-parent collaboration are all anticipated leadership behaviors of the school principal
(Bilge, 2013). According to Akbaba Altun and Cakan (2008), successful schools should have
characteristics such as cooperation, support for education in the school, the quality of teachers,
improving the physical infrastructure of the school, and the utilization of technology in the school; and
it is the responsibility of the school principal to turn these characteristics a reality in the school. In
summary, there is an emphasis placed on a variety of leadership behaviors of school principals,
including concentrating on the success of students, developing a school culture that is success-oriented,
guiding teachers, and providing effective communication with the school environment. In order to
exhibit these leadership behaviors, it is important that they have 21st-century skills. In this respect,
21st-century skills are grouped under three main themes: (i) learning and innovation skills, (if)
information, media, and technology literacy skills, and (iii) life and career skills (Partnership for 21st
Century Skills, 2008). Today's school principals need to have a variety of skills in order to effectively
regulate the learning processes that take place in schools and to lead the education of their students.
These skills include being open to learning, creating effective communication and cooperation, being
entrepreneurial, taking responsibility, having access to information as well as the ability to effectively
use information technology.

Numerous studies have been conducted to investigate the extent to which the leadership
behaviors of school principals are related to the level of academic success achieved by students. These
studies suggest that there are direct or indirect effects between the school principal's leadership
behaviors and student success. According to Ozdemir and Kavak (2020), there is a complex relationship
between the leadership of the school principal and the success of the students, and the effect that the
leadership has on the student’s success is small yet significant. In spite of the fact that it has been
underlined that the difference is small but significant, it is apparent that school administrators have a
vital role in minimizing the disparities in academic achievement that exist across schools (Babaoglan et
al,, 2017). Research looking into student academic failures found issues with the family's lack of interest
in education, the child's lack of motivation, the quality of the teacher, and the school surroundings
(Akbaba Altun, 2009). In a related study, Ozata Yiicel and Ozkan (2011) found that the problems caused
by the teacher, the student, and the family were what ultimately led to the lack of student success, and
these problems included the school's lack of infrastructure, the teacher's and the student's lack of
motivation, and the family's lack of interest at the foundation. The effect of the school principal on
student achievement is inescapable in terms of how they influence the factors that show up in the
studies. Although it appears that the effect of the school principal on such variables will be indirect, it is
believed that the effect will be greater when other factors are considered. Leithwood and Mascall (2008)
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emphasized that the principal's involvement with all school stakeholders in education through
cooperation and teamwork has a significant effect on student success.

The quality of the teacher is another factor influencing student success and is among the
responsibilities of the school principal (Babaoglan et al., 2017). A Principal's level of effectiveness affects
teacher performance and, consequently, the success of students (Darling Hammond, 2000; Joyce &
Showers, 2002). Success is enhanced by teachers who are communicating with their students,
consistently motivate students, and guide students (Akkurt & Karabag Kose, 2019). In addition, teacher
education should be prioritized in order to narrow the success gaps between schools (Onder & Giigli,
2014). In both national and international reports, teacher education is identified as an aspect of policies
executed to increase student success and reduce success gaps between institutions due to the quality of
teachers (European Trade Union Committee for Education [ETUCE], 2008; TEDMEM, 2019). Evidently,
the importance of teacher quality has been emphasized in numerous sources and reports, and this
responsibility is enumerated among those of the school principal (Karip, 2018). Balyer (2013) found
that school principals' conversations with teachers regarding educational issues, their feedback and
appreciation, their function as role models for teachers, their encouragement of teachers' professional
development, their emphasis on teaching and learning, and their support of relationships and
collaboration among teachers had a positive impact on student success.

Another crucial leadership behavior of school principals is that they foster a cooperative school
culture. Therefore, building school culture is one of the primary responsibilities of school principals
(Babaoglan et al., 2017; Ozdemir, 2006). Sahin Frat (2010) emphasizes the importance of developing a
robust organizational culture to clarify what is right and wrong in situations where formal regulations
are inadequate. After meticulously organizing present traditions, objectives, and ceremonies, school
principals work alongside teachers to develop a shared and collaborative vision that ensures the
school's success (Celikten, 2006). The cultures of schools ought to be situated within the framework of
trust, respect, cooperation, and the sharing of similar aims and values; and they can be made possible
via the communication of the school principal and the cooperation of teachers (Aslan, Ozer, & Agiroglu
Bakir, 2009). Numerous research has been done looking at the relationship between student success
and school culture, and significant correlations between school culture and student success have been
proven. (Ayik & Ada, 2009; Cimen & Karadag, 2019; Karadag, Kilicoglu, & Yilmaz, 2014).

Among the duties and responsibilities of the school principal is the creation of a learning
environment that is open to communication and collaboration. Openness to communication, teamwork,
and the creation of educational applications are signs that a school is a professional learning community,
and student success is the primary objective in these institutions (DuFour, 2003; Talbert, 2010).
According to Hord and Sommers (2008), the principal of the school should prioritize teacher and
student development and foster a collaborative environment. Student success in school increases and a
development-based education process develops when the school principal successfully performs these
responsibilities (Lynch, Smith, Provost, & Madden, 2016; Vescio, Ross, & Adams, 2008). Student success
will increase when shared leadership, collective and collaborative learning, and shared value and vision,
which are the dimensions of being a professional learning community are created by the school principal
(Dufour & Eaker, 1998; Hughes & Kritsonis, 2007). As a result, the fact that the school is a professional
learning community increases the quality of teachers and student success (Ratts et al., 2015). This
context suggests that the school principal's direct impact on teacher quality by encouraging
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collaboration and communication also indirectly contributes to increased student success. Likewise,
Ozdemir, Giin, and Yirmibes (2021), it was determined that school principals play a significant part in
boosting student success by enhancing the organizational and family-related paths that teachers work
within. In the end, the key concepts for developing an efficient school and enhancing student success
are the leadership characteristics and behaviors of the school principal (Glimiis, Bellibas, Sen, &
Hallinger, 2021; Hallinger, Bickman, & Davis, 1996; Hou, Cui, & Zhang, 2019; Shatzer, Caldarella, Hallam,
& Brown, 2014). This study's main objective is to look at the leadership behaviors of school principals
who work in primary schools since they have a direct and indirect impact on student success. The
purpose of this study is to investigate the leadership behaviors of school principals (Kars and Inandi,
2018; Lindahl, 2010; Tahaoglu and Gedikoglu, 2009), which are predominantly examined based on
teacher opinions, according to the school principals' opinions and views. According to school principals,
understanding the nature and extent of leadership behaviors can help them understand how each
principal personally perceives their roles, responsibilities, and duties inside the school. Through this
study, it will also be possible to learn more about the leadership behaviors that primary school
principals emphasize and the areas in which they define such qualities. In light of this information, the
major objective of the study is to elicit the perspectives and first-hand accounts of principals who
currently work in primary schools on leadership behaviors.

Method
Research Model

The main purpose of this study is to shed light on the beliefs and experiences of primary school
principals regarding leadership behaviors. This study is qualitative research based on the
phenomenological research design. According to Johnson and Christensen (2012), phenomenological
studies allow for the understanding and disclosure of a person's or people's feelings, thoughts, and
experiences toward phenomena. The phenomenological method was used in this situation to bring out
the opinions, perceptions, and experiences of school principals on the leadership behaviors they employ.

Participants

In this study, the participants were determined according to the purposeful sampling method.
Purposeful sampling provides access to abundant information sources pertinent to the research's
objectives. When it is intended to work with individuals or situations that meet specific criteria or traits,
this method of sampling is chosen (Biiytikoztiirk, Kili¢ Cakmak, Akgiin, Karadeniz, & Demirel, 2020). The
criterion sampling method, one of the purposive sampling methods, was used. Being a school principal
for at least 5 years in primary schools was determined as a criterion. The primary objective of
determining this criterion is to identify participants who exhibit managerial qualities and who are able
to gain managerial experience in primary schools. The participants of the study consisted of seven
school principals working in primary schools in Ankara (Table 1). Each participant was assigned a name
code to facilitate the presentation of the findings and protect their confidentiality. According to the
announcement made by the General Directorate of Population and Citizenship Affairs in Turkey as of
the year 2020, these name codes were chosen as one of the most common names used in the country.
Information about the participants can be seen in Table 1.
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Table 1. Information about the participants

Seniority in School

Participant Name Code  Education Level Gender . . Educational Status
Administration (years)

Mehmet Primary School Male 37 Bachelor's degree
Mustafa Primary School Male 27 Bachelor's degree
Ahmet Primary School Male 20 Bachelor's degree
Ali Primary School Male 15 Postgraduate degree
Hiiseyin Primary School Male 8 Bachelor's degree
Hasan Primary School Male 7 Bachelor's degree
ibrahim Primary School Male 6 Bachelor's degree

All of the participants in the study work as school principals in primary schools. In addition, all
participants were male (n = 7). The seniority of the school principals ranged from 6 to 37 years. Finally,
all of the participants have undergraduate degrees except for a school principal who has a postgraduate
education.

Data Collection

For the purpose of data collection, a semi-structured interview form was utilized. This form was
devised by the researchers, and it consisted of open-ended questions that were enriched by probes. The
interview form was developed after going through various stages. First, a list of 10 questions based on
the literature and the research problems was developed. Then, a field expert and a Turkish language
expert assisted in examining these questions. Initially, the expert in the field suggested adding an
interview question about relationships with the external environment and undertaking deeper
literature reviews. The literature study was enlarged by the researchers in the subject matter, and
researchers looked at several publications from domestic as well as international sources. As a direct
consequence of these readings, an additional interview question on relations with the external
environment was included, some interview questions were eliminated, and some interview questions
were modified. The Turkish language specialist then looked over the interview questions for grammar,
expression, and spelling. The specialist in the Turkish language indicated that the interview questions
were understandable in general and recommended some minor spelling fixes. On the basis of the
specialists' opinions and suggestions, necessary revisions were made to the interview form.
Accordingly, the interview form consisted of seven open-ended questions. Some sample interview
questions are presented below:

- Can you explain how the decision-making processes in your school work?

- What kinds of practices do you put into place at your school to boost the student’s academic

success?
- Are there any practices that are unique to your school? Can you give an example?

The research data were collected in the form of face-to-face interviews with the participants. In
this direction, firstly, a phone interview was held with the determined school principals. In these
interviews, information was provided about the purpose, scope, and content of the research and an
appointment was also requested. By expressing their support for the research, school principals
scheduled an interview. The interviews were held at the relevant school on the specified date and time.
The first researcher conducted interviews with the school principals. With the permission of the
participants, a voice recorder was used in all interviews. The interviews with the school principals lasted
around 50 minutes, and they were all conducted over a week.
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Data Analysis

The voice-recorded interviews were transcribed verbatim before the research data were
analyzed. These transcripts have been added to a folder in the computer environment. The reading and
analysis of the data began after that. The research data were read in detail by the researchers. The
research data were analyzed with both content analysis and descriptive analysis techniques. In the
research, the data were initially analyzed inductively with the content analysis method. According to
Patton (2014), with the inductive approach, the researcher's interaction with the data generates the
findings. In this manner, the researchers read the interview transcripts of each participant to
generate numerous codes from the data. At the end of this coding process, the first code list was created.
Secondly, a deductive approach has been adopted in data analysis. In this regard, the compatibility of
the codes with the literature was investigated. After this procedure, the codes' compliance with the
literature was confirmed, and they were integrated into several themes in line with the literature.

Validity and Reliability

To guarantee the validity and trustworthiness of the research process, a variety of
methodologies have been employed. First, the research process is thoroughly planned. Within this plan,
a systematic approach was taken to prepare the interview form, arrange the form according to the
opinions of experts, and collect and analyze the data. Secondly, a detailed description strategy was
applied. In this situation, every attempt was made to accurately portray the participant's opinions in the
findings. In addition, the expert examination was utilized as a strategy. Expert review is the study of
research in its numerous facets by individuals with broad research knowledge and expertise in
qualitative research methods (Yildirim & Simsek, 2011). An expert in Education Management and
qualitative research methods was requested to review the article as part of the research. The expert in
the field stated that the article generally adheres to academic writing standards and provided many
suggestions for the methods section. The researchers made the necessary adjustments in accordance
with the expert opinion. In order to uncover the participants' genuine opinions on the research topic,
probing questions were utilized. In this regard, different types of probe questions were employed in the
research in an effort to elicit the participants' genuine opinions on the topic.

Ethical Permits of Research

Throughout this analysis, all guidelines specified to be applied within the scope of the "Scientific
Research and Publication Ethics Directive for Higher Education Institutions" were implemented. None
of the actions that were stated under the title "Actions Against Scientific Research and Publication
Ethics", which is the second part of the directive, were performed during the study.

Ethics Committee Permission Information:
Name of the committee that made the ethical evaluation = Gazi University Ethics Commission
Date of ethical review decision=20.04.2021

Ethics assessment document issue number=2021-487
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Findings
Opinions on the Meaning of Leadership Behaviors

"What comes to mind when we say Leadership behaviors in school and How would you define
this concept?” was the first question asked to the participants. The interviews provided several codes
that were used to answer this question, which looks at what the concept of "leadership behaviors"
entails (Table 2).

Table 2. Primary school principals’ opinions on the meaning of the concept of "leadership behaviors"

Theme Code

Focusing on teaching

Communicating effectively-developing relationships
Securing justice

Providing a visionary perspective

Taking on responsibility and taking action

Being well-equipped and having an accumulation of knowledge
Sparking enthusiasm and excitement

Facilitating Coordination

Behaving in a consistent and determinant way
Problem Solving

Interview system

Meaning of the concept of
leadership behaviors

N U EENy N O CRYGURN NG [N

In the research, the concept of "leadership behaviors" has numerous connotations in the minds
of primary school principals. Focusing on teaching and effective communication have been at the
vanguard of these associations. Principal Mehmet stated that he puts teaching at the center of leadership
behavior and emphasized that "they strive to make a difference between the day a student first shows up
and the point reached at the end through offering behavioral change for improvement in students
according to requirements by the primary school education level". Additionally, school principals have
addressed issues of effectively employing communication tactics, cooperating, fostering great employee
relations, and fostering a positive educational atmosphere. In addition, school principals have defined
leadership behaviors in terms of securing justice, providing a visionary perspective, taking on
responsibility, and taking action. The views of a school principal on securing justice and taking
responsibility are as follows (Hasan):

Leadership in school for me is the ability to briefly undertake responsibility and to secure
justice. The foundation of leadership behavior is the capacity to accept responsibility for all
actions and to uphold justice in order to create a peaceful working atmosphere for all
school employees. The individual becomes a natural leader when they take every step to
maintain an equal distance from all school employees and to facilitate justice. The two main
pillars of leadership behavior will be established on a firm foundation if every responsibility
can be acknowledged in the duties and operations, in addition to being a trustworthy
principal who ensures justice.

Besides these opinions, some school principals stated that school leaders should be well-
equipped and possess an accumulation of knowledge regarding leadership behaviors, spark employees'
enthusiasm and excitement, ensure coordination in work and operations, and display consistent and
determined behaviors. A school principal (Ahmet) stated that problem-solving by proposing rational
and conciliatory solutions is an essential leadership behavior. Ali concluded by saying that, in contrast
to these opinions, it makes not much sense to discuss leadership behaviors in a setting where school
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administrators are chosen through an interview system. Moreover, he highlighted that the education
system has a command structure. It is extremely difficult for a leader to emerge from an education
system where this culture predominates due to the fact they must follow orders from the top down and
do what is required.

Opinions on the Strategic Plan and Vision Determination Process
The second question posed to the participants was "What is your approach when determining
the strategic plan and school vision in the school? How do you approach when making associations for

practices in school?”. As a consequence of the interviews, a variety of codes were developed for the scope
of this question (Table 3).

Table 3. Opinions of primary school principals on the strategic plan and vision determination process

Setting achievable goals
Conducting preliminary work with the core staff

Theme Code f
Fostering a participatory and democratic environment 6

Sharing the vision 5

Strategic plan and vision Analyzing the needs and current situation 3
determination process Putting the student at the forefront 2
2

2

In the study, primary school principals' viewpoints on the strategic plan and vision
determination process were sought. As the focal point of these processes, school principals agreed to
provide a participatory and democratic environment. In this perspective, almost all of the school
principals reported that in addition to the process of determining the strategic plan and vision for the
school, participation in the school's decision-making procedures on many problems was encouraged for
teachers and all other stakeholders. It is our major objective to make our school a democratic practice
area by taking the opinions of every one of our stakeholders in every application we do based on
collaboration, Hasan said, underscoring the fact that they have embraced a democratic understanding.
In addition to this finding, the majority of school principals stressed that the vision-sharing process is a
crucial step. In this context, Mehmet stressed the value of working together before noting that several
meetings and events are organized throughout the year to communicate the school's vision and mission
to its stakeholders. Nevertheless, a number of school principals emphasized the significance of analyzing
the needs and current situation when developing strategic plans and visions. Ali gave the following
example regarding this matter:

For instance, after switching to the "4+4+4 Education System," we exchanged students with
secondary schools after evaluating the school’s current situation. We exchanged students,
but the students who came to us were far below expectations. We tried to analyze why this
happened. As a consequence of our analyses, we determined that approximately 70 private
schools in the area had a substantial impact on the parents. With the assistance of the
government, families began to favor private schools. This was both an advantage and a
disadvantage for us. We began to comprehend the situation and determine the required
strategies accordingly.

Under this theme, school principals also advocate putting the student at the forefront,
establishing achievable goals, working with the core staff, and determining the most effective strategies.
Therefore, certain school principals stated that they centered their strategic planning efforts on the
student and sought to set achievable goals. Additionally, a school administrator (Ali) claimed that he
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often conducted preliminary discussions on developing the mission and vision with his core team and
then interviewed the teachers.

Opinions on Decision-Making Processes at School

The third question posed to participants was “How do you make decisions in your school? What
kind of path do you follow when making decisions? How do your employees affect the decision-making
processes? Can you give examples of the practices?”. As a consequence of the interviews, a variety of
codes were developed for the scope of this question (Table 4).

Table 4. Opinions of primary school principals on the decision-making processes at school

Theme Code
Participatory decision making
Expressing ideas freely - exchanging opinions
The decision-making process at  Consulting with relevant individuals
school Purposeful decision making
Taking regulations into consideration
Conducting preliminary work with the core staff

[EE NN TUN S, | I

In the research, questions on the decision-making procedures at the school were posed to
primary school principals. Principals of schools reported that they implement participatory decision-
making processes in a pluralistic, democratic environment. School administrators said that they reached
a conclusion with the input of the teachers (Mehmet), that the teachers participated in the decision-
making process by voting when the process is mature enough (Mustafa), and they guaranteed the
applicability of the decision by involving teachers in the process (Brahim). Hasan explained his views
on this matter as follows:

Our decisions are made in a pluralistic way. To illustrate, there are four entrances to our
two school buildings in the school garden. We initially talked with the deputy principals
about the best times to enter and leave the school and how to do it in accordance with the
social distancing rules during the pandemic. We asked that the group presidents meet with
our teachers to discuss their ideas with us. We also spoke about the circumstance with the
other staff members and security personnel at our school. In order to divide students into
two separate groups before beginning education, the majority of respondents suggested
beginning the day by having students in the first and second grades enter the building
through the front entrance at 9:00 and those in the third and fourth grades enter through
the back entrance at 9:20. At the point of leaving, we came to the conclusion that we could
fix the issue if we steered each of the four groups toward one of the building's four different
departure doors. During the course of our discussion on these issues, we also consulted with
the ideas and opinions of our parents via the parent-teacher association. We have
incorporated all of our stakeholders that are interested in the issue in this way. Overall,
everyone was pleased with the decision.

The issues of freedom of speech and the exchange of ideas are also highlighted in relation to this
theme. Some school principals said that they make an effort to foster an atmosphere that encourages
teachers to voice their opinions without restraint. In this context, they stressed that employees have the
chance to express their thoughts and ideas in a comfortable environment. In addition to these outcomes,
Hasan said that he only shared information with those who would be interested in the situation if a
choice was to be made for specific situations. Huseyin, on the other hand, emphasized that decisions are
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based on the school's goals for education. Last but not least, Ali used the following phrases to describe

his decision-making and preliminary work with the core staff:

We first go over the choices to be made and the objectives to be established in a core staff
made up of "Me, School Counselor, and Deputy School Principal.” After deciding as a team,
we share our decisions with the teachers. We ask for their opinions and suggestions. We will
now begin implementing our activities in their finalized state.

Opinions on the School Environment

The fourth query posed to the participants was, "How would you describe the school's overall
working environment?" What steps are you taking to foster a positive atmosphere for learning for your
employees and students?”. As a consequence of the interviews, a variety of codes were developed for
the scope of this question (Table 5).

Table 5. Opinions of primary school principals about the school environment

Theme Code

Creating and maintaining a strong culture of collaboration
Developing values and rituals that are unique to the school
Creating a positive and supportive school environment
Organizing projects and events

School environment

R NN D

In the course of the study, primary school principals' opinions on the school environment were
solicited. Accordingly, the majority of school principals stated that they strive to create and maintain a
strong cooperation culture. Ali put forward the following in this regard:

Our school is a “Boutique School”. We have a positive working climate. Communication and
cooperation between teachers is quite good. As the school administration, we strive to
maintain and develop this atmosphere. A positive school environment also reflects
professional cooperation.

Mustafa made a similar observation and stressed the significance of cultivating and maintaining
cooperation among teachers. Additionally, he added that this cooperative setting promotes teachers'
professional development. On the other hand, a number of school principals have addressed the matter
of establishing rituals and values that are unique to their own schools. Mustafa said, “There are
traditional ceremonies and rituals specific to our school. The observance of the rules is regarded as a
significant value at our school. " Ibrahim stressed that every school has a distinct identity and noted that
all of the practices carried out in the school are impacted by the elements On the other side, a number
of school principals underlined that they work hard to cultivate a positive and supportive atmosphere
within their schools. According to Hiiseyin, who views the school as a living space, the presence of
teachers who are well-equipped, possess a high level of intellectual profundity, have grown in their
capacity to take on responsibility, are productive in their social lives, and are open to change and
development is crucial for improving the quality of education and teaching. In this respect, he
emphasized that teachers have a supportive approach. Last but not least, Hasan said that through
Ministry programs, European Union projects, and other school-specific activities and projects, they are
attempting to establish a positive educational environment that emphasizes learning:

Our primary objective is to facilitate mobility beyond the Three Continents Three Sisters
School Project, EU Erasmus KA101, KA102, and E-Twinning, as well as traditional sister
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school programs. In addition to students and teachers, our goal is to assure the mobility of
parents after the COVID-19 pandemic. We would want to plan a fair with our international
students and parents (wWho are mostly immigrants) where they may express their own
culture whenthe COVID-19 pandemic ends. We are the practice school of MoNE TVP
(Turkish Vocabulary Preservation Project). We are contributing to the project as the
district coordinator. In addition to this, we actively take part in EU programs that are open
to all schools.

Opinions on the Effect of School Principals on the Professional Development of
Teachers

"What are your views on the professional development of teachers?" was the sixth question
posed to the participants. What do you do, or how do you do it?”. As a consequence of the interviews, a
variety of codes were developed for the scope of this question (Table 6).

Table 6. Opinions regarding the effect of primary school principals on the teachers’ professional development
Theme Code f

Encouraging postgraduate education

Organizing seminars

Being a role model

Establishing academic cooperation with universities

Supporting the teacher

Promoting and encouraging in-service activities

Encouraging them to work fairly

Effect on teachers’ professional
development

R R R RN N

In the study, primary school principals were asked for their opinions on their effects on teachers’
professional development. School principals have put forward various opinions on this matter. In this
situation, becoming a role model, conducting seminars, and promoting postgraduate study were seen to
be key. Ahmet mentioned that he supports and advises teachers to take part in postgraduate studies in
this regard. Likewise, Ali mentioned that “The professional development of our teachers is quite crucial.
For this reason, we encourage their participation in various seminars or postgraduate study and try to
make these opportunities possible." The following are the phrases he used to describe how he attempted
to lead seminars for the professional growth of teachers at the school:

..For instance, we invited Professor... from Ankara University to offer seminars by
coordinating with multiple schools during the seminar session at the beginning of the year.
We try to do this every year.

Hasan also noted that the ministry's in-service training programs are insufficient and stressed
that they are working to address this shortcoming by developing academic partnerships and
collaboration with universities. He claimed that universities gave them the support they needed,
particularly with regard to matters that teachers requested or thought were lacking. In addition to these
opinions, he said that school administration tries to be role models in order to motivate teachers to work
and develop themselves by using the following words: "... working hard and being open to progress is our
main principle. Teachers who observe the administration's determination and dedication conform to the
administration without further motivation.” In favor of these views, Ibrahim stated that education is a
process of lifelong learning and that teachers always assist them in the process of adapting themselves
to new things.
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Another school principal (Huseyin) expressed the in-service training opportunities available or
planned for each field and stated that he demonstrated to teachers the benefits of these activities. Hasan
stated that working fairly as a school principal contributed significantly to the job performance of
teachers. In this context, he asserted that acting fairly encourages teachers to work professionally and,

consequently, improves their performance.

Opinions on Relationships with Parents and the Surroundings

The sixth question posed to the participants was "How do you manage your relationships with
the school's external environment? How is your relationship with your parents? What policies do you
follow in your relationships? Do you make use of external opportunities to improve school conditions?
Do you work with non-governmental organizations, associations, etc.?". As a consequence of the
interviews, a variety of codes were developed for the scope of this question (Table 7).

Table 7. Opinions of primary school principals on their relationship with parents and the environment

Theme Code
Communicating effectively with parents and the environment
Utilizing external opportunities to improve school conditions
Relations with parents and Teacher-parent relationships for student development
the environment The disadvantage of establishing a relationship with non-
governmental organizations
Dissatisfied parents (Unnecessary complaints)

N N B

Principals of primary schools were surveyed regarding their relationships with parents and the
environment. The majority of school principals stated that they attach importance to relations with
parents and the environment and that they try to improve these relations. In this context, school
principals highlighted their desire to preserve a positive relationship with parents, nonprofit
organizations and public agencies. Ali highlighted the significance of preserving a positive relationship
with them in this regard in order to gain parental support in primary school. He then shared the

following views:

In our role as the school administration, we focus largely on listening to and
comprehending the concerns of the parents. Parents who feel appreciated and heard are
more likely to work together to solve problems. In relations with parents, we prefer to be
"open, transparent, and clear” for this reason.

Principal Mustafa stated that he employed an empathic approach in his interactions with
parents, whereas Principal Hiiseyin stated that they recognized their shortcomings and increased their
sense of unity by conducting regular parent meetings. Utilizing external opportunities to enhance school
conditions can be represented as another significant element stressed within the context of this subject.
According to school principals, they used opportunities from outside sources to meet some of the
school's equipment or restoration requirements. Hasan stated in this context that they contributed to
the school, particularly through non-governmental organizations with the following words:

In order to improve school conditions, we establish relations with external sources. We do
not hesitate to cooperate with NGOs for possible useful activities. I am also the president of
an international non-governmental organization. As someone who believes that civic
organizations are beneficial to education, all NGOs are welcome at our school.
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Ali stated that he received substantial support from parents in his efforts to improve school
conditions. He then expressed the following opinions.: ".. one of our parents covered the costs of the"
Disabled Ramp "for our disabled students. We keep in touch with our parents about a variety of different
topics and make sure they support the school.” Additionally, he said that because they are primary

schools, parent-teacher relationships are more crucial and fundamental for students' development:

Our school is a primary school, thus parents usually speak to classroom teachers. Parents
who have good relations and don't have issues with their teachers are less likely to apply to
the school administration. In this respect, we are very lucky as a school. We have excellent
primary school teachers. When a parent is pleased with the classroom teacher, he or she
does not often want to visit the school principal and may not even be familiar with the
person.

Finally, several school principals highlighted certain unfavorable circumstances related to this
issue. Mehmet provided the following justification for why he didn't develop relationships with non-
governmental organizations: “I do not establish relations with non-governmental organizations. Because
they may then attempt to control the process to suit their own wishes. We do what the regulation requires.”
Hasan, another school principal, also brought up the topic of dissatisfied parents by addressing the
pointless complaints and demands of parents of primary school children:

...The largest barrier to fostering a positive school climate is unnecessary complaints and
demands from parents, particularly in primary schools. Cooperating with perpetually
dissatisfied parents who do not participate in parent training and do not attend enough of
the events we invite is becoming increasingly difficult. Despite this, we engage in activities
designed to reach parents and redirect their energies.

Opinions on Efforts to Increase Student Success

The final query posed to the participants was, "What practices do you employ to improve the
academic success of your students? Are there any practices that are unique to your school? Can you give
an example?” As a consequence of the interviews, a variety of codes were developed for the scope of this
question (Table 8).

Table 8. Opinions of primary school principals on their efforts to increase student success at school

Theme Code

Providing a positive learning environment
Study times, practice tests

Effective guiding system

Monitoring and evaluation

Rewarding success

Support to improving teaching

Efforts to increase student success

R P NDNDND N

In the study, primary school principals were asked for their opinions on their efforts to increase
student success at school. School principals have put forward various opinions on this matter. Some
school principals stated that they strive to create a positive, motivating learning environment in order
to increase student success. Though some school principals said that tests were applied to students who
are below their peers' level in order to gauge their performance and develop strategies to improve it.
Along with these findings, some school principals reported that they made a variety of guidance efforts
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based on the abilities of the students; thus, counseling services were offered. Regarding this finding,
Hasan shared the following views:

We provide support to gifted individuals by directing them to different institutions other
than Counseling and Research Center. Our counseling service actively monitors the BILSEM
[Science and Art Center] exams and generates statistics on a regular basis. We urge
students who are considered suited to participate in our support training.

Monitoring and evaluating student success is an additional conclusion arrived within the scope
of this topic. According to Ali, they regularly assess student achievement with the following detailed
evaluations:

... we discuss the results of the practice exams separately with each class group. I advise
teachers to identify students who struggle academically and who have learning difficulties
and to choose the best course of action for them. On the other hand, we don't want to use
these exams to rank students' performance or promote competition. Because of this,
students are not given information about things like their ranking. We are discussing the
ups and downs in their scores. We are against the competitive education system that ranks
students.

In addition to these results, the school's principal (Mustafa) underlined that they honor them
and present them with many awards in recognition of their academic and athletic accomplishments. In
conclusion, a principal of a school remarked that the school is committed to supporting the expansion
and dissemination of resources, as well as the enrichment of teaching methods and approaches, by
contributing to the development of teaching.

Discussion and Conclusion

The purpose of this research was to discover the perspectives and experiences of school
principals working in primary schools on leadership behaviors. In order to accomplish this goal, a
phenomenological research design was employed and interviews were carried out with seven different
school principals. As a result of the data analysis, the main findings were reached in the form of (i) the
meaning of the leadership behaviors concept, (ii) the strategic plan and vision determination process,
(iif) the decision-making process at school, (iv) the school environment, (v) the impact on teachers'
professional development, (vi) parent and relations with the external environment, and (vii) efforts to
improve student success.

Principals of primary schools have assigned a variety of meanings to the concept of leadership
behaviors. Notable is the fact that the majority of participants assigned positive connotations to school
leadership behaviors. Among them, the importance of teaching effective communication is reiterated. In
this context, leadership behaviors such as prioritization of teaching activities, focusing on student
learning, dedication to learning and effective communication, working in harmony, and fostering
positive relationships with employees are discussed. The findings of the study are generally compatible
with the literature. Day and Leithwood (2007) identified a focus on teaching and open communication
as defining characteristics of successful school principals. According to Alig Mielcarek (2003), school
principals may help students succeed by modeling instructional leadership behaviors and applying
academic pressure (emphasis on teaching). Similar to the findings of the research, Demirtas and Ozer
(2014) defined school principals as persons who have good communication with the teachers, students,
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parents, and environment. On the other hand, school principals described leadership behaviors within
the scope of the study as ensuring justice, providing a visionary perspective, assuming responsibility,
and taking action. Mulford (2007) came to the conclusion in support of this finding, that successful
school principals possess values such as equality and social justice. Justice and honesty are also two of
the most crucial qualities of ethical school principals, according to Brown and Trevio (2006). Within the
scope of the research, meanings such as being well-equipped and possessing an accumulation of
knowledge in terms of leadership behaviors, sparking enthusiasm and excitement in employees,
ensuring coordination in work and operations, displaying consistent and determined behaviors, and
problem solving were also reached. Babaoglan et al. (2017) similarly underlined in their research that
school principals should place a high value on equity and justice, build positive relationships with
teachers, be consistent and determined, take responsibility, and be understanding and empathic. In
relation to this issue, a participant said that discussing leadership behaviors in a setting where school
administrators were chosen via an interview process did not make much sense. In support of this
conclusion, Arabaci, Akilli, and Erol (2015) observed that the subjective nature of the school principal
interview process generates sentiments of doubt and insecurity in candidates. In this study, a school
principal also had this concern.

The research came to the conclusion that primary school principals fostered a democratic and
participative environment while formulating strategic plans and visions. The school principal's
involvement in determining the direction of the school was highlighted by Hallinger and Heck (1998),
who collated the impacts of school leadership and used the school's vision, mission, and objectives as a
key domain in their research. In a similar vein, Leithwood, Seashore, Anderson, and Wahlstrom (2004)
evaluated guidance and the development and implementation of school development plan through
strategic planning as essential leadership practices. In addition, topics such as "determining school
vision and mission in a democratic environment"” and "taking part of teachers in decision-making" rose
to the forefront at the school level as a result of this study's examination of the evidence on how
successful leadership impacts student success. Corresponding to the findings of the research, Durukan
(2006) stated that one of the three primary functions of the school vision is to encourage participation
in decision-making that will assure the school's development. The fact that school principals share the
vision is another conclusion drawn from this topic. According to Durukan (2006) visionary leaders can
effectively institutionalize their vision and convey it to all levels of their organization. Considering the
view of Durukan, vision is a contract of persuasion. A successful principal is able to unify the teachers
behind a shared vision of education. The leadership behaviors observed in several research to boost the
academic emphasis of schools are characterized by Leithwood et al. (2010) as (i) creating and conveying
common goals and (ii) assisting in the clarification of common goals for academic success. The research
also revealed that some school principals place students at the forefront of the strategic plan and vision
determination process by analyzing the needs and current situation. Mulford (2007) found, in support
of the research findings, that successful school principals determined vision and mission with a student-
focused approach and a shared vision applying to the entire school. This research also revealed that
certain school principals made an effort to set achievable goals when formulating strategic plans and
visions. The vision, according to Durukan (2006) is the setting of achievable goals for the future. As a
consequence, the research's findings might be seen as evidence in favor of Durukan's concept of vision.

Within the parameters of the study, it was determined that primary school principals used a
democratic and participatory approach to decision-making, encouraged the sharing of ideas, and made
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decisions after discussing with the parties in question. Goksoy (2014) came to the conclusion that school
principals include teachers in decisions concerning practices while supporting this conclusion.
Similarly, Babaoglan, and Yilmaz (2012) discovered that, based on the opinions of both teachers and
school principals, the majority of teachers agreed with the decisions taken at the school. Against the
findings of this study, Giilcan (2011) stated that school decisions were made solely by school principals,
that teachers' desires to take part in decision-making were not completely realized, and that there was
no common decision-making culture in school management. Similarly to this, Tabak, Sahin, and Yavuz
Tabak (2020) came to the conclusion in their research that school administrators often stick to the
limitations established by the regulations and do not go above and beyond the law or regulation in
decision-making.

Another finding from the study is that primary school principals work hard to establish and
preserve a robust culture that encourages cooperation in school. Additionally, some school
principals said that they worked to establish a positive and supportive learning atmosphere by
developing values and rituals that were unique to their school. Nonetheless, it can be said that they
strive to create a school environment that emphasizes learning through a variety of projects and
activities. Examining the pertinent literature, it is emphasized that school principals' leadership
behaviors, such as promoting schoolwide cooperation and fostering a positive, supportive, and learning-
focused school environment, are consistent with the research findings. (Garvin, Edmondson, & Gino,
2008; Leithwood et al., 2010; Ozdemir & Kavak, 2020; Robinson, Lloyd, & Rowe, 2008). Walker (2010)
asserted that school principals play a crucial role in developing meaningful, interconnected, and
learning-focused school environments. On the other hand, Garvin et al. (2008) highlighted the
supportive role of school principals in establishing a positive learning environment at school. Ozdemir,
and Kavak (2020) highlighted the behaviors of providing a positive and supportive climate and
establishing a secure and organized setting as a part of the school principal’s duties and responsibilities
for enhancing student success. According to Leithwood et al. (2010), the effect of school leaders on
student learning is indirect because they affect the school conditions. In this regard, they emphasized
leadership behaviors such as being open, helpful, and truthful in terms of school-level aspects and
establishing an organized setting. On the other hand, Robinson, Lloyd, and Rowe (2008) discovered in
their meta-analysis research that the potential influence of school leaders' practices of creating a regular
and supportive atmosphere on the academic and non-academic results of students was significant.

Another leadership behavior of school principals mentioned in this study was encouraging and
supporting teachers' professional development. In the context of this result, school principals said that
they offer support for the professional development of teachers in a variety of ways. These involve
initiating seminars, promoting graduate education, setting an example, cooperating academically with
institutions, and supporting the teacher. Examining the relevant literature, findings reveal that the
behaviors of teachers that encourage and promote professional development are among the
fundamental leadership behaviors of school leaders which are in line with the study results. In their
study, Leithwood et al. (2004) classified the fundamental core practices for successful leadership in
various national cultures. According to this study, nurturing people, providing intellectual stimulation,
and offering individual support are successful leadership behaviors. Similarly to this, Ozdemir, and
Kavak (2020) pointed out supporting teachers' professional growth as one of the duties and
responsibilities of school principals. Walker (2010) said that in order to develop a sustainable learning
environment, school leaders should be role model, observe and establish dialogues. Balyer (2013)
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discovered that school leaders' behaviors toward serving as role models for teachers, supporting
teachers' professional development, placing an emphasis on teaching and learning, and fostering
relationships and cooperation among teachers all had a positive effect on the achievement of students.
Jantzi, and Leithwood (1996) identified being an appropriate model, giving tailored support, and
encouraging intellectual growth as crucial leadership behaviors to corroborate the study results.

Relationships with parents and the external environment are another instance of leadership
behavior among primary school principals in the study. In this scenario, it has been determined that
primary school principals endeavor to communicate effectively with parents and the environment and
to take advantage of external opportunities to enhance school conditions. The research findings confirm
the literature that emphasizes the primary impact of school administrators on parent-school
relationships. Leithwood et al. (2010) highlighted that the family is the most important factor in
determining student success and stated what school administrators must do to increase parental
involvement and impact on student learning as follows: (i) inviting personal and private family
participation as opposed to general events, taking advantage from the support and skills of families in
activities where families are going to take part, and (ii) offering chances for families to interact with
others about school issues, (iii) devising classroom activities by creating special initiatives that involve
families and make use of their unique skills. (iv) communicating effectively with families, for illustration,
to plan family meetings that will be more significant for families, creating a special environment to make
the family-teacher relationship effective, to consult the family on fundamental issues associated with
children's education including solving mutual problems of families, and (v) establishing a network
between teachers and families and assigning a person as correspondent. Bozkurt, Bayar, and Ustiin
(2018) stated that parents have an important role in achieving the goals of the school. They underlined
the need of collaborating with families and the school to address children’s issues and improve student
learning. Additionally, they said that by using the leadership and entrepreneurial qualities of parents, it
is possible to build stronger relationships with the environment, which is why school-family
organizations were created. As underscored by a school principal within the purview of the research, it
was determined that parent-teacher relations are more essential and primary than school principal-
parent relations in the context of a primary school. Yet, within the parameters of the study, school
principals mentioned the disadvantage of establishing relationships with non-governmental
organizations and the issue of dissatisfied parents.

The research revealed that primary school principals exhibit a variety of leadership behaviors
to improve student success. In this context, leadership behaviors such as providing a positive learning
environment, organizing study times and practice exams, effectively guiding, monitoring, and evaluating
students, and rewarding success have been noted. These results also support the relevant literature.
Haiyan, Walker, and Xiaowei (2017) stated that school principals are responsible for creating a positive
learning environment. Similarly, Aslan et al. (2009) asserted that schools can have a positive learning
environment in the context of trust, respect, cooperation, and shared common objectives and values
owing to the communication of the school principal and the teachers' collaboration. Besides, Leithwood
et al. (2010) highlighted leadership behaviors such as overseeing teaching and learning processes,
providing feedback, and protecting instructional time in order to enhance student learning and increase
academic pressures in schools. In addition, Bulach, Lunenburg, and Potter (2011) reported that school
administrators strive to foster an encouraging or gratifying environment in an effort to improve student
achievement.
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Recommendations

Various recommendations can be made based on the findings of the research. On the whole,
school principals employ a participatory and democratic approach to determining the school's strategic
plan and vision and making important decisions. Given that these are the perspectives of school
principals, they may be limited in terms of self-affirmation. School principals strive to create and
maintain a strong culture of collaboration. However, it might be recommended that school principals
encourage teachers in their teaching processes and construct numerous school-specific rituals and
values in order to establish and maintain a positive, supportive, and learning-friendly school
atmosphere. It is possible to recommend that principals of schools take on additional responsibilities,
such as promoting and supporting the professional development of teachers, being role models for their
teachers, and cultivating collaborative relationships with other schools and universities. Overall, school
principals generally have a positive approach to parent relations and the external environment.
Appropriate settings and activities may be planned to foster positive relationships between teachers
and parents, especially as they are primarily in charge of the development of students at the primary
school level.
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ilkokul Miidiirlerinin Liderlik Davramislarinin incelenmesi:
Fenomenolojik Bir Calisma

Giris

Egitim kurumlarinda okul mudiiri lider olarak gortiliir ve okul miidtiriinden insanlarla etkili bir
sekilde calisma, okula mesleki anlamda hizmet, okul ve c¢evresini egitime hazirlama, egitim
programlarinin gelistirilmesi gibi gorevler beklenir (Aydin, 2000). Liderlik konusu, okul yonetimi
lizerinde ¢ok¢a durulan ¢alisma alanlarindan biri olmustur (Sisman, 2014). Liderlik, egitim yonetimi
alanina girdiginden beri cesitli boyutlari ile arastirnlmaktadir. Ornegin arastirmalarda, is performansi
(Kuoppala, Lamminpaa, Liira, ve Vainio, 2008), is doyumu (Stander ve Rothmann, 2008; Tas ve Onder
2010; Yilmaz ve Boga Ceylan, 2011), bagllik (Ding, Lu, Song ve Lu, 2012; Soba, Akman, ve Eroglu, 2018),
kiiltir (Arif, Zainudin, ve Hamid, 2019; Celikten, 2006), iklim (Allen, Grigsby, ve Peters, 2015; Erdogdu
ve Umurkan, 2014; Griffith, 1999) ve giiven (Ertiirk, 2019; Joseph ve Winston, 2004; Terzi, Gocen, ve
Kaya, 2020) gibi orgiitsel faktorler ile iliskisi arastirilmistir. Bu arastirma alanlarinin yani sira ilgili
alanyazinda okul liderligi ile 6grenci basarisi arasindaki ¢calismalar 6nemli bir yer tutmaktadir (Heck,
Larsen, & Marcoulides, 1990; Leithwood & Mascall, 2008; Ozdemir & Kavak, 2020).

Okul yonetimi ile ilgili calismalar incelendiginde, okul miidiirlerinden rutin ve biirokratik islerin
yapilmas1 disinda cesitli beklentilerin oldugu goriilmektedir. Alanyazinda agirlikli olarak okul
miidiirlerinin baslica liderlik davranislari, okullarinin belirlenen amagclarini yerine getirmek, 6grenci
basarisi icin 6gretmenleri ve aileyi gelistirmeye yonelik eylemlerde bulunmak, okulun etkililigini
artirmak icin ¢aba sarf etmek olarak belirlenmistir (Bursalioglu, 2000; Hallinger & Murphy, 1986;
Sisman, 2014). Akbaba Altun ve Cakan’a (2008) gore, basarili okullarda isbirligi, okuldaki egitime
verilen destek, 6gretmenlerin niteligi, okulun fiziki altyapisini iyilestirme, okulda teknoloji kullanimini
gibi Ozellikler olmalidir ve bu 6zelliklerin gerceklesmesi okul miidiiriiniin sorumlulugundadir.
Ozetlemek gerekirse, okul miidiirlerinin égrenci basarisina odaklanma, basar1 odakli okul kiiltiirii
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olusturma, 6gretmenlere rehberlik etme ve okulun cevresi ile etkili iletisim saglama gibi cesitli liderlik
davranislarina vurgu yapilmaktadir.

Ogrenci basaris1 ve okul miidiiriiniin liderlik davranislar1 arasindaki iliskiyi inceleyen bircok
arastirma bulunmaktadir. Bu arastirmalar, okul miidiirtiniin liderlik davranislari ile 6grenci basarisi
arasinda dogrudan veya dolayh etkiler oldugu yoéniindedir. Ozdemir ve Kavak'a gore (2020), okul
miidiiriiniin liderligi ile 6grenci basarisi arasinda karmasik bir iliski vardir ve basar1 ilizerine etkinin
kiiciik ama anlamli oldugu lizerinedir. Her ne kadar kiiciik ve anlaml bir fark oldugu vurgulanmis olsa
da okullar arasi basari farkliliklarinin azaltilmasinda okul miidiirlerine 6nemli roller distiigii asikardir
(Babaoglan vd., 2017). Calismalarda ortaya c¢ikan degiskenleri etkilemesi yoniiyle okul miidiiriiniin
0grenci basarisindaki etkisi kacinilmazdir. Okul mudiriintin bu tiir degiskenleri etkilemesi dolayl bir
etki yaratacak gibi goriinse de, diger etkenler de goz ontine alindiginda etkinin daha biiyiik olacagi
diistiniilmektedir. Okul miidiiriiniin sorumluluk ve goérevlerden bir digeri ise, okulda iletisime acik ve
isbirlikci bir 6grenme ortami olusturmaktir. Ozetle okul miidiiriiniin ézellikleri ve benimsedigi liderlik
davramnislar etkili bir okul olusturmak ve 6grenci basarisini artirmak i¢in anahtar kavramdir (Glimiis,
Bellibas, Sen, & Hallinger, 2021; Hallinger, Bickman, & Davis, 1996; Hou, Cui, & Zhang, 2019; Shatzer,
Caldarella, Hallam, & Brown, 2014). Okul miidiiriiniin okul ¢iktilarini dolayl ve dogrudan etkilemesi
1s18inda bu c¢alismanin odaginda, ilkokullarda gérev yapan okul midiirlerinin liderlik davranislarim
incelemek yer almaktadir. Bu calismada, biiylik oranda dgretmen goriislerine gore incelenen okul
miidiirlerinin liderlik davranislarini (Kars ve inandi, 2018; Lindahl, 2010; Tahaoglu ve Gedikoglu, 2009)
okul miidiirlerinin goriis ve diisiincelerine gore arastirmak amaclanmaktadir. Okul midiirlerinin
gorlslerine gore, liderlik davranislarinin igerigini ve kapsamini belirlemek onlarin okuldaki rol, gérev
ve sorumluluklar1 hakkindaki kisisel algisinin 6grenilmesine katki saglayacaktir. Ek olarak, bu ¢alisma
araciligiyla ilkokul miidiirlerinin liderlik davranislarinin odaginda neyin yer aldigi, liderlik
davranislarini hangi alanlarda tanimladiklari tizerine bilgi edinilmesi miimkiin olacaktir. Bu bilgiler
15181nda ¢alismanin temel amaci, ilkokullarda gorev yapan okul miidiirlerinin liderlik davranislarina
yonelik goriis ve deneyimlerini agiga ¢cikarmaktir.

Yontem

Bu calisma, olgubilim deseninde kurgulanan nitel bir arastirmadir. Ilkokul miidiirlerinin
benimsedikleri liderlik davranislarina iliskin goriislerini, algilarini ve deneyimlerini ortaya ¢ikarmak
icin olgubilim deseni tercih edilmistir.

Katilimcilar

Bu arastirmada katilimcilar, amagh 6rnekleme yontemine gore belirlenmistir. Bu dogrultuda,
amagch érnekleme yontemlerinden biri olan dl¢iit 6rnekleme yoéntemi kullanilmistir. Ilkokullarda en az
5 yil okul yoneticiligi yapmis olmak 6l¢iit olarak belirlenmistir. Bu 6l¢iitlin belirlenmesindeki temel
amag, ilkokullarda yonetimsel deneyim kazanabilecek siire kadar yonetici 6zelligi gésteren katilimcilara
erismektir. Arastirmanin katilimcilarini, Ankara ilinde ilkokullarda goérev yapan yedi okul miidiiri
olusturmaktadir. Bulgularin sunumuna akicilik kazandirmak ve gizliligi saglamak i¢in her bir katilimciya
isim kodlar1 verilmistir. Arastirmada yer alan katilimcilarin tamami ilkokullarda okul miidirii olarak
gorev yapmaktadir. Ek olarak katilmcilarin tamami erkektir (n=7). Katilimcilarin okul yoneticiligi
kidemi 6 ila 37 yil arasinda degismektedir. Son olarak katilimcilarin egitim durumu ag¢isindan lisansiistii
egitim yapan bir okul miidiirii hari¢ tamami lisans mezunudur.
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Verilerin Toplanmasi

Verilerin toplanmasinda arastirmacilar tarafindan gelistirilen acik uglu sorulardan olusan ve
sondalarla desteklenmis yar1 yapilandirilmis goriisme formu kullanilmistir. Gériisme formu, yedi acik
uclu sorudan meydana gelmistir. Arastirma verileri, katihmcilarla yiiz yilize goriisme seklinde
toplanmistir. Goriismeler, belirlenen tarih ve saatte ilgili okulda gerceklestirilmistir. Katiimcilarin
izniyle goriismelerin hepsinde ses kayit cihazi kullanilmistir. Gériismeler #50 dakika siirmiis olup okul
miidiirleriyle goriismelerin tamami bir hafta icinde tamamlanmistir.

Verilerin Analizi

Arastirma verilerinin analizi 6ncesinde, ses kayit cihazinda kaydedilen goriismeler kelimesi
kelimesine desifre edilmistir. Arastirma verileri, arastirmacilar tarafindan detayli olarak okunmustur.
Arastirma verileri, hem icerik analizi hem de betimsel analiz teknigiyle analiz edilmistir. Bu dogrultuda
arastirmacilar her bir katihimciya iliskin goriisme desifrelerini okuyarak verilerden c¢esitli kodlar
tiretmislerdir. Bu kodlama siirecinin sonunda ilk kod listesi olusturulmustur. ikinci olarak, ulasilan
kodlarin literatiirle uyumlulugu incelenmistir. Bu siirecin sonunda, kodlarin literatiirle uyumlulugu
dogrulanmis ve kodlar literatiire uyumlu bir sekilde ¢esitli temalarda birlestirilmistir.

Gegerlik ve Giivenirlik

Arastirma siirecinin gecerligini ve giivenirligini saglamak icin cesitli stratejiler kullamlmustir. ilk
olarak, arastirma siireci kapsamli bir sekilde planlanmistir. ikinci olarak ayrintil betimleme stratejisi
kullanilmistir. Bu baglamda, bulgularin sunumunda katilimei gériislerinin detayl olarak yansitilmasina
gayret edilmistir. Bir diger strateji olarak uzman incelemesine basvurulmustur. Arastirma kapsaminda,
Egitim YoOnetimi ve nitel arastirma yontemleri konusunda uzman bir akademisyenden makaleyi
incelemesi istenmistir. Son olarak arastirmada katilimcilarin konuya iliskin gercek yorumlarini ortaya
¢ikarmak icin sonda sorular kullanilmistir. Bu dogrultuda arastirmada, farkli tiirde sonda sorular
kullanilmis olup katilimcilarin konuyla ilgili gergek goriisleri alinmaya ¢alisiimistir.

Bulgular

Bu boéliimde, arastirma sonucunda ulasilan bulgular ve bazi katilimcilarin gorisleri
sunulmustur.

Liderlik Davranislarinin Anlamina iliskin Gériisler

Arastirmada “liderlik davramislar’” kavrami ilkokul miidiirlerinde c¢esitli ¢agrisimlar
uyandirmistir. Bu ¢agrisimlar arasinda 6gretime odaklanma ve etkili iletisim kurma 6n planda yer
almistir. Mehmet Miidiir, 68retimi liderlik davranisinin merkezine koydugunu belirtmistir. Bununla
birlikte etkili iletisim kurma agisindan okul miidiirleri iletisim tekniklerini iyi kullanma, uyumlu
calisabilme, calisanlarla iyi iliskiler gelistirme ve olumlu bir okul iklimi olusturma konularina
deginmislerdir. Ek olarak okul miidiirleri liderlik davranislarini adaleti saglama, vizyoner bakis agisi
sunma, sorumluluk alma ve harekete gecme agisindan tanimlamislardir. Bu gortslerin yani sira bazi
okul midirleri, liderlik davranislar1 acgisindan okul liderlerinin donanimli ve birikimli olmasi,
calisanlarda cosku ve heyecan uyandirmasi, is ve islemlerde koordinasyonu saglamasi, tutarh ve kararh
davranislar sergilemesi gerektigini belirtmistir. Bir okul miidiirii (Ahmet) sorunlara akilci ve uzlastirici
cozimler getirerek problem ¢6zmenin 6nemli bir liderlik davranisi oldugunu ifade etmistir. Son olarak
bu goriislerin aksine Ali, okul yoneticilerinin miilakat sistemi ile atandig1 bir ortamda liderlik
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davranislarindan bahsetmenin ¢ok anlamli olmadigini séylemistir. Dahasi egitim sisteminin hiyerarsik
bir emir-komuta zincirine sahip oldugunu, tepenin emirlerine uymak ve yapilmasi gerekeni yapmak
zorunda olduklarini dolayisiyla bu kiiltiiriin egemen oldugu bir egitim sisteminden lider ¢gikmasinin ¢ok
gli¢c oldugunu vurgulamistir.

Stratejik Plan ve Vizyon Belirleme Siirecine iliskin Goriisler

Arastirmada ilkokul miidiirlerinin stratejik plan ve vizyon belirleme stireci hakkindaki goriisleri
istenmistir. Okul midiirleri bu siire¢lerin odaginda katilimci ve demokratik bir ortam saglama
gorisiinde hemfikirdir. Bu dogrultuda okul miidiirlerinin neredeyse tamamj, stratejik plan ve vizyon
belirleme siirecinin yami sira bircok konuda o6gretmenlerin ve tiim paydaslarin okul karar
mekanizmalarina katilimini sagladiklarini belirtmistir. Bu bulgunun yani sira okul miidiirlerinin biiyiik
cogunlugu vizyon belirleme siirecinin énemli bir asamasinin vizyonu paylasma oldugunu vurgulamistir.
Bu baglamda Mehmet, birlikte hareket etmenin 6nemine deginerek yilda bir¢ok kez okulun vizyonu ve
misyonunu okulun paydaslarina paylasmak icin cesitli toplantilar, organizasyonlar diizenlediklerini
ifade etmistir. Bununla birlikte bazi1 okul miidiirleri stratejik plan ve vizyon belirlerken ihtiyaci ve
mevcut durumu analiz etmenin dnemine deginmislerdir. Bu tema altinda ayrica okul miidiirleri;
6grenciyi merkeze koyma, ulasilabilir hedefler belirleme, ¢ekirdek kadroda 6n ¢alisma yapma ve en iyi
stratejileri belirleme g¢abasi gibi goriisler de 6ne siirmiislerdir. Buna gore bazi okul miidiirleri stratejik
plan belirleme siirecinde 68renciyi odaga aldiklarini, ulasilabilir hedefler belirmeye gayret ettiklerini
ifade etmisledir. Ayrica bir okul miidiirii (Ali) vizyon ve misyon gelistirme agisindan genellikle cekirdek
kadrosuyla 6n ¢calisma yaptigini, daha sonra 6gretmenlerle goriistiiklerini ifade etmistir.

Okulda Karar Alma Siireclerine iliskin Goriisler

Arastirmada ilkokul miidiirlerinin okulda karar alma siiregleri hakkindaki goriisleri istenmistir.
Okul miidirleri genel itibariyla ¢ogulcu bir anlayisla demokratik bir ortamda katilimci karar alma
stireglerini uyguladiklarin1 belirtmistir. Okul miidirleri 6gretmenlerle birlikte karar aldiklarim
(Mehmet), karar siirecinin olgunlasma asamasinda oylama yaptiklarini (Mustafa) ve 6gretmenleri bu
siirece dahil ederek kararin uygulanabilirligini garantiye aldiklarini (Ibrahim) ifade etmislerdir. Bu
tema altinda vurgulanan bir diger nokta 6zgiirce fikir beyan etme ve fikir alisverisi konularidir. Baz1 okul
miidiirleri her 6gretmenin fikirlerini 6zglirce ifade etmelerine olanak saglayan bir ortam olusturmaya
calistiklarim1 belirtmistir. Bu baglamda calisanlarin rahat bir ortamda goriis ve Onerilerini sunma
imkanina sahip oldugunu vurgulamislardir. Bu bulgularin yani sira Hasan alinacak karar daha 6zel
durumlar icin gecerli ise, sadece durumu ilgilendirecek Kkisilerle paylasimlarda bulundugunu ifade
etmistir. Hiiseyin ise, okulun egitim amaclarina dayal olarak kararlarin sekillendiginin altini ¢cizmistir.
Son olarak Alj, karar alirken 6ncelikle ¢ekirdek kadrosunda on ¢alisma yaptigini ifade etmistir.

Okul Ortamina iliskin Goriisler

Arastirmada ilkokul miidiirlerinin okul ortami hakkindaki goriisleri istenmistir. Buna gére okul
midiirlerinin cogunlugu giiclii is birligi kiiltiirii olusturma ve siirdiirme noktasinda gayret gosterdigini
ifade etmistir. Bu bulguya benzer sekilde Mustafa, 6gretmenler arasindaki is birligini gelistirmenin ve
slirdiirmenin 6nemine deginmistir. Ek olarak bu is birligi ortaminin 6gretmenlerin mesleki gelisimlerini
destekledigini belirtmistir. Diger taraftan bazi okul mudirleri, okula 6zgii degerler ve ritieller
gelistirme konusuna deginmistir. ibrahim miidiir, her okulun kendine has bir kimligi oldugunu
vurgulayarak okulda yapilan biitiin ¢alismalarin bu unsurlardan etkilendigini belirtmistir. Okulu bir
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yasam alani olarak degerlendiren Hiiseyin, egitim ve 6gretimin niteliginin artirilmasinda donaniml,
entelektiiel diizeyi ytliksek, sorumluluk alma becerisi gelismis, sosyal yasaminda verimli, degisime ve
gelisime acik 6gretmenlerin varlifinin oldukca 6nemli oldugunu belirtmistir. Bu acidan 6gretmenleri
destekleyici bir yaklasim sergilediklerini vurgulamistir. Son olarak Hasan, Avrupa Birligi projeleri,
Bakanlik projeleri ve okula 6zgii bazi etkinlik ve projeler araciligiyla 6grenmeyi merkeze alan olumlu
okul ortami olusturmaya ¢alistiklarini dile getirmistir.

Ogretmenlerin Mesleki Gelisim Calismalarina Etkisine iliskin Gériisler

Arastirmada ilkokul miidiirlerinden 6gretmenlerin mesleki gelisim calismalarina etkilerine
iliskin goriisleri istenmistir. Bu konu hakkinda okul miidiirleri gesitli goriisler 6ne siirmistiir. Bu
baglamda lisansiistii egitimi tesvik etme, seminer ¢alismalari diizenleme ve rol model olma goriisleri 6n
planda yer almistir. Bu baglamda Ahmet, 6gretmenlerin lisanststii egitim ¢alismalarina katilmalarini
arzu ettigini ve 6nerdigini ifade etmistir. Benzer sekilde Ali okulda 6gretmenlerin mesleki gelisimi i¢in
seminer calismalar1 yapmaya gayret ettigini belirtmistir. Bununla birlikte Hasan, bakanligin hizmet ici
egitim faaliyetlerinin sinirli oldugunu belirterek bu a¢ig1 iiniversiteler ile akademik is birligi kurarak ve
onlardan estek alarak ¢ozmeye calistiklarini vurgulamistir. Bu gorislerin yani sira 0gretmenleri
calismaya ve gelismeye Ozendirmek adina en basta okul yonetimi olarak rol model olmaya
cabaladiklarini ifade etmistir.

Veli ve Cevre ile iliskiler Hakkindaki Goriisler

Arastirmada ilkokul midiirlerinin veli ve gevre ile iliskileri hakkindaki goriisleri istenmistir.
Okul mudirlerinin biiyiilk cogunlugu veli ve cevreyle iliskileri 6nemsediklerini ve bu iliskileri
gelistirmek icin ¢aba sarf ettiklerini belirtmistir. Bu baglamda okul miidiirleri gerek veli gerekse sivil
toplum kuruluslar1 ve kamu kuruluslariyla olumlu iligkiler siirdiirmeyi istediklerini vurgulamislardir.
Bu acgidan Ali ilkokul 6zelinde veli destegi alabilmek i¢in onlarla iyi bir iliski siirdirmenin gerekliligine
vurgu yapmistir. Mustafa Miidiir, velilerle iliskilerde empatik bir yaklasim benimsedigini ifade ederken;
Hiiseyin Miidir ise diizenli veli toplantilar1 yaparak eksiklerini gordiiklerini ve dayanismayi
artirdiklarini belirtmistir (Hiiseyin). Bu tema kapsaminda vurgulanan bir diger énemli nokta, okul
sartlarinin iyilestirilmesi i¢in cevre olanaklarindan yararlanma seklinde ifade edilebilir. Okul midiirlersi,
okulun bazi donanim veya tadilat ihtiyaclarini cevre olanaklari aracilifiyla giderdiklerini sdylemislerdir.
Bu kapsamda Hasan, 6zellikle sivil toplum kuruluslar1 araciligiyla okula katki sagladiklarimi dile
getirmistir. Son olarak bazi okul mudiirleri bu tema kapsaminda bazi olumsuz durumlara vurgu
yapmislardir. Mehmet, sivil toplum kuruluslariyla iliski kurmadigina; Hasan ise ilkokul velilerinin
gereksiz sikayet ve taleplerde bulunduklarina deginmistir.

Ogrenci Basarisim1 Artirma Calismalarina iligkin Gériisler

Arastirmada ilkokul miidiirlerinin okulda 6grenci basarisini artirma c¢alismalarina iliskin
gorisleri istenmistir. Bu konu hakkinda okul miidiirleri gesitli goriisler 6ne siirmistiir. Baz1 okul
midiirleri 6grencilerin basarilarini artirmak i¢in motive edici olumlu bir 6grenme ortami saglamaya
calistiklarimi  belirtmistir. Bununla birlikte bazi okul miidiirleri, siif seviyesini yakalayamayan
ogrenciler icin etlit calismalar1 ve 6grencilerin basarisini 6lcmek ve buna yonelik stratejiler belirlemek
icin deneme sinavlari yapildigini ifade etmistir. Bu bulgularin yani sira bazi okul miidiirleri 6grencilerin
yetenek durumuna gore cesitli yonlendirme girisimlerinde bulunduklarini, bu anlamda rehberlik
hizmetlerinin aktif olarak calistigini belirtmistir. Bu tema kapsaminda ulasilan bir diger bulgu, 6grenci
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basarisini izleme ve degerlendirme olarak ifade edilebilir. Alj, belirli araliklarla 6grencilerin basarilarini
oOlctiiklerini ve bu dl¢limleri kapsamli olarak degerlendirdiklerini dile getirmistir. Bu bulgularin yani sira
bir okul muidirii (Mustafa), 6grencilerin sportif ve akademik basarilari sonucunda 6grencilere cesitli
odiller verdiklerini, onlar1 onurlandirdiklarin1 vurgulamistir. Son olarak bir okul miidiirii ise, 6gretimi
gelistirmeye destek olarak materyal gelistirme ve yayginlastirma, 6gretim yontem ve metodlarinin
zenginlestirilmesine destek olduklarini ifade etmistir.

Tartisma ve Sonug

Bu ¢alismada, ilkokullarda gorev yapan okul miidiirlerinin liderlik davranislarina yonelik goriis
ve deneyimlerini agiga cikarmak amac¢lanmistir. Bu amag¢ dogrultusunda olgubilim deseni kurgulanmis
ve yedi okul miidiiriiyle gortiismeler gerceklestirilmistir. Veri analizleri sonucunda (i) liderlik
davranislar1 kavraminin anlami, (i) stratejik plan ve vizyon belirleme siireci, (iii) okulda karar alma
streci, (iv) okul ortamyi, (v) 6gretmenlerin mesleki gelisim ¢alismalarina etki, (vi) veli ve cevreyle iliskiler
ve (vii) 6grenci basarisini artirma ¢alismalari seklinde ana bulgulara ulasilmistir.

Ilkokul miidiirleri, liderlik davranmislar1 kavramina yoénelik cesitli anlamlar yiiklemislerdir.
Katilimcilarin okul liderligi davranislarini agiklamada genellikle olumlu anlamlar kullandiklar goze
carpmaktadir. Bunlar arasinda 6gretime odaklanma ve etkili iletisim kurma anlamlar1 vurgulanmistir.
Bu baglamda 6gretim etkinliklerini 6ncelikleme, 6grenci 6grenmesini odaga alma, 6grenmeye baghlhk
ile iyi iletisim kurma, uyumlu c¢alisabilme ve calisanlarla iyi iliskiler gelistirme gibi liderlik
davranislarina deginilmistir. Arastirma bulgulari, genel olarak ilgili alanyazin ile uyumludur (Alig
Mielcarek, 2003; Day & Leithwood, 2007). Arastirma kapsaminda ayrica liderlik davranislari agisindan
donanimli ve birikimli olma, ¢alisanlarda cogsku ve heyecan uyandirma, is ve islemlerde koordinasyonu
saglama, tutarli ve kararli davranislar sergileme ve problem ¢6zme gibi anlamlara da ulasilmistir. Bu
bulguya benzer sekilde Babaoglan vd. (2017) ¢alismalarinda, okul miidiiriiniin esitlige ve adalete 6nem
vermesi, 6gretmenleriyle iyi iliskiler kurmasi, tutarli ve istikrarli olmasi, sorumluluk almasi, anlayish
olmasi ve empati kurmasi gerektigini vurgulamislardir. Bu tema kapsaminda son olarak bir katilimci
tarafindan okul yoneticilerinin milakat sistemi ile atandig1 bir ortamda liderlik davranislarindan
bahsetmenin ¢ok anlamli olmadig belirtilmistir.

Arastirmada ilkokul miidiirlerinin stratejik plan ve vizyon belirleme siirecinde katilimci ve
demokratik bir ortam sagladiklar1 sonucuna ulasilmistir. Okul liderliginin etkilerini derleyen Hallinger
ve Heck (1998) bu ¢alismalarda birincil bir etki alan1 olarak 6zellikle okul miidiiriiniin vizyon, misyon
ve hedeflerle okulun yoniini sekillendirmedeki roliine vurgu yapmislardir. Dahasi bu ¢alismada basarih
liderligin 68renci basarisini nasil etkiledigine dair kanitlarin incelenmesi sonucunda okul diizeyinde,
“demokratik bir ortamda okul vizyon ve misyonun belirlenmesi, karar vermeye 6gretmenlerin katilim1”
gibi konular 6n plana ¢ikmistir. Arastirma bulgulariyla ortiisiir sekilde Durukan (2006) ise, karara
katilimla okulun gelisimini saglayacak kararlarin alinmasini tesvik etmeyi okul vizyonunun ii¢ temel
islevinden biri olarak ifade etmistir. Bu tema kapsaminda ulasilan bir diger sonug, okul miidiirlerinin
vizyonu paylastig1 yoniindedir. Arastirmada ulasilan bir diger sonuc, baz1 okul miidiirlerinin stratejik
plan ve vizyon belirleme siirecinde ihtiyaci ve mevcut durumu analiz ettikleri ve 68renciyi merkeze
aldiklar1 seklindedir. Arastirma bulgularini destekler nitelikte Mulford (2007) calismasinda, basarili
okul liderlerinin 6grenci odakli bir yaklasimla vizyon ve misyon belirledigi ve okul boyunca vizyonu
paylastig1 bulgularina ulasmistir. Bununla birlikte arastirmada bazi okul miidiirlerinin stratejik plan ve
vizyon belirlerken ulasilabilir hedefler belirlemeye gayret ettigi sonucuna ulasilmistir.
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Arastirma kapsaminda ilkokul miidiirlerinin karar alma siirecinde katilimci ve demokratik bir
yaklasim benimsedigi, fikir alis verisini destekledigi ve ilgili kisilere danisarak kararlarin alindig gibi
sonuglara ulasilmistir. Bu bulguyu destekler nitelikte Goksoy (2014) arastirmasinda okul miidiirlerinin
uygulamalar ile ilgili kararlara 6gretmenleri dahil ettigi sonucuna ulagsmistir. Arastirma bulgularinin
aksine Giilcan (2011) arastirmasinda, okullarda alinan kararlarin sadece okul midiirleri tarafindan
alindigi, 6gretmenlerin kararlara katilim konusundaki arzularinin tam olarak karsilanmadig1 ve okul
yonetiminde ortak karar alma kiiltliriiniin olmadig1 sonucuna ulasmistir.

Arastirmada ulasilan bir diger sonug, ilkokul miidiirlerinin okulda giiclii bir is birligi kultiirt
olusturma ve silirdiirme yoniinde c¢aba gosterdikleridir. Ek olarak bazi okul miidiirleri okula 6zgi
degerler ve ritiieller gelistirdiklerini ve olumlu ve destekleyici bir okul ortami olusturma ydniinde
girisimlerde bulunduklarini ifade etmislerdir. Bununla birlikte ¢esitli proje ve etkinlikler araciligiyla
ogrenmeyi merkeze alan olumlu okul ortami olusturmaya calistiklar1 sdylenebilir. Ilgili alanyazin
incelendiginde, arastirma bulgularini destekler nitelikte okul miidiirlerinin okulda is birligi saglama,
olumlu, destekleyici ve 6grenmeyi merkeze alan bir okul ortami olusturma ve stirdiirme seklindeki
liderlik davranislarina vurgu yapilmaktadir (Garvin, Edmondson, & Gino, 2008; Leithwood vd., 2010;
Ozdemir, & Kavak, 2020; Robinson, Lloyd, & Rowe, 2008).

Arastirma kapsaminda okul miudiirlerinin bir diger liderlik davranisi, 6gretmenlerin mesleki
gelisim calismalarini tesvik etme ve destekleme olarak ortaya ¢ikmistir. Bu bulgu kapsaminda okul
miidiirleri ¢esitli yollarla 6gretmenlerin mesleki gelisimlerini desteklediklerini ifade etmislerdir. Bu
yollar arasinda lisansiistii egitimi tesvik etme, seminer calismalari diizenleme, rol model olma,
liniversiteler ile akademik is birligi kurma ve égretmeni destekleme gosterilebilir. Ilgili alanyazin
incelendiginde, arastirma bulgulariyla benzer sekilde okul liderlerinin temel liderlik davranislar
arasinda Ogretmenlerin mesleki gelisim calismalarim1 tesvik etme ve destekleme davramislari yer
almaktadir. Leithwood ve digerleri (2004) arastirmalarinda farkli ulusal kiiltiirlerde basarili liderlik i¢in
temel ¢ekirdek uygulamalar tasnif etmislerdir. Bu arastirmaya gore insanlar1 gelistirmek, entelektiiel
uyarim ve bireysel destek saglamak basarili liderlik davranislari arasinda gosterilmistir.

Arastirmada ilkokul miidiirlerinin liderlik davranisi sergiledigi bir diger alan, veli ve ¢evreyle
iliskileridir. Bu baglamda ilkokul midtrlerinin veli ve ¢evreyle etkili iletisim kurmaya ve okul sartlarin
iyilestirmek icin cevre olanaklarindan yararlanmaya c¢aba gosterdikleri sonucuna ulasilmistir.
Arastirma bulgulari, okul midiirlerinin veli ve cevreyle iliskilerdeki birincil etkisini vurgulayan
alanyazini desteklemektedir. Leithwood ve digerleri (2010) 6zellikle 68renci basarisini agiklayan en
biiylik etkenin aileye ait oldugunu vurgulamistir. Arastirma kapsaminda bir okul miidiiriiniin
vurguladigl tizere, ilkokul olma o6zelinde okul midiri-veli iligskilerinden ziyade veli-6gretmen
iliskilerinin daha o6nemli ve birincil oldugu sonucuna ulasilmistir. Bununla birlikte arastirma
kapsaminda okul miidiirleri tarafindan sivil toplum kuruluslariyla iliski kurmanin dezavantaji ve

memnun olmayan veli yapisina deginilmistir.

Son olarak arastirmada ilkokul midiirlerinin 6grenci basarini artirmak i¢in ¢esitli liderlik
davranislar sergiledikleri sonucuna ulasilmistir. Bu kapsamda olumlu 6grenme ortami saglama, etiit ve
deneme sinavlari organize etme, 6grencileri etkili bir sekilde yonlendirme, izleme ve degerlendirme ve
basariy1 o6diillendirme liderlik davranislarina ulasilmistir. Arastirmada ulasilan bu sonuglar, ilgili
literatiirti destekler niteliktedir. Haiyan, Walker ve Xiaowei (2017) okul miidiirlerinin olumlu 6grenme
ortami saglama konusunda sorumlu oldugunu belirtmistir. Buna ek olarak Leithwood ve digerleri
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(2010) 6grenci 68renmesini gelistirmek ve okullarin akademik baskilarini artirmak i¢in 6gretme ve
O0grenme siireclerini izleme ve geri bildirim saglama ile 6gretimsel zamani koruma gibi liderlik
davranislarina vurgu yapmislardir.

Oneriler

Arastirmada ulasilan sonuclar baglaminda cesitli Oneriler getirilebilir. Okul midiirlerinin
okulun stratejik plan ve vizyon belirleme ile karar alma silirecinde genel itibariyla katilimci ve
demokratik bir yaklasim benimsedigi sdylenebilir. Bu goriisler, okul miidiirlerinin goriisleri oldugu icin
kendini olumlama agisindan bazi simirliliklar barindirabilir. Okul miidiirlerinin, giiglii bir is birligi
kiltiirii olusturma ve siirdiirme yoniinde ¢abast bulunmaktadir. Ancak olumlu, destekleyici ve
6grenmeye uygun bir okul ortami olusturmak ve siirdiirmek i¢in okul miidiirlerinin 6gretmenleri
ogretim siireclerinde desteklemesi, okula 6zgii cesitli ritiieller ve degerler gelistirmesi dnerilebilir. Okul
miidiirlerinin 68retmenlerin mesleki gelisimlerini tesvik etme ve destekleme yodniinde daha fazla
sorumluluk almasi, rol model olmasi ve diger okullar ve universitelerle is birlikleri gelistirmesi
onerilebilir. Okul miidurleri, veli ve cevreyle iliskiler konusunda genel itibariyla olumlu bir yaklasim
icerisindedir. Ozellikle ilkokul diizeyinde 6grenci gelisiminin birincil sorumlusu olarak 6gretmen ve veli
iliskilerinin ve is birliginin gelistirilmesi icin uygun ortamlar ve etkinlikler diizenlenebilir.
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