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Abstract

One of the purposes of education is to instill various values in individuals. Among the aspects of value education
is the teaching of moral values. These moral values are now also sought in the digital environment as the usage
of digital technology and time spent in digital spaces increase in this era. With this in mind, the aim of the
research is to analyze students' levels of perception of moral values in digital environments and the impact of
various factors (such as gender, class level, school location, duration of internet usage, and parents' educational
status) on these perceptions. The study employs a survey model and involves a sample of 926 students from
4th, 5th, 6th, and 7th grades in schools in Kirsehir and its districts. Data for the research were gathered face-to-
face using the "Scale of Middle School Students' Perceptions Towards Moral Values in the Digital Environment."
In analyzing the data, descriptive statistics such as mean (M), standard deviation (SD), frequency (f), and
percentage (%) were utilized, alongside ANOVA and independent t-tests. The study concluded that students
generally have a high level of perception related to moral values in digital contexts. In addition to this, a
significant difference was observed favoring female students in terms of their perception levels of moral values
in digital environments when viewed through the lens of gender variability. However, no significant differences
were found when these perception levels were examined concerning class level, school location, duration of
internet usage, or the educational status of parents.

Keywords: Value, value education, moral values in the digital environment, digital environment.

Introduction

One of the elements that constitute and hold a society together is values. The concept of "value"
is defined by the Turkish Language Association as "the entirety of material and spiritual elements
encompassing the social, cultural, economic, and scientific values possessed by a nation" (Turkish
Language Association [TLA], 2023). In the 2005 Social Studies Curriculum, the concept of value is
described as common thoughts, goals, fundamental moral principles, or beliefs that are accepted as
correct and necessary by the majority of members to ensure the existence, unity, operation, and
continuity of a social group or society (Ministry of National Education [MoNE], 2005). In another
definition, Schwartz (1992) states that values are principles that guide individuals or groups in a way
and that their levels of importance vary. Similarly, emphasizing the characteristic of value to direct
human behavior, Ulusoy and Dilmag (2015) assert that values are beliefs encompassing fundamental
features that distinguish humans from other living beings.

One of the objectives of the education system is to impart values deemed right and good by
society to individuals. In the process of instilling values into individuals, factors such as family, friends,
and media are as influential as schools (Kan, 2010, p. 139). On the other hand, an individual's personality
traits can be recognized through the values they hold. This is because values play a role in forming
individuals' personality structures and are seen as an element of personality (Ozensel, 2003). Similarly,
according to Aydin (2010), one of the significant goals of value education provided to students alongside
their lessons is to form a consistent and healthy personality. The second objective is to prepare students
for life and to instill in them the behaviors, attitudes, and knowledge necessary to become good people
and responsible citizens (Aydin, 2010). One of the courses aiming to make an individual a good person
and a responsible citizen is social studies. In other words, this course carries the goal of nurturing good
and responsible citizens (Erden, n.d., p. 8). Additionally, this subject aims to produce effective citizens.
Here, an "effective citizen" refers to an individual who has embraced the culture of the society they exist
within and is endeavoring to enhance that culture (Safran, 2014, p. 14).
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Upon reviewing the curriculum of social studies, it is evident that the education system is not
solely focused on producing academically successful individuals, but emphasizes its primary mission to
nurture individuals who have internalized fundamental values. In this context, the term "core values" is
included in the program. These ten core values are identified as "justice, friendship, honesty, self-
discipline, patience, respect, love, responsibility, patriotism, and benevolence" (MoNE, 2023). Indeed,
teachers indicate that social studies is the subject where they most often address value education (Balci
& Yelken, 2011). One of the approaches in value education is moral education. The goal of moral
education is to understand moral values and to act in accordance with these values (Kirschenbaum,
1995). Moral values are principles learned by people that serve to distinguish good from bad and right
from wrong, and they are unique to each society. Honesty, responsibility, and similar values are some of
these moral principles (Akbas, 2008). It can be stated that moral values are important for society. In the
absence of these, the unity within a society may deteriorate, potentially leading to the dissolution of that
society. Moreover, in a place without morality, the value system and its existence could also be
jeopardized (Baltaci, 2018).

In the current era, children and adolescents are able to carry out most of their activities with the
help of advancing technology, leading them to be described as digital natives (Bilgi¢, Duman, & Seferoglu,
2011). Concurrently, the evolution of technology has transformed the environments where moral values
exist. The moral values present in real life have been extended into digital spaces. However, there is no
specific definition encountered in the literature regarding moral values in the digital context.
Nonetheless, moral values in the real world should not be perceived differently from those in the digital
realm. This is because values such as honesty and responsibility, which are valid in the real world, are
also applicable in the digital sphere (Prensky, 2001). In addition to this, moral values assist individuals
in differentiating good from bad and right from wrong in digital environments, guiding their behaviors
(Kovanci, Korkmaz, & Ugur Erdogmus, 2021, p. 302). There is also a relationship between responsibility
and morality. This is because morality underpins an individual's actions and reminds them of their
responsibility concerning what they do and do not do (Ozen, 2014, p. 2). While technological
advancements make life easier, they can also lead to certain negatives in ethical and moral values (Meer,
1999). Especially considering the time students spend in digital environments and their age levels, the
likelihood of encountering some drawbacks in ethical and moral values in these spaces is high. As
Bilging, Duman, and Seferoglu (2011) point out, students are now able to do their homework, attend
classes, shop, and even conduct their friendships and travels in virtual environments. Despite assertions
in the literature that moral values do not differ between digital and real-world contexts (Prensky, 2001),
individuals can act more freely in the digital space, and their perception of moral values can vary
(Kovanci, Korkmaz, & Ugur Erdogmus, 2021, p. 302).

On the other hand, the literature reveals studies focused on value education provided to students
(Aktas & Bozdogan, 2016; Baysal, 2013; Dilmag, 2007; Herdem, 2016; Kan, 2010). However, there are
only a limited number of studies directly related to moral values in the digital environment. Among
these, a study conducted by Kovanci (2021) relationally addressed middle school students' perceptions
of digital and universal moral values, while a scale was developed by Kovanci, Korkmaz, and Ugur
Erdogmus (2021) to determine students' perceptions of moral values in the digital environment.
Conversely, studies in the literature suggest a positive impact of the digital environment on value
education (Kutlucan, Cakir, & Unal, 2018; Yarar Kaptan, 2019); there are also studies indicating that the
digital environment adversely affects students' perceptions of shame and privacy (Alp & Levent, 2020).
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Given this information, this research is crucial in revealing whether students perceive moral
values in the digital environment as they do in their real lives, thereby filling a gap in the field. Stemming
from this importance, the objective of the study is to determine the levels of perception of moral values
in the digital environment among 4th, 5th, 6th, and 7th-grade students. In line with this objective,
answers to the following questions have been sought:

o  Whatis the level of students' perception of moral values in the digital environment?

o Do the levels of students' perception of moral values in the digital environment vary
according to gender, class level, the location of the school, the duration of internet usage, and the
educational level of parents?

Method

In this study, quantitative research methods were utilized, specifically the survey method. With
this method, research aims to describe a situation that occurred in the past or is currently prevailing. In
such studies, the event, object, or individual in question is attempted to be defined as itis (Karasar, 2013,
p. 79). It is possible to make generalizations in survey research (Cohen, Manion, & Morrison, 2007). In
this context, since the study aims to depict the levels of students' perceptions of moral values in the
digital environment as they are, the survey model was employed. In the first part of the study, attempts
were made to determine the levels of students' moral value perceptions in the digital environment, and
in the second part, these levels were examined in terms of various variables.

Population and Sample

The population of the study consists of students studying in the 4th, 5th, 6th, and 7th grades
during the 2022-2023 academic year at official primary and secondary schools in the center and
districts of Kirsehir. A total of 929 students included in the sample were determined randomly.
Information regarding the characteristics of the students included in the sample is presented below in
Table 1.

Table 1. Information about the students

Variables f %
Gender Female 467 50.3
Male 462 49.7
Grade Level 4th Grade 58 6.2
5th Grade 259 27.9
6th Grade 336 36.2
7th Grade 276 29.7
Location of School District Center 491 529
City Center 438 47.1
Duration of Internet Usage 0 minutes 43 4.6
15-30 minutes 283 30.5
31-60 minutes 339 36.5
61-90 minutes 193 20.8
91 minutes and above 71 7.6
Mother's Education Level Primary School 170 18.3
Middle School 219 23.6
High School 338 36.4
University 156 16.8
Post Graduate 46 5.0
Father's Education Level Primary School 94 10.1
Middle School 168 18.1
High School 336 36.2
University 260 28.0
Post Graduate 71 7.6
Total 929 100
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As seen in Table 1, female students comprise 50.3% (n=467) of the sample, while male students
make up 49.7% (n=462). Of the students, 6.2% (n=58) are in the 4th grade, 27.9% (n=259) are in the
5th grade, 36.2% (n=336) are in the 6th grade, and 29.7% (n=276) are in the 7th grade. The schools that
the students attend are located in district centers for 52.9% (n=491) of cases, and in the city center for
47.1% (n=438) of cases. Regarding internet usage, 4.6% (n=43) of students do not use the internet at
all, 30.5% (n=283) spend 15-30 minutes, 36.5% (n=339) spend 31-60 minutes, 20.8% (n=193) spend
61-90 minutes, and 7.6% (n=71) spend 91 minutes or more online. Looking at the mothers' education
levels within the sample group, 18.3% (n=170) have primary school education, 23.6% (n=219) have
middle school education, 36.4% (n=338) have high school education, 16.8% (n=156) have a university
degree, and 5.0% (n=46) have graduate-level education. In terms of the fathers' education levels, 10.1%
(n=94) have primary school education, 18.1% (n=168) have middle school education, 36.2% (n=336)
have high school education, 28.0% (n=260) have a university degree, and 7.6% (n=71) have graduate-
level education.

Data Collection Tools

Personal Information Form (PIF)

This form addresses the socio-demographic information of the students (gender, grade level,
location of schools, duration of internet usage, and parents' educational levels) and includes various
classification questions to access this information.

Middle School Students' Perception of Moral Values in Digital Environments Scale

This scale was developed by Korkmaz, Kovanci, and Ugur-Erdogmus (2021). It consists of 17
items under three sub-dimensions. The first sub-dimension, "Fairness-Responsibility," comprises nine
items; the second, "Compassion-Honesty," includes four items; and the third, "Privacy-Courtesy," also
contains four items. The total Cronbach's Alpha value for the scale sub-dimensions has been calculated
as 0.86. The identified factors explain 46.11% of the total variance. The scale is graded on a 5-point
Likert scale, with the items arranged from "strongly disagree" (1) to "strongly agree" (5).

Data Analysis

For the analysis of the data collected from students within the scope of the research, the SPSS
25.00 package program was utilized. An alpha level of 0.05 was considered for the significance in the
interpretation of the research data. The study employed frequency (f), percentage (%), mean (M), and
standard deviation (SD) values. Before the data analysis, the homogeneity of the data was checked. It
was investigated whether the data followed a normal distribution. Subsequently, the findings related to
normal distribution were presented in Table 2.

Table 2. Findings related to normal distribution

Skewness Kurtosis
Overall Statistic -431 .080
Standard Error 1.121 160
Fairness-Responsibility Statistic -953 .080
Standard Error 1.369 .160
Compassion-Honesty Statistic .740 .080
Standard Error -.067 .160
Privacy-Courtesy Statistic -133 .080
Standard Error 139 .160
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It has been observed that the skewness (-.431) and kurtosis (.080) values of the Middle School
Students' Perception of Moral Values in Digital Environments Scale are between -1 and +1. Based on
these findings, it can be stated that the data are normally distributed (George & Mallery, 2010;
Tabachnick & Fidell, 2012).

Consequently, parametric hypothesis tests were employed during the analysis process of the
research data. In this context, an independent t-test was used to investigate whether there was a
difference in students' perceptions of moral values in digital environments based on gender and the
location of the school. ANOVA was utilized to examine variations according to grade level, duration of
internet usage, and parents' educational levels. The Tukey test was employed to determine the source
of significant differences (Biiylikoztiirk, Cokluk, & Kokli, 2016, p. 187).

Ethical Permits of Research

In conducting this study, all rules specified within the "Higher Education Institutions Scientific
Research and Publication Ethics Directive" have been adhered to. None of the actions mentioned under
the title "Acts Against Scientific Research and Publication Ethics" in the second section of the directive
have been committed.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Kirsehir Ahi Evran University Social
and Human Sciences Scientific Research and Publication Ethics Board

Date of the ethical review decision = 02.03.2023
Ethical assessment document issue number= 2023/02/02
Findings
In this section of the research, findings obtained from the research questions are presented
under two headings.
Students’ Perceptions of Moral Values in Digital Environments

The findings related to the students' levels of moral value perception in digital environments are
provided in Table 3.

Table 3. Students' levels of moral value perception in digital environments

M SD Level
Overall 3.76 .358 [ agree
Fairness-Responsibility 4.33 .536 [ strongly agree
Compassion-Honesty 2.73 .765 [ am undecided
Privacy-Courtesy 3.53 .659 [ agree

Upon reviewing Table 3, it is observed that the students' perception levels of moral values in the
digital environment are generally at the level of agree (M=3.76). Examining the scale dimensions; in the
fairness-responsibility dimension (M=4.33), the response is strongly agree, in the compassion-honesty
dimension (M=2.73), the response is undecided, and in the privacy-courtesy dimension (M=3.53), the
level is agree. This finding indicates that students generally agree with the level of moral value
perception in the digital environment.
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Relational Findings related to Students' Perceptions of Moral Values in the Digital
Environment

The relational findings concerning students' perceptions of moral values in the digital
environment are presented in Tables 4 through 13.

Findings related to the levels of perception of moral values in the digital environment according
to students' genders are provided in Table 4.

Table 4. T-test results related to perceptions of moral values in the digital environment according to gender

Gender N M SD t p
overall Female 467 3.79 325 2.077 .038
Male 462 3.74 .387
Fairness- Female 467 4.42 490 5.320 .000
Responsibility Male 462 4.23 .565
Compassion-Honesty Female 467 2.65 753 -3.086 .002
Male 462 2.81 770
Privacy-Courtesy Female 467 3.50 667 -1.253 210
Male 462 3.56 .650

Upon examining Table 4, it is observed that, overall, the mean scores for female students
(M=3.79) are higher than those of their male counterparts (M=3.74). In the fairness-responsibility sub-
dimension, female students' mean scores (M=4.42) are higher than those of male students (M=4.23). In
contrast, in the compassion-honesty sub-dimension, male students' mean scores (M=2.81) are higher
than those of female students (M=2.65); similarly, in the privacy-courtesy sub-dimension, male
students' mean scores (M=3.56) exceed those of female students (M=3.50). Analyzing the t-test results,
it is evident that the differences in mean scores between the groups are significant overall and in the
fairness-responsibility and compassion-honesty sub-dimensions (p<.05). While the significant
difference in the overall scale and the fairness-responsibility sub-dimension is in favor of female
students, it favors male students in the compassion-honesty sub-dimension.

The findings related to students' moral value perception levels in the digital environment based
on their grade levels are presented in Table 5.

Table 5. Mean moral value perceptions and standard deviation values in the digital environment according to grade
level

Grade Level N M SD
4th Grade 58 3.72 .395
overall 5th Grade 259 3.78 .355
6th Grade 336 3.74 .365
7th Grade 279 3.78 343
4th Grade 58 4.07 480
Fairness- 5th Grade 259 4.43 486
Responsibility 6th Grade 336 4.31 .545
7th Grade 279 4.31 .562
4th Grade 58 3.02 .877
Compassion- 5th Grade 259 2.54 .684
Honesty 6th Grade 336 2.71 720
7th Grade 279 2.87 .820

4th Grade 58 3.62 661
Privacy-Courtesy 5th Grade 259 3.58 .664
6th Grade 336 3.52 661

7th Grade 279 3.49 .650
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Upon reviewing Table 5, it is observed that the highest mean value overall is among the 5th and
7th graders (M=3.78), while the lowest is among the 4th graders (M=3.72). Examining the sub-
dimensions; in the fairness-responsibility sub-dimension, the highest mean is in the 5th grade, and the
lowest is in the 4th grade; in the compassion-honesty sub-dimension, the highest mean is in the 4th
grade, while the lowest is in the 5th grade; in the privacy-courtesy sub-dimension, the highest mean is
in the 4th grade, and the lowest is among the 7th graders.

ANOVA was utilized to determine whether there was a significant difference between the mean
moral value perceptions in the digital environment according to students' grade levels. The results are
presented in Table 6.

Table 6. ANOVA results related to moral value perceptions in the digital environment according to grade levels

Source of SS df MS F p Source of
Variation Difference
Between Groups 437 3 .146 1.136 334
Overall Within Groups 118.629 925 128
Total 119.066 928
Fairness- Between Groups 6.715 3 2.238 7.941 .000 5>4,6,7
Responsibility Within Groups 260.733 925 .282 6>4
Total 267.448 928 7>4
Compassion- Between Groups 19.852 3 6.617 11.681 .000 4>5,6
Honesty Within Groups 523.992 925 .566 6>5
Total 543.844 928 7>5,6
) Between Groups 1.772 3 591 1.360 254
Privacy- Within Groups 401.734 925 434
Courtesy Total 403.506 928

Upon examining Table 6, it is observed from the ANOVA results that there is no significant
difference in the mean scores overall and in the privacy-courtesy sub-dimension among the groups
(F=1.136; 1.360, p>.05). However, significant differences among the groups' mean scores are evident in
the fairness-responsibility and compassion-honesty sub-dimensions (F=7.941; 11.681, p<.05).

In the fairness-responsibility sub-dimension, the significant difference among groups favors the
5th graders when compared with the 4th, 6th, and 7th graders; the 6th graders when compared with
the 4th graders; and the 7th graders when compared with the 4th graders. In the compassion-honesty
sub-dimension, the significant difference among groups favors the 4th graders when compared with the
5th and 6th graders; the 6th graders when compared with the 5th graders; and the 7th graders when
compared with the 5th and 6th graders.

Findings related to the levels of moral value perception in the digital environment according to
the locations of the schools students attend are presented in Table 7.

Table 7. T-test results for moral value perceptions in the digital environment based on the locations of schools.

Location of school N M SD t p
Overall Digittr;ft poos 37 SX0 1166 244
Fairness-Responsibility Di(s:;ctr}ilct 23; i;g géi 1.112  .266
Compassion-Honesty Di(s:;cgi,ct igé ;gg ;(1)? -3.255 .001
Privacy-Courtesy Dig;ctr}i,ct igé ggé 222 -969  .333
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Upon reviewing Table 7, it is observed that, on average, students attending schools in the city
center have a higher mean score (M=3.78) compared to those of students attending schools in district
centers (M=3.75). Analyzing the dimensions, in the fairness-responsibility sub-dimension, students in
district centers have a slightly higher mean (M=4.34) than those in the city center (M=4.30). In the
compassion-honesty (M=2.82) and privacy-courtesy (M=3.59) sub-dimensions, students in the city
center have higher means than their counterparts in district centers.

The t-test results indicate a significant difference in the mean scores between the groups in the
compassion-honesty sub-dimension (p<.05), with the difference favoring students in the city center.

Findings related to students' moral value perceptions in the digital environment based on the
duration of their internet usage are provided in Table 8.

Table 8. Mean scores and standard deviation values of moral value perceptions in the digital environment according
to the duration of internet usage

Duration of Internet Usage N X SS
10 minutes 43 3.77 .392
215-30 minutes 283 3.80 346
Overall 331-60 minutes 339 3.74 .348
461-90 minutes 193 3.78 .336
591 minutes and above 71 3.68 463
10 minutes 43 4.34 617
215-30 minutes 283 4.47 475
Fairness-Responsibility 331-60 minutes 339 4.33 516
461-90 minutes 193 4.26 496
591 minutes and above 71 3.89 .655
10 minutes 43 2.58 747
215-30 minutes 283 2.49 .663
Compassion-Honesty 331-60 minutes 339 2.70 .738
461-90 minutes 193 2.97 .761
591 minutes and above 71 3.27 .847
10 minutes 43 3.67 .686
215-30 minutes 283 3.60 .682
Privacy-Courtesy 331-60 minutes 339 3.46 .637
461-90 minutes 193 3.50 .615
591 minutes and above 71 3.60 732

Upon reviewing Table 8, it is noted that the highest overall mean value (M=3.80) is found among
students who spend 15-30 minutes on the internet, while the lowest mean (M=3.68) is observed in
students who spend 91 minutes or more online. Examining the dimensions; in the fairness-
responsibility dimension, the highest mean (M=4.47) is identified among students who spend 15-30
minutes on the internet, with the lowest mean (M=3.89) belonging to those online for 91 minutes or
more. In the compassion-honesty sub-dimension, the highest mean (M=3.27) is found among students
spending 91 minutes or more online, while the lowest mean (M=2.49) is seen in students online for 15-
30 minutes. In the privacy-courtesy dimension, the highest mean (M=3.67) is among students who do
not use the internet, with the lowest (M=3.46) found in students spending 31-60 minutes online.

To determine whether there is a significant difference in the mean values of students' moral
perception levels in the digital environment based on their internet usage duration, an ANOVA was
utilized. The results are presented in Table 9.

306



Student perceptions of .... Oztiirk, D.

Table 9. ANOVA results for moral value perceptions in the digital environment according to the duration of internet

usage
Source of SS df MS F p Source of
Variation Difference
Between Groups 1,103 4 ,276 2,159 ,072
Overall Within Groups 117,963 924 ,128
Total 119,066 928
. Between Groups 20,116 4 5,029 ,000 1>5
Fairness- Within Groups 247,331 924 ,268 18,788 2>3,4,5
Responsibility 267,448 928 3>5
Total
4>5
. Between Groups 50,190 4 12,548 23,486 ,000 3>2
Compassion- Within Groups 493,654 924 ,534 4>1,2,3
Honesty 543,844 928 5>1,2,3,4
Total
Privacy- Betyvgen Groups 4,537 4 1,134 2,627 ,033 1>3
Courtesy Within Groups 398,968 924 432 2>3
Total 403,506 928

Upon analyzing Table 9, it is evident from the ANOVA results that there is no significant
differentiation in the between groups on the scale (F=2.159; p>.05). However, significant variations in
between groups are observed within the fairness-responsibility, compassion-honesty, and privacy-
courtesy sub-dimensions (F=18.788; 23.486; 2.627 p<.05).

In the fairness-responsibility sub-dimension, the significant differences between groups are in
favor of students who do not use the internet when compared with those online for 91 minutes or more.
Differences also favor students online for 15-30 minutes compared with those online for 31-60, 61-90,
or more than 91 minutes. Furthermore, students online for 31-60 minutes are favored when compared
with those online for over 91 minutes, as are those online for 61-90 minutes in comparison with
students online for more than 91 minutes.

In the compassion-honesty sub-dimension, the significant differences favor students online for
31-60 minutes when compared with those online for 15-30 minutes; those online for 61-90 minutes in
comparison with students who do not use the internet or those online for 15-30, and 31-60 minutes;
and those online for more than 91 minutes when compared with non-users and those using the internet
for 15-30, 31-60, and 61-90 minutes.

In the privacy-courtesy sub-dimension, significant differences favor students who do not use the
internet compared with those online for 31-60 minutes, and students online for 15-30 minutes as
opposed to those online for 31-60 minutes.

Findings related to the levels of moral value perception in the digital environment according to
the mothers' educational levels of the students are presented in Table 10.
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Table 10. Mean values of moral value perceptions in the digital environment and standard deviation values according
to mothers' educational levels

Mother's Education Level N M SD
Primary School 170 3.74 379
Middle School 219 3.73 357
Overall High School 338 3.76 335
University 156 3.84 381
Post Graduate 46 3.80 .358
Primary School 170 4.27 531
Middle School 219 4.29 525
Fairness-Responsibility High School 338 4.31 .554
University 156 4.43 499
Post Graduate 46 4.41 .570
Primary School 170 2.69 733
Middle School 219 2.67 767
Compassion-Honesty High School 338 2.77 .783
University 156 2.75 712
Post Graduate 46 2.77 908
Primary School 170 3.58 .633
Middle School 219 3.54 623
Privacy-Courtesy High School 338 3.48 .650
University 156 3.59 722
Post Graduate 46 3.45 755

Upon reviewing Table 10, it is observed that, overall, the highest mean (M=3.84) is found among
students whose mothers have a university degree, while the lowest mean (M=3.73) is noted among
students whose mothers have a middle school education. Examining the sub-dimensions; within the
fairness-responsibility dimension, the highest average (M=4.43) is among students with university-
educated mothers, and the lowest (M=4.27) is among those whose mothers have an elementary school
education. In the compassion-honesty sub-dimension, the highest mean (M=2.77) belongs to students
whose mothers have high school or postgraduate education, while the lowest mean (M=2.67) is seen in
students whose mothers have a middle school education. For the privacy-courtesy dimension, the
highest average (M=3.59) is identified among students whose mothers have a university degree,
whereas the lowest (M=3.45) is among those with mothers holding a postgraduate degree.

To determine whether there was a significant difference in the moral value perception averages
in the digital environment according to the mothers' educational levels, an ANOVA was utilized. The
results are presented in Table 11.

Table 11. ANOVA results related to moral value perceptions in the digital environment based on mothers'educational
levels

Source of Variation SS df MS F p
Between Groups 1.190 4 .298 2.333 .054
Overall Within Groups 117.875 924 128
Total 119.066 928
Fairness- Bet-we.en Groups 2.725 4 .681 2.378 .050
Responsibility Within Groups 264.723 924 .286
Total 267.448 928
Compassion- Between Groups 1.958 4 489 .835 .503
Honesty Within Groups 541.886 924 .586
Total 543.844 928
Between Groups 1.993 4 498 1.147 333
Privacy-Courtesy Within Groups 401.512 924 435
Total 403.506 928
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Upon examining Table 11, it is observed from the ANOVA results that there are no significant
differences between groups in the overall scale and across all dimensions (F=2.333; 2.378; .835; 1.147
p>.05). Based on these findings, it can be stated that there is no variation in students' perceptions of
moral values in digital environments according to their mothers' educational levels.

Insights into the levels of moral value perception in digital environments based on the fathers'
educational levels are presented in Table 12.

Table 12. Mean moral value perceptions and standard deviation values in digital environments according to fathers'
educational levels

Father Education Level N M SD
1 Primary School 94 3.70 392
2 Middle School 168 3.72 .397
Overall 3 High School 336 3.77 353
4 University 260 3.78 333
5 Post Graduate 71 3.81 312
1 Primary School 94 4.23 .547
Fairness- 2 Middle School 168 4.19 .550
Responsibility 3 High School 336 4.37 531
4 University 260 4.37 .525
5 Post Graduate 71 4.38 .536
1 Primary School 94 2.70 761
Compassion- 2 Middle School 168 2.77 .814
Honesty 3 High School 336 2.69 726
4 University 260 2.75 .769
5 Post Graduate 71 2.77 .829
1 Primary School 94 3.50 677
2 Middle School 168 3.62 .657
Privacy-Courtesy 3 High School 336 3.51 .639
4 University 260 3.50 .676
5 Post Graduate 71 3.58 .663

Upon reviewing Table 12, it is evident that the highest mean value overall (M=3.81) is found
among students whose fathers have postgraduate degrees, while the lowest mean value (M=3.70) is
among those whose fathers have only an elementary school education. Examining the sub-dimensions;
in the fairness-responsibility sub-dimension, the highest mean (M=4.38) is noted among students with
fathers holding postgraduate degrees, and the lowest mean (M=4.19) is those whose fathers have a
middle school education. In the compassion-honesty sub-dimension, the highest mean (M=2.77) is
observed among students whose fathers have middle school and postgraduate educations, whereas the
lowest mean (M=2.69) is among those whose fathers have high school diplomas. Meanwhile, in the
privacy-courtesy sub-dimension, the highest mean (M=3.62) is for students whose fathers have a middle
school education, and the lowest (M=3.50) is identified among those whose fathers have either an
elementary education or university degree.

To determine whether there are significant differences in the average perceptions of moral
values in digital environments among students based on their fathers' educational levels, ANOVA was
employed. The results are presented in Table 13.
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Table 13. ANOVA results relating to perceptions of moral values in digital environments according to fathers'
educational levels

Source of SS df MS F p Source of
Variation Variation
Overall Between Groups 999 4 250 1.954 .099
Within Groups 118.067 924 128
Total 119.066 928
Fairness- Between Groups 5.182 4 1.296 4.564 .001 3>1,2
Responsibilit Within Groups 262.266 924 .284 4>1,2
y Total 267.448 928 5>2
Compassion- Between Groups 1.035 4 259 441 779
Honesty Within Groups 542.809 924 .587
Total 543.844 928
Privacy- Between Groups 2.090 4 523 1.203 .308
Courtesy Within Groups 401.416 924 434
Total 403.506 928

Upon reviewing Table 13, the ANOVA results indicate that there are no significant differences in
the mean values between groups at the overall scale level and within the compassion-honesty and
privacy-courtesy sub-dimensions (F=1.954; .441; 1.203 p>.05). However, differences do emerge
between groups within the fairness-responsibility sub-dimension (F=4.564 p<.05).

In the fairness-responsibility dimension, significant differences between groups are noted.
Students whose fathers have high school diplomas fare better compared to those whose fathers have
either elementary or middle school educations. Similarly, students with fathers who hold university
degrees are favored over those whose fathers have elementary or middle school educations.
Furthermore, students whose fathers have postgraduate degrees have an advantage over those whose
fathers have a middle school education. These differences highlight the varying impacts of the fathers'
educational levels on the perceptions within the fairness-responsibility dimension.

Discussion and Conclusion

The purpose of this study is to examine the levels of moral value perception in the digital
environment among students in the 4th, 5th, 6th, and 7th grades. Based on this objective, this section
presents the findings obtained from the research and discusses these results in the context of related
literature in the field.

According to the general results of the research, it has been determined that the students'
perception of moral values in the digital environment is at a high level. It was concluded that the
students' perception levels are very high in the fairness-responsibility sub-dimension, moderate in the
compassion-honesty sub-dimension, and high in the privacy-courtesy dimension. Particularly, the
fairness-responsibility sub-dimension of the scale includes statements related to students'
responsibilities both for themselves and towards others in the digital environment. Viewed from this
perspective, the very high level of students' perceptions related to the fairness-responsibility dimension
can be considered a positive situation in terms of possessing moral values in the digital environment.
Similar to this result of the research, Kovanci (2021) reached the conclusion in a study with middle
school students that their level of moral value perception in the digital environment is high. Supporting
the current research findings, Kovanci (2021) also identified that students' levels of moral value
perception in the privacy-courtesy sub-dimension are high. There are studies in the literature that
reveal the positive aspects of using digital environments in value education (Kutlucan, Gakir, & Unal,
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2018; Yarar Kaptan, 2015). However, there are also studies in the literature indicating that the digital
environment negatively affects moral values and alters them (Alp & Levent, 2020).

It has been found that the students' perceptions of moral values in a digital environment
significantly differ in favor of female students, both overall and in the fairness-responsibility sub-
dimension. The significant difference observed in the compassion-honesty sub-dimension, however, is
in favor of male students. The results of Kovanci's (2021) research coincide with these findings. Indeed,
Kovanci (2021) identified that the significant difference, both in the overall scale and in the fairness-
responsibility sub-dimension, was in favor of female students. While the current study finds the
significant difference in the compassion-honesty sub-dimension to be in favor of male students,
Kovanci's (2021) research concluded it was in favor of female students. A study conducted by Altunay
and Yal¢inay (2011) reached a similar conclusion, with female teacher candidates valuing moral
standards more than their male counterparts. Conversely, Dilmag¢'s (2007) research found that gender
was not a determining factor in moral values, while Sari's (2005) study concluded the opposite of the
current findings, with higher perceptions among males.

In general, students' perceptions of moral values in the digital environment did not vary based
on grade level. In other words, the students' grade level did not significantly influence their perceptions
of moral values in the digital environment. Alongside this finding, it was concluded that there was a
significant difference in students' perceptions of moral values in the digital environment in the fairness-
responsibility and compassion-honesty sub-dimensions. In the fairness-responsibility sub-dimension,
the between-groups significant difference was in favor of 5th graders compared to 4th, 6th, and 7th
graders; in favor of 6th graders compared to 4th graders; and in favor of 7th graders compared to 4th
graders. In the compassion-honesty sub-dimension, the between-groups significant difference was in
favor of 4th graders compared to 5th and 6th graders; in favor of 6th graders compared to 5th graders;
and in favor of 7th graders compared to 5th and 6th graders. These findings of the study align with the
results of Kovanci's (2021) research. Indeed, Kovanci (2021) concluded that the grade level did not
affect the students' perception levels of moral values in the digital environment. On the other hand, the
results of the research conducted by Atunay and Yal¢inay (2011) do not coincide with the current
study's findings.

Based on the location of the schools students attend, it has been determined that the perception
of moral values in the digital environment in the compassion-honesty sub-dimension favors students
studying in schools located in the city center. Bouchard (2002) and Hunter and Eder (2010) suggest that
students construct their value criteria through their experiences.

In general, it has been found that there is no difference in students' perceptions of moral values
in the digital environment based on the amount of time they spend online. Upon examining the sub-
dimensions, it has been concluded that there are differences in students' perceptions of moral values in
the digital environment in the fairness-responsibility, compassion-honesty, and privacy-courtesy sub-
dimensions. This significant difference is in favor of students who spend less time online in the fairness-
responsibility and privacy-courtesy sub-dimensions. However, in the compassion-honesty sub-
dimension, the significant difference favors students who spend more time online. Kovanci's (2021)
research found that as the time spent online increases, so does students' level of moral value perception
in the digital environment. A review of the literature reveals studies suggesting that the time spent
online is a determining factor affecting moral values (Eksi & Cifci, 2017; Ozcan & Sengir, 2016). Prensky
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(2001) states that in the current era, students are active in online environments and computer games,
and that mobile phones are a significant element of their lives.

Regarding the mother's level of education, it has been found that there is no difference in
students' perceptions of moral values in the digital environment, both generally and in terms of sub-
dimensions. In contrast, based on the father's education level, there has been a significant difference
identified in the perceptions of moral values in the digital environment in the fairness-responsibility
sub-dimension. This significant difference is in favor of students whose fathers have a higher level of
education. From these results, it can be inferred that as the education level of the father increases,
students tend to adopt behaviors more that include fairness and responsibility values in the digital
environment. This finding suggests fathers' guidance on their children's behavior in digital contexts and
their role modeling for their children may be influential.

Recommendations
Based on the research findings, the following suggestions can be enumerated:

For future research, it may be recommended to plan qualitative studies aimed at in-depth
examination of the reasons why female students have higher levels of moral value perception in the
digital environment compared to male students. It has been determined that the time spent online in
the compassion-honesty sub-dimension is an influential variable on students' moral value perceptions
in the digital environment. Studies can be conducted on what factors affect students' perceptions of
moral values in digital settings. Regarding implementation, different applications can be carried out in
digital environments to enhance male students' perceptions of moral values in the digital realm.
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Dijital Ortamda Ahlaki Deger Uzerine Ogrenci Algilari

Giris

Toplumu meydana getiren ve onu bir arada tutan unsurlardan biri de degerlerdir. Dijital
ortamadaki ahlaki degerler iliskin alan yazinda bir tanima rastlanilmamaktadir. Bununla birlikte gercek
ortamdaki ahlaki degerler, dijital ortamdaki degerlerden farkli sekilde algilanmamalidir. Ciinkii
dogruluk, sorumluluk gibi gercek ortam icin gecerli olan degerler dijital ortam icin de gecerlidir
(Prensky, 2001). Teknolojik gelismeler hayati kolaylastirirken, diger taraftan etik ve ahlaki degerlerde
bazi olumsuzluklara neden olabilmektedir (Meer, 1999). Ozellikle dgrencilerin dijital ortamlarda
gecirdikleri siire ve yas seviyeleri géz 6niinde bulunduruldugunda bu ortamda etik ve ahlaki degerlerde
bazi olumsuzluklarla karsilasma olasiliklari fazladir. Ciinkii Bilging, Duman ve Seferoglu'nun (2011) da
belirttigi gibi, 68renciler artik 6devlerini, derslerini, alisverislerini hatta arkadasliklarini ve gezilerini
bile sanal ortamlarda gerceklestirebilmektedirler. Bu durumun yani sira alan yazinda ahlaki degerlerin
dijital ve gercek ortamda degisiklik gostermediginin ifade edilmesine (Prensky, 2001) ragmen bireyler
dijital ortamda daha rahat davranabilmekte ve ahlaki deger algilar1 farklihik gosterebilmektedir
(Korkmaz, Kovanci, & Ugur-Erdogmus, 2021, s. 302). Bu bilgilerden hareketle arastirma 6grencilerin
dijital ortamdaki ahlaki degerleri, gercek yasamlarindaki gibi algilayip algilamadiklarini ortaya koymasi
ve alandaki boslugu doldurmasi acgisindan 6nem tasimaktadir. Bu dnemden hareketle arastirmanin
amaci 4., 5., 6., ve 7. sinif 6grencilerinin dijital ortamdaki ahlaki deger alg1 diizeylerini belirlemektir. Bu
amagctan hareketle asagidaki sorulara cevap aranmistir:

e Ogrencilerin dijital ortamda ahlaki deger algilari ne diizeydedir?
e Ogrencilerin dijital ortamda ahlaki deger alg diizeyleri; cinsiyete, simif seviyesine, okulun
bulundugu konuma, internette kalma siiresine, anne-baba egitim diizeyine gore farklilik

gostermekte midir?
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Yontem

Arastirmada tarama yontemi kullanilmistir. Tarama modeli calismalar, gecmiste ya da halen var
olan bir durumu var oldugu sekliyle betimlemeyi amaglayan bir arastirma yaklasimidir. Bu tiir
arastirmalarda arastirmaya konu olan olay, nesne ya da kisi oldugu gibi tanimlanmaya calisilir (Karasar,
2013, s.79). Tarama arastirmalarinda genelleme yapmak miimkiindiir. Orneklemden elde edilen veriler
1s18inda temsil edilen evrene genelleme yapilir (Cohen, Manion, & Morrison, 2007). Bu baglamda
arastirmada 6grencilerin dijital ortamdaki ahlaki deger algi diizeylerinin oldugu gibi betimlenmesi
amaclandigindan tarama modeli kullanilmistir. Arastirmanin evreni Kirsehir'in merkezinde ve
ilcelerinde resmi ilkokul ve ortaokullarda 2022-2023 egitim 6gretim yilinda 4. 5. 6. ve 7. sinif
seviyesinde 6grenim géren 6grencilerden olusmaktadir. Ornekleme dahil edilen toplam 929 6grenci
random sekilde belirlenmistir. Veriler Kisisel Bilgi Formu (KBF) ve Ortaokul Ogrencilerinin Dijital
Ortamda Ahlaki Degerlere Déniik Algilart Olgegi ile toplanmistir. Korkmaz, Kovanci ve Ugur-Erdogmus
(2021) tarafindan gelistirilmis olan 6lcek iic faktorden ve 17 maddeden olusmaktadir. Arastirma
kapsaminda 6grencilerden toplanan veriler analizler icin SPSS 25.00 paket programina yiiklenmistir.
Verilerin analizi yapilmadan 6nce homojenligine bakilmis ve normal dagilim gosterip gostermedigi
incelenmis ve normal dagilim gosterdigi tespit edilmistir. Buradan hareketle arastirma verilerinin analiz
slirecinde parametrik hipotez testleri kullanilmistir. Bu kapsamda 6grencilerin dijital ortamdaki ahlaki
deger algi diizeylerinin ikili gézenekli degiskenlere gore incelenmesinde bagimsiz t-testi, li¢ ve daha
fazla gozenekli degiskenlere gore incelenmesinde ANOVA teknikleri, anlamh farklihigin kaynagi icin
Tukey testi kullanilmistir.

Bulgular

Arastirmadan elde edilen bulgulara gore, 6grencilerin dijital ortamda ahlaki deger algi
diizeylerinin genel olarak yiiksek diizeyinde oldugu goriilmektedir. Cinsiyet degiskenine gore, dlgek
genelinde ve hakkaniyet-sorumluluk alt boyutundaki anlaml farklihigin kadin 6grenciler lehine oldugu
gorilirken; merhamet-diiriistliik alt boyutunda erkek 6grenciler lehine oldugu goriilmektedir. Sinif
seviyesi degiskenine gore, hakkaniyet-sorumluluk ve merhamet-diiriistliik alt boyutlarinda ise gruplar
arasi ortalamalarin istatistiksel olarak anlaml derecede farkhilastigi gériilmektedir. Okulun bulundugu
konum degiskenine gore, merhamet-duriistliik alt boyutundaki anlamlh farkliligin il merkezindeki
okullarda 6grenim géren 6grenciler lehine oldugu goriilmektedir.

Internette kalma siiresine gore, hakkaniyet-sorumluluk, merhamet-diiriistlitk ve mahremiyet-
nezaket alt boyutlarinda ise gruplar arasi ortalamalarin istatistiksel olarak anlamli derecede farkhilastig
goriilmektedir. Anne egitim diizeyi degiskenine gore, 6lcek genelinde ve tiim alt boyutlarda gruplar arasi
ortalamalarin istatistiksel olarak anlamli derecede farklilasmadigi goriilmektedir. Baba egitim diizeyine
gore hakkaniyet-sorumluluk alt boyutunda dijital ortamda ahlaki deger iliskin 6grenci algilarinda
anlaml farklilik oldugu gortlmektedir.
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Tartisma ve Sonug

Bu arastirmanin amaci 4. 5. 6. ve 7. sinif seviyesinde 6grenim goren 6grencilerin dijital ortamda
ahlaki deger alg1 diizeylerini incelemektir. Bu amactan hareketle bu béliimde arastirmadan elde edilen
sonuclara yer verilmis ve arastirma sonuclari alan yazindaki ilgili arastirma sonuclari tartisiimistir.

Arastirmanin genel sonuglarina gore 6grencilerin dijital ortamda ahlaki deger algilarinin yliksek
diizeyde oldugu tespit edilmistir. Ogrencilerin alg: diizeylerinin hakkaniyet-sorumluluk alt boyutunda
cok yiiksek dilizeyde, merhamet-diiriistliik alt boyutunda orta ve mahremiyet-nezaket boyutunda
yiiksek diizeyde oldugu sonucuna ulasilmistir. Olcegin 6zellikle hakkaniyet-sorumluluk alt boyutu dijital
ortamda 6grencilerin hem kendi sorumluluklarina hem de karsi tarafa iliskin sorumluluklarina yénelik
ifadeleri icermektedir. Bu acidan degerlendirildiginde 6grencilerin hakkaniyet-sorumluluk boyutuna
iliskin alg1 diizeylerinin cok yiiksek olmasi 68rencilerin dijital ortamda ahlaki degerlere sahip olmalari
bakimindan olumlu bir durum olarak degerlendirilebilir. Arastirmanin bu sonucuna benzer sekilde
Kovanci (2021) ortaokul 6grencileri ile yaptigi calismada ortaokul 6grencilerinin dijital ortamda ahlaki
deger alg1 diizeylerinin yiiksek oldugu sonucuna ulasmistir. Mevcut arastirma sonucunu destekler
nitelikte Kovanci (2021) da mahremiyet-nezaket alt boyutunda da 6grencilerin dijital ortamda ahlaki
deger algi diizeylerinin yiiksek oldugunu tespit etmistir. Alan yazinda deger egitiminde dijital
ortamlarin kullaniminin olumlu yanlari oldugunu ortaya koyan ¢alismalar bulunmaktadir (Kutlucan,
Cakir & Unal, 2018; Yarar Kaptan, 2015). Fakat dijital ortamin ahlaki degerleri olumsuz yénde etkiledigi
ve ahlaki degerleri degistirdigi ortaya koyan ¢alismalar da alan yazinda yer almaktadir (Alp & Levent,
2020).

Ogrencilerin cinsiyete gore, dijital ortamda ahlaki deger algillarinin 6lgek genelinde ve
hakkaniyet-sorumluluk alt boyutunda anlamh farklihgin kadin 6grenciler lehine oldugu sonucuna
ulasilmistir. Merhamet-diiriistliik alt boyutunda goriilen anlamli farklilik ise erkek 6grenciler lehinedir.
Kovancr'nin (2021) arastirmasinin mevcut aragtirmanin bu sonucu ile értiisen sonuglara sahip oldugu
goriilmektedir. Nitekim Kovanci (2021) 6lgek genelinde ve hakkaniyet-sorumluluk alt boyutunda
gorilen anlamh farkliligin kadin 6grenciler lehine oldugunu tespit etmistir. Mevcut arastirmada
merhamet-diiriistlik alt boyutunda goriilen anlamlh farklihgin erkek o6grenciler lehine oldugu
goriliirken, Kovancr'nin (2021) calismasinda merhamet-diiriistlik alt boyutunda goériilen anlamh
farkliligin kadin 6grenciler lehine oldugu sonucuna ulasilmistir. Altunay ve Yal¢cinay (2011) tarafindan
yapilan ¢alismada da kadin 6gretmen adaylarinin ahlaki degerlere, erkek 6gretmen adaylarina oranla
daha fazla deger verdikleri sonucuna ulasilmistir. Bununla birlikte Dilmag¢’in (2007) calismasinda
cinsiyetin ahlaki degerler iizerinde etken bir degisken olmadig1 sonucuna ulasilirken, Sari'in (2005)
calismasinda ise mevcut arastirma sonucunun aksine erkeklerin algilarinin daha yiiksek oldugu
sonucuna ulagmistir.

Ogrencilerin genel olarak sinif seviyelerine gore, dijital ortamda ahlaki deger algilarinin farklilik
gostermedigi sonucuna ulasilmistir. Baska bir ifade ile 6grencilerin sinif seviyesinin dijital ortamda
ahlaki deger algilar1 lizerinde etken bir degisken olmadig1 goriilmiistiir. Bu sonucun yani sira
hakkaniyet-sorumluluk ve merhamet-diiriistliik alt boyutlarinda 6grencilerin dijital ortamda ahlaki
deger algilarinda anlaml farklilik oldugu sonucuna ulasilmistir. Hakkaniyet-sorumluluk alt boyutunda
gruplar arasi anlaml farkliligin, 5. siniflar ile 4., 6., 7., siniflar arasinda 5. siniflar lehine; 6. siniflar ile 4.
siniflar arasinda 6. siniflar lehine; 7. siniflar ile 4. siniflar arasinda 7. siniflar lehine oldugu tespit
edilmistir. Merhamet-diiriistliik alt boyutunda ise gruplar arasi anlamh farkliligin, 4. siniflar ile 5., 6.,
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siniflar arasinda 4. siniflar lehine; 6. siniflar ile 5. siniflar arasinda 6. siniflar lehine; 7. siniflar ile 5. ve 6.
siniflar arasinda 7. siniflar lehine oldugu tespit edilmistir. Arastirmanin bu sonucu Kovanci'nin (2021)
arastirma sonuglari ile 6rtiismektedir. Nitekim Kovanci (2021) sinif diizeyinin 6grencilerin dijital ortam
ahlaki deger alg1 diizeylerini etkilemedigi sonucuna ulasmistir. Ote yandan Atunay ve Yalginay (2011)
tarafindan yapilan arastirma sonuglari, mevcut arastirma sonuglari ile ortiismemektedir.

Ogrencilerin 6grenim goérdiikleri okullarin konumuna gore, dijital ortamdaki ahlaki deger
algilarinin merhamet-diirtstliik alt boyutunda, il merkezindeki okullarda 6grenim géren 6grenciler
lehine oldugu sonucuna ulasilmistir. Bouchard (2002), Hunter ve Eder (2010), 6grencilerin kendi deger
Olctitlerini kendi yasantilari yoluyla yapilandirdigini belirtmektedir.

Ogrencilerin genel olarak internette kalma siirelerine gére, dijital ortamda ahlaki deger
algilarinin farklihik gostermedigi sonucuna ulasilmistir. Alt boyutlar agisindan incelendiginde,
hakkaniyet-sorumluluk, merhamet-diiriistliik ve mahremiyet-nezaket alt boyutlarinda 6grencilerin
dijital ortamda ahlaki deger algilarinin farklilik gosterdigi sonucuna ulasilmistir. Bu anlaml farkliligin,
hakkaniyet-sorumluluk ve mahremiyet-nezaket alt boyutlarinda internette daha az kalan 6grenciler
lehine oldugu sonucuna ulasilmistir. Merhamet-diiriistliik alt boyutunda ise anlamlh farklihigin
internette daha fazla kalan 6grenciler lehine oldugu tespit edilmistir. Kovanci (2021) arastirmasinda
internette gecirilen siire artikca 6grencilerinin dijital ortam ahlaki deger algi diizeylerinin arttigi
sonucuna ulasmistir. Alan yazin incelendiginde internette gecirilen siirenin ahlaki degerler lizerinde
etken bir degisken oldugunu ortaya koyan calismalar oldugu gériilmektedir (Eksi & Ciftci, 2017; Ozcan
& Sengir, 2016). Prensky (2001), icinde bulunulan ¢agda 6grencinin ¢evrim i¢i ortamlarda ve bilgisayar
oyunlarinda aktif olduklarim1 ve cep telefonlarinin yasamlarinin 6nemli bir 6gesi oldugunu ifade
etmektedir.

Ogrencilerin anne egitim diizeyine gore, dijital ortamda ahlaki deger algilarinin genel olarak ve
alt boyutlar acisindan farkhilik gostermedigi sonucuna ulasilmistir. Baba egitim diizeyine gore,
hakkaniyet-sorumluluk alt boyutunda dijital ortamda ahlaki deger algilarinda anlaml farklilik oldugu
tespit edilmistir. Anlamli farkliligin ise baba egitim diizeyi yiiksek 6grenciler lehine oldugu goriilmiistiir.
Bu sonuctan hareketle baba egitim diizeyi ytlikseldikce, dijital ortamda 6grencilerin hakkaniyet ve
sorumluluk degerlerini igeren davranislar1 daha fazla benimsedikleri sdylenebilir. Bu sonug lizerinde
babalarin ¢ocuklarinin dijital ortamdaki davraniglarina yon vermelerinin ve cocuklarina rol model
olmalarinin etkili oldugu diisiiniilmektedir.

Oneriler
Arastirma sonuglarindan hareketle su 6neriler siralanabilir:

Ileri arastirmalara yonelik olarak, kadin 6grencilerin, dijital ortam ahlaki deger alg1 diizeylerinin
erkek 6grencilere oranla yiiksek olmasinin nedenlerinin derinlemesine incelenmesi amaci ile nitel
arastirmalarin planlanmas1 oOnerilebilir. Merhamet-diiriistlik alt boyutunda internette gecirilen
strenin, dgrencilerin dijital ortam ahlaki deger algilar1 lizerinde etken bir degisken oldugu tespit
edilmistir. Ogrencilerin dijital ortamda ahlaki deger algilarim etkileyen faktorlerin neler oldugunu
iliskin calismalar yapilabilir. Uygulamaya yonelik olarak ise, erkek 6grencilerin dijital ortam ahlaki
deger algilarini artirmaya yonelik dijital ortamlarda farkl uygulamalar gercgeklestirilebilir.
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