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Abstract

As an active member of the society, the social studies course contributes to the development of awareness on
social and environmental issues among students. Today, the concept of sustainability is gaining importance, as
environmental problems are increasing day by day and in negative forms all over the world. The aim of this
study is to investigate the effect of activities for sustainability awareness on students' sustainable living
awareness in 6th grade social studies course. The research was carried out according to the embedded
experimental design which is one of the mixed-method designs. The participants consist of students attending
in a 6th grade of a public secondary school in Eskisehir in the 2021-2022 academic year. Data were collected
with “Sustainable Living Awareness Scale” [SLAS] developed by Akgiil and Aydogdu (2020), and semi-
structured interviews with students. Quantitative data were analyzed with SPSS 24 Package Program. Inductive
analysis was used in qualitative data analysis. As a result of the research, it was found that activities for
sustainability awareness significantly increased the sustainable living awareness levels of the students in the
experimental group. Additionally, students emphasized that activities for sustainability awareness had a
significant effect on the increase in sustainable living awareness level. In this context, suggestions put forth that
activities for sustainability awareness can be used to improve students’ sustainable living awareness levels in
the social studies course.

Keywords: Social studies, sustainability awareness, sustainable living, sustainable development.

Introduction

Throughout history, human beings have been in a relationship with their environment. The
balance in this relationship has started to deteriorate as a result of the increase in man's power over
nature in line with his needs and activities. Factors such as the advancement of technology, the speed of
industrial activities and the gradual increase in population have caused environmental problems. In the
face of economic, social and environmental problems that threaten the future, it is aimed to produce
solutions within the framework of sustainability and sustainable development (Acar, 2021).
Sustainability is a concept that can be used to ensure continuity and aims to ensure the longevity of
limited natural resources used to meet human needs (Ozgen, 2019). Sustainability, in its most general
sense, means using resources in a way that does not prevent future generations from meeting their
needs while meeting the needs of the present. In the sense used today, sustainability was defined for the
first time in the 1987 Brundtland Report produced by the United Nations World Commission on
Environment and Development as follows: "Meeting today's needs without compromising the ability of
future generations to meet their own needs" (Bozlagan, 2004, p. 2). Measures to be taken in problems
such as controlling population growth, balancing the use of natural resources in production, planned
urbanization, social and legal equality are determined by the decisions of countries in national and
international policies. Sustainability and sustainable development goals are set as a solution to the
problems experienced in economic, social and environmental dimensions by drawing attention to their
importance through international agreements. In order for these goals to be implemented effectively, it
is of great importance that they are understandable by people and that they gain awareness. Education
at a young age in the family and at school plays a key role in raising sustainability awareness in people.

In 2015, the United Nations Sustainable Development Summit was held with the participation of
193 countries (Ar & Celik Uguz, 2017). "Transforming Our World: 2030 Agenda for Sustainable
Development”, 17 goals were set. These goals are a framework for sustainable development (United
Nations [UN], 2015). The Sustainable Development Goals have been prepared to cover the sub-goals of
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environmental, social and economic dimensions. There are articles that will solve the problems
experienced and prevent the emergence of new problems. The principle of inclusiveness based on the
equality of all living beings lies at its foundation. In addition, importance has been given to the
continuation and support of development in accordance with today's conditions.

Sustainable development education ensures a just society with environmental integrity,
economic sustainability and cultural diversity, as well as the right to equal education, social
transformation for good, and attitudes, behaviors and values necessary for a sustainable future (United
Nations Educational, Scientific and Cultural Organization [UNESCO], 2013 as cited in Akgiil, 2020). The
answers sought for ways to create equality between industrialized countries and non-industrialized
countries, the depletion of natural resources and environmental problems have formed the basis of
sustainable development education (Kaya & Tomal, 2011). Social studies is a course that is intertwined
with contemporary life and aims to provide students with social personality. Environmental problems,
economic problems and social problems have become ordinary elements of daily life. While science and
technology are developing rapidly, the destruction caused by humanity on natural resources and the
environment has reached a level that cannot be ignored. All these developments bring the concept of
sustainability to the forefront in the field of education. Sustainability makes it necessary to consider the
need of future generations for these resources while consuming today's resources. One of the courses
that can play a role in raising sustainability awareness among students is the social studies course.
Because the social studies course includes both social issues, environmental issues, and economic issues
in its content, and addresses all these issues from an interdisciplinary perspective in accordance with
the developmental level of students. Therefore, it is thought that this study will contribute to the
development of sustainability awareness in the social studies course.

It is seen that studies on sustainability education are generally carried out in the context of
science disciplines (Affeldt, Tolppanen, Aksela, & Eilks, 2017; Jeronen, Palmberg, & Yli-Panula, 2016).
Social studies course is one of the courses where this awareness can be gained in line with its special
objectives and the values and sKills it contains. In the content of the social studies course, issues related
to sustainability are included in an integrity. The formation of learning areas with an interdisciplinary
structure consists of information that falls within the scope of the dimensions of sustainable
development. Social studies course has an important subject content such as natural resources,
environmental problems, economic knowledge, justice, rights and responsibilities. The social studies
course, which aims to provide students values and skills as well as conceptual knowledge, also focuses
on the environment-society relationship. In this direction, individuals are expected to be citizens who
are sensitive to their environment, and society in the context of past, present and the future. Within the
scope of social studies course, there are some studies on sustainability and sustainable development in
the literature. Among these, there are studies examining social studies curricula within the scope of
sustainable development (Aktas, Dingol Ozgiir, and Yilmaz, 2020; Bulut and Gakmak, 2018; Kaya and
Tomal, 2011; Oguz Hacat and Demir, 2019; Tanriverdi, 2009), examining social studies textbooks in
terms of sustainability (Mentis Tas and Ozkaral, 2016), revealing the views of social studies teachers
(Aydogan, 2010; Azrak, 2022; Din¢ and Acun, 2017) and studies on the sustainable development
awareness of pre-service social studies teachers (Acar, 2021; Ates, 2018; Ozsoy, 2021; Oztiirk Demirbas,
2015; Turer, 2010; Uyanik, 2021). However, it is seen that studies on organizing activities to raise
sustainability awareness in the social studies course are limited. Developing students' awareness
towards sustainable living is important in terms of raising individuals who are sensitive to the natural
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environment and who can make sense of and interpret social and economic developments on the basis
of sustainability.

It is thought that it is important to conduct a study that will reveal the effect of learning
environments and activities to be created in the social studies course on students' awareness levels
towards sustainable living. The aim of the research is to reveal the effect of the activities implemented
to raise sustainability awareness in the 6th grade social studies course on students' awareness of
sustainable living. In this context, answers to the following questions were sought within the scope of
the research:

1. Does the activities related to sustainability awareness significantly affect 6th grade students’
sustainable living awareness in the social studies course?

2. What are the 6th grade students' views on the implementation process of the activities aimed
at raising sustainability awareness in the social studies course?

Method

Research Design

In this study, which aims to examine the effect of activities aimed at raising sustainability
awareness in the social studies course on students' awareness of sustainable living, embedded
experimental design, one of the mixed method designs, was used (Creswell & Plano-Clark, 2007). It is
seen that the quantitative approach is dominant in embedded experimental design research. The study
starts with quantitative research and then qualitative data are included (Creswell, 2014). In the
quantitative dimension of the study, a single group pretest-posttest design was used. In this design, the
effect of the experimental procedure is examined with a single group study (Biiytlikoztiirk et al.,, 2020, p.
208).

In the study, quantitative pre-test data were collected first. Then, a 3-week pilot study and a 5-
week experimental implementation process were carried out. With the completion of the
implementation process, quantitative post-test data were collected. After the quantitative pre-test and
post-test data were obtained, the embedded experimental design process was completed by obtaining
the qualitative data of the study through semi-structured interviews with the students in the
experimental group.

Participants

The study group consisted of students studying in a 6th grade class in a public secondary school
in Eskisehir in the 2021-2022 academic year. In the process of determining the school where the
research will be conducted, the schools in Eskisehir city center were listed and information about the
student density was obtained. The school, which was thought to be suitable for the implementation of
the application, was selected according to the adequacy of the number of students. Additionally, the
willingness of teachers and students and the school administration to participate in the research are
considered as criteria. The sustainable awareness scale, which was also used as a data collection tool,
was applied to the 6th grade students and the experimental group of the research was determined in
line with the results. The sustainable awareness scale, which was also used as a data collection tool, was
applied to the 6th grade students and the experimental group of the study was determined according to
the results. While 28 students 13 of whom were female and 15 of whom were male in the experimental
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group took part in the quantitative dimension of the study, 14 students 7 of whom were female and 7 of
whom were male voluntarily took part in the qualitative dimension. Separate permission documents
were obtained from the teacher of the relevant class, the students in the experimental group and the
parents of the students for participation in the study.

Data Collection Tools

The quantitative data of the study were collected with the "Sustainable Living Awareness Scale"
[SLAS] developed by Akgiill and Aydogdu (2020). The scale consists of three factors: society,
environment and economy. Cronbach's Alpha coefficient as the internal consistency of the scale was
calculated as .76, .73 and .69 for the society, environment and economy dimensions of the SLAS,
respectively. For the 20-item SLAS, it was calculated as .77. Within the scope of this study, in which the
effect of activities aimed at raising sustainability awareness in the social studies course on students'
awareness of sustainable living was examined, a pilot study was conducted for the SLAS. In this context,
the 20-item SLAS was applied to 294 6th grade students in other schools outside the practice school. In
line with the data obtained, Confirmatory Factor Analysis [CFA] was performed on the scale and the
internal consistency of the scale was examined. AMOS program was used for this process. The path
diagram was drawn with the graphic menu of the AMOS program and then the cohesion statistics were
examined. Confirmatory factor analysis results are given in Table 1.

Table 1. Confirmatory factor analysis results

CMIN DF p RMR CMIN/DF GFI CFI RMSEA
201,972 160 0,014 0,024 1,262 0,938 0,894 0,030

Table 1 shows confirmatory factor analysis results. After confirmatory factor analysis, it was
concluded that the cohesion statistics of the scale were at a good and acceptable level, and in this
direction, it was concluded that the cohesion statistics obtained by CFA confirmed the structure put
forward by Akgil and Aydogdu (2020). After the confirmatory factor analysis, the internal validity of
the scale was examined. The internal consistency coefficient (Cronbach's Alpha) of the scale was found
to be .73. This is an accepted value in the literature (Tavakol & Dennick, 2011). Pre-test and post-test
data were collected from the experimental group with 28 students using this measurement tool.

After the lessons prepared for sustainable development in the social studies course were
completed, qualitative data were collected through face-to-face semi-structured interviews with a total
of 14 students, 7 male and 7 female. With these interviews, it was aimed to reveal the students' thoughts
about sustainable life and the activities implemented. The interviews were conducted one-on-one with
each student in the school environment and recorded with permission. The recorded interviews were
transferred to a Word document as written text by the researcher. Interview transcripts were analyzed
by inductive analysis. The qualitative findings obtained in line with the purpose of the study were
reported to support the quantitative data.

Data Collection and Analysis Process

The experimental application process started on March 7, 2022, and ended on April 6, 2022
lasted for a total of 5 weeks, 3 course hours per week. At the beginning of the implementation, SLAS was
administered to the students as a pre-test. During the application phase of the activities prepared for
sustainable living, efforts were made to ensure that students actively participated in the process. In
order for students to participate in the lessons, they were asked to read from time to time and given the
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opportunity to ask questions. Students tried to note down the information that attracted their attention
on their own volition. The activity materials that the students applied in the lessons were collected at
the end of the lesson and filed with the date of the relevant day. The lesson process ended after all the
learning outcomes were covered. After the end of the lessons, the awareness scale for sustainable living
was applied to the experimental group students as a post-test. Quantitative data were analyzed with
SPSS 24 Package Program. Wilcoxon Signed Ranks Test was applied for pre-test/post-test comparison
of the scale.

After the end of the lessons and the post-test process, semi-structured interviews were
conducted with 14 students, 7 girls and 7 girls. Through semi-structured interviews, it was aimed to
reach the opinions of the students about the activities prepared to raise sustainability awareness and
the connection of sustainability with the social studies course. Inductive analysis was used in qualitative
data analysis. The unbiased interpretation of the qualitative data of the research is important for
credibility. Confirmation of the study process conducted by the researcher and the data collected by
transferring them to another expert is a stage that increases credibility. This stage contributes to the
validity and consistency in interpreting the data and reaching conclusions (Yildirim & Simsek, 2021, pp.
291-292). In this direction, 20% of the data analyzed by the researcher and transformed into themes
were presented to the expert opinion. The data were coded and thematized by the expertindependently
of the researcher. The themes created separately by the researcher and the expert were compared and
a consensus was reached. The students were given code numbers and these numbers were indicated in
the direct quotations from the opinions.

Ethical Permits of Research
In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of the

actions specified under the heading "Actions Contrary to Scientific Research and Publication Ethics",
which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Anadolu University, Social and Human
Sciences Research and Publication Ethics Commission

Date of ethical review decision=27.01.2022
Ethics assessment document issue number=248175
Findings

In this section, the findings obtained by analyzing the data collected within the scope of the
research and the interpretations made in line with these findings are presented. The statistical test
results and semi-structured interviews obtained by analyzing the data collected on awareness towards
sustainable living are presented under two headings.

Quantitative Findings on the Effect of Activities for Raising Sustainability
Awareness in Social Studies Course on Students' Awareness of Sustainable Living

Under the heading of findings, firstly, descriptive statistics and normality distributions of the
pre-test and post-test data obtained with the responsibility scale are given. In order to determine
whether the pre and post-tests of the awareness scale for sustainable living were normally distributed
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according to the groups, the values in Table 1 as well as the histogram and box plots were examined.
First of all, it is seen that the skewness and kurtosis values are between -1 and +1 in all measurements
except the post-test measurement of the experimental group. In addition, Shapiro-Wilk values were
examined for normality distribution. After examining the histogram and box plots, it is seen that the pre-
test data obtained from the awareness scale for sustainable living met the normality conditions;
however, the post-test measurements of the experimental group did not meet the normality condition.
The data on the normality distribution of the awareness scale for sustainable living are given in Table 2.

Table 2. Normality distribution values of the sustainable living awareness scale

Number Mean SS Skewness Kurtosis Shapiro-Wilk
of people
Pre-test experimental 28 51,67 4,86 -,080 -4,12 ,499
-1,350 1,300 ,001
Post-test experimental 28 53,14 5,42

It was determined that the pre-test data collected to examine the effect of activities aimed at
raising sustainability awareness in the social studies course on students' awareness towards sustainable
living were normally distributed, but the post-test data were not normally distributed. For this reason,
nonparametric tests were used for the pre-test/post-test comparison of the awareness scale for
sustainable living of the experimental group. In this context, Wilcoxon Signed Rank Test was used.
Wilcoxon Signed Rank Test is one of the nonparametric tests used in cases where normal distribution is
not provided for dependent groups t-test (Ozdogan, 2022, p. 251). The pre-test/post-test comparison of
the awareness scale for sustainable living in the experimental group is given in Table 3.

Table 3. Wilcoxon Signed Rank test results for the pre-test/post-test comparison of the sustainable living awareness
scale for in the experimental group

Post-test/Pre- Mean Sum of .
rest / N Rank Ranks Z P Effect Size
Negative Ranks 8 10,75 86,00 -2,281* ,023 0,30
Positive Ranks 18 14,72 265,000

Ties 2 - -

*Based on negative rank

The difference between the pre-test and post-test scores of the experimental group's awareness
scale for sustainable living is given in Table 3. When the table is examined, it is seen that there is a
statistically significant difference between the post-test scores of the experimental group students from
the academic achievement test and their pre-test scores (p=,023<.05). When the rank averages and rank
sums are examined, it is noteworthy that this difference is in the direction of the positive rank
representing the post-test measurements. In this context, it can be said that the 5-week experimental
process statistically significantly increased the level of awareness of the students in the experimental
group towards sustainable living. In addition, the effect size for the Wilcoxon Signed Rank test was also
calculated and the effect size value was found to be ,30. The effect size value is considered as 0,10 small,
0,30 medium and 0,50 large effect size (Cohen, 1988 as cited in Ozdogan, 2022, p. 250). Accordingly, it
is seen that the effect size in this study is of medium effect size value.
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Qualitative Findings Regarding the Implementation Process of Activities for
Raising Sustainability Awareness in Social Studies Course

In line with the inductive analysis of semi-structured interviews with students, three themes
were reached: the relationship between the social studies course and sustainability, the relationship
between sustainability and daily life, and the activities implemented in the social studies course.

Findings Regarding Their Views on The Relationship Between the Social Studies
Course and Sustainability

The findings regarding their views on the relationship between the social studies course and
sustainability are presented in Figure 1.

the Social Studies
course includes
sustainability

students' views on the
relationship between the
Social Studies course and
sustainability

sustainability is
taught through
the topics of the
Social Studies
course

the Social Studies
course raises

awareness about

sustainability

Figure 1. Students' views on the relationship between the social studies course and sustainability

As seen in Figure 1, students think that there is a strong relationship between the social studies
course and sustainability. Students think that the topics of the social studies course includes
sustainability, that sustainability is taught through the topics of the social studies course, and that the
social studies course raises awareness about sustainability.

Student 5, who stated that sustainability issues were taught in the social studies course,
explained that he made a connection with sustainability by talking about the issues learned in the social
studies course as follows. "Now we said waste, we said water, we said mines, we said mines,
sustainability can also come to mind from the fact that our mines do not run out, our water does not run
out.". Student 7, who thinks that it is related to sustainability by explaining natural resources in the
social studies course and emphasizing the importance of using these resources in a way that will be
passed on to future generations, expressed his opinion as follows: "We talked about sustainable
resources as the majority, we talked about the need to be passed on to future generations of these
resources." Student 14, who thinks that since the social studies course is related to human life,
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sustainability issues should be learned in this course, stated his opinion by saying "Since social studies
is already a course related to our life and geography, we need to learn about sustainable development
in the social studies course." Student 12, who thinks that they try to teach how sustainability is in the
social studies course, stated that they try to teach people not to waste and made the following
explanation ".We learn how sustainability is in the social studies course, and the relationship between
sustainability and sustainability is that social teachers try to teach it in this way so that people produce
sustainability, that is, so that they do not waste..." There were also students who thought that the social
studies course raised their awareness. For example, Student 1: "In the social studies course, we learn
how these things can be continued in terms of sustainability, and more awareness-raising activities are

carried out about this.”

The students stated that the issues related to society and the environment addressed in the
social studies course are related to sustainability. When the finding of the study on the relationship
between the social studies course and sustainability is analyzed, it may be possible to say that it is mostly
due to the topics covered in the course and its connection with the agenda in life. It is thought that
students may have established a relationship with sustainability in the social studies course both
because it contains information such as natural resources, environmental and social problems, and
because it tries to gain skills such as environmental literacy, critical thinking, problem solving and values
such as justice, equality, savings and responsibility.

Students' Views on The Relationship Between Sustainability and Daily Life

Students' views on the relationship between sustainability and daily life are presented in Figure

not wasting
water

awareness
about

conscious

consumption

effective use
of recycling

students' views on the
relationship between

sustainability and daily

life

sharing what

environmental they have
awareness learned with
their

environment

Figure 2. Students' views on the relationship between sustainability and daily life

As can be seen in Figure 2, students’ views on the relationship between sustainability and daily
life consist of the themes of not wasting water, awareness about conscious consumption, sharing what

283



The effect of ..... Suna, M., & Kose Cengelci, T.

they have learned with their environment, environmental awareness and effective use of recycling. It is
seen that the activities implemented for sustainable living in the social studies course are mostly about
saving water in students' daily lives. In addition, students generally stated that their level of awareness
increased thanks to the activities implemented. There were students who stated that they started to feel
more sensitive to the environment, as well as students who stated that they were sensitive about not
throwing garbage on the ground. In addition to being sensitive to the environment, some of the students
also explained that they started to take steps to use products sustainably.

Student 7, who stated that he used resources consciously after the practices in the lesson and
especially did not waste water, explained the points he paid attention to in daily life as follows.

"Before I did these activities, I thought I was a very economical individual, and then I realized
that [ was a person who spent resources in a rambling way, and then I started to take precautions for
myself. [ use the water as much as [ need." S.13, who thinks that he realized the importance of using
energy resources as much as needed as well as natural resources and that he shared this with his
environment and raised their awareness, stated as follows: "For example, we were unconsciously
opening natural gas, and now, when I tell both my family and my friends, they use it as much as they
need." Student 1: "For example, I like to eat chocolate on my way back to school, now I don't throw
chocolate package on the ground anymore, and even when I see the recycling package, I start throwing
itinit." and explained that after the activities related to sustainable living, he paid attention to recycling,
the use of sustainable products in his daily life and especially to share this information with his
environment. Giving an example of recycling through the material he used, student 5, "When [ was
washing my hands, I used to leave the water on, but from now on, I don't leave the water on ". Student
3, who thought that she developed sensitivity towards the natural environment, drew attention to other
living things in nature by saying "I gave water and food to animals". Student 9 explained that he became
more sensitive to the environment and natural resources with his statements such as "l avoided wasting
water more, | paid attention not to throw garbage on the ground, when [ saw garbage on the ground, I
picked it up and threw it away...". Student 6 stated that he started to pay attention to the use of water in
his daily life after the activities implemented in the lesson and said, "I never paid attention to water
before, for example, I used too much water while washing my hands, and after I learned that these are
very valuable, I tried to use less and I succeeded.”

In the findings on students' daily behaviors related to sustainable living, it is seen that there are
behaviors such as saving money by using resources consciously and showing sensitivity to the
environment. Students are aware that the steps they take individually will be effective in protecting their
environment. There are even students who show sensitivity in this regard, knowing that it is important
to warn their relatives about the behaviors that can be done for sustainable living. The structure of the
social studies course provides students with an advantage in adopting the information they learn in the
course and the values and skills they try to acquire. The fact that it takes its content directly from life is
very effective, and in this direction, it is an important and expected situation that an abstract subject
such as sustainable living begins to be adopted by students.

Students’ Views on The Activities Implemented in The Social Studies Course

Students' views on the activities implemented in the social studies course are presented in
Figure 3.
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Figure 3. Students' views on the activities implemented in the social studies course

As can be seen in Figure 3, students' views on the activities implemented in the social studies
course were grouped under the themes of informative, entertaining, awareness-raising and supporting
environmental consciousness. Most of the students found the activities related to sustainable living
implemented in the social studies course informative and entertaining. In addition, it was thought that
the activities raised awareness and contributed. Some students also stated that they liked the lesson
thanks to the activities.

Student 14, who thought that he became more conscious by obtaining more detailed information
after the activities for sustainable living implemented in the social studies course and drew attention to
renewable energy resources, explained his opinion as follows: "Now [ have become more conscious, I
have learned in more detail, for example, I did not know much about how geothermal energy is so
beneficial to us, solar energy, wind energy is so beneficial to us." In this statement, the student stated
that he gained new information about natural resources and that this raised his awareness. Additionally,
students explained that the activities benefited them and that they reached new information by realizing
the mistakes they knew right about sustainable life. Another student expressed his thoughts about the
activities implemented in the social studies course as follows: "All of them were very good, and taught
me more about what I should do about my environment, how to prevent it if someone around me makes
a mistake, how to apply to the necessary places.”" He stated that he could take responsibility for the
behaviors of the people around him on sustainability and raise awareness by warning them. Another
student stated that the activities implemented in the social studies course were fun and informative as
"I think they were very fun activities and they also informed us". Student 7 expressed his thoughts that
he had fun and learned in the lesson as "These activities helped us to learn many things that I covered
in the lesson more easily like a game, | think they were very fun."

Student 6 stated that he liked the lesson and understood it better thanks to the activities for
sustainable living implemented in the social studies course: "I did not care much before, but after doing
these activities, I started to like the lesson more, I started to socialize with my friends in the lesson, I
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started to understand the lessons better myself." In the student's statement, it is stated that he socialized
with his friends. The objectives of the social studies course include ensuring social cohesion of
individuals by supporting their communication with their immediate environment, and it is thought that
joint work during the activities supports this situation. Student 10, who found the activities
implemented in the social studies course useful and thought that her interest and skills in the course
increased, expressed her thoughts as follows "I think it was useful, the activities you gave me were both
fun and made me get used to the lesson and it was very good." The student who learned by having fun
in the lesson also stated that he developed a positive attitude towards the social studies lesson. Student
3 stated that the activities were useful and that they raised awareness about sustainable life with the
thought "I think they were very useful for us, | mean, we knew ourselves, we could see what kind of a
person I can be, we saw how conscious we are, it was very useful and we had fun".

When we look at the finding regarding the students' opinions about the activities implemented
in the social studies course, it is seen that they learned new things in the lessons and also had fun. It is
thought that the fact that the activities implemented in the lessons allow each student to participate in
the lesson may have an effect on this. There are statements that students started to develop awareness
of their immediate environment and sustainable life by questioning the information they acquired.

Based on the answers and examples given by the students about the relationship between the
social studies course and sustainability, the behaviors they pay attention to sustainable living in their
daily lives, it can be argued that the Sustainable Living Awareness Scale supports the significant positive
difference between the pre-test and post-test results.

Discussion and Conclusion

In this study, the effect of activities aimed at raising sustainability awareness in the social studies
course on students' awareness levels towards sustainable living was examined. It was concluded that
the experimental process statistically significantly increased the level of awareness of the students in
the experimental group towards sustainable living. In the studies conducted in the literature, it is seen
that the practices developed on sustainability awareness and environmental education generally give
positive results on students. The results of the study conducted by Salsabila et al. (2019), in which the
effect of the evidence-based discussion method on raising sustainability awareness in secondary school
students was examined, showed that the evidence-based discussion method had a positive effect on
raising sustainability awareness in students. The results of the study conducted by Akanlar (2019),
which aimed to examine the effect of teaching the subject of "energy resources and recycling” with
drama method on students' academic achievement, attitudes and conceptual changes, showed that the
lessons taught with drama method had a positive effect on students' conceptual development on energy
resources and recycling. In the study conducted by Cimen (2021) aiming to determine the effect of
problem-based science, technology, engineering, and mathematics [STEM] activities on students'
academic achievement and awareness on the subject of household waste and recycling, it was
determined that the problem-based STEM activities increased the academic achievement level and
awareness of the students. It was seen that the activities applied to the experimental group helped the
students to make more accurate determinations about which of the wastes can be recycled and which
are not, and to recognize and classify the wastes correctly. Hoque, Yasin, and Sopian (2022) examined
the studies on teaching renewable energy at the secondary school level. In these studies, it was
emphasized that sustainable development lessons and activities involving renewable energy had a
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positive effect on students. The qualitative findings obtained through the analysis of the semi-structured
interviews conducted with the students in the study revealed that the students thought that there was
a strong relationship between the social studies course and the issue of sustainability. Similarly, in
Azrak's (2022) study aiming to reveal the views of social studies teachers and middle school eighth-
grade students on sustainable development in the social studies course, it was concluded that social
studies teachers think that the social studies course has an important role in raising awareness about
sustainable development among middle school students. Secondary school eighth grade students
agreed that they learned about sustainable development in the social studies course. Buchanan and
Crawford (2015) found that the training given to pre-service social studies teachers on environmental
sustainability in the teaching methods course increased their awareness of local and global
sustainability. In the study conducted by Din¢ and Acun (2017), teachers' views on the use of current
events in teaching topics within the scope of economy and sustainable development in the social studies
course were investigated. In the study, it was determined that teachers benefit from current events
while teaching topics related to economy and sustainable development. The findings of this study
overlap with the literature in terms of revealing the relationship between social studies and
sustainability education.

Within the scope of the research, students' opinions on the activities implemented in the social
studies course were determined as informative, entertaining, awareness-raising and awareness-raising.
Research on sustainability and environmental awareness shows that practice-based activities are
evaluated positively by students. In the study conducted by Yal¢in (2022), it was aimed to determine
how the concept of sustainability and the program prepared for sustainable education were perceived
by 9th grade students. It was concluded that the program created sensitivity and awareness in students
on related issues. In Selanik Ay's (2010) study investigating students' views on the use of media
products in raising environmental awareness in the social studies course, it was determined that
students thought that using media products in raising environmental awareness contributed to
obtaining information on environmental issues, gaining environmental awareness, and increasing their
sensitivity towards the environment.

The significant positive difference between the pre-test and post-test data analyzed within the
scope of the research revealed that the activities for raising sustainability awareness implemented in
the 6th grade social studies course increased students' awareness of sustainable living. As a result of the
quantitative data, it is seen that the activities implemented positively affect the awareness towards
sustainable living. The students' opinions obtained through semi-structured interviews conducted in
the qualitative dimension of the research support the quantitative data. Students think that the social
studies course includes topics covered within the scope of sustainability and sustainable development
concepts. It is seen that there are students who think that knowledge, skills and values related to
sustainability can be taught through the social studies course. In addition, it was stated that the social
studies course raises awareness about sustainability.

Students stated that after the activities implemented in the social studies course, they started to
pay more attention to the use of natural resources in their daily lives and their sensitivity to the natural
environment increased. In this direction, it is thought that findings that support the significant positive
difference between the pre-test and post-test results and reveal examples of this difference have been
reached. Looking at the students' statements, it is seen that they gave examples of saving money, paying
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attention to recycling and sharing the information they learned within the scope of the application with
their close environment. It is seen that the results obtained in the research generally coincide with the
literature. In addition, the qualitative data analyzed as a result of the research support the results of the
quantitative data. In this context, it can be said that it would be useful and effective to organize
educational activities based on practice, in which students will participate one-on-one by doing and
experiencing in order for students to gain sustainability awareness in the social studies course. It is
important to determine the outcomes for sustainability awareness in social studies course and other
related courses in an interdisciplinary manner.

Recommendations

In this study, it was determined that the activities aimed at developing sustainability awareness
in the 6th grade social studies course increased the awareness of students towards sustainable living.
For this reason, in order to increase students' awareness of sustainable living in the 6th grade social
studies course, activities aimed at developing sustainability awareness can be used. A guide with
examples of activities that can be used in the classroom can be prepared for teachers who want to benefit
from activities aimed at developing sustainability awareness in the social studies course. Sustainability
and sustainable development can be included in the social studies Curriculum. Research can be
conducted to examine the effects of activities to raise awareness of sustainability in the social studies
course on students' sensitivity to environmental, social and economic issues.
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Sosyal Bilgiler Dersinde Siirdiiriilebilirlik Bilinci Kazandirmaya
Yoénelik Etkinliklerin Ogrencilerin Siirdiiriilebilir Yasama
Yonelik Farkindaliklarina EtKisi

Giris

Tarih boyunca insan ¢evresiyle iliski icinde olmustur. Bu iliskideki denge, insanin gereksinimleri
ve etkilinlikleri dogrultusunda doga karsisinda giiciiniin artmasi sonucu bozulmaya baslamistir.
Teknolojinin ilerlemesi, sanayi faaliyetlerinin hizi ve niifusun giderek artmasi gibi unsurlar cevre
sorunlarina neden olmustur. Gelecegi tehdit eder duruma gelen ekonomik, sosyal ve ¢evresel sorunlar
karsisinda siirdiiriilebilirlik ve siirdiirtilebilir kalkinma anlayisi cercevesinde c¢oziimler lretmek
amaglanmistir (Acar, 2021).

Sirdiirtlebilirlik, devamliligl saglamak anlaminda kullanilabilen bir kavram olmakla birlikte
insan ihtiyaglarini karsilamak tizere kullanilan sinirli dogal kaynaklarin uzun émiirlii olmasini amaglar
(Ozgen, 2019). Siirdiiriilebilirlik, en genel anlamiyla; giiniimiiz ihtiyaclarim karsilarken gelecek
nesillerin ihtiyaclarim1 karsilamasina engel olmayacak sekilde kaynaklar1 kullanma anlamina
gelmektedir. Giinlimiizde kullanilan anlaminda ilk defa Birlesmis Milletler Diinya Cevre ve Gelisme
Komisyonu tarafindan olusturulan 1987 Brundtland (Ortak Gelecegimiz) Raporunda siirdiiriilebilirlik
su sekilde tanimlanmistir: “Bugliniin gereksinimlerini, gelecek kusaklarin da kendi gereksinimlerini
karsilayabilme olanagindan 6diin vermeksizin karsilamak” (Bozlagan, 2004, s. 2). Niifus artisinda
kontrol, iiretimde dogal kaynak kullaniminin dengede tutulmasi, planli kentlesme, sosyal ve hukuki
esitlik gibi sorunlarda alinacak onlemler iilkelerin ulusal ve uluslararasi politikalarda verecekleri
kararlarla belirlenmektedir. Uluslararasi anlasmalarla da 6nemine dikkat ¢ekilerek ekonomik, sosyal ve
cevre boyutlariyla yasanan sorunlara ¢6ziim yolu olarak siirdiiriilebilirlik ve siirdiirtilebilir kalkinma
hedefleri belirlenmektedir. Bu hedeflerin etkili bicimde uygulanabilmesinde insanlar tarafindan
anlasiir olmasi ve bilinclenerek farkindalk kazanilmasimin énemi biiyiiktiir. insanlarda
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slirdiiriilebilirlik bilincinin olusmasinda kii¢lik yaslarda ailede ve okulda verilecek egitim kilit rol
oynamaktadir. 2015 yilinda 193 iilkenin katilimiyla Birlesmis Milletler Siirdiiriilebilir Kalkinma Zirvesi
gerceklesmistir (Ar & Celik Uguz, 2017). “Diinyamizi Doniistiirmek: 2030 Siirdiriilebilir Kalkinma
Gilindemi” kapsaminda 17 amag belirlenmistir. Bu amaclar siirdiiriilebilir kalkinma konusunda ¢erceve
niteligindedir (Birlesmis Milletler [BM], 2015).

Sosyal bilgiler giincel yasamla i¢ ice olan ve 6grencilere toplumsal kisilik kazandirmayi
amaglayan bir derstir. Cevre sorunlari, ekonomik sorunlar ve sosyal sorunlar giinliik yasamin olagan
unsurlar1 durumuna gelmistir. Bilim ve teknoloji hizla gelisirken insanligin dogal kaynaklar ve cevre
lizerinde neden oldugu tahribat da géz ardi edilemeyecek bir diizeye gelmistir. Tiim bu gelismeler egitim
alaninda siirdiiriilebilirlik kavraminin 6n plana ¢ikmasina neden olmaktadir. Siirdiiriilebilirlik bugiiniin
kaynaklarin1 tiiketirken gelecek nesillerin de bu kaynaklara olan gereksinimini goz Oniinde
bulundurmay1 gerekli kilmaktadir. Siirdiriilebilirlik bilincinin 6grencilere kazandirilmasinda rol
oynayabilecek derslerden biri de sosyal bilgiler dersidir. Ciinkii sosyal bilgiler dersi iceriginde hem
toplumsal konulara hem cevre ile ilgili konulara hem de ekonomi ile ilgili konulara yer vermekte; tim
bunlar1 6grencilerin gelisim diizeyine uygun bicimde disiplinler arasi bakis acisiyla ele almaktadir.
Sosyal bilgiler dersi kapsaminda alanyazinda siirdiriilebilirlik ve silirdiiriilebilir kalkinma konusunda
baz1 calismalar yapilmistir. Bunlar arasinda sosyal bilgiler 6gretim programlarinin siirdiriilebilir
kalkinma kapsaminda incelendigi (Aktas, Dingol Ozgiir ve Yilmaz, 2020; Bulut ve Cakmak, 2018; Kaya
ve Tomal, 2011; Oguz Hacat ve Demir, 2019; Tanriverdi, 2009), sosyal bilgiler ders kitaplarinin
stirdiiriilebilirlik acisindan incelendigi (Mentis Tas ve Ozkaral, 2016), sosyal bilgiler 6gretmenlerinin
goriislerini ortaya koyan (Aydogan, 2010; Azrak, 2022; Ding ve Acun, 2017) ve sosyal bilgiler 6gretmen
adaylarinin siirdiiriilebilir kalkinma farkindaliklarina yonelik (Acar, 2021; Ates, 2018; Ozsoy, 2021;
Oztiirk Demirbas, 2015; Tiirer, 2010; Uyanik, 2021) calismalar yapilmistir. Ancak sosyal bilgiler
dersinde siirdiiriilebilirlik bilincinin kazandirilmasina yonelik etkinliklerin diizenlenmesiyle ilgili
calismalarin sinirh oldugu goriilmektedir. Bu dogrultuda siirdiirtilebilir yasama yo6nelik farkindaligin
kazandirilmasi siirecinde sosyal bilgiler dersinde olusturulacak 6grenme ortamlar1 ve uygulanacak
etkinliklerin 6grencilerin siirdiirtilebilir yasama yonelik farkindalik diizeylerine olan etkisini ortaya
koyacak bir ¢alismanin yapilmasinin 6nemli oldugu diisiiniilmektedir. Arastirmanin amaci 6. sinif sosyal
bilgiler dersinde siirdiirtlebilirlik bilinci kazandirmaya yonelik uygulanan etkinliklerin 6grencilerin
strdiiriilebilir yasama yonelik farkindaliklarina etkisini ortaya koymaktir. Bu baglamda arastirma
kapsaminda su sorulara yanit aranmistir:

1. Sosyal bilgiler dersinde siirdiiriilebilirlik bilinci ile ilgili uygulanan etkinlikler 6. siif
ogrencilerinin siirduriilebilir yasama yonelik farkindaliklarini anlamli bir sekilde etkilemis midir?

2. 6. smif 6grencilerin sosyal bilgiler dersinde siirdiiriilebilirlik bilinci kazandirmaya yonelik
etkinliklerin uygulama stirecine yonelik goriisleri nelerdir?

Yontem

Sosyal bilgiler dersinde siirdiiriilebilirlik bilinci kazandirmaya yonelik etkinliklerin 6grencilerin
stirdiiriilebilir yasama yonelik farkindaliklarina etkisini incelemeyi amaclayan bu ¢alismada, karma
yontem desenlerinden gomulii deneysel desen kullanilmistir (Creswell & Plano-Clark, 2007).
Arastirmanin nicel boyutunda tek grup ontest-sontest desen kullanilmistir. Bu desende, deneysel
islemin etkisi tek bir grup tizerinde gerceklestirilen calisma ile incelenir (Biiytikoéztiirk vd., 2020, s. 208).
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Arastirmanin calisma grubunu Eskisehir il merkezinde bir devlet okulunda 6grenim goéren 28
tane 6. smif ogrencileri olusturmaktadir. Arastirmanin nicel verileri Akgiil ve Aydogdu (2020)
tarafindan gelistirilen “Siirdiiriilebilir Yasama Yonelik Farkindalik Olcegi” [SYYFO] ile toplanmustir.
Sosyal bilgiler dersinde siirdiiriilebilir kalkinmaya yonelik hazirlanan dersler tamamlandiktan sonra 7
erkek 7 kiz olmak tlizere toplam 14 6grenci ile yiiz yiize yar1 yapilandirilmis goériismeler yapilarak nitel
veri toplanmistir. Arastirmada nicel boyut kapsaminda uygulanan SYYFO ile verilerin toplanmasi icin
oncelikle Dogrulayic1 Faktor Analizi yapilmis i¢ gecerlik katsayisi uygun bulunarak 6lgegin kullanilmasi
kararlastirnlmistir. Ogrencilere 6n-test ve son-test olarak uygulanan élgege ait nicel veriler SPSS 24
Paket programi ile analiz edilmistir. Uygulanan 6lcegin 6n test ve son test sonuglarina gére normallik
dagilimini belirlemek i¢cin ortalama, standart sapma, ¢arpiklik, basiklik degerleri ile histogram ve kutu
grafikleri incelenmistir. Bunun yaninda Shapiro-Wilk testi sonucundan yararlanarak normallik dagilimi
incelenmistir. On-test sonuglarinda normallik sartlarimin saglandii ancak son-test degerlerinde
normallik sartinin saglanmadig gériilmistiir. Bu dogrultuda Wilcoxon Isaretli Siralar Testi uygulanmis
ve o6lcekten elde edilen verilerin 6n-test/son-test karsilastirmasi yapilmistir. Arastirmanin nitel verileri
tlimevarimsal analiz yontemi ile analiz edilmistir. Arastirmaci tarafindan analiz edilerek temalar haline
getirilen verilerin %20’si uzman goriisiine sunulmustur. Veriler uzman tarafindan arastirmacidan
bagimsiz bicimde kodlanmis ve temalastirilmistir. Arastirmact ve uzman tarafindan ayri ayri
olusturulan temalar karsilastirilarak uzlasmaya varilmistir.

Bulgular

Arastirma silirecinde gerceklestirilen 5 haftalik deneysel islem siirecinin, deney grubundaki
ogrencilerin strdiiriilebilir yasama yonelik farkindalik diizeyini istatistiksel olarak anlamli derecede
artirdig goriilmiistiir. Ayrica Wilcoxon Isaretli Siralar testi icin etki biiyiikliigii de hesaplanmis ve etki
buytikligi degeri .30 olarak bulunmustur. Etki biiyiikligi degeri 0.10 kiiciik, 0.30 orta ve 0.50 buyiik
etki biiyiikliigii olarak degerlendirilmektedir (Cohen, 1988’den akt. Ozdogan, 2022, s. 250). Bu
dogrultuda bu arastirmada etki biiytikliigiiniin orta etki biiyiikliigii degerinde oldugu gorilmektedir.
Nitel verilerin analizi ile elde edilen bulgular 6grencilerin sosyal bilgiler dersi ile siirdiirtlebilirlik
konusu arasinda gii¢li bir iliski oldugunu diisiindiiklerini géstermektedir. Ayrica 6grenciler sosyal
bilgiler dersinde uygulanan etkinlikleri bilgilendirici, eglenceli, bilin¢lendirici ve farkindalik saglayici
biciminde betimlemislerdir. Ogrencilerin siirdiiriilebilirlik bilinci kazandirmaya yénelik etkinliklerin
strdiiriilebilir yasama yonelik farkindalik diizeylerine olumlu yonde etki ettigi goriistine sahip olduklar1
belirlenmistir. Ogrenciler sosyal bilgiler dersinde uygulanan etkinliklerden sonra giinliik yasamlarinda
dogal kaynaklarin kullanimina daha fazla dikkat etmeye basladiklarini ve dogal cevreye duyarhliklarinin
gelistigini ifade etmistir. Ogrencilerin goériisleri incelendiginde tasarruf yapmaya 6zen gosterdikleri, geri
doniisime dikkat ettikleri ve uygulama kapsaminda oOgrendikleri billgileri yakin cevreleriyle
payastiklarina dair 6rnekler verdikleri gériilmektedir.

Tartisma ve Sonug¢

Bu arastirmada sosyal bilgiler dersinde strdiiriilebilirlik bilinci kazandirmaya yonelik
etkinliklerin 6grencilerin strdiiriilebilir yasama yonelik farkindalik diizeylerine etkisi incelenmistir.
Gerceklestirilen deneysel islem stirecinin, deney grubundaki 6grencilerin siirdiiriilebilir yasama yonelik
farkindalik diizeyini istatistiksel olarak anlamli derecede artirdig1 sonucuna ulasilmistir. Alanyazinda
yapilan arastirmalarda da strdiiriilebilirlik bilinci kazandirma ve ¢evre egitimi konusunda gelistirilen
uygulamalarin genellikle 68renciler iizerinde olumlu sonuglar verdigi goriilmektedir. Salsabila ve
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digerleri (2019) tarafindan gerceklestirilen ortaokul 6grencilerine strdiiriilebilirlik bilinci
kazandirmada kanit temelli tartisma yonteminin etkisinin incelendigi arastirmanin sonuglari da kanit
temelli tartisma yonteminin 6grencilere siirdiiriilebilirlik bilinci kazandirmada olumlu bir etkisinin
oldugu belirlenmistir. Hoque, Yasin ve Sopian (2022) tarafindan yapilan ¢alismada ortaokul diizeyinde
yenilenebilir enerji konusunun 6gretimi konusunda yapilan ¢alismalar incelenmistir. Yenilenebilir
enerji konusunu iceren siirdiiriilebilir kalkinma ders ve etkinliklerin 6grenciler lizerinde olumlu bir etki
olusturdugu vurgulanmistir.

Arastirmada 6grencilerle gerceklestirilen yar1 yapilandirilmis gériisme verilerinin analizi ile
ulasilan nitel bulgular 6grencilerin sosyal bilgiler dersi ile siirdiiriilebilirlik konusu arasinda gii¢lii bir
iliski oldugunu diisiindtikleri ortaya ¢ikarmistir. Benzer olarak Azrak’in (2022) sosyal bilgiler dersinde
sturdiriilebilir kalkinmaya yo6nelik sosyal bilgiler 6gretmenlerinin ve ortaokul sekizinci sinif
Ogrencilerinin gorislerini ortaya koymayr amaglayan calismasinda sosyal bilgiler 6gretmenlerinin
ortaokul 6grencilerine siirdiirtilebilir kalkinmaya yonelik farkindalik kazandirmada sosyal bilgiler
dersinin 6nemli bir role sahip oldugunu diisiindiikleri sonucuna ulasilmistir. Ortaokul sekizinci sinif
ogrencileri sosyal bilgiler dersinde siirdiiriilebilir kalkinmayla ilgili konular1 6grendikleri goériisiine
katilmaktadir. Buchanan ve Crawford (2015) sosyal bilgiler 6gretmen adaylarina 6gretim yontemleri
dersinde cevresel siirdiiriilebilirlik konusunda verilen egitimin 6gretmen adaylarinin yerel ve kiiresel
strdiiriilebilirlige iliskin farkindalik diizeylerini artirdig1 belirlenmistir. Ding ve Acun (2017) tarafindan
gerceklestirilen ¢calismada ise sosyal bilgiler dersinde ekonomi ve siirdiiriilebilir kalkinma kapsamina
giren konularin 6gretiminde giincel olaylarin kullanimina dair 6gretmen goriisleri arastirilmistir.
Arastirmada Ogretmenlerin sosyal bilgiler dersinde ekonomi ve siirdiiriilebilir kalkinma ile ilgili
konular1 6gretirken giincel olaylardan yararlandiklari belirlenmistir. Bu arastirmanin bulgular1 sosyal
bilgilerin siirtidiiriilebilirlik egitimi ile iliskisini ortaya koymasi bakimindan alanyazinla 6rtiismektedir.

Arastirma kapsaminda 6grencilerin sosyal bilgiler dersinde uygulanan etkinlikler konusundaki
goriisleri bilgilendirici, eglenceli, bilin¢lendirici ve farkindalik saglayici biciminde belirlenmistir.
Surdirulebilirlik ve cevre bilinci konusunda yapilan arastirmalar uygulamaya dayali etkinliklerin
ogrenciler tarafindan olumlu degerlendirildigini gostermektedir. Yal¢in (2022) tarafindan
gerceklestirilen arastirmada siirdiirtilebilirlik kavrami ve siirdiirtlebilir egitime iliskin hazirlanan
programin 9. sinif 6grencileri tarafindan nasil algilandigini belirlemek amaclanmistir. Program
sonrasinda gevre bilinci konusunda bilgi sahibi olduklari, adaletli ve esit bir toplum diizeni istedikleri,
elestirel ve yaratici diisiinme ile analiz yapma konusunda gelisme gosterdikleri belirlenmistir.
Uygulanan programin ilgili konularda 6grencilerde duyarlilik ve farkindalik olusturdugu sonucuna
ulasilmistir. Selanik Ay’in (2010) sosyal bilgiler dersinde c¢evre bilinci kazandirmada medya
triinlerinden yararlanma konusunda 6grenci goriislerini arastirdigl calismasinda 6grencilerin medya

trtnlerinin ¢evre ile ilgili konularda bilgi edinmelerine katki sagladigini diisiindiikleri belirlenmistir.

Arastirma sonuglarinin genel olarak alanyazinla ortiistiigii goriilmektedir. Arastirma sonucunda
analiz edilen nitel veriler nicel verilerin ortaya koydugu sonucu desteklemektedir. Bu kapsamda sosyal
bilgiler dersinde 6g8rencilerin strdiiriilebilirlik bilinci kazanmalari i¢in uygulamaya dayali, 6grencilerin
birebir yaparak yasayarak katilacaklari egitim etkinliklerinin diizenlenmesinin yararl ve etkili olacagi
soylenebilir. Sosyal bilgiler dersinde ve ilgili diger derslerde disiplinlerarasi bigimde stirdiiriilebilirlik
bilincine y6nelik kazanimlarin belirlenmesi 6nem tasimaktadir.
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Oneriler

Bu arastirmada 6. sinif sosyal bilgiler dersinde siirdiiriilebilirlik bilinci gelistirmeye yonelik
etkinliklerin 68rencilerin siirdiiriilebilir yasama yonelik farkindalik diizeylerini artirdig1 belirlenmistir.
Bu nedenle 6grencilerin 6. sinif sosyal bilgiler dersinde 6grencilerin stirdiiriilebilir yasama yonelik
farkindalik diizeylerini artirmak amaciyla siirdiiriilebilirlik bilinci gelistirmeye yonelik etkinliklerden
yararlanilabilir. Sosyal bilgiler dersinde strdiiriilebilirlik bilinci gelistirmeye yo6nelik etkinliklerden
yararlanmak isteyen 6gretmenler icin sinif icinde kullanilabilecek etkinlik 6rneklerinin yer aldig1 bir
rehber hazirlanabilir. Sosyal Bilgiler Ogretim Programinda siirdiiriilebilirlik ve siirdiiriilebilir kalkinma
konusuna yer verilebilir. Sosyal bilgiler dersinde stirdiiriilebilirlik bilinci kazandirmaya yo6nelik
etkinliklerin 6grencilerin cevresel, toplumsal ve ekonomik konulara duyarhliklarina etkisini inceleyen
arastirmalar yapilabilir. Siirdiirtlebilirlik bilinci kazandirmaya yonelik etkinliklerin sosyal bilgiler
dersine yonelik tutumlarina ve 6grencilerin deger kazanimina olan etkisini inceleyen arastirmalar
yapilabilir.
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