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Abstract

In the undergraduate programs implemented in Tiirkiye, there are two types of courses: compulsories electives.
This reality may also affect the strategies that teacher candidates apply when choosing elective courses.
Therefore, in this study, it is aimed to determine the social studies teacher candidates’ strategies in the elective
course preferences and to discuss the emerging pattern with social cognitive, reasoned action and planned
behavior theories. The study was carried out in accordance with the phenomenology design, and interviews and
focus group interviews were conducted with the participants who preferred elective courses at least ten times
before. The data was collected from students enrolled in a state university during the 2022-2023 academic year.
In the analysis of the data, the inductive approach was preferred and content analysis was used. As a result of
the analysis of the data, the categories were combined under the headings of selection strategy, the purpose of
elective courses and the effect of KPSS on course preference strategies. In addition, based on the themes and
participant expressions, the patterns that the participants followed during their choice of elective courses were
also determined. Based on the research findings, it was understood that pre-service teachers developed
strategies for the purpose of passing the course effortlessly and easily, not for the purpose of contributing to
their personal development or gaining an interdisciplinary approach. Finally, suggestions such as determining
elective courses through needs analysis have been made.

Keywords: Elective courses, social cognitive theory, reasoned action and planned behavior theories, social
studies.

Introduction

Education has become a field that, beyond the conventional understanding, grants students as
much choice as possible about their own learning. Contemporary education systems place great
emphasis on student freedom. Lewis, Anderson, and Carroll (2020) note that education today is
associated not only with the didactic dimension but also with the autonomy and the freedom to chart
one's own path in education and teaching. In a Hanover Research report that evaluates the impact of
personalized learning strategies and interventions on academic success (Hanover Research, 2014), it is
stated that approaches that provide students with the right to choose their program and, consequently,
their educational path facilitate students' participation, motivation, and achievements.

European countries initiated the Bologna Process in 1999 with the aim of establishing standards
in higher education. The Republic of Tiirkiye is also one of the countries that participated in the Bologna
Process. The main objective of the Bologna Process is to determine academic standards in higher
education. In this context, Tiirkiye has implemented some new practices in higher education. One of
these practices is setting the ratio of elective courses to all courses to at least 25%. This ratio
demonstrates the importance given to elective courses within the Bologna Process. In Tiirkiye,
undergraduate programs in higher education consist of a combination of two types of courses:
compulsory courses and elective courses. Compulsory courses are directed towards the fields related to
the programs of study, and every student is required to take these courses. Elective courses, on the other
hand, are courses that students choose voluntarily. The primary reason for incorporating elective
courses into the curriculum is to support interdisciplinary approaches and educate individuals who can
solve problems (Agr1 ibrahim Cegen University [AICU], 2021). It is likely that elective courses contribute
to students' cognitive, affective, and social development. Due to the rapid changes brought about by the
times, individuals need to be competent and sufficient in their fields of study, but this is no longer
sufficient. Societies now require versatile individuals with various skills who can adapt to rapid changes
(Demir & Ok, 1996). Elective courses can provide students with the opportunity to develop themselves
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in the direction they desire. Therefore, students' choices of elective courses are important in terms of
their own development.

Students make many decisions related to their academic or daily life. These decisions are
influenced by various factors such as family, friends, teachers, school, prior knowledge, and experiences
(Jain & Jain, 2018). Choosing elective courses is one of the issues that students often find challenging
and complex (Baruch, 2009). The increasing number of students and elective course options
complicates the process of selecting the appropriate elective course (Parker et al., 2006). Furthermore,
choosing the right course from among the alternatives involves a decision-making process that requires
considering multiple factors (Erséz, Kabak, & Yilmaz, 2011). Selecting the appropriate elective course is
crucial because it has both financial and spiritual consequences in various areas in the future (Holtom
& Inderriede, 2007). However, it is not possible to say that this applies to all teachers in Tiirkiye. This is
because almost all teacher candidates in Tiirkiye aim to be assigned to state schools based on the results
of a centralized exam (Ozcan, Yontem & Yiicel, 2021). The majority of working teachers are employed
in state schools, and teachers working in state schools have the same income and rights. The quality of
the teacher or the elective courses taken during the educational process does not make a difference.
This reality elevates the importance of elective courses in education faculties. This is because teachers
working in state schools do not see any financial benefit from the elective courses they took during their
undergraduate education. The topics within certain elective course groups have no impact on their
acceptance into their professional careers. This situation may reveal the likelihood of teachers choosing
the easier elective courses in their preferences. Consequently, the expected benefits from elective
courses may not be realized.

In contrast to students in other undergraduate programs in Tiirkiye, education faculty students
aspire to be employed in the public sector, and for this purpose, they prepare for central exams known
as the Public Personnel Selection Exam (KPSS), which consists of multiple stages. Within the scope of
this central exam, prospective teachers, unlike other candidates, sweat it out in two comprehensive
separate exams that encompass educational sciences and subject knowledge related to teaching. These
aforementioned exams require long-term and consistent effort due to their comprehensive nature. This,
in turn, can significantly alter the way education faculty students view elective courses. First and
foremost, the elective course preferences of undergraduate students can lead to significant
developments in the long term (Jain & Jain, 2018) and have the potential to influence their professional
skills, and thus, the breadth of their material and spiritual rights in the future (Holtom & Inderriede,
2007). However, education faculty students will have personal rights that are independent of their
professional skills and competencies when they are employed in the public sector. Therefore, teacher
candidates may tend to perceive their personal and professional development as less important than
their preparation for the central exam.

In an academic context, the elective course preferences of undergraduate students can be
influenced by various factors beyond central exams. Uggun (2012) determined that the grading system
used by the instructor, the peer group, and personal abilities are the most significant factors in course
selection, while the academic career of the instructor, opinions of consulted faculty members, and
previously taken elective courses have a very low impact. Tezcan and Giimiis (2008), on the other hand,
identified that a student's opinions about the instructor, the similarity of the new course to a previously
successful one, and the teaching method of the course are the most influential factors in elective course
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selection. In the same study, the influence of family was found to be the least significant factor.
Conducting a study within the same scope, Korukcu (2012) stated that course content, the attitude of
the instructor, and students' career expectations are important factors in students' elective course
preferences. Bursa and Ersoy (2020) examined the approach of social studies teacher candidates to
elective courses included in the current program. According to the authors, social studies teacher
candidates tend to choose courses related to special education and inclusive education due to a sense of
inadequacy in this field, select critical thinking courses because they are essential goals of social studies
education, and opt for adult education courses because they want to further develop themselves. In
contrast to other publications in the literature, Bursa and Ersoy's study suggests that social studies
teacher candidates explain their elective course preferences within the context of their needs and
personal development.

Social studies teachers are individuals responsible for transforming the human resources of a
country into competent citizens with effective and efficient citizenship skills. Therefore, social studies
teachers should be individuals with well-developed social and communication sKkills, as well as problem-
solving capabilities. Elective courses serve as important tools for achieving this goal. However, as
mentioned above, elective course preferences are influenced by various factors. Furthermore, there is
no literature on how these factors affect the attitudes of prospective social studies teachers toward
elective courses. In this context, it is deemed meaningful to uncover the strategies and patterns followed
by social studies teachers in the elective course preference process. Additionally, evaluating the
behavioral patterns of prospective social studies teachers regarding elective courses within the scope
of Social Cognitive Theory, Theory of Reasoned Action, and Theory of Planned Behavior, commonly used
to explain individual behaviors, can provide valuable information for achieving the expected benefits
from elective courses.

Social Cognitive Theory

The social cognitive theory, which encompasses cognitive factors alongside expectations, beliefs,
and motivation, distinguishes itself from other learning theories. Bandura (1999) asserts that
individuals, as they enhance their competencies, transform their experiences, social environments, and
observations into sources of knowledge, process them, and employ these sources as guides in their
actions. According to Bandura, individuals regularly utilize the acquired knowledge and concepts as
standards for the development of self-efficacy and to identify discrepancies. Consequently, behavioral
changes, based on comparative information, are made to ensure alignment between behavior, thoughts,
and actions. The meanings attributed to environmental events and their emotional effects, as well as the
motivating forces of behaviors and how they will be used in the future, are determined by cognitive
factors.

According to Bandura (1999), an individual's behaviors and motivation are regulated by their
anticipation of expected outcomes. Actions with likely positive consequences are adopted, while those
with unpredictable or punitive outcomes are avoided. Anticipated positive or negative results influence
motivation and behavior. According to the social cognitive theory, personal factors, social environment,
and behaviors interact with each other. Hoy (2015) suggests, in line with the social cognitive theory that
aims to explain the processes of learning, motivation, and adaptation, that the potential outcomes of
behaviors are crucial for learning. These outcomes affect individuals' goals, efforts, perseverance, and
resistance. According to the author, indirect experiences and observational learning are essential
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elements of social cognitive theory, as individuals model behaviors they believe to be appropriate and
likely to yield positive results. An important concept from the perspective of social cognitive theory is
self-regulation. Self-regulation, as defined by Bandura (Hoy, 2015), can be seen as setting goals and
making efforts in that direction. Self-regulation is influenced by information, motivation, and willpower.
In the motivational dimension of self-regulation, individuals align their actions with an understanding
of why they are making the effort. In this context, motivational goals are considered crucial for success
(Hoy, 2015). It is believed that in this context, the social cognitive theory can provide meaningful and
explanatory results regarding patterns of elective course preferences.

Theory of Reasoned Action, and Theory of Planned Behavior

In the Theory of Reasoned Action (Fishbein, 1980) and the Theory of Planned Behavior (Ajzen,
1985), which can be considered as a redesigned version of the former, aim to explain human behavior.
These theories are rooted in the assumption that human behavior is influenced by attitudes and social
forces. According to the Theory of Reasoned Action, behavior is a function of the intention to perform a
specific behavior. In general, attitudes and subjective norms determine intention, and intention, in turn,
determines behavior (Sahin & Solunoglu, 2019). The intention that drives behavior is shaped by the
strength of the belief in the behavior, the prediction of whether the desired outcome can be achieved,
the positions of significant others regarding the behavior, and the individual's tendency to conform to
the desires and wishes of other significant people. As seen, intention is a significant determinant of
behavior and is influenced by various factors.

In the Theory of Planned Behavior, the component of perceived behavioral control is added,
which represents an individual's perceived competence to be successful in the behavior or the perceived
barriers to the occurrence of the behavior (Sideridis, Kaissidis, & Padeliadu, 1998). According to the
authors, the addition of this component also includes perceived self-efficacy beliefs in the theory, related
to Bandura's (1999) concept of self-efficacy. As a result, in the Theory of Planned Behavior, three
fundamental determinants of human behavior are the strength of an individual's belief in the possible
outcomes of the behavior and their importance, the expectations of significant others and the
importance of these expectations, and beliefs about factors that facilitate or hinder the behavior and the
strength of these beliefs (Sahin & Solunoglu, 2019).

In both theories, theorists argue that individuals make rational and well-thought-out decisions
by accessing information (Oztiirk, Nart, & Altunisik, 2015). It is believed that these theories could be
useful in explaining students' strategies in choosing elective courses.

Purpose and Importance of the Research

The purpose of this study is to determine the underlying factors of elective course preferences
among prospective social studies teachers in the fourth grade of the education program and to identify
possible patterns of these factors. Additionally, the study aims to examine these patterns in the light of
social cognitive theory and planned behavior theory.

In this context, the following research questions were addressed:

1- What do prospective social studies teachers take into consideration when making elective
course choices?
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2- How do prospective social studies teachers evaluate the reasons for the inclusion of elective
courses in the curriculum?

3- What strategies are generally employed by prospective social studies teachers when making
elective course preferences?

4- How can the elective course preferences of prospective social studies teachers be explained
in the context of social cognitive theory and planned behavior theory?

The inclusion of elective courses in curricula can be understood for various well-intentioned
reasons. Nurturing individuals who think multidimensionally, solve problems, utilize their existing
knowledge in diverse contexts, and generate new information is at the forefront, offering both material
and spiritual benefits to society and individuals through an interdisciplinary approach to education
(AiCU, 2012; Holtom & Inderriede, 2007). However, the realization of the expected benefits of elective
courses is closely related to the factors that motivate student choices. In this context, determining the
elective course preference patterns of social studies teacher candidates can provide essential insights
into the goal of training desired social studies teachers. Furthermore, the scarcity of extensive research
on this topic is another crucial aspect that underscores the importance of this study.

Method

This research, conducted in accordance with qualitative methods and phenomenology, aims to
examine the approaches of prospective teachers studying in the Social Studies Education undergraduate
program who have chosen elective courses at various levels during the elective course selection process.
In this study, the phenomenology design was chosen as it explores the meanings attributed by
participants to the phenomenon of "elective courses.” Phenomenological studies investigate the
common meaning of individuals' lived experiences related to the phenomenon in question (Creswell,
2013). In this study, the phenomenon under examination is "elective course selection.” In this context,
the meanings attributed by the participants to elective courses, their experiences related to the elective
course selection process, and the paths they follow have been examined.

Participants

The research participants were selected from prospective teachers enrolled in the social studies
teacher education program at a state university. The purposeful sampling method of criterion sampling
was employed in the participant selection process. The criteria for selection were defined as follows:
being a prospective social studies teacher, not having any failing grades, having a cumulative grade point
average of 3.00 or higher, and having selected a minimum of ten elective courses. The rationale for these
criteria related to success was to eliminate students who did not take their education and teaching
processes seriously. The criterion of selecting at least ten elective courses aimed to include experienced
students in the study. A table presenting information about the participants who met these criteria and
were included in the study is provided below.
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Table 1. Participants

Code Gender Grade
K1 M 4
K2 M 4
K3 F 4
K4 F 4
K5 M 4
K6 F 4
K7 M 4
K8 M 4
K9 F 4

K10 F 4

K11 M 4

K12 M 4

Data Collection

In the study, data were collected using a semi-structured interview form developed by the
researcher. The researcher prepared draft questions by examining research on students' elective course
preferences in Turkish and world literature. The prepared form was presented to two experts in the
fields of social studies education, educational programs, and teaching. The form was then revised in
accordance with expert feedback and, finally, reached its final version through the input of two Turkish
language experts. The final form contains four main questions.

Face-to-face interviews were conducted with participants using the semi-structured interview
form. In all interviews, the questions included in the prepared semi-structured interview form were
posed to the participants. In cases where the interviews remained superficial and required further
exploration, follow-up questions were used based on the participants' responses. Individual interviews
with participants lasted between 15-25 minutes, while focus group discussions took approximately 50
minutes each. Before starting the interviews, participants were asked whether they voluntarily agreed
to participate in the study and consented to audio recording during the interviews. They were also asked
to confirm their decisions after the audio recording started. Both individual and focus group interviews
were recorded based on participants' consent.

During the data collection process, participants were initially divided into two groups of six.
Focus group discussions were conducted with each of the designated groups initially. There are several
reasons for prioritizing focus group discussions in data collection. Crueger and Casey (2000) note that
focus group discussions are used to understand diversity and how the situation is perceived. Kitzinger
(1995) suggests that focus group discussions can help participants explore and clarify their own views.
In this context, it can be said that the focus group discussions to be held before individual semi-
structured interviews will contribute to both participants' awareness and the researcher's knowledge
and insights on the subject. Additionally, the raw data from focus group discussions were read by the
researcher to identify where in-depth information could be obtained through follow-up questions. This
allowed the superficial views presented by participants in focus group discussions to be deepened in
individual semi-structured interviews. Therefore, another aim of resorting to focus group discussions
was to obtain more in-depth information in the individual interviews with participants. Another
purpose of conducting focus group discussions first was to determine the similarities and differences in
participants' views by leveraging group dynamics. As Kitzinger (1995) points out, focus group
discussions were conducted before individual interviews to provide a solid foundation for later data
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collection methods such as interviews and surveys. Following the focus group discussions, individual
interviews were conducted with the same participants using the semi-structured interview form.

Analysis of Data

In the scope of the study, the data collected was considered as a single data set and subjected to
the same analysis processes. Both the audio recordings obtained in one-on-one interviews and focus
group discussions were transcribed by the researcher and entered into a word processing program. The
transcripts of the interviews were presented to the participants to confirm their accuracy. After reading
the raw data twice, the coding process was initiated. The coding process was conducted in accordance
with content analysis. Content analysis can be defined as a systematic and replicable approach in which
text is coded based on specific rules, and the resulting categories and themes are summarized
(Biytikoztiirk et al., 2008).

In the coding process, a reflective approach was adopted, and the compatibility of the codes with
the research purpose was considered. Each word or sentence was considered as an analytical unit based
on context in the coding process. In the content analysis process, codes were not grouped under specific
categories or themes but were coded as independent units, and common categories were created from
related codes in order to establish a coding structure. When deciding on categories, the causality and
relevance of codes with other codes were taken into consideration. In this context, an inductive
approach was adopted in the coding process. Direct quotations from participant expressions, coded
under categories, were included in the findings section to enhance the narrative.

Reliability

In academic studies, it is recommended by theorists to employ various strategies to enhance
reliability (Creswell, 2013; Yildirim & Simsek, 2016). In this context, the preparation of data collection
tools in the study involved seeking expert opinions, and participant validation was employed in

transcribing interviews. Furthermore, direct quotations from the interviews with participants were
included in the findings section, and the narrative aimed to incorporate rich descriptions.

Ethical Permits of Research

In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of the
actions specified under the heading "Actions Contrary to Scientific Research and Publication Ethics",
which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Nevsehir Haci Bektas Veli University
Scientific Research and Publication Ethics Committee

Date of ethical review decision=20/09/2022
Ethics assessment document issue number= 2022.10.291
Findings

As aresult of the analysis of the data, the selection strategy, the purpose of elective courses, and
the effect of KPSS on course preference strategies were thematicized by combining categories. In
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addition, based on the themes and participant expressions, the patterns that the participants followed
during their choice of elective courses were also determined.

The Selection Strategy

As a result of the analysis of the interviews with the participants, the visual expression of the
categories and codes that make up the selection strategy is presented below.

"~ TheSelection
- - Strategy R G
- - & % S —
— e | g ) :
@ - /// | N Choices Made by Friends
a7 | -
Random w = v i em——— .
7 N Career R — @
e ) L'} Development ™~ N
a~ R Professional
Performance / Outcome @ L Development /
e Expectations N e Addressi pD Bicioac
Factors Related to the Instructor P . P / \ Content-related Factors ——___ - ressing Deficiencies
-~ \ - A \
P cm / \ / N\ & ~
/o The High Level of / / \ . Oriented @]
| g / ] \ “Towards KPSS
/ / | Preference for the / // \ \ ~Towards
@] / \ Course » / Easy Courses \ A Possible Contribution
74 * / // \\\ ((:l @ of the Course to the
Attitude and / 3 / / \ Student
Approach ‘ @ Little Effort | 4 ) 4 \| Content 'i}e‘l:;ei:]:
Probability of
@ Being Fun @ @
Methods and Experiences of The Absence of Assessment through

Techniques Previous Selectors Assignments Assignments / Research

Figure 1. Theme of the selection strategy

The categories that emerged under the theme consist of career development,
performance/outcome expectations, content-related factors, and factors related to the instructor. In
addition to these, codes for random selection, choosing friends, and the suitability of class hours that do
not fall under any category are also included under the theme.

One of the categories under the theme is factors related to the instructor. Participants have
claimed that they take into consideration the instructor's ease in grading, their relationship with
students, assignment practices, the classroom climate they create, and the teaching methods and
techniques they employ when making elective course preferences. It is evident from the participant
statements coded under this category that the instructor's approach that facilitates the course, both in
terms of its teaching and grading, as well as their attitude and approach towards students, holds a
significant place in student elective course preference strategies. Another important category under the
selection strategy is performance/outcome expectations. Some of the codes under this category relate
to the ability to easily pass the course. Some participants have stated that they prefer courses that
require the least effort and are relatively light in terms of content. This code can be considered as
another expression of the "ease of the course" code. Furthermore, when examining participant
statements, the experiences of those who have previously taken the course and the codes indicating that
the course is highly preferred actually indicate the ease of passing the course. Participants mention that
they try to choose a course that they can pass more easily by benefiting from the experiences and
preferences of others. When the category of content-related factors is examined, it is seen that courses
related to the field or the KPSS are important. Participants state that they choose such courses because
they want to prepare for the KPSS. Alternative assessment methods used during the course and the
absence of assignments are also mentioned in the participants' statements. Finally, some participants
have expressed that they consider the potential contribution of the course to their personal
development, and they prefer courses that enable them to continue their professional development and
address their deficiencies in their elective course preferences. Below is a table that includes direct
quotations from the categories and codes under the theme.
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Table 2. Theme of the selection strategy - quotations from participant statements

Category Code Participants  Quotations
Possible
Contribution (... )] have a distinct advantage (meaning unlike the strategies of others),
of the Course K7 s : .
to the you know, I look at the course, and if it adds something to me, I choose it.
Career Student
Development . For instance, I'm mediocre in geography. [ mean, I'm really mediocre. I
Professional : . :
Development ¥ove hlstory alot, butI k1nF1 of.desplse geogrfaphy,_ for example. Hovxllever,
/ Addressing K3 in spite oftllla.t, you k1.10\/\'/, justin case, to see if [ might learn something or
Deficiencies develop a liking for it, I've generally made an effort to take geography
courses.
Little Effort K5 I choose the least demanding courses (Laughs).
The High
Level of I pick the courses that many people choose, the ones with full enrollment.
Preference K11 So many people wouldn't choose it for no reason. That means that's the
for the course I should be taking.
Performance
Course
/ Outcome E )
Expectations o?gifigis K8 Then I check if someone has taken that course before. I ask a few people.
They say it's either tough or not. From among those, I choose the easy one.
Selectors
Furthermore, in terms of exams, we are in our final year, preparing for the
Easy Courses K1 KPSS. We've been careful to choose the least challenging courses. We
select easy courses for our KPSS preparations..
(..)In assignments, actually, we are researching a specific topic, and I
Assessment think we acquire information quite well about that subject. You research
through K3 that assignment, then you extract the parts that will be useful for you.
Assignments Like... the professor had us write articles. And I had learned the topics he
/ Research gave us quite well during those articles. I think it makes more sense for
the professor to assign assignments instead of exams.
The Absence I mean, I prefer the ones who don't make it too challenging, don't give
of K11 assignments, those kinds of professors. Sometimes, though, I choose an
Content- Assignments easy professor. Sometimes they even give assignments or something.
Related . . .
Factors Oriented There are elective courses related to professional knowledge. I choose the
Towards K10 one I can benefit from in the KPSS because not every course is covered in
KPSS the KPSS.
I definitely look at the content. Depending on the situation, I also looked
at the course content. For example, we had a history class. I chose that
Content K4 ) . .
course, not in the sense of 'let me choose this course as a teacher and
develop myself,' but I looked at it from the perspective of course content.
Related to K2 I prefer to choose courses related to my field. If the quotas are full, I can
the Field take courses from other fields.
Probability of K6 I wouldn't take classes that would be boring. I would choose them if they
Being Fun were going to be fun
Right now, for example, I know a few teachers. For instance, [ used to take
courses from “Mr. ...”. We also have instructor, “Mr. ...”, who really
pushed us hard. I wouldn't take courses from him. You see, if I like the
Factors instructor, I would choose them even if it's challenging.  wouldn't take an
Related to the Methods and K9 easy course from a teacher I don't like. When I said the teacher pushed us,
Instructor Techniques for example, if that teacher had taught the class well, [ mean, if they had
explained the material properly, [ would still take their course. But they
went through the material without teaching it, and they overwhelmed us.
They gave us a very independent assignment. That's why [ wouldn't take
a course from them again.
Attitude and K11 IfIchoose that one, it's the same, so if | choose this one, it will be the same.
Approach In the end, I always chose the easiest teacher
Random K2 In the first year, yes, we do choose randomly. We don't know what each
person is like, their character, or anything.
Choices Made K8 We try to choose the courses where we are together with our friends more
by Friends often.
Schedule K1 I chose the courses based on the schedule that suits me better.
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When the categories and codes under the theme are considered together, it is understood that
participants prioritize courses where they can generally achieve easy results in their elective course
preferences, and their perceptions of the instructor and course content are significant. However,
participants' perceptions of instructors are largely associated with the ease of passing the course.
Participants sometimes link passing an easy course to the course itself and sometimes to the instructor.
Additionally, it can be said that their desire for personal development and being in the same class with
friends also influences their course selection decisions.

Theme of the Purpose of Elective Courses

The visual presentation of the categories under the theme is provided below.

]

Purpose of Elective

@’4 c cal

Development outside Development in the New Perspectives Completing Ects / Filling " Training Qualified
< > 5 4 General Culture
the Field Desired Field Time Teachers

Figure 2. Theme of the purpose of elective courses

The categories under the theme are as follows: development outside the field, development in
the desired field, new perspectives, completing ECTS / filling time, general culture, and training qualified
teachers. A significant portion of the participants believe that elective courses are added to the program
with the aim of providing new perspectives and promoting development in areas outside the field,
especially in line with the interests and desires of the students. Participants' statements indicate that
they associate this situation with their observation that elective courses are often in areas unrelated to
their own fields. Considering the general structure of the codes, it is understood that some participants
correctly interpret the purpose of adding elective courses to the program. However, some participants
have evaluated the reason for the existence of elective courses in terms of ECTS or time-filling purposes.
Direct quotations from participants’ coded views are presented in the table below.

Table 3. Theme of the purpose of elective courses — quotations from participant statements

Code Participants Quotations
Development Maybe it's to learn new things. You know, we usually have history classes,
outside the K10 geography in our social studies. It could be to develop in different fields. To
field develop outside our field.
Development In my opinion, it's because we can progress in the field we want because we'll be
in the K4 more interested in it, it's an area we desire. That's why they might have done it
desired field this way. We can choose according to our own interests and desires.
We can gain a different perspective with elective courses. Like that judo thing, it
New K5 has no connection with us, I mean with social studies and all, but by taking it,
perspectives maybe we can acquire knowledge. | think it can be socially beneficial as well. 1
can look at things differently, you know.
Completing
ects / filling K11 Actually, they want us to fill time. Isn't it obvious from those weird courses?
time
General K10 Elective courses serve many purposes, but the most important one is to enrich
culture our general knowledge.
Training
qualified K12 In my opinion, elective courses are there to make us better teachers.
teachers
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The Impact of KPSS on Course Selection Strategies

When examining the coded views of the participants, it is evident that the majority do not

consider KPSS as a criterion in course preferences directly. However, through conversations with

participants, it becomes clear that behind the scenes, the central exam is the primary determinant in

their course preferences. All the codes under the performance/result expectations category under the

theme of selection strategies, as well as some of the codes under the content and instructor-related

factors categories, are primarily motivated by the central exam.

The underlying reason for students' tendencies to choose courses that require minimal effort

and are easy to pass is to make time for themselves, and the fundamental reason underlying their desire

to create time is the comprehensive preparation process required for KPSS. However, some of the

expressions related to content and instructors also reflect the desire for easy passage of the course.

Various direct quotation examples related to this situation are presented in the table below.

Table 4. The impact of KPSS on course selection strategies — quotations

Participant

Quotations

Relationship with KPSS

K11

K7

K12

K5

K8

K10

K11

K8

I haven't seen elective courses offered seriously outside of our field.
Especially, MB (Educational Knowledge) and GK (General Culture) are
completely empty. We have students sports, physics, social sciences
programs in our class. How can the teacher teach one of us? If it's not
related to KPSS, if that course isn't oriented towards KPSS, it's empty..
In the final year, they could increase the number of days for internships,
for example, from one day to two or three days. This would help us get
to know the school, teach students, and develop ourselves. In the
second year, for example, we could take an elective course. That would
be beneficial for us. In the third and fourth years, courses more focused
on KPSS or completely removing elective courses and giving
importance to internships could be an advantage for us.

Mine might be a bit unconventional, but under the guise of elective
courses, if that course is unrelated to KPSS or our field, let it be related
to our profession or education. We can have a general review course
unrelated to that course, but focused on KPSS.

I think I can choose a general culture elective course in the first or
second year. In the third and fourth years, we could choose elective
courses that are relevant to our field. It would be better if we had such
an option from a KPSS perspective.

In my opinion, there shouldn't be elective courses in the fourth year. It
would be good for our preparation for KPSS, and I think we already
have enough in the second and third years. There's already the
internship, which is necessary, of course.

If there were no KPSS, I would always choose the courses that I liked.
Actually, I still do to some extent, but I also consider the teacher.
Without KPSS, I wouldn't choose according to KPSS. I would consider
what's useful for me in class.

(If there were no KPSS) I swear, I would choose the most challenging
course for me that would be useful for me. But the government
(referring to the state) tells me to get assigned. Is it easy to get assigned
out of hundreds of thousands? Being good in class, knowing history and
geography well, it doesn't mean anything.

(...)of course, elective courses could be very beneficial. Because after
four years of studying, we will become teachers, there's a guarantee of
that. Then, | would focus on improving myself, if there was no KPSS.

The participant emphasizes that
elective courses that do not focus on
KPSS are meaningless.

The participant suggests adding
KPSS-oriented courses to the
program instead of elective courses.

The  participant recommends
adding elective courses that could
serve as preparation for KPSS to the
program.

The participant believes that there
should be no elective courses in the
fourth year to allocate more time for
KPSS preparation.

The participant believes that in the
fourth grade, there should be no
elective courses in terms of the
remaining time for preparing for
the KPSS.

The participant points out that they
couldn't choose elective courses
that match their interests and
desires due to KPSS.

The participant argues that KPSS
hinders their professional
development.

The participant claims that KPSS
hinders their personal
development.

When the statements of the participants in the table are considered together, it is possible to say

that participants are generally influenced by central exams in their elective course preferences. In this

context, it has been found that KPSS could potentially be a hindrance to participants in obtaining the

expected benefits from elective courses.
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Course Selection Patterns Obtained from the Analysis Results

In explaining the course selection strategies of the participants, it was deemed necessary to
clarify the meanings obtained from the analysis results, as some of the terms used could have different
interpretations.

The term "easy course" is used by all participants to refer to a course that can be passed with
minimal effort. However, it was understood from the analysis results that participants use this term to
indicate the approach, methods, and techniques of the instructor rather than the course content.
Nevertheless, it does not seem possible to distinguish between a course that is easy due to the
instructor's approach and a course that is easy in terms of content, as the boundary between these two
phenomena is unclear. Participants use the term "easy course" to refer to a course they pass with
minimal effort for whatever reason.

The term "selection of friends" implies that participants choose a course that they can take with
their friends, and their friends also choose.

The term "instructor's approach” indicates that participants select the course of an instructor
with whom they enjoy being in class and who has a positive attitude.

When the emerging themes and participants' statements are considered together, the following
preference patterns have been identified.

Table 5. Course selection patterns

Participant Course Selection Patterns

K1 Convenient work schedule -> Selection of Friends -> Easy Course

K2 Easy Course -> Instructor's Approach -> Assigments -> Field Course -> Relatively Difficult Field
Course

K3 Eliminating Personal Deficiency -> Method Technique and Assesment - Evaluation Approach
Used by the Instructor -> Classroom Climate Created by the Instructor

K4 Easy Course -> Aproach of Instructor -> Content

K5 Easy Course

K6 Content -> Fun Classroom Climate -> Easy Course / Selection of Friends

K7 Easy Course -> Contribution to Development -> Aproach of Instructor

K8 Easy Course -> Aproach of Instructor -> Others' Experience

K9 Easy Course -> Aproach of Instructor -> Assigments

K10 Fun Content -> Contribution to Development -> Course Related to KPSS -> Selection of Friends -
> Easy Course -> Aproach of Instructor

K11 Aproach of Instructor -> Assigments -> Easy Course -> Selection of Friends -> Most Chosen
Course

K12 Easy Course -> Field Course -> Assigments

When examining the participants' preference patterns, the first noticeable aspect is that a large
portion of them generally opt for courses they consider easy. Many participants prioritize the ease of
the course in their elective course preferences, rather than the benefits they can obtain from elective
courses and their own interests and desires. More than half of the participants place the ease of the
course and related criteria at the forefront of their elective course preference strategies. Many of the
participants who begin the course selection process with this criterion explain it as a way to allocate
time for KPSS preparation. Others mention that they do not believe in the benefits of elective courses.

A striking finding obtained from the analysis is that some development-focused students and
those who do not prioritize their development and show indifference in their courses have adopted the
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same course preference strategies. These students consider criteria such as an easy course, a course that
can be passed with minimal effort, an instructor who does not push them, and does not assign
homework at the forefront of their course preferences. This phenomenon is thought to stem from a
motivation source that feeds on low effort and time to pass the course. The motivation behind this is to
allocate time to prepare for the central exam. Other students aim to avoid putting in effort and allocating
time. Other development-focused students, on the other hand, take care to select elective courses that
are likely to be related to the central exam and cover their field and professional knowledge in their
elective course preferences.

Discussion and Conclusion

The study's results reveal that a significant portion of the participants, when choosing elective
courses, primarily seek courses that are easy to pass in a way that would undermine the expected
benefits from elective courses. Participants evaluate criteria such as the course's content, the
instructor's qualities, and teaching methods in terms of the course's ease, aiming to focus on courses
where they can achieve the best results with the least effort. Tung, Yilmaz, and Abaci (2021) found that
the intention to pass courses effortlessly significantly influences university students' course selection
attitudes. In their study with engineering students, Vural and Kaplan (2020) found that factors
influencing elective course preferences generally included the course's ease, recommendations from
friends, and personal development. An instructor giving easy grades or the course's content being
perceived as easy increases the attractiveness of the course. These findings align with the study's results,
suggesting that students tend to consider how easy a course is rather than the contribution it offers in
these studies as well.

Tezcan and Giimiis (2008) in their studies with biology students identified the instructor as the
most important factor in elective course preferences. The authors found that students take the grading
system into account and that the opinions of students who have taken the course before also have an
influence on course selection. Additionally, the instructor's preferred method and the student's
potential expectations of contribution are important from the students' perspective. Similarly, U¢gun
(2012) found that the instructor's grading practices and peer influence were effective in elective course
preferences. According to the author, the instructor's attitude has a high impact on elective course
preferences. All these findings are in line with the results of the study. Students primarily consider the
instructor's grading system. This finding, which aligns with our study results, shows that students
evaluate whether the course can be easily passed even when assessing the instructor. Similarly, in
Korukeu's (2012) research on theology students' elective course preferences, it was found that the main
three factors students consider in course selection are course content, professional expectations, and
instructor attitude. However, in addition to these factors, the ease of the course and peer
recommendations significantly affect course preferences. According to the author, students do not want
to experience the fear of "failing" in elective courses. In the same study, more than half of the students
considered elective courses as either entirely or partially a formality. These findings, which are similar
to the results of our study, may indicate that students in both studies do not see elective courses as an
important and indispensable part of the program and do not take them seriously.

Elective courses are included in programs with various objectives, such as supporting
interdisciplinary approaches, developing problem-solving skills in students (AICU, 2012), and ensuring
students' multifaceted development. Furthermore, course selection, both at the undergraduate and
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graduate levels, is considered an important step towards specialization in the relevant profession
(Ersoz, Kabak, & Yilmaz, 2011). An important factor in actually achieving these goals is that students
who will choose elective courses select courses according to their own interests and preferences and
take these courses as seriously as mandatory courses. Only in this way can students choose courses
based on their perceived deficiencies, interests, or desires. In their research, Tezcan and Giimiis (2008)
investigated the factors that influence university students studying in science departments in their
elective course choices. They found that the three most effective factors were the perception of the
instructor who would teach the course, similarity to previously taken courses, and the course content.
The first finding of this study aligns with the results of this study. However, another significant finding
by the authors is inconsistent with this study. Yilmaz (2019), in his study with university students, found
that the most important factor in elective course selection, contrary to this study, was academic and
professional advancement goals. This inconsistency is thought to be due to the central exams that
teacher candidates must take to work in state schools. To work as a permanent teacher in state schools,
teacher candidates only need to score well in the KPSS. Therefore, being well-rounded, having
developed problem-solving skills, or having an interdisciplinary approach is not important for teacher
candidates regarding their ability to work in state schools. The only requirement is to achieve a high
score in the KPSS to be ranked. For this reason, education faculty students may choose easy courses to
allocate time for central exam preparation when they cannot find courses that will be beneficial to them
in the central exam in their elective course preferences instead of continuing their development.

Theories like social cognitive theory argue that individuals observe the behaviors of others,
make inferences based on their observations, and shape their actions accordingly (Bayrakci, 2007).
Students studying in education faculties aim to be assigned to public schools. In public schools, there is
no significant material factor that determines the qualifications of a teacher who has already started the
profession. Teachers' employment rights are independent of their qualifications. Therefore, for
prospective teachers, getting employed in state schools by passing stages like the KPSS is ahead of their
professional development. This situation can be considered as an obstacle to the elective course choices
that prospective teachers make for their development. Because prospective teachers may prefer easy-
to-pass courses that they will put less effort into and allocate more time to, rather than elective courses
that will require them to exert effort, spend more time, and make them more qualified in the future.
Choosing elective courses that will contribute to development has no benefit to prospective teachers
beyond personal satisfaction. Prospective teachers are likely to observe this situation, and it is a
behavior that can be explained by social cognitive theory.

According to Bandura (1999), actions believed to result in positive outcomes are displayed more
frequently. Actions that are not believed to have any benefits or are anticipated to cause harm are not
displayed. In this context, it seems reasonable for prospective teachers to expect a benefit from this
action in terms of focusing on their development and allocating time in their elective course selection
strategy. The participants in this study stated that they predominantly focused on KPSS in their elective
course choices. Therefore, prospective teachers may choose courses that require less effort and time to
prepare for the central exams, believing that such courses have a benefit. According to Bandura (1999),
people can predict the possible outcomes of their actions, consider these implications when setting their
goals, and design action plans. Thus, future predictions can be the determinant of short-term and long-
term behaviors. When considering elective courses, it becomes clear that a prospective teacher may not
choose elective courses that have the potential to contribute significantly to their personal development
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but require a lot of effort, as these courses are not significant for entering the teaching profession.
Instead, preparing for central exams by creating as much time as possible is a more reasonable approach
from a practical perspective. Therefore, prospective teachers' choices of elective courses based on the
amount of free time they will have rather than their personal and professional development can be
evaluated as a reasonable approach from the perspective of social cognitive theory. Bandura (1999) also
suggests that actions without rewards or with no benefits are likely to remain outside an individual's
behavioral repertoire. In this regard, it is clear that choosing elective courses that offer no benefit
beyond personal satisfaction and that are more difficult is not easily adopted.

People predict the possible outcomes of possible actions, set goals for themselves, and plan
action plans that avoid actions that are likely to produce desired results and harm. Future events, of
course, cannot be the motivation and reasons for current behavior, as they do not have real existence.
However, the anticipated future can be brought to the present through anticipation. Represented
cognitively in the present time, designed future situations are transformed into current motivating and
behavior-regulating factors. According to the Theory of Planned Behavior, beliefs about the possible
outcomes of behavior are fundamentally motivating human behavior (Ajzen, 1985; Sahin & Solunogluy,
2019). In this study, it was concluded that the most common elective course selection strategy of the
participants was to choose easy courses in the first step. In light of the Theory of Planned Behavior,
participants may believe that elective courses that focus on development but may be difficult to pass
will not be useful in the future, or the benefit they will gain is insignificant compared to the effort and
time they will spend. Therefore, it is possible that participants are inclined to choose courses that they
can pass with minimal effort. Since such courses that require less effort can save time for studying for
central exams, prospective teachers may be orienting their strategies with the belief that there is a
benefit to choosing such elective courses. According to Bandura (1999), people can predict the possible
outcomes of their actions, consider these implications when setting their goals, and design action plans.
Thus, future predictions can be the determinant of short-term and long-term behaviors. This
information, in the context of elective courses, makes it clear that prospective teachers may not choose
elective courses that have the potential to contribute significantly to their personal and professional
development but require a lot of effort because these courses are not significant for entering the
teaching profession. Instead, preparing for central exams by creating as much time as possible is a more
reasonable approach from a practical perspective. Therefore, prospective teachers' choices of elective
courses based on the amount of free time they will have rather than their personal and professional
development can be evaluated as a reasonable approach from the perspective of social cognitive theory.
Bandura (1999) also suggests that actions without rewards or with no benefits are likely to remain
outside an individual's behavioral repertoire. In this regard, it is clear that choosing elective courses that
offer no benefit beyond personal satisfaction and that are more difficult is not easily adopted.

The presence of elective courses is primarily because students can have a say in their own
learning experiences. However, it is also clear that universities do not involve students in the process of
determining elective courses. In some universities, elective courses are observed in various faculties'
websites' exam and course schedules, and it is observed that elective courses are offered at certain levels
and each student is required to choose one of two elective courses at each class level and type, as seen
in the research. In this context, it is evident that the institution of elective courses has been equated to
a kind of mandatory course status by removing it from its reasons for existence. Therefore, students’
right to choose elective courses based on their development, interests, and needs is effectively taken
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away, and their course selection strategies are directed towards choosing the easiest courses. Bursa and
Ersoy (2020) also mention findings in their studies that social studies teacher candidates perceive
elective courses as mandatory courses due to the limitation of their choice rights. This phenomenon may
also affect the elective course choices of prospective teachers. In this context, Bursa and Ersoy (2020)
recommend considering student preferences in determining elective courses. In many universities,
elective courses are determined by faculty members or faculty administrations. Usually, a standard plan
is prepared, courses are assigned to faculty members, and students are offered a choice based on their
preferences. Although there are 52 elective courses in the Social Studies Teacher Training Program
(SBOP, 2018), in many faculties, most of these courses are not offered, and students are forced to choose
from the standard and limited number of courses opened according to the qualifications and wishes of
faculty members.

In conclusion, it can be said that the course selection strategies of the participants in this study
are mostly based on the perception that elective courses are unnecessary, time-consuming, and
motivated by choosing the easiest option. However, at the same time, the same participants interpret
the addition of elective courses to the program as a well-intentioned effort. According to these
participants, elective courses have been added to the program for good and important purposes.
Nevertheless, despite these thoughts, the participants choose the easier option rather than focusing on
personal or professional development in their elective course choices. This can be interpreted as a
contradiction, but the behavior of the participants is based on understandable reasons. The main reason
for this avoidance behavior of participants who choose not to benefit from elective courses that they
believe have positive purposes is the KPSS. It can be said that participants set aside their personal
development because they will confront the reality of KPSS. Therefore, it is considered reasonable that
the behavior preferences of the participants are reasonable in the context of Social Cognitive Theory
and the Theory of Planned Behavior. Prospective teachers are choosing behaviors that will be in their
favor.

Recommendations

Based on the analysis of the study data and the results obtained, the following recommendations
are considered to be beneficial:

1- Needs Analysis for Determining Elective Courses: Universities can conduct needs
analysis studies in the process of determining elective courses. In this context, student needs can
be identified, and elective courses that meet these needs can be added to the programs. By
aligning elective courses with student needs, universities can offer a more relevant and
beneficial curriculum.

2- Research on Factors Considered by Faculty Members: Qualitative and quantitative
studies can be conducted to uncover the factors that faculty members take into consideration
when offering elective courses. This research can help compare the considerations of faculty
members with the strategies adopted by students when choosing their courses. As a result, it can
raise awareness among faculty members about the importance of considering students'
selection strategies when offering elective courses.

3- Evaluation of Implementation of Program Guidelines: The deanships of education
faculties can conduct research and evaluations to assess the implementation of the guidelines
specified in teacher education undergraduate programs. This can help ensure that the rules and
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regulations established by the programs are effectively put into practice and that any deviations
from the intended goals are prevented.

By implementing these recommendations, universities and education faculties can create more

student-centered and effective elective course offerings, ultimately benefiting both students and the
education system.
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Sosyal Bilgiler Egitiminde Se¢meli Ders Secme Stratejileri

Giris

Egitim, standart anlayisin disinda, miimkiin oldugunca 6grenciye kendi 6grenmesi hakkinda
secim hakki taniyan bir alan haline gelmistir. Cagdas egitim sistemlerinde 6grenci 6zgiirliigiine
fazlasiyla 6nem verilmektedir. Lewis, Anderson ve Carroll (2020), glinimizde egitimin didaktik
boyutuyla oldugu kadar 6grencilere kazandirmak istegi otonomi ve kendi egitim - 6gretim yolunu ¢izme
ozgurligiiyle de anildigin belirtmektedir. Kisisellestirilmis 68renme stratejileri ve miidahaleleri ile
bunlarin akademik basari tlizerindeki etkisinin degerlendirildigi Hanover Research raporunda ise
(Hanover Research, 2014) 6grenciye program ve dolayisiyla kendi egitim yolu hakkinda se¢me hakki
taniyan, Ogrencilerin se¢cim yapmasini kolaylastiran yaklasimlarin, 6grencilerin katilimlarini,
motivasyonlarini ve basarilarini arttirdigi belirtilmektedir.

Avrupa devletleri, yliksekogretimde standartlar olusturmak amaciyla 1999 yilinda Bologna
Siirecini baslatmistir. Tiirkiye Cumhuriyeti de Bologna Stirecine katilan iilkelerden biri olmustur.
Bologna Siirecinin temel amaci, yiiksekogretimde akademik standartlar belirlemektir. Bu baglamda
Tiirkiye, yiiksekogretim alaninda bazi yeni uygulamalari yiiriirliige koymustur. Bu uygulamalardan biri
de se¢meli derslerin tim derslere oraninin en az %25 olarak belirlenmesidir. Bu oran, Bologna
Siireci'nin se¢meli derslere verdigi onemi gostermektedir. Tiirkiye'de yiiksekdgretimde uygulanan
lisans programlar iki ders tiirtiniin birlesiminden olusur: zorunlu dersler ve secmeli dersler. Zorunlu
dersler, egitim verilen programlarin iliskili oldugu alanlara yoneliktir. Her 6grenci bu dersleri almak
zorundadir. Se¢meli dersler ise 6grencilerin gontlli olarak sectikleri derslerdir. Se¢meli derslerin
O0gretim programlarina alinmasinin temel nedeni disiplinler aras1 yaklasimi desteklemek ve problem
cozebilen bireyler yetistirmektir (AICU, 2021). Secmeli derslerin égrencilerin biligsel, duyussal ve sosyal
gelisimlerine katki saglamas1 muhtemeldir. Cagin getirdigi hizlh degisim sonucunda bireylerin kendi
alanlarinda yetkin ve yeterli olmalar1 yeterli olmamaktadir. Toplumlar artik hizli degisime ayak
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uydurabilen, cesitli becerilere sahip ¢ok yonli bireylere ihtiyac duymaktadir (Demir & Ok, 1996).
Secmeli dersler, dgrencilere kendilerini istedikleri yonde gelistirme olanagi sunabilir. Dolayisiyla
ogrencilerin se¢meli ders tercihleri, kendi gelisimleri bakimindan énem arz eder.

Ogrenciler, akademik ya da giinliik hayatla ilgili bircok karar alirlar. Bu kararlar aile, arkadas,
O0gretmen, okul, 6nbilgiler ve deneyimler gibi bircok faktérden etkilenir (Jain & Jain, 2018). Secmeli ders
secimi de O6grencilerin karar vermek zorunda olduklar1 konulardan birisidir. Se¢meli ders se¢mek
cogunlukla 6grenciler icin zor ve karmagik bir siirectir (Baruch, 2009). Ogrenci ve se¢meli ders
sayilarinin artmasi uygun olan se¢cmeli dersi segme siirecini daha zor bir hale getirmektedir (Parker vd.,
2006). Ayrica alternatifler arasindan uygun dersi se¢me, birden fazla unsurun goz Onilinde
bulundurulmasini gerektiren bir karar verme siirecini ifade eder (Ers6z, Kabak ve Yilmaz, 2011). Uygun
secmeli dersin secilmesi 6nemlidir ciinkii ilerleyen stlirecte bircok alanda bu secimin maddi ve manevi
sonuglari ortaya ¢ikar (Holtom & Inderriede, 2007). Ancak bu durumun Tiirkiye’deki tiim 6gretmenleri
kapsadigini séylemek miimkiin degildir. Clinkii Tiirkiye’de 6gretmen adaylarinin neredeyse tamami,
merkezi bir sinav sonucunda devlet okullarina atanmay1 amaglar (Ozcan, Yontem & Yiicel, 202 1). Gorev
yapan Ogretmenlerin biiylik bir boliimii devlet okullarinda istihdam edilir. Devlet okullarinda goérev
yapan 6gretmenler ise birbirleriyle ayn1 gelire ve haklara sahiptir. Ogretmenin niteligi ya da egitim
strecinde almis oldugu se¢meli dersler bir fark yaratmaz. Bu gercek, secmeli dersleri egitim
fakiiltelerinde daha 6nemli bir konuma tasimaktadir. Clinkii devlette gorev yapan 6gretmenler, lisans
egitimlerinde aldiklar1 se¢meli derslerin maddi bir faydasini gérmezler. Meslek hayatina kabullerinde
de bazi secmeli ders gruplarinin kapsamindaki konularin higbir etkisi bulunmamaktadir. Bu durum ise
o0gretmenlerin se¢meli ders tercihlerinde kolay olani tercih etme olasiliklarini agiga ¢ikarabilir. Boylece
sec¢meli derslerden beklenen fayda elde edilemeyebilir.

Sosyal bilgiler 6gretmenleri, iilkenin insan kaynagini, etkin ve etkili vatandaslik becerilerine
sahip, nitelikli vatandaslara ¢evirmekle yiikiimli kisilerdir. Dolayisiyla sosyal bilgiler 6gretmenlerinin,
sosyal becerileri ve iletisim becerileri gelismis, problem ¢6zen ¢ok yonlii kisiler olmas1 gerekmektedir.
Secmeli dersler de bu amaca yonelik 6nemli araglardir. Ancak yukarida da bahsedildigi lizere se¢meli
ders tercihleri birgok faktérden etkilenmektedir. Bununla birlikte sz konusu faktorlerin sosyal bilgiler
O0gretmen adaylarinin se¢meli derslere yonelik tutumlarimi nasil etkiledigine dontik bir ¢alismaya
literatiirde rastlanilmamistir. Bu baglamda sosyal bilgiler 6gretmenlerinin se¢cmeli ders tercih
streclerinde izledikleri strateji ve oriintiileri agiga ¢ikarmak anlamli bulunmustur. Ayrica sosyal bilgiler
O0gretmen adaylarinin se¢meli ders konusundaki davranis oriintiilerini bireylerin davranislarini
aciklamakta siklikla kullanilan Sosyal Bilissel Teori, Gerekcelendirilmis Eylem Teorisi ve Planli Davranis
Teorisi kapsaminda degerlendirmek, secmeli derslerden beklenen faydanin saglanmasi amaciyla
yapilabileceklere yonelik 6nemli bilgiler sunabilir.

Yontem

Sosyal Bilgiler Ogretmenligi lisans programinda 6grenim goren ve her diizeyde secmeli ders
tercih etmis 68retmen adaylarinin se¢meli ders tercih siirecindeki yaklasimlarini incelemeyi amaglayan
bu arastirma nitel yontemlerden fenomenolojiye uygun ylriitilmustiir. Calisma kapsaminda
katilimcilarin “secmeli ders” fenomenine yiikledikleri anlamlar arastirildigindan fenomenoloji deseni
tercih edilmistir. Fenomenolojik ¢alismalarda bireylerin s6z konusu fenomenle ilgili yasanmis
deneyimlerinin ortak anlami arastirilir (Creswell, 2013). Bu ¢alismada incelenen fenomen “se¢meli ders

342



Elective course selection . ... Yiicel, A. G.

tercihi” olmustur. Bu baglamda katilimcilarin gerek secmeli derslere ytikledikleri anlamlar, gerekse
secmeli ders tercih silirecine yonelik deneyimleri ile takip ettikleri yol incelenmistir.

Arastirma katilimcilar1 bir devlet iiniversitesinde sosyal bilgiler 6gretmenligi programinda
kayith 6gretmen adaylarindan secilmistir. Katilimcilarin seciminde amagh 6rnekleme yontemlerinden
olciit ornekleme kullanilmistir. Ornekleme seciminde secime esas 6lgiitler; sosyal bilgiler 6gretmen
aday1 olmak, basarisiz dersi olmamak, 3.00 ve lizerinde genel not ortalamasina sahip olmak ve en az on
adet se¢meli ders se¢mis olmak olarak belirlenmistir. Basariya iliskin 6lc¢iitlerin aranma sebebi egitim
ve Ogretim siireclerini ciddiye almayan 6grencileri elemektir. En az on adet se¢meli ders se¢me olclitii
ile de arastirmaya konu olgu hakkinda deneyimli 68rencileri 6rnekleme dahil etme amaci giidiilmiistiir.

Calismada veriler arastirmaci tarafindan gelistirilen yar1 yapilandirilmis goériisme formu
araciligiyla toplanmistir. Arastirmaci, Tiirk ve diinya literatiiriinde 6grencilerin se¢meli ders tercihlerini
konu edinen arastirmalari inceleyerek taslak sorular hazirlamistir. Hazirlanan form, sosyal bilgiler
egitimi ve egitim programlar1 ve 6gretim alanlarinda uzman ikiser kisinin goriislerine sunulmustur.
Uzman doniitlerine uygun olarak diizenlenen form son olarak iki Ttirkge uzmanin gorisleri neticesinde
son halini almistir. Formun son halinde dort ana soru yer almaktadir.

Katilimcilarla, yar1 yapilandirilmis gériisme formu kullanilarak yiizyiize gériismeler yapilmistir.
Gortismelerin tamaminda hazirlanan yar1 yapilandirilmis goriisme formunda yer alan sorular
katilimcilara yoneltilmistir. Katilimcilarla yapilan goriismelerde ytizeysel kalan ve derinlestirmeye
ihtiya¢ duyulan anlarda, katilimci cevaplarina bagh sonda sorular kullanilmigtir. Katilimcilarla birebir
yapilan gorismeler 15-25 dakika, odak grup goriismeleri ise yaklasik 50’ser dakika siirmisgtir.
Gortismelere baslamadan once katilimcilarin g¢alismaya goniilli olarak katilmayr ve gorlismeler
esnasinda sesli kayit alinmasini kabul edip etmedikleri sorulmus, kararlarini ses kaydi basladiktan
sonra da teyit etmeleri istenilmistir. Gerek birebir gerekse odak grup goriismelerinde katilimcilarin
teyidi dogrultusunda sesli kayit alinmistir.

Calisma kapsaminda toplanan veriler tek bir veri seti olarak kabul edilmis ve ayni analiz
slireclerine tabi tutulmustur. Gerek birebir goriismelerde gerekse odak grup gértiismelerinde alinan ses
kayitlar1 arastirmaci tarafindan transkript edilmis ve kelime islemci programina girilmistir. Dékiimii
hazirlanan goriismeler katilimcilara sunularak gercege uygunlugu teyit edilmistir. Ham verilerin iki kere
okunmasinin ardindan kodlama siirecine gecilmistir. Kodlama islemi icerik analizini uygun olarak
ylriitillmiistiir. icerik analizi; belirli kurallara dayali olarak metnin kodlanmasi, kodlama sonucunda
olusan kategori ve temalarin 6zetlendigi sistematik ve tekrarlanabilir bir yaklasim olarak tanimlanabilir
(Biiytikoztirk vd, 2008).

Kodlama isleminde yansitici bir yaklasim benimsenmis ve kodlarin arastirma amaciyla uyumu
gozetilmistir. Kodlama isleminde baglama gore her kelime ya da ctimle birer analiz birimi olarak kabul
edilmistir. Icerik analizi siirecinde kodlar herhangi bir kategori ya da tema altinda degil, bagimsiz
birimler olarak kodlanmis ve bir kodlama yapisina ulasmak amaciyla iliskili kodlardan ortak kategoriler
olusturulmustur. Kategorilere karar verilmesinde kodlarin diger kodlarla nedenselligi ve iligkililigi goz
oniinde bulundurulmustur. Bu baglamda kodlama silirecinde tiimevarimsal bir yaklasim
benimsenmistir. Anlatimi giiclendirmek amaciyla kategoriler altinda kodlanan katilimci ifadelerinden
dogrudan alintilara bulgular béliimiinde yer verilmistir.
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Bulgular

Verilerin analizi sonucunda olusan kategoriler; secme stratejisi, segmeli derslerin amaci ve ders
tercih stratejilerinde KPSS'nin etkisi basliklari altinda temalastirilmistir. Ayrica temalardan ve katilimcei
ifadelerinden hareketle katilimcilarin se¢meli ders tercihi sirasinda takip ettikleri oOriintiiler de
belirlenmistir.

Se¢cme stratejisi temasi altinda olusan kategoriler; gelisim kaygisi, performans/sonug beklentisi,
icerikli ilgili faktorler ve dgretim liyesiyle ilgili faktorlerden ibarettir. Bunlarla birlikte herhangi bir
kategori altinda yer almayan rastgele secim, arkadas secimi ve ders saatlerinin uygunlugu kodlar1 da
tema altinda yer almistir.

Secme stratejisi temasi altindaki kategorilerden biri 6gretim iiyesiyle ilgili faktorlerdir.
Katilimcilar, 68retim tliyesinin puanlama noktasinda gosterdigi kolayligi, 6grencilerle iliskisini, 6dev
verme durumunu, olusturdugu sinif iklimini ve derste kullandig1 yontem ve teknikleri secmeli ders
tercihinde dikkate aldiklarini ileri siirmiislerdir. Katiimcilarin, 6gretim tiyesinin dersi gerek islenis
gerekse not verme konusunda kolaylastiran yaklasimi ile 6grencilere karsi tutum ve yaklasiminin
ogrenci se¢meli ders tercih stratejilerinde 6nemli bir yer tuttugu kategori altinda kodlanan katilimci
ifadelerinden anlasilmaktadir.

Secme stratejisi altinda yer alan bir baska 6nemli kategori ise performans/sonug beklentisidir.
Bu kategori altindaki kodlarin bazilar1 da dersi kolayca gegebilmekle ilgilidir. Katilimcilarin bazilari en
az cabayi1 gerektiren, icerik bakimindan nispeten hacimsiz dersleri tercih ettiklerini belirtmislerdir. Bu
kod “dersin kolay olmas1” kodunun baska bir tiirlii ifadesi olarak degerlendirilebilir. Ayrica katilimci
ifadeleri incelendiginde 6nceden dersi alanlarin deneyimleri ve dersin yiiksek seviyede tercih ediliyor
olmasi kodlari da esasinda dersin kolay gecilmesini isaret etmektedir. Katilimcilar, digerlerinin tecriibe
ve tercihlerinden yararlanarak daha rahat gecebilecekleri dersi tercih etmeye calistiklarini
belirtmektedir. icerikle ilgili faktorler kategorisi incelendiginde alana ya da KPSS’ye yonelik derslerin
Onem arz ettigi goriilmektedir. Katilimcilar bu tiir dersleri secerek, KPSS’ye hazirlanmak istediklerini
beyan etmektedir. Ders siirecinde kullanilan alternatif 6lcme yontemleri ve 6dev verilmemesi de
katilimcilarin ifadelerinde yer almistir.

Katilimcilarin kodlanan gorisleri incelendiginde dogrudan ¢ogunlukla KPSS’yi ders tercihinde
bir kriter olarak goérmedikleri anlasilmaktadir. Ancak bununla birlikte ders tercihlerinde perde
arkasinda temel belirleyicinin s6z konusu merkezi sinav oldugu katilimcilarla yapilan goriismelerden
anlasilmaktadir. Secme stratejileri temasi altinda yer alan performans/sonuc beklentisi kategorisindeki
kodlarin tamaminin, igerikle ve 6gretim tlyesiyle ilgili faktorler kategorilerinin altindaki kodlarin ise bir
kisminin temel gerekgesi merkezi sinavdir. Ogrencilerin az emekle ve sorunsuz gecebilecekleri tercih
etme egilimlerinin altinda yatan temel neden kendilerine vakit olusturma, vakit olusturma isteklerinin
altinda yatan temel neden ise KPSS hazirliginin kapsamli bir calisma stireci gerektirmesidir. Bununla
birlikte icerikle ve 6gretim iiyeleriyle ilgili ifadelerin de bir kismi1 dersin kolay gecilebilmesi arzusunu
yansitmaktadir.

Tartisma ve Sonug

Calisma sonucunda katilimcilarin biiytik bir boliimiiniin se¢meli ders tercih ederken se¢meli
derslerden beklenen faydayi bosa ¢ikaracak sekilde sadece kolay gecilecek dersleri aradigi anlagilmistir.
Katilimcilar dersin icerigi, 6gretim tiyesinin o6zellikleri ve 6gretim pratikleri gibi kriterleri de dersin
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kolay olmasi bakimindan degerlendirmekte ve en az emekle en iyi sonucu alabilecegi derslere
yonelmektedir. Tung, Yilmaz ve Abaci (2021), zahmetsiz ders ge¢me niyetinin iiniversite 6grencilerinin
ders secim tutumlarini 6énemli bir dlgiide etkiledigini tespit etmistir. Vural ve Kaplan miihendislik
fakiiltesi 6grencileri ile gergeklestirdikleri calismalarinda (2020) se¢cmeli ders tercihinde etkili olan
faktorlerin genel olarak dersin kolayligi, arkadas tavsiyesi ve kisisel gelisim oldugunu tespit etmistir.

Tezcan ve Glmiis (2008) biyoloji 6grencileriyle yaptiklari calismalarinda se¢meli ders
tercihinde en dnemli faktoriin 6gretim iiyesi oldugunu belirlemislerdir. Yazarlar, 6grencilerin not
sistemini gozettiklerini ve dersi daha 6nce alan 6grencilerin goriislerinin de ders seciminde etkili
oldugunu tespit etmistir. Bununla birlikte 6gretim liyesinin tercih ettigi yontem ve 6grencinin olasi katki
beklentisi de 6grenciler agisindan 6nem arz etmektedir. Uggun (2012) da benzer sekilde 6gretim
liyesinin not verme pratikleri ve arkadas etkisi se¢cmeli ders tercihinde etkili oldugu sonucuna
ulasmistir. Bilhassa yazara gore Ogretim iyesinin tutumu se¢meli ders tercihine iist seviyede
yansimaktadir. Tiim bu bulgular calisma sonuglariyla paraleldir. Ogrenciler oncelikle 6gretim iiyesinin
not sistemini dikkate almaktadir. Calismamiz sonuglariyla értiisen bu bulgu, 6grencilerin 6gretim tiyesi
degerlendirirken dahi oncelikli olarak dersin kolay gecilip gecilemeyecegini degerlendirdiklerini
gostermektedir. Benzer olarak Koruk¢u (2012), ilahiyat fakiltesi oOgrencilerinin se¢meli ders
tercihlerini inceledigi arastirmasinda 6grencilerin ders seciminde gozettikleri temel li¢ etkenin ders
icerigi, mesleki beklenti ve 6gretim elemani tutumu oldugunu tespit etmistir. Calisma sonuglari, bu
¢alismanin bulgulari ile 6rtiismektedir.

Sosyal bilissel teori gibi kuramlar, bireylerin digerlerinin davranislarini gézlemlediklerini,
gozlemlerinden hareketle ¢ikarimda bulunduklarini ve eylemlerini sekillendirdiklerini savunur
(Bayrakci, 2007). Egitim fakiiltelerinde 6grenim goren Ogrencilerin temel amaci kamu okullarina
atanmaktir. Kamu okullarinda ise meslege baslamis bir 6gretmen icin niteligi 6nemli kilan maddi bir
unsur bulunmamaktadir. Ogretmenlerin 6zlilk haklar1 niteliklerinden bagimsizdir. Dolayisiyla
O0gretmen adaylar1 acisindan KPSS gibi asamalari gecerek devlet okullarinda istihdam edilmek,
profesyonel gelisimlerinin dniindedir. Bahse konu bu durum 6gretmen adaylarinin gelisimlerine doniik
secmeli ders tercih etmelerinin oniinde bir engel olarak diistintilebilir. Ciinklii 6gretmen adaylarinin,
¢aba gosterecekleri ve daha fazla vakit ayiracaklari, kendilerini daha nitelikli kilacak se¢meli dersler
yerine kolay gecilebilecek dersler se¢meleri gelecekleri agisindan lehlerine olan bir yaklasimdir.
Gelisime katki saglayacak se¢meli ders tercihinin bireysel tatmin disinda 6gretmen adaylarina bir
getirisi yoktur. Ogretmen adaylarinin ise bu durumu gézlemliyor olmasi kuvvetle muhtemeldir ve sosyal
bilissel teori ile aciklanabilecek bir davranistir.

Bandura’ya (1999) gore olumlu sonuglanacagi diisiiniilen eylemler daha fazla sergilenir. Siireg
sonunda herhangi bir getirisi olacagina ikna olunmayan ya da zarar getirecegi ongoriilen eylemler ise
sergilenmez. Bu baglamda 6gretmen adaylarinin se¢meli ders secim stratejilerinde gelisimlerini
gozetmeleri ve vakit ayirmalari i¢in bu eylemin bir getirisi olmasini beklemeleri olagan gortinmektedir.
Calismadaki katilimcilar se¢meli ders tercihlerinde ytliksek oranda KPSS odakli karar verdiklerini beyan
etmektedir. Dolayisiyla 6gretmen adaylar1 herhangi bir getirisi 6ngoériilemeyen ve vakit alan se¢cmeli
dersleri tercih etmek yerine az emek ve ¢abayla gecebilecekleri dersleri tercih ediyor olabilirler. Clinki
az zahmet ve emek isteyen dersler merkezi sinava calismak i¢in vakit kazandirabilir. Boylece 6gretmen
adaylar1 bu tiir segmeli derslerin bir getirisi oldugu inanciyla stratejilerini uyarhyor olabilirler.
Bandura'ya (1999) gore insanlar eylemlerinin olasi sonuclarini éngorebilirler, hedeflerini belirlerken
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bu konudaki cikarimlarini géz 6niinde bulundururlar ve eylem planlarini tasarlarlar. Boylece gelecege
yonelik ongoriiler, kisa ve uzun vadeli davranislarin belirleyicisi olabilir. Bu bilgiler segmeli dersler
bakimindan diisiintildiigiinde, bir 6gretmen adayinin kisisel gelisime yliksek diizeyde katki saglama
potansiyeli olan ancak fazlasiyla emek gerektirdigi halde meslege girisinde islevsiz olan se¢meli dersleri
tercih etmemesi anlasilir hale gelmektedir. Ciinkii 6gretmenlik meslegine atanabilmek icin se¢cmeli
derslerin biiylik bir 6nemi yoktur, aksine kendine miimkiin oldugunca zaman yaratarak merkezi
sinavlara hazirlanmak fiili durum acgisindan daha makul bir yaklasimdir. Bu nedenle 6gretmen
adaylarinin kisisel ve mesleki gelisimleri yerine sahip olacaklari bos vakit miktarini diisiinerek se¢meli
ders tercihinde bulunmalar1 sosyal bilissel teori bakimindan anlasilir bir yaklasim olarak
degerlendirilebilir. Bandura (1999), 6diilsiiz kalan ya da getirisi olmayan eylemlerin bireyin davranis
repertuarinin disinda kalma olasiliginin ytiksek oldugunu belirtmektedir. Bu bakimdan da kisisel tatmin
disinda bir getirisi olmayan daha zor se¢meli dersler se¢gme eyleminin kolay benimsenmeyecegi aciktir.

Sonug¢ olarak bu calismada katilimcilarinin ders tercih stratejilerinin ¢ogunlukla se¢meli
derslerin gereksiz oldugu, vakit aldig1 motivasyonundan hareketle en kolay olana yénelme seklinde
gerceklestigi soylenebilir. Ancak bununla birlikte ayni katilimcilarin biiyiik bir boliimii segmeli derslerin
programa eklenmesini iyi niyetli bir ¢aba olarak yorumlamaktadir. S6z konusu katilimcilara gore
secmeli dersler iyi ve dnemli amaclarla programa eklenmistir. Ancak bu diisiincelerine ragmen
katilimcilar se¢meli derslerde kisisel ya da profesyonel gelisimi gézetmek yerine, kolay olani tercih
etmektedir. Bu bir ¢eliski olarak yorumlanabilir ancak katilimcilarin davranislar1 anlasilabilir bir
gerekceye dayanmaktadir. Katilimcilarin olumlu amaglar oldugunu diisiindiikleri se¢meli derslerden
faydalanmak yerine kaginma davranisi gostermelerinin temel sebebi KPSS’dir. Katilimcilar KPSS gercegi
ile ylizleseceklerinden kisisel gelisimlerini bir kenara biraktiklari séylenebilir. Dolayisiyla katilimcilarin
davranis tercihlerinin Sosyal Bilissel Teori ve Planli Davranis Teorisi baglaminda makul oldugu
diisiiniilmektedir. Ogretmen adaylar1 kendi lehlerine olacak davranislar tercih etmektedir.

Oneriler

Calisma verilerinin analizi ve elde edilen sonuclar 1s18inda asagidaki Onerilerin faydali
olabilecegi diistintilmiistiir:

Universitelerde secmeli derslerin belirlenmesi siireclerinde ihtiya¢ analizi calismalarn
yapilabilir. Bu baglamda 6grenci ihtiyaclar1 belirlenerek ihtiyaclara karsilik gelecek se¢meli dersler
programlara eklenebilir.

Ogretim tiyelerinin secmeli ders acarken dikkate aldig1 hususlar ortaya koyacak nitel ve nicel
calismalar yliriitiilebilir. Bu sayede 6gretim tiyelerinin se¢meli ders acarken dikkate aldiklar1 hususlar
ile ogrencilerin ders secerken uyguladiklar1 stratejiler karsilastirilabilir. Sonu¢ olarak oOgretim
liyelerinin se¢meli ders acarken 6g8rencilerin secim stratejilerini de dikkate almalar1 gerektigi yoniinde
farkindalik sahibi olmalar1 saglanabilir.

Egitim fakiiltelerinin dekanliklar1 6gretmen yetistirme lisans programlarinda belirtilen
hususlarin uygulanma durumlarini ortaya koyacak arastirma ve incelemeler gerceklestirebilir. Boylece
programlarin bir amaca doniik olarak uygulamaya koyduklari kurallarin fiilen ortadan kaldirilmasinin
ontine gecilebilir.
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