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Abstract

Moral disengagement, which means that an individual does not feel remorse of conscience when he/she behaves
outside of moral standards, has attracted research interest in recent years. The present study aims to reveal the
direction and strength of the relationship between pre-service teachers' moral disengagement levels and their
academic motivation. In addition, the research also reveals whether moral disengagement scores differ
significantly in terms of various variables. The research, which was designed with relational survey method,
was carried out on a total of 417 pre-service teachers studying in different departments of the Faculty of
Education. "Moral Disengagement Scale" and "Academic Motivation Scale" were used to collect the data.
Spearman rhu correlation test, Mann Withneyy U and Kruskall Wallis analyses were used in the analysis of the
data. In addition, Dunnett T3 test was used to analyse which group was in favour of the significant difference
between the groups. As a result of the study, no significant relationship was found between academic motivation
and moral disengagement total scores. When the results of the research are evaluated in general, it can be
concluded that moral disengagement is negatively related to positive behaviours and positively related to
negative behaviours. In other words, as positive behaviours increase, moral disengagement decreases, and as
negative behaviours increase, moral disengagement increases. For this reason, intervention programmes for
positive behaviour should be developed.

Keywords: Moral disengagement, academic motivation, pre-service teachers

Introduction

Morality and motivation have been extensively studied in various social science fields due to
their impact on individual behaviour. Conforming to moral rules accepted by society shapes an
individual's behaviour, while motivation is a crucial factor in influencing repetition of behaviours
approved by society amongst individuals.

Morality is explained with an emphasis on human behaviour and includes efforts to characterise
human behaviour and to reveal the background of these behaviours (Eksi & Katilmis, 2016, p. 2).
Morality is a measure used to indicate certain people, characteristics, thoughts, judgements or actions
that can be called right-wrong, good-bad, and the evaluation of behaviours accordingly. In this sense,
the word morality is the opposite of the term immoral or unethical. In the popular and concrete sense,
morality is defined as the personal or social basic measures that show the rightness or wrongness of the
behaviour of the members of society and that are formed by history, and the rules of behaviour that are
not under the protection of laws and politics (Onciil, 2000, p. 14). The meanings attributed to 'good' and
'bad’, which express the evaluation of morality and are the basic concepts of morality, may differ
according to the morality to which these concepts belong (Bakir & Tiirkez, 2018, p. 6). Individuals' own
moral standards may not be the same as those of their relatives, neighbours or citizens in all aspects.
These differences may increase even more when compared with other communities or nations (Eksi &
Katilmis, 2016, p. 3). Itis generally accepted in psychology that human beings' first learning about which
action or thought is good or bad starts from the moments when they interact with their social
environment. In other words, in the early stages of human development, actions are shaped according
to external constraints or directives, while moral standards are formed during the socialisation process
and these standards act as a guide and guide behaviours (Yavuz-Birben & Bacanli, 2017, p. 2). However,
a person may also experience moments when he/she will exhibit behaviour outside of his/her moral
standards.
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When considering the various psychological tools utilized to neutralise ethical controls, it
becomes clear that communities cannot solely rely on individuals to provide protection against human
cruelty, regardless of how accurate their ethical standards may be (Bandura, 2002, p. 116). External
monitoring for compliance with ethical rules further complicates the achievement of desired outcomes.
It is necessary for individuals to adopt ethical rules. It cannot be expected that individuals will behave
in accordance with moral norms that they do not genuinely accept (Kincal, 2015, p. 31). According to
Bandura, a pioneer of social cognitive theory, self-regulation is the thing that enables a person to behave
in accordance with their moral standards. In the process of self-regulation, individuals observe their
own behaviour and situations, make judgments according to their moral standards and perceived
conditions, and regulate their actions based on the conclusions they have drawn. Engaging in incorrect
behaviour can result in self-condemnation, causing self-regulated individuals to avoid violating their
own moral standards. The concept of conscience, which Freud conceptualised as the superego, may
correspond to Bandura's notion of self-condemnation. Cognitive mechanisms established to prevent the
experience of guilt or sadness when behaving outside of internalised moral standards can help to
alleviate feelings of remorse. Various researchers have translated the concepts of "moral
disengagement, moral disengagement, moral distancing, moral retreat" into Turkish (Gencer, 2020;
Kofiinyeli, 2022; Okutan, 2016; Ozalp & Yirci, 2019; Yavuz-Birben & Bacanli, 2017; Yildirim & Demirel,
2020). When using these mentioned cognitive mechanisms, individuals either externalize or internalize
blame. The mechanisms of externalization used by individuals are as follows: Distortion of results (belief
that the results will have little impact on others); diffusion of responsibility (belief that everyone does
something small); advantageous comparison (belief that what was done is small compared to other
violations); displacement of responsibility (belief that someone else did not fulfill their responsibility).
Moral justification (belief that information was insufficient or that other things were more important),
euphemistic labeling (belief in temporary actions). Attribution errors and blaming (the belief that the
other party lacks humane characteristics or deserves to be blamed) are mechanisms that individuals
use to burden themselves and others (Moore, 2015). Bandura (1999; 2002; 2011) has conceptualized
mechanisms as follows: Harmful conduct in moral reasoning is made acceptable both personally and
socially by presenting it as serving a significant or ethical purpose. Epistemic labelling is the use of
language to transform harmful behaviour into an acceptable expression. For example, the occurrence of
a reactor accident in nuclear power plants during energetic fragmentation could be explained as a
normal deviation.

Advantageous comparison is the use of contrasts to make harmful behaviour acceptable. For
example, the American explanation that the destruction in Vietnam was done in order to free them from
communist slavery. In another mechanism, displacement of responsibility, individuals attribute their
actions to the orders of the authorities. Since they are not the real perpetrators of the actions, they
escape the self-condemning reaction. For example, as in Milgram's obedience experiment. Bandura
interpreted the distribution of responsibility in the sense that people's behaviour may be more ruthless
in a crowd. This statement can be visually exemplified by Jean-Leon Gerome's Pollice Verso. Another is
the distortion or disregard of consequences. People restrain self-condemnation when they do not see
the suffering they cause. In Milgram's obedience experiment, it is known that the people in the subject
group increased the electric power more easily because they did not see the people being electrocuted.
Although it does not have an exact Turkish equivalent, dehumanisation means that referring to the
people to be harmed not as human beings but with derogatory expressions prevents self-condemnation.
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The last mechanism is the nature of blame. Bandura explained this mechanism as people see themselves
as perfect victims who are forcibly provoked into harmful behaviours. Thanks to these mechanisms, the
person does not feel any guilt when he/she behaves outside his/her moral standards and thinks that
he/she protects his/her moral standards.

According to Bandura (1999), moral action is not only based on moral behaviour. Moral
knowledge and judgement are also necessary. In this context, it can be said that Bandura looks at moral
development like other cognitive approaches. In other words, moral development proceeds in the same
direction with mental development. It can be said that one of the objective indicators of mental
development is academic achievement measurements. However, according to social cognitive theorists,
the realisation of academic success also depends on self-regulation skills. The self-regulation skill that
people employ in academic achievement and self-regulation that enables them to behave in accordance
with moral standards are the same skill area. In this context, in the present study, it is hypothesised that
there may be a connection between the internal or external cognitive mechanisms that people employ
when they do not comply with their moral standards and the external or internal motivation sources
that encourage their academic success.

non

The concept of motivation means "to direct”, "to mobilise

non nmon

, "to encourage", "to motivate" and "to
have a desire to do something". Motivation is the most important driving force that transforms the
individual's wishes and desires, interests, curiosity and needs into action and leads to persistent results
in action (Dellal & Giinak, 2009, pp. 22-23). Motive is a power that has three basic characteristics:
mobilising, sustaining the movement and directing in a positive direction (Vatansever-Bayraktar, 2015,
p. 1083). In fact, it can be said that academic motivation has an effect on academic life ranging from
students' choices about their duties at school to the success they will achieve, and it is an important
force that directs students towards academic goals (Demir-Giidil, 2015, p. 16). It is necessary to
motivate the individual to participate in the learning process by taking an active role. Academic
motivation is the basis of the difference in learning desire observed among students. Academic
motivation is a driving force that initiates, maintains and completes academic tasks (Yurt, 2022, p. 96).
Motivation is one of the most important phenomena that directs the individual towards a specific goal
(Demir-Guddl, 2015, p. 16), directs the relationships of individuals and focuses directly on the source of
behaviour. It tries to reveal how and in what way behaviours can be directed or how the intensity of a
directed behaviour can be increased (Selen, 2016, p. 38). Individuals understand the social rules with
the relationships they establish around them over time, accordingly, the behaviours of the individual
with intrinsic motivation decrease and they have to exhibit behaviours in accordance with these rules
(Aslan & Dogan, 2020, p. 292).

In the literature especially in recent years, studies on moral disengagement (Boardley and
Kavussanu; Celik, 2022; Detert et al. 2008; Erbas and Sahin-Pergin, 2016; Eroglu et al. 2020; Fitzpatrick
and Bussey, 2018; Gencer, 2020; Hacikelesoglu, 2021; Kagan and Yazicioglu, 2021; Karatas et al. 2019;
Keskin, 2021; Koéfiinyeli, 2022; Koklii, 2019; Newman et al. 2017; Nur, 2019; Ozkan, 2019; Parladici,
2020; Sayrag¢-Kavadar, 2021; Turan, 2021; Visconti et al. 2015; Yazicioglu, 2020; Yavuz-Birben, 2019),
the issue of academic motivation (Alkan and Arslan, 2019; Arslantas, 2021; Bilgili and Keklik, 2022;
Canbay, 2016; Giirlek, 2021; Kiran, 2019; Kiremitci et al. 2020; Koca and Dadandi, 2019; Ozdemir, 2019;
Ozgenel and Deniz, 2020; Selen, 2022; Taskesen, 2019; Taskin, 2016; Tezel, 2021; Titrek et al. 2018;
Yesiltas, 2020) and the studies examining the relationship between the two concepts are not at sufficient
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level. In the current study, studies similar to the subject area content of the research problem were
examined in depth.

In the literature, it was found that academic motivation studies were generally carried out on
university students. In the study of Titrek et al. (2018) on pre-service teachers, it was revealed that
academic self-efficacy increased as both internal and external motivation increased. In the same study,
students' academic motivation was found to be at a medium level. This result was also supported in
different studies (Giirlek, 2021; Taskin, 2016). In contrast to the aforementioned studies, in studies
conducted on different teaching programmes, it was determined that the intrinsic and extrinsic
motivation of pre-service teachers was at a high level and the level of amotivation was low (Arslantas,
2021; Kiremitci et al. 2020; Ozdemir, 2019; Taskesen, 2019). Similarly, Kiran (2019) found a positive
relationship between university students' career research self-efficacy and internal and external
motivation, and a negative relationship between amotivation.

Alkan and Arslan (2019) found a low-level positive relationship between academic self-efficacy
and academic motivation of prospective teachers. According to the study conducted by Bilgili and Keklik
(2022), academic motivation has a mediating variable role in the relationship between academic self-
efficacy and self-regulation. Similarly, Ozgenel and Deniz (2020) found a high-level positive relationship
between academic self-efficacy and academic motivation scores of prospective teachers. In addition, a
moderate positive relationship was found between students' professional attitudes and academic
motivation. In terms of professional attitude, pre-service teachers mostly stated that they preferred this
profession because 'it was a childhood dream' and 'they liked the teaching profession'. Canbay (2016)
examined the relationship between university students' academic motivation and emotional
intelligence and concluded that there was a positive moderate relationship. Selen (2022) found a
positive significant relationship between academic motivation levels of university students and need
satisfaction and life satisfaction. Academic motivation studies, which are considered to be the closest to
the study, were carried out by Taskin (2016) and Yesiltas (2020). According to the results of the study
conducted by Taskin (2016), a positive significant relationship was found between value orientations
and academic motivation. According to the study, the 'achievement' sub-dimension value orientation
increases academic motivation the most, while the '‘power' sub-dimension has the least effect. In
addition, while the academic motivation of pre-service teachers did not differ according to gender and
the type of high school graduated from, it was revealed that it differed according to the grade level (in
favour of the 4th grade), department (in favour of the class and social studies departments), and the
reason for choosing a university (in favour of quality of life). Yesiltas (2020) examined the relationship
between 'general procrastination behaviour', which means delaying tasks unnecessarily, and 'academic
procrastination behaviour', which means delaying academic responsibilities, and academic motivation.
According to the results of the study, a significant positive relationship was found between general
procrastination and academic procrastination behaviour and amotivation sub-dimension, and a

significant negative relationship was found between intrinsic and extrinsic motivation sub-dimensions.

It has been found that most of the studies on moral disengagement have been conducted in the
discipline of psychology. In terms of the target group, studies on adolescents take the lead. Although it
is a different sample group, the results of the aforementioned research are also included, both because
of the proximity of age and because the results are relevant to the results of the current research.
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Karatas et al. (2019) examined the relationship between peer bullying and friend attachment
styles as predictors of moral disengagement in adolescents and found the highest correlation
relationship between moral disengagement and bullying. According to the study, as peer bullying
increases, the level of moral disengagement also increases. Parladici (2020), who examined the
relationship between moral distancing and aggression in adolescents, found a significant positive
moderate relationship between both variables. In the same study, a significant relationship was found
between daily internet use and moral distancing levels. It was stated that those who use the internet for
4 hours or more per day have higher moral distancing scores than those who use the internet for 1-2
hours or less. Visconti et al. (2015), who conducted a similar study on secondary school students, found
a positive relationship between aggressive behaviours and moral disengagement and a negative
relationship between social goals and moral disengagement. In another study conducted on an
adolescent group (Fitzpatrick and Bussey, 2018), a significant relationship was found between moral
disengagement and social bullying. Hacikelesoglu (2021) examined the relationship between
adolescents' religiosity and social media addiction and moral disengagement. As a result of the research,
a positive relationship was found between moral disengagement and social media addiction, and a
negative significant relationship was found between religiosity. Accordingly, as religiosity increases,
moral disengagement decreases, while moral disengagement increases as social media addiction
increases. Nur (2019), who conducted a similar study, found that moral disengagement tends to
decrease as belief in the hereafter increases.

There are also studies on the sample group of the current research. Ozkan (2019) examined the
relationship between narcissism levels, moral disengagement and aggression levels of university
students and found a low level but positive significant relationship between narcissism and moral
disengagement. Likewise, a moderate positive significant relationship was found between aggression
and moral disengagement levels. Considering both results, it can be said that as narcissism and
aggression increase, moral disengagement also tends to increase. Detert et al. (2008) revealed the
relationship between six individual difference sub-dimensions and moral disengagement in a study
conducted on university students. According to the results, they found a negative relationship between
moral identity sub-dimensions consisting of empathy and values and moral disengagement, while they
found a positive relationship between cynicism and fatalism sub-dimensions and moral disengagement.
It was observed that there was no significant relationship in terms of power locus and intrinsic power
locus sub-dimensions. Yazicioglu (2020) found a positive relationship between university students’
risky behaviours (such as antisocial behaviour, alcohol use, smoking, suicidal tendency, substance use,
school dropout) and moral distancing. Among the social support sub-dimensions, it was found that there
was a negative relationship between the family sub-dimension and moral distancing. Accordingly, moral
distancing tends to decrease as the social support of the family is perceived. According to another study
examining the relationship between the attitude of the family and moral distancing (Keskin, 2021), there
was a negative relationship between moral distancing and democratic father attitude and a positive
relationship with authoritarian father attitude. No significant relationship was found between mother's
attitude and moral distancing. Kagan and Yazicioglu (2021), in their study on university students, found
that students' moral disengagement attitudes were at a low level and there was no significant difference
in terms of academic achievement. The finding that the moral disengagement scores of males are
significantly higher than females in the same study is also seen in the results of many studies, even if
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they were conducted in different age groups (Celik, 2022; Eroglu et al. 2020; Gencer, 2020; Keskin, 2021;
Koklii, 2019; Nur, 2019; Ozalp & Yirci, 2019; Parladici, 2020; Turan, 2021).

Kofiinyeli (2022), who examined academic dishonesty, academic motivation, and moral
disengagement on undergraduate students in his study, stated that students with high moral
disengagement scores also had high awareness of academic dishonesty. In other words, students are
more likely to feel that they have ethical standards as if they have not cheated. The most significant
relationship between academic motivation and unawareness of academic dishonesty was found
between unmotivated students. Even if the relationship between students with intrinsic motivation or
extrinsic motivation and academic dishonesty is low, the study found a negative relationship with
intrinsic motivation and a positive relationship with extrinsic motivation. Although it has the closest
content to the current study in terms of the subject it deals with, no result was found in the study
regarding the relationship between motivation and moral disengagement. However, whether there is a
relationship between academic motivation and moral disengagement, and if there is, in which direction
and strength, can raise awareness in predicting unethical behaviours of university students. Based on
this idea, the aim of the present study is to reveal the direction and strength of the relationship between
pre-service teachers' moral disengagement levels and their academic motivation. In addition, it was
tried to determine whether there is a significant difference in moral disengagement scores in terms of
different variables (gender, grade level, department studied, reasons for choosing the department, time
spent on social media).

Method
Model

The main problem of the research is to reveal the direction and strength of the relationship
between teacher candidates' moral disengagement levels and academic motivation. In the research, the
relational scanning method, one of the quantitative research models, was preferred in accordance with
the nature of the problem. In accordance with the method, correlation technique was used in the
research. Correlation coefficient is a number that explains the level or amount and direction of the
relationship between variables (Biiytkoztiirk, 2016, p. 31). In the current study, two measurement tools
were presented to the sample group and the direction and strength of the relationship between these
two continuous variables was tried to be revealed. The study also measured whether independent
variables such as gender, grade level, department studied, reasons for choosing the department studied,
and time spent on social media, which are thought to have an impact on moral disengagement scores,
created a significant difference.

Population and Sample

The population of the research is 1743 students studying at the Faculty of Education of a state
university in the 2021-2022 academic year. The sample of the research was determined by the easily
accessible sampling method. The reason for choosing the sampling method in question is that, as a result
of the epidemic, some courses in the faculty where data collection is planned to be collected during the
specified period continue face to face and some courses continue remotely. The sample group consists
of teacher candidates who actively participate in face-to-face classes and were reached during the data
collection period. Within the scope of the study, 454 students filled out the form. However, in terms of
accurate representation of the research data, 37 data sets were excluded from the scope of the research.
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Thus, the sample group consisted of 417 teacher candidates who were thought to represent the
universe. Demographic information about the sample is seen in table 1.

Table 1. Gender, department and grade level information regarding the sample

Variables N %
Female 328 78,7
Male 89 21,3
Social studies teacher 112 26,9
Turkish teacher 73 17,5
Primary school teacher 69 16,5
Pre-school teacher 66 15,8
Guidance and psychological counselor 59 14,2
Primary Mathematics teacher 38 9,1
1. Grade 124 29,7
2. Grade 112 26,9
3. Grade 80 19,2
4. Grade 101 24,2
Total 417 %100

Data Collection Tools

Two scales were used in the research. Detailed information about the scales is presented below.

Moral Disengagement Scale

The scale developed by Bandura, Barbaranelli, Caprara and Pastorelli, (1996) under the name
Mechanisms of Moral Disengagement was adapted into Turkish by different researchers (Gezici-Yalgin
etal, 2016; Yavuz-Birben & Bacanli, 2017). In the current study, the scale adapted to Turkish by Yavuz-
Birben and Bacanli (2017) was preferred. The scale consists of 8 dimensions that reflect the cognitive
mechanisms that emerge based on the theory developed by Bandura. External mechanisms: distortion
of results, diffusion of responsibility, advantageous comparison, and shifting of responsibility. The
mechanisms that are both external and self-oriented are moral justification, euphemistic labeling,
dehumanization, and attribution of blame. These mechanisms ensure that the person does not feel sad
about an immoral behavior and does not relate to the moral standards he has internalized (Moore,
2015). The three-way Likert type scale was scored as 1- Disagree, 2- Partially Agree, 3- Agree. The
highest score that can be obtained from the Moral Disengagement Scale is 160 and the lowest score is
32. A higher score from the scale indicates greater moral disengagement. It was observed that the scale
confirmed the eight-factor structure in Turkish adaptation studies, the test-retest reliability was.77, and
the Cronbach Alpha internal consistency coefficient was between .82 and .86 (Yavuz-Birben & Bacanl,
2017, pp. 13-17). In the current study, the reliability coefficient Cronbach's Alpha value was found to be
.79.

Academic Motivation Scale

The scale, developed by Vallerand, Pelletier, Blais, Briere, Senécal and Valliéres in 1992 under
the name Academic Motivation Scale, was adapted into Turkish by Can (2015). The scale, which consists
of 28 items, consists of 7 dimensions reflecting internal motivation, external motivation and
amotivation. Dimensions related to intrinsic motivation to know, intrinsic motivation to achieve, and
intrinsic motivation to arouse; external regulation, introjected regulation and identification dimensions
related to extrinsic motivation; These are the dimensions of amotivation (Bilgili & Keklik, 2022). The
five-point Likert-type scale was scored as 1-Not at All Appropriate, 2-Somewhat Appropriate, 3-
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Moderately Appropriate, 4-Very Appropriate, 5-Completely Appropriate. In the evaluation made after
reverse coding, the highest score that can be obtained from the scale is 140 and the lowest score is 28.
A high score from the scale compared to the total score indicates that academic motivation is high. The
scale has a seven-dimensional structure: three sub-dimensions reflecting internal motivation, three sub-
dimensions reflecting external motivation and one sub-dimension reflecting amotivation. It was found
that the preferred Hancock H coefficient for reliability was .79 (Can, 2015). In the current study,
Cronbach's Alpha value was found to be .94.

Data Analysis

In the analysis of data, parametric tests are preferred when the data show a normal distribution,
and nonparametric tests are preferred when the data do not show a normal distribution. In order to
determine the correct analysis method for analyzing the data, a normality test was first performed. As a
result of the Kolmogorov-Smirnov test conducted to determine whether the sample mean in the study
differs significantly from the population, it was determined that the data was not normally distributed
(n=417, p<.05). Based on the results obtained, Spearman rhu Correlation test, one of the non-parametric
tests, was preferred in the research in order to find an answer to the problem of the research along with
the descriptive analysis of the data (percentage, frequency, average). In addition, Mann Withneyy U and
Kruskall Wallis tests, which are non-parametric tests, were conducted to determine whether the moral
disengagement score differed significantly according to various variables. In addition, Dunnett T3 test,
one of the post hoc tests, was preferred to find out which group the significant difference between the
groups was in favor of. The significance value was accepted as p<.05. While calculating the total score of
the scales, the items related to the "amotivation" dimension, one of the sub-dimensions of the Academic
Motivation Scale, were reverse coded to obtain the total score.

Ethical Permits of Research

In this study, all rules specified within the scope of the "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were followed. None of the actions mentioned under the title
of "Actions Contrary to Scientific Research and Publication Ethics", which is the second part of the
directive, have been carried out.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation: Kahramanmaras Siit¢cii Imam
University Social and Humanities Ethics Committee

Ethical review decision date: 19.04.2022

Ethical evaluation document publication number: E.118723 Decision No. 1
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Findings
Findings Regarding Participants' Personal Information
Participants' gender, department and grade level information are given under the "method"
heading of the current study. In this section, information about the participants such as the reason for

choosing the department they study in, how much they spend on social media tools per day, the social
media tools they actively follow, and their purposes for following social media tools are included.

Reason for Choosing the Department

Findings regarding the reasons why teacher candidates choose the department they study in
are presented in Figure 1.
8,63% _1,92%
10,20% 40|

20,62% >875%
, o

= | chose this branch willingly and knowingly n=245
| chose this branch willingly and knowingly n=86
due to the high rate of assignment n=42
At the request of my family n=36

m Others n=8

Figure 1. Reasons why teacher candidates choose the department they study in

As can be seen from Figure 1, the majority of the students chose their department willingly and
knowingly (n=245; 58.75%). Those who chose the department voluntarily are followed by those who
"chose it because their scores are sufficient" with a rate of 20.62% (n=86). As a result of the analysis, it
was revealed that the majority of the teacher candidates (n=43) who stated that they preferred the
department they studied in because their scores were sufficient, studied in the Department of Social
Studies Teaching. Other findings of the research include those who chose the department they studied
in because the assignment rate was high (n=42; 10.2%) and those who chose the department upon their
family's request (n=36; 8.63%). Classroom teaching students stated that they chose this department due
to its appointment rate compared to other departments (n=17; 24.6%).

Daily Time Spent on Social Media Tools

The graph regarding the daily time spent by teacher candidates on social media tools is
presented in Figure 2.

2-4 hours a day 222
1-2 hours a day 137
over 5 hours a day a4
less than an hour a day 13

| don't follow social media 1

Figure 2. Daily time spent on social media tools
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According to Figure 2, 222 teacher candidates (53%) spend between 2-4 hours daily, while 137
of them (33%) spend 1-2 hours daily and 44 (11%) spend 5 or more hours daily on social media tools.
Interestingly, 13 of them (3%) spend less than 1 hour a day. Only one teacher candidate reported not
following any social media tools.

Frequently Followed Social Media Tools

The graph regarding the social media tools frequently followed by teacher candidates is
presented in Figure 3.

Tiktok 27
Facebook 34
Snapchat 97
Spotfy 114
Twitter 193
Youtube 335

Instagram 363

Figure 3: Frequently followed social media tools

The most frequently used social media platforms by teacher candidates who declared that they
follow social media are Instagram (f=363), followed by YouTube (f=335), Twitter (f=193), Spotify
(f=114) and Snapchat (f=97) vehicles are tracked.

Purposes of Following Social Media Tools

The graph regarding the purposes of teacher candidates for following social media tools is
presented in Figure 4.

socialize 188
listen to music 215
watching funny videos 180
self-improvement 188
the follow the agenda 303
shopping 105

Figure 4: Purposes of following social media tools

Upon evaluating the reasons given by teacher candidates who reported using social media tools,
the most common purposes were to stay updated with the current agenda (f=303), to listen to music (f
= 215), for personal development, and for socialization (f = 188). In contrast, shopping was found to be
the least selected option (f= 105).
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Findings Regarding the Research Problem

Descriptive Analysis Findings

The current research aims to reveal whether there is a relationship between moral
disengagement and academic motivation of teacher candidates and, if so, the direction and strength of

this relationship. For this purpose, two measurement tools were used. Descriptive analysis results
regarding the scores obtained from the measurement tools are presented in table 2.

Table 2. Descriptive analysis of scores obtained from measurement tools

Scales and Subscales N Minimum Maximum  Mean Standard
Deviation
Moral Disengagement Total Score 417 30 75 44,93 7,140
Moral Disengagement Mean Score 417 ,94 2,34 1,4039 , 22311
Moral Justification 417 1 12 6,05 1,943
Euphemistic Labeling 417 2 10 4,45 ,999
Advantageous Comparison 417 2 10 4,50 1,036
Diffussion of Responsibility 417 1 12 7,94 2,013
Shifting of Responsibility 417 2 12 6,22 1,804
Distortion of Results 417 3 10 4,81 1,104
Dehumanization 417 2 12 5,25 1,639
Attribution of Blame 417 3 10 5,70 1,330
Academic Motivation Total Score* 417 28 140 97,37 22,192
Academic Motivation Mean Score* 417 ,00 5,00 3,4774 ,79256
Intrinsic Motivation Total 417 0 60 40,12 11,748
To know 417 0 20 14,60 4,115
To achieve 417 0 20 12,84 4,456
To arouse 417 0 20 12,67 4,148
External Motivation 417 0 60 40,22 10,186
Identification 417 0 20 14,75 3,639
Introjected Regulation 417 0 20 11,76 4,717
External Regulation 417 0 20 13,71 3,765
Amotivation 395 4 20 6,59 3,786

*Items related to the amotivation subscale were reverse coded to obtain these two data.

Table 2 shows that the mean score for moral disengagement among teacher candidates is 44.9
out of a possible 160, with a minimum score of 32. Based on these results, it can be concluded that
teacher candidates scored relatively low on the scale. The mean of the scores received was Xx=1.4. The
average score obtained from answers scoring between 1 and 3 is close to the 'disagree' value. It can be
generally stated that teacher candidates exhibit a low level of moral concern. Within each sub-
dimension, as there are 4 items, a maximum score of 12 is achievable. Based on the given information,
it can be concluded that teacher candidates tend to rely on diffusion of responsibility (mean score of
%X=7.94), failure to take responsibility (X=6.22), and moral legitimization (X=6.05) mechanisms when
facing moral disengagement.

The analysis of the total academic motivation score reveals that teacher candidates achieved an
average score of 97.37. After reverse coding was applied, it was noted that the scale's highest attainable
score is 140 while the lowest score is 28. Thus, it can be inferred that teacher candidates obtained high
scores in this test. When considering the average score, which was calculated as %=3.47, it was
determined that teacher candidates performed well. Generally accepted limits for mean values in five-
point Likert scales are displayed in Table 3.
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Table 3. Value ranges of the five-point Likert scale

Expressions Value Ranges
Not At All Appropriate 1 1.00-1.80
Somewhat Convenient 2 1.81-2.60
Moderately Appropriate 3 2.61-3.40
Very suitable 4 3.41-4.20
Totally Appropriate 5 4.21-5.00

Table 3 shows that the average score of teacher candidates on the academic motivation scale
falls within the "very appropriate" range. Overall, it can be concluded that teacher candidates possess
high levels of academic motivation. Teacher candidates are expected to achieve high scores on the sub-
dimensions that reflect internal and external motivation, and low scores on the amotivation dimension
without reverse coding. The maximum score achievable for the internal and external motivation
dimensions is 60, while the minimum score is 4. Similarly, the highest achievable score for the
amotivation dimension is 20 and the lowest score is 4. The total internal motivation score of teacher
candidates was 40.12, whereas the total external motivation score was 40.22. The amotivation total
score was calculated to be 6.59. Based on this information, it can be objectively stated that teacher
candidates' internal and external motivators are equally high. Examining sub-dimensions, each
consisting of 4 items, it is observed that the sub-dimensions of 'knowing (¥=14.60)"' and 'identification
(x=14.75)"' showcase greater intrinsic and extrinsic motivation, respectively, compared to the other sub-
dimensions. Therefore, it can be concluded that aspiring teachers are primarily driven by a desire to
expand their knowledge and acquire new information. Additionally, pursuing a university education in
this field is seen as a means to obtain a career.

Findings Concerning the Direction and Strength of the Relationship Between Moral
Disengagement and Academic Motivation

The results of the Spearman's rho correlation test, which was conducted to find an answer to the
main problem of the current research, whether there is a significant relationship between moral
disengagement and academic motivation and, if so, what the strength and direction of this relationship
are, are presented in table 4.

Table 4. Analysis results on the relationship between moral disengagement and academic motivation

Academic
Motivation
Total Score
Spearman's rho Moral Correlation Coefficient -,040
Disengagement Sig. (2-tailed) 411
Total Score N 417

According to the results of the analysis, it was revealed that there was no significant relationship
between the total score of moral disengagement and the total score of academic motivation (p>.05). In
order to support the results of the study, the relationship between the moral disengagement total score
and academic motivation sub-dimensions was tested. The findings obtained are presented in table 5.
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Table 5. Analysis results on the relationship between moral disengagement and academic motivation sub-dimensions
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Spearman's Moral Correlation ,19(%) -,093 -,023 -,099(*) | -,030 | ,087 ,075
rho Disengagement Coefficient
Sig. (2-tailed) ,000 ,057 ,640 ,043 ,540 | ,076 | ,128
Total Score N 395 417 417 417 417 417 417

* Correlation is significant at the 0.05 level (2-tailed).
** Without reverse coding

When the table is examined, there is a weak positive relationship between the moral
disengagement total score and the amotivation sub-dimension (p<.05, r=.192); There is a weak negative
relationship (p<.05, r=.099) between the intrinsic motivation sub-dimension towards arousal
(pleasure). In other words, it can be said that moral disengagement tends to increase as academic
motivation decreases, and on the contrary, as intrinsic motivation based on pleasure increases, moral
disengagement tends to decrease. However, it should not be forgotten that this tendency is low because
it is a weak relationship.

Findings on Whether the Moral Disengagement Score Differs Significantly According
to Various Variables

According to the results of the Mann Whitney U test analysis conducted to determine whether
there is a significant difference between the moral disengagement scores of two unrelated groups, a
significant difference was observed in terms of the gender variable (p>.05). The analysis results
regarding the gender variable are shown in table 6.

Table 6. Analysis results regarding the gender variable

Gender N Rank Average Rank Total U p
Female 328 197,83 64888,00 10,932 ,000
Male 89 250,17 22265,00

As a result of the analysis, a significant difference was observed between the moral
disengagement scores of female (X=1.38) and male (k=1.50) students and in favor of male students
(U=10.932, p<.05). In other words, male teacher candidates' moral disengagement is at a higher level
than female students.

According to the Kruskall Wallis test conducted to determine whether there is a significant
difference between the moral disengagement scores of more than one group, there is no significant
difference between the moral disengagement scores and the department and grade level they study in
(p>.05). The analysis results regarding the variable of teacher candidates' reasons for choosing the
department they study in are presented in table 7.
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Table 7. Analysis results regarding the variable of reasons for choosing the department

Groups N Rank Average sd X? p
I chose this department willingly and knowingly. 245 192,69 4 14,30 .006
I chose it because my score was only enough for this department. 86 237,72
I chose this department upon my family's request. 36 231,90
I chose this department because its appointment rate was high. 42 210,32
Other 8 289,69

According to Table 7, it was found that there was a significant difference between the reasons
why teacher candidates chose the department they studied and their moral disengagement scores
(X%,=14.30, p<.05). The Dunnett T3 test results regarding which groups there is a significant difference
are shown in table 8.

Table 8. Analysis results regarding the difference between groups in the reasons for choosing the department

Sum of Squares  sd Mean Squares F p Significant difference
Inter 779,515 4 194,879 3931 004 [ chos.e this department willingly and
groups knowingly - I chose it because my score
Within 20425,180 412 49576 was only sufficient for this department.
groups
Total 21204,695 416

There is a significant difference between the moral disengagement scores of teacher candidates
who say that they prefer the department in which they study willingly and knowingly (x=1.37) and
teacher candidates who say that they prefer the score only because it is sufficient for that department
(x=1.45), according to the reasons for choosing the department in which they study. The observed
difference between the groups was statistically significant (F(4-412)=3.931, p<.05). The analysis reveals
that students who select their department based solely on their scores exhibit favourable outcomes. In
contrast, teacher candidates who knowingly and willingly opt for their department show higher levels
of moral disengagement.

Table 9 presents the outcomes of the analysis regarding the daily time spent by teacher
candidates on social media.

Table 9. Analysis results regarding the daily time spent on social media variable

Groups N Rank Average sd X? p
Less than 1 hour a day 13 107,77 3 10,716 .013
1-2 hours a day 137 215,12
2-4 hours a day 222 206,56
5 hours or more a day 44 227,43

Table 9 indicates a noteworthy difference between the amount of time teacher candidates spent
on social media per day and their moral disengagement scores (X?,=10.716, p<.05). Table 10
demonstrates the outcomes of the Dunnett T3 test, which specifies the significant difference among
groups.

Table 10. Analysis results regarding the difference between groups in daily time spent on social media

Sum of  sd Mean F p Significant Difference

Squares Squares
Intergroup 474 3 ,158 3,221 ,023 Less than 1 hour per day - 5 hours
Within groups 20,233 412 ,049 or more per day
Total 20,708 415
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Based on the amount of time spent on social media on a daily basis, a significant gap in moral
disengagement scores was identified between teacher candidates spending less than one hour a day
(X=1.24) and those spending five hours or more a day (X=1.44) (F(3-412)=3.221, p<.05). The analysis
indicates that this disparity favours teacher candidates who spend over five hours a day on social media.
Teacher candidates who spend less than one hour a day on social media exhibit lower levels of moral
disengagement.

Discussion and Conclusion

The aim of the current research is to reveal the direction and strength of the relationship
between teacher candidates' moral disengagement levels and academic motivation. Additionally, it was
tried to determine whether there was a significant difference in moral disengagement scores in terms
of different variables (gender, grade level, department studied, reasons for choosing the department
studied, time spent on social media).

In the research, most of the students chose their department willingly and knowingly.
Accordingly, it can be said that students mostly choose their profession for internal reasons. Similarly,
Aydin et al.,, (2021) stated in their study on the reasons why teacher candidates chose the teaching
profession that altruistic-internal reasons were more effective. In the current research, the second place
comes from those who preferred because their scores were sufficient for this section. Among those who
chose the mentioned item, the majority are those studying in the social studies teaching department.
Contrary to the study, there are also studies that conclude that external factors are the primary factor.
In his research, Kili¢ (2022) found that job guarantee and teaching entrance score are effective in
choosing the profession. The high appointment rate and the effect of the family's wishes are other
findings obtained in the research. Likewise, Bursal and Buldur (2016) determined that teaching
profession preferences are related to future expectations. Considering the annual appointment numbers
of social studies teacher candidates, the result is not surprising.

In the research, more than half of the teacher candidates spend 2-4 hours a day; 33% spend 1-2
hours a day; 11 percent spend 5 hours or more a day; It was revealed that 3 percent of them spend less
than 1 hour a day on social media tools. Akinci-Vural and Bat (2010) state that more than half of the
students use social networks every day and that the time spent by almost half of these students on social
networks is between 1 and 3 hours on average. Cakmak (2014) concluded that 35% of the participants
use the media for 2-5 hours, 12% use the media for more than 6 hours, and 68% use the media for at
least one hour a day. The results are mutually supportive. According to the findings, it can be said that
the participants spend a significant amount of time using social media. Ozdemir (2019) states that the
duration of social media usage and the increase in time spent on social media are determinants of
people's social media addiction.

The most frequently used social media platforms by teacher candidates who declared that they
follow social media are Instagram (f=363), followed by YouTube (f=335), Twitter (f=193), Spotify
(f=114) and Snapchat (f=97) vehicles are tracked. Aksakal (2019) found that the rate of teacher
candidates using Instagram was in the first place with 80.7%. Ozdemir (2019) found that the usage rates
of social media applications are 66.9% Instagram, 13% YouTube, 10% Facebook, 9% Twitter. However,
in Kiiciikali's (2016) research, it was determined that Facebook ranked first, followed by sites named
Instagram, Twitter and YouTube. Although there are similar social media tools, the change in the ranking
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is thought to be related to the year the research was conducted. In a study on social media use (Tutgun-
Unal and Deniz, 2020), it was revealed that the Instagram platform has increasing interest among young
people, while the Facebook network continues to exist in the interest area of the middle age group.

When we look at the reasons of the teacher candidates who said they follow social media tools,
they stated that they follow the social media to follow the agenda, listen to music, provide personal
development and socialize. Among the reasons least chosen was shopping. In his study, Cakmak (2014)
found that the main reason why participants (%80) use social media is that they want to be informed
about what is happening in their immediate surroundings. Kirnik et al., (2018) concluded in their
research that prospective teachers use social media for reasons such as being informed about events
organized on social media, keeping in contact with family and friends, following news and current
events, and making their time valuable. The research results presented support each other.

The analysis of academic motivation total scores indicates that teacher candidates received high
scores (X=3.47) within the accepted range. Results of the study show that teacher candidates had
comparable averages for both internal and external motivation, with a high level of motivation and low
levels of amotivation. This research result is also supported by various other studies (Arslantas, 2021;
Kiremitci et al., 2020; Ozdemir, 2019; Taskesen, 2019). However, some studies report moderate levels
of academic motivation (Giirlek, 2021; Taskin, 2016; Titrek et al., 2018). The sample group difference
may account for this disparity. An analysis of the total score of moral disengagement revealed low scores
among teacher candidates (X=1.4). In other words, the moral disengagement of teacher candidates is
low. Correspondingly, Kagan and Yazicioglu (2021) discovered that university students exhibited low
levels of moral disengagement attitudes in their study. Nevertheless, the potential impact of social
desirability should be considered when interpreting responses to expressions of moral disengagement,
despite the seemingly promising outcomes. In the present study, an evaluation of the sub-dimensions of
moral disengagement based on mean scores revealed that teacher candidates primarily employ
diffusion of responsibility (k=7.94), failure to assume responsibility (¥=6.22) and moral legitimization
(X=6.05) mechanisms. This suggests that teacher candidates favour external loading mechanisms.

According to the findings of the study, it was revealed that there was no significant relationship
between the total score of moral disengagement and the total score of academic motivation (p>.05).
However, there was a weak positive relationship between the moral disengagement total score and the
amotivation subscale (p<.05, r=.192); There is a weak negative relationship (p<.05, r=.099) between the
intrinsic motivation sub-dimension towards arousal (pleasure). In other words, it can be said that moral
disengagement tends to increase as academic motivation decreases, and on the contrary, as intrinsic
motivation based on pleasure increases, moral disengagement tends to decrease. The opposite can also
be said. However, it should not be forgotten that this tendency is low because it is a weak relationship.
Looking at the relevant literature, moral disengagement is negatively associated with negative
behaviors (aggression, bullying, addiction, narcissism, etc.); there are many studies revealing that it has
a positive relationship with positive behaviors (empathy, identity consisting of values, etc.) (Detert et
al,, 2008; Fitzpatrick & Bussey, 2018; Hacikelesoglu, 2021; Karatas et al., 2019; Koéfiinyeli, 2022; Pardicy,
2020; Ozkan, 2019; Visconti et al, 2015; Yazicioglu, 2020). Although most of these studies were
conducted on adolescents aged 13-18, the results appear to be similar. This similarity may arise from
the fact that the foundation of the moral judgment system is laid in adolescence and the person's
morality is built on this foundation in later ages.
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As a result of the analysis on whether the moral disengagement score differs significantly
according to various variables, it was determined that there is no significant difference between the
moral disengagement scores of the prospective teachers in terms of the department and grade levels
they study in (p>.05). In the study conducted by Gencer (2020), it was revealed that the moral
disengagement score did not differ according to grade level. As a result of the analysis made in terms of
gender variable in the study, a significant difference was observed between the moral disengagement
scores of female (X=1.38) and male (X=1.50) students and in favor of male students (p<.05). In other
words, male teacher candidates' moral disengagement is higher than female teacher candidates. The
result in question is supported by many studies in the relevant literature (Celik, 2022; Eroglu et al.,
2020; Kagan & Yazicioglu, 2021; Koklii, 2019; Turan, 2021). Also, according to the reasons why the
teacher candidates choose the department they study in, there is a moral disengagement between the
teacher candidates who say that they prefer the department they study in willingly and knowingly
(%=1.37) and the teacher candidates who say that they prefer it only because their score is sufficient for
this department (X=1.45). It is seen that there is a significant difference between the scores, and this
difference is in favor of the students who say that they preferred the score only because it was sufficient
for this department (p <.05). In other words, teacher candidates who willingly and knowingly choose
the department they study in have lower moral disengagement. The last variable included in the
research problem is the time spent on social media. As a result of the analysis, according to the daily
time spent by teacher candidates on social media, there is a significant difference between the moral
disengagement scores between teacher candidates who spend less than 1 hour a day (X=1.24) and
teacher candidates who spend 5 hours or more a day (X=1.44). It is seen that this difference is in favor
of teacher candidates who spend 5 hours or more per day (p <.05). In other words, teacher candidates
who spend less than 1 hour per day on social media have lower moral disengagement. Similarly, Pardici
(2020) research revealed that the moral disengagement levels of those who use the internet for 4-5
hours a day are significantly higher than those who use the internet for 1-2 hours. Again, as a result of
the research conducted by Hacikelesoglu, (2021), there is a positive relationship between social media
addiction and moral disengagement; It has been found that social media addiction predicts moral
disengagement. Celik (2022) also concluded in his research that moral disengagement predicts internet
addiction. In light of the results, it can be said that moral disengagement increases as the time spent on
the internet increases.

Recommendations

Current research results have shown, albeit weakly, that moral disengagement tends to increase
as amotivation increases. This finding can be interpreted as increasing academic motivation will
contribute to individuals both academically and morally. For this reason, all stakeholders in the
institutions where students study can be included in the process and they can act together to increase
their academic motivation. Again, when the current research and related literature are taken into
consideration, results were found to be in favor of men in terms of moral disengagement score. In other
words, men's level of moral disengagement is higher than women. The result in question can be
investigated in depth by conducting qualitative research. The amount of time teacher candidates spend
on social media daily is remarkable. It was concluded that the time spent on social media has an impact
on moral disengagement scores. Universities are institutions that help individuals specialize in the field
they study and gain a profession. In this context, arrangements can be made for the personal
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development of students and their areas of expertise so that they can be directed to different activities
at the universities where they study and spend their time on more productive activities. Moral
disengagement is the mechanism that a person creates to avoid feeling remorse when he acts outside
the ethical standards he has internalized. It is recommended that studies on moral disengagement,
which has a negative relationship with all negative behaviors and positive, positive behaviors and social
supports such as family, should be supported by experimental studies. When the research results are
evaluated in general, moral disengagement is associated with positive and negative behaviors; It can be
concluded that it is positively related to negative behaviors. In other words, as positive behaviors
increase, moral disengagement decreases, and as negative behaviors increase, moral disengagement
increases. For this reason, intervention programs should be developed to increase positive behavior.
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Ogretmen Adaylarinin Ahlaki Kayitsizlik Diizeyleri ile
Akademik Motivasyonlar1 Arasindaki iliskinin incelenmesi

Giris

“Ahlak” ve “motivasyon” konular1 sosyal bilimlerin farkli alanlarinda arastirma konusu
olmustur. Bunun nedeni ahlakin ve motivasyonun genel anlamda bireylerin davranislarinin tizerindeki
etkisidir. Toplum tarafindan kabul goéren ahlak kurallari, bireyin toplum icerisinde davranislarini
sekillendirir. Ayni sekilde toplumun onayladig1 davranislarin bireyler tarafindan tekrarlanir olmasinda
da motivasyonun etkili oldugu séylenebilir. Ahlak, insan davranislarina vurgu yapilarak aciklanmakta
ve insan davranislarinin nitelendirilmesi ve bu davranislarin arka planin ortaya konulmasi ¢abalarini
kapsamaktadir (Eksi & Katilmis, 2016, s. 2). Ahlak; dogru-yanls, iyi-kotii diye adlandirilabilecek
birtakim kisileri, 6zellikleri, diislinceleri, yargilari ya da eylemleri belirtmek iizere kullanilan bir 6l¢ti ve
davranislarin buna gore degerlendirilmesidir (Onciil, 2000, s. 14). Ahlaka iliskin degerlendirmeyi ifade
eden ve ahlakin temel kavramlari olan ‘iyi’ ve ‘kétii’ye yiiklenen anlamlar, bu kavramlarin ait olduklari
ahlaka gore farklilasabilmektedir (Bakir & Tiirkez, 2018, s. 6).

Ahlaki kontrolii devre dis1 birakmak i¢in pek cok psikolojik ara¢ goz oniine alindiginda,
toplumlar, ahlaki standartlar1 ne kadar dogru olursa olsun, insan zulmiine karsi koruma saglamak igin
tamamen bireylere giivenemezler (Bandura, 2002, s. 116). Ahlak kurallarina uyulup uyulmamasi ile
ilgili olarak yapilacak distan denetimde ise istenilen sonuca ulagsmak giiclesmektedir. Bireylerin ahlak
kurallarin1 benimsemesi gerekmektedir. Insanlarin ictenlikle kabul etmedikleri ahlak normlariyla
uyumlu davranmalar1 beklenemez (Kincal, 2015, s. 31). Sosyal bilissel kuramin 6nciisii Bandura’ya
(1999) goére kisinin ahlaki standartlarina uygun davranmasim saglayan sey, 6z diizenlemedir. Oz-
diizenleme siirecinde insanlar, kendi davranislarini ve durumlarim izler, ahlaki standartlarina ve
algilanan kosullara gore yargilar ve yaptiklari ¢ikarimlara gore eylemlerini diizenleyebilirler. Yanlis bir
davranis, kendini kinamaya sebep olabilir, bu yiizden 6z-diizenleme sahibi insanlar kendi ahlaki

371


http://www.tayjournal.com/
https://dergipark.org.tr/tr/pub/tayjournal

Investigation of the relationship .... Yildirnm, S. G., & Nalgaci, A.

standartlarini ihlal etmekten Kkacinirlar. Freud'un siiperego terimiyle kavramsallastirdigl vicdan,
Bandura’nin kendini kinama kavramina karsilik gelebilir. Kisinin i¢sellestirdigi ahlaki standartlar
disinda davrandiginda vicdan azabi1 duymamasi, iiziilmemesi i¢in olusturdugu bilissel mekanizmalar,
farkl arastirmacilar tarafindan “ahlaki kopus, ahlaki kayitsizlik, ahlaki uzaklasma, ahlaki gericekilme”
adlariyla Tiirkceye cevrilmistir (Gencer, 2020; Kofiinyeli, 2022; Okutan, 2016; Ozalp & Yirci, 2019;
Yavuz-Birben & Bacanli, 2017; Yildirim & Demirel, 2020).

Bandura'ya (1999) gore, ahlaki eylem yalnizca ahlaki davranisa dayanmaz. Ahlaki bilgi ve
muhakeme de gereklidir. Bu baglamda Bandura'nin ahlaki gelisime diger bilissel yaklasimcilar gibi
baktig1 soOylenebilir. Bununla birlikte sosyal bilissel kuramcilara goére akademik basarinin da
gerceklesmesi, yine 6z diizenleme becerisine baghdir. Kisilerin akademik basarisinda ise kostugu 6z
diizenleme becerisi ile ahlaki standartlara uygun davranmayi saglayan 6z diizenleme ayni beceri
alanidir. Bu baglamda, mevcut arastirmada kisinin ahlaki standartlarina uymadiginda ise kostugu icsel
veya dissal bilissel mekanizmalar ile akademik basarisini tesvik eden dissal veya i¢gsel motivasyon
kaynaklari arasinda da bir baglanti olabilecegi varsayilmaktadir.

Motivasyon kavramy, “yonlendirmek”, “harekete gecirmek”, “tesvik etmek”, “glidtilemek” ve “bir
seyi yapmaya istek duymak” anlamlarina gelmektedir. Motivasyon bireyin istek ve arzulariny, ilgi, merak
ve gereksinimlerini eyleme doniistiiren ve eyleminde 1srarli sonu¢ almaya yonelten en 6nemli itici
giictiir (Dellal & Glinak, 2009, ss. 22-23). Motive, harekete gegirici, hareketi devam ettirici ve olumlu
yone yoneltici olmak iizere ii¢c temel 6zellige sahip bir giictiir (Vatansever-Bayraktar, 2015, s. 1083).
Esasen akademik motivasyonun o6grencilerin okuldaki gorevlerine yonelik secimlerinden elde
edecekleri basariya kadar degisen genislikte akademik yasam iizerinde etkili oldugu, 6grencileri
akademik hedeflere yonelten 6nemli bir glic oldugu sdylenebilir (Demir-Giidiil, 2015, s. 16). Bireyin aktif
rol alarak 6grenme siirecine katilmasini saglamak icin motive edilmesi gerekmektedir. Akademik
motivasyon akademik gorevlere baslatan, bunlarin siirdiirtilmesini ve tamamlanmasini saglayan itici bir
giictiir (Yurt, 2022, s. 96).

Literatir incelemesinde ahlaki kayitsizlik tizerine yapilan ¢alismalarin (Boardley ve Kavussanu;
Celik, 2022; Detert vd., 2008; Erbas ve Sahin-Per¢in, 2016; Eroglu vd. 2020; Fitzpatrick ve Bussey, 2018;
Gencer, 2020; Hacikelesoglu, 2021; Kagan ve Yazicioglu, 2021; Karatas vd. 2019; Keskin, 2021;
Kofiinyeli, 2022; Kokli, 2019; Newman vd., 2017; Nur, 2019; Ozkan, 2019; Parladici, 2020; Sayrac-
Kavadar, 2021; Turan, 2021; Visconti vd., 2015; Yazicioglu, 2020; Yavuz-Birben, 2019) 6zellikle son
yillarda azimsanmayacak diizeyde oldugu sdylenebilir. Yine akademik motivasyon konusunu (Alkan ve
Arslan, 2019; Arslantas, 2021; Canbay, 2016; Bilgili ve Keklik, 2022; Giirlek, 2021; Kiran, 2019; Kiremitci
vd. 2020; Koca ve Dadandi, 2019; Ozdemir, 2019; Ozgenel ve Deniz, 2020; Selen, 2022; Taskesen, 2019;
Taskin, 2016; Tezel, 2021; Titrek vd., 2018; Yesiltas, 2020) ele alan farkl calismalar yogun olmasina
karsin, iki kavram arasindaki iliskinin incelendigi arastirmalarin yeterli diizeyde oldugu s6ylenemez. Bu
diistinceden hareketle, mevcut arastirmanin amaci, 6gretmen adaylarinin ahlaki kayitsizlik diizeyleri ile
akademik motivasyonlari arasindaki iliskinin yoniinii ve kuvvetini ortaya ¢ikarmaktir. Ayrica farkl
degiskenler (cinsiyet, sinif diizeyi, okunan boliim, okunan béliimii tercih etme sebepleri, sosyal medyada
gecirilen siire) acisindan ahlaki kayitsizlik puanlarinda anlamli fark olup olmadigi belirlenmeye
calisilmistir.
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Yontem

Arastirmanin ana problemi, 6gretmen adaylarinin ahlaki kayitsizlik diizeyleri ile akademik
motivasyonlar: arasindaki iliskinin yoniinii ve kuvvetini ortaya cikarmaktir. Arastirmada, problemin
dogasina uygun olarak nicel arastirma modellerinden iliskisel tarama yontemi tercih edilmistir.
Yonteme uygun olarak arastirmada korelasyon tekniginden yararlanilmistir. Korelasyon katsayisi,
degiskenler arasindaki iliskinin diizeyini ya da miktarini ve yoniinii aciklayan bir sayidir (Biiyiikoztiirk,
2016, s. 31).

Arastirmanin evreni, 2021-2022 Egitim-Ogretim déneminde bir devlet iiniversitesinin Egitim
Fakiiltesinde 6grenim goéren 1743 6grencidir. Arastirmanin 6rneklemi, kolay ulasilabilir 6rneklem
yontemiyle belirlenmistir. S6zii edilen dérneklem ydnteminin tercih edilme gerekcesi, salgin hastalik
neticesinde belirtilen donemde veri toplanmasi planlanan fakiiltede bazi1 derslerin yiiz ylize bazi
derslerin ise uzaktan devam etmesidir. Orneklem grubu, yiiz yiize derslere aktif katilan ve veri toplama
doneminde ulasilan 6gretmen adaylarindan olusmaktadir. Calisma kapsaminda 454 6grenci formu
doldurmustur. Ancak arastirma verilerinin dogru temsili acisindan 37 veri seti, arastirma kapsamindan
cikarilmistir. Boylelikle 6rneklem grubu, evreni temsil ettigi diisiiniilen 417 6gretmen adayindan
olusmustur.

Arastirmada iki 6l¢ekten yararlanilmistir. Olgeklere iliskin ayrintil bilgi, asagida sunulmaktadir.
Ahlaki Kayitsizhik Olgegi; Bandura, Barbaranelli, Caprara ve Pastorelli, (1996) tarafindan Mechanisms
of Moral Disengagement adiyla gelistirilen 6lcek, farkli arastirmacilar tarafindan (Gezici-Yal¢in vd.,
2016; Yavuz-Birben ve Bacanli, 2017) Tiirkceye uyarlanmistir. Mevcut arastirmada Yavuz-Birben ve
Bacanli (2017) tarafindan Tiirkgeye uyarlanan élgek tercih edilmistir. Olgek, Bandura’nin gelistirmis
oldugu kurama dayali olarak ortaya ¢ikan bilissel mekanizmalar1 yansitan 8 boyuttan olusmaktadir.
Akademik Motivasyon Olgegi; Vallerand, Pelletier, Blais, Briére, Senécal ve Valliéres tarafindan 1992
yilinda Academic Motivation Scale adiyla gelistirilen o6lcek, Can (2015) tarafindan Tiirkgeye
uyarlanmistir. 28 maddeden olusan 6lcek, ic motivasyonu, dis motivasyonu ve motivasyonsuzlugu
yansitan 7 boyuttan olusmaktadir.

Verilerin analizinde, verilerin notmal dagilim gosterdigi durumlarda parametrik, verilerin
nomal dagilhim gostermedigi durumlarda nonparametrik testler tercih edilmektektedir. Verilerin
¢oziimlenmesinde dogru analiz yontemini belirlemek icin oncelikle normallik testi yapilmistir.
Arastirmada 6rneklem ortalamasinin evrenden anlaml olarak farklilik gésterip gostermedigine dair
yapilan Kolmogorov-Smirnov testi sonucunda, verilerin normal dagilmadig: tespit edilmistir. Elde
edilen sonuca dayali olarak arastirmada, verilerin betimsel analizi ile birlikte arastirmanin problemine
cevap bulabilmek adina non-parametrik testlerden Spearman rhu Korelasyon testi tercih edilmistir.
Ayrica gesitli degiskenlere gore ahlaki kayitsizlik puaninin anlamli olarak farklilasip farklilasmadigina
yonelik yine non-parametrik testlerden Mann Withneyy U ve Kruskall Wallis testleri yapilmistir.

Bulgular

Mevcut arastirmada 6gretmen adaylarinin ahlaki kayitsizlik ve akademik motivasyonlari
arasindaki iliskinin olup olmadig1 ve varsa bu iliskinin yo6ni ve kuvvetinin ortaya cikarilmasi
amaglanmistir. Bu amagla iki 6lgme aracindan yararlanilmistir. Ahlaki kayitsizlik toplam puani
lizerinden yapilan analizde 6gretmen adaylar1 puan ortalamasinin 44,9 oldugu goriilmektedir. Olgekten
elde edilebilecek en yliksek puan 160, en diisiik puanin 32’dir. Buna gore, 6gretmen adaylar1 6lgekten
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diisiik puan almislardir. Akademik motivasyon toplam puani lizerinden yapilan analizde 6gretmen
adaylar1 puan ortalamasinin 97,37 oldugu goriilmektedir. Ters kodlama yapildiktan sonra hesaplanan
degerlere gore dlcekten alinabilecek en yliksek puan 140, en diisiik puan 28'dir. Buna goére, 68retmen
adaylarinin 6lgekten yiiksek puan aldigr soylenebilir. Alinan puanlarin ortalamasi {lizerinden
degerlendirildiginde ise ortalamanin X=3,47 oldugu sonucuna ulasilmistir. Elde edilen veriler genel
olarak degerlendirildiginde, 6gretmen adaylarinin akademik motivasyonun yiiksek oldugu séylenebilir.

Mevcut arastirmanin ana problemi olan ahlaki kayitsizlik ile akademik motivasyon arasinda
anlamhi bir iliski olup olmadigina ve varsa bu iliskinin kuvveti ile yoniiniin ne olduguna cevap
bulabilmek amaciyla yapilan Spearman’s rho korelasyon testinin sonucuna gore, ahlaki kayitsizlik
toplam puani ile akademik motivasyon toplam puani arasinda anlaml bir iliski olmadigi ortaya ¢cikmistir
(p>.05). Arastirmada ortaya cikan sonucu desteklemesi acisindan ahlaki kayitsizlik toplam puani ile
akademik motivasyon alt boyutlar1 arasindaki iliski test edilmistir. Ahlaki kayitsizlik toplam puani ile
motivasyonsuzluk alt boyutu arasinda pozitif yonlii zayif bir iliski (p<.05, r=.192); uyarilmaya (haz
duyma) yonelik i¢sel motivasyon alt boyutu arasinda ise negatif yonlii zayif bir iliski (p<.05, r=.099)
oldugu tespit edilmistir.

lliskisiz iki grubun ahlaki kayitsizlik puanlar1 arasinda anlaml fark olup olmadigina dair yapilan
Mann Whitney U testi analiz sonuglarina gore cinsiyet degiskeni agisindan anlamli farklilik
goriliirmustiir (p>.05). Yapilan analiz neticesinde kadin (x=1,38) ve erkek (X=1,50) 6grencilerin ahlaki
kayitsizlik puanlari arasinda anlamli ve erkek 6grenciler lehine farklilik goériilmiistiir (U=10,932, p<.05).
Diger bir ifadeyle, erkek 6gretmen adaylarimin ahlaki kayitsizligi kadin 6grencilere gore ytiksek
diizeydedir. Birden fazla grubun ahlaki kayitsizlik puanlari arasinda anlamli fark olup olmadigina dair
yapilan Kruskall Wallis testine gore, 6grenim gordiikleri boliim ve sinif diizeyi ile ahlaki kayitsizlik
puanlar1 arasinda anlamli fark yoktur (p>.05). Ogretmen adaylarinin okuduklar1 béliimii tercih etme
sebepleri ile ahlaki kayitsizhk puanlar1 arasinda anlaml farkhlik oldugu bulunmustur (X?,=14,30,
p<.05). Okuduklar1 bolimii tercih etme sebeplerine gore, isteyerek ve bilerek 6grenim gordiigi bolimi
tercih ettigini sdyleyen 68retmen adaylar (k=1,37) ile puani ancak bu boéliime yettigi icin tercih ettigini
soyleyen 6gretmen adaylar1 (X=1,45) arasinda ahlaki kayitsizlik puanlari arasinda anlaml fark oldugu
gorulmustir (F4-4120=3,931, p<.05).

Ogretmen adaylarinin sosyal medyada gecirdikleri giinliik siire ile ahlaki kayitsizlik puanlar
arasinda anlamh farklihk oldugu bulunmustur (X%,=10,716, p<.05). Sosyal medyada gegirilen giinliik
slireye gore, glinde 1 saatten az zaman harcayan 6gretmen adaylar1 (k=1,24) ile glinde 5 saat ve iistii
zaman harcayan 6gretmen adaylar1 (X=1,44) arasinda ahlaki kayitsizlik puanlar1 arasinda anlaml fark
oldugu gorilmiustiir (Fz412)=3,221, p<.05). Analiz neticesinde bu farkin, sosyal medyada giinliik 5 saat
ve listli zaman harcayan 6gretmen adaylari lehine oldugu goriilmektedir.

Tartisma ve Sonug

Mevcut arastirmanin amaci, 6gretmen adaylarinin ahlaki kayitsizlik diizeyleri ile akademik
motivasyonlar: arasindaki iliskinin yoniinii ve kuvvetini ortaya ¢ikarmaktir. Ayrica farkl degiskenler
(cinsiyet, sinif diizeyi, okunan bdéliim, okunan boliimii tercih etme sebepleri, sosyal medyada gecirilen
stre) acisindan ahlaki kayitsizlik puanlarinda anlaml fark olup olmadigi belirlenmeye ¢alisilmistir.

Arastirmada o6grencilerin buyik bir kismi yerlestigi boliimii isteyerek ve bilerek tercih
etmislerdir. Buna gore 6grencilerin ¢ogunlukla i¢sel nedenlerle meslegini sectigi sGylenebilir. Benzer
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sekilde Aydin vd. (2021) 68retmen adaylarinin, 6gretmenlik meslegini tercih etme nedenleri iizerine
yaptiklar1 ¢alismada daha ziyade o6zgeci-icsel nedenlerin etkili oldugunu belirtmislerdir. Mevcut
arastirmada ikinci sirada ise puani bu boéliime yettigi icin tercih edenler gelmektedir. S6zii edilen
maddeyi secenler arasinda sosyal bilgiler 6gretmenligi boliimiinde 68renim gorenler ¢cogunluktadir.

Arastirmada O6gretmen adaylarinin yarisindan fazlasinin giinde 2-4 saat arasinda; %33’liniin
glinde 1-2 saat arasinda; yilizde 11’nin giinde 5 saat ve listiinde; ylizde 3’liniin ise glinde 1 saatten az
zamaninl sosyal medya araglarinda gecirdigi ortaya c¢ikarilmistir. Akinci-Vural ve Bat (2010)
ogrencilerin yarisindan fazlasinin sosyal aglar1 her giin kullandigini ve bu 6grencilerin yarisina
yakininin sosyal aglarda gecirdikleri slirenin ortalama 1-3 saat arasinda oldugunu belirtmektedir.
Cakmak (2014) ise katilimcilarin %35’inin 2-5 saat, %12 sinin 6 saatten fazla ve %68’inin giinde en az
bir saat medyay1 kullandig1 sonucuna ulasmistir. Sonuglar birbirini destekleyici niteliktedir.

Sosyal medyay1 takip ettigini beyan eden 6gretmen adaylari tarafindan en sik Instagram (f=363),
sonrasinda sirasiyla YouTube (f=335), Twitter (f=193), Spotify (f=114) ve Snapchat (f=97) adl sosyal
medya araglari takip edilmektedir. Aksakal (2019) 6gretmen adaylarinin Instagram kullananlarin orani
% 80,7 olarak ilk sirada oldugunu tespit etmistir. Ozdemir (2019) sosyal medya uygulamalarin
kullanim oranlarint % 66,9 Instagram, %13 YouTube, %10 Facebook, %9 Twitter oldugunu tespit
etmistir. Ancak Kiiciikali'nin (2016) arastirmasinda ilk siray1 Facebook alirken sirayla Instagram,
Twitter ve YouTube isimli sitelerin oldugu belirlenmistir.

Sosyal medya araclarini takip ettigini soyleyen 6gretmen adaylarinin gerekgelerine bakildiginda,
sirayla giindemi takip etmek, miizik dinlemek, kisisel gelisim saglamak ve sosyallesmek icin sosyal
medyay1 takip ettiklerini belirtmislerdir. Gerekceler arasinda en az secilen ise alisveris yapmak
olmustur. Cakmak (2014) arastirmasinda katilimcilarin sosyal medyay: kullanma nedeni olarak en ¢ok
yakin ¢evresinde olup bitenlerden haberdar olmak istemesini bulmustur.

Arastirmada akademik motivasyon toplam puani lzerinden yapilan analizde, 6gretmen
adaylarinin 6lgekten, kabul edilen puan aralifi dahilinde, yiiksek puan (%X=3,47) aldig1 soylenebilir.
Ayrica arastirmada 6gretmen adaylarinin i¢ ve dis motivasyon agisindan esit ortalamaya sahip olduklari
ve motivasyonlarinin yiliksek oldugu, motivasyonsuzluk puaninin ise diisiik diizeyde oldugu
gorilmiistiir. Arastirmanin bu sonucu, farkli ¢alisma sonuclarinda da desteklenmektedir (Arslantas,
2021; Kiremitci vd., 2020; Ozdemir, 2019; Taskesen, 2019). Ancak akademik motivasyonu orta dlizeyde
bulan arastirmalar da vardir (Giirlek, 2021; Taskin, 2016; Titrek vd., 2018). Bu farkliligin érneklem
grubu farklihigindan kaynaklanabilecegi diisiiniilmektedir. Ahlaki kayitsizlik toplam puani lizerinden
yapilan analizde ise 6gretmen adaylarinin diisiik puan aldiklar1 (X=1,4) tespit edilmistir. Bagka bir ifade
ile 6gretmen adaylarinin ahlaki kayitsizhigl diisiik diizeydedir. Benzer sekilde Kagan ve Yazicioglu
(2021) da yaptiklar1 ¢alisma sonucunda tniversite 6grencilerinin ahlaki kayitsizlik tutumlarim dusiik
diizeyde bulmuglardir. Mevcut arastirmada ahlaki kayitsizlik alt boyutlar1 puan ortalamalar: acisindan
degerlendirildiginde, 6gretmen adaylarinin ahlaki kayitsizlik durumlarinda en ¢ok sorumlulugun
yayllmasi (X=7.94), sorumlulugun iistlenilmemesi (X=6,22) ve ahlaki mesrulastirma (k%=6,05)
mekanizmalarina bagvurdugu gérilmistiir. Bu sonuca gore daha ziyade 6gretmen adaylarinin disariya
ylukleme yapan mekanizmalar1 tercih ettigi sdylenebilir.

Arastirmada elde edilen bulguya gore, ahlaki kayitsizlik toplam puani ile akademik motivasyon
toplam puani arasinda anlaml bir iliski olmadig1 ortaya cikmistir (p>.05). Bununla birlikte ahlaki
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kayitsizlik toplam puani ile motivasyonsuzluk alt boyutu arasinda pozitif yonlii zayif bir iliski (p<.05,
r=.192); uyarilmaya (haz duyma) yonelik icsel motivasyon alt boyutu arasinda ise negatif yonlii zayif bir
iliski (p<.05, r=.099) oldugu gériilmektedir. Ilgili literatiire bakildiginda, ahlaki kayitsizifin olumsuz
davranislarla (saldirganlik, zorbalik, bagimlilik, narsisizm vb.) negatif; olumlu davranislarla (empati,
degerlerden olusan kimlik vb.) pozitif yonlii iliskide oldugunu ortaya cikaran bircok ¢alisma mevcuttur
(Detert vd., 2008; Fitzpatrick & Bussey, 2018; Hacikelesoglu, 2021; Karatas vd,. 2019; Kofiinyeli, 2022;
Parladici, 2020; Ozkan, 2019; Visconti vd., 2015; Yazicioglu, 2020).

Cesitli degiskenlere gore ahlaki kayitsizlik puaninin anlaml olarak farklilasip farklilasmadigina
dair yapilan analizler neticesinde 6gretmen adaylarinin 6grenim gordiikleri boliim ve sinif diizeyleri
acisindan ahlaki kayitsizlik puanlari arasinda anlaml farklilik olmadig tespit edilmistir (p>.05). Gencer
(2020) tarafindan yapilan ¢alismada da ahlaki kayitsizlik puaninin sinif diizeyine gore farklilasmadigi
ortaya c¢ikarilmistir. Arastirmada cinsiyet degiskeni a¢isindan yapilan analiz neticesinde kadin (X=1,38)
ve erkek (X=1,50) 6grencilerin ahlaki kayitsizlik puanlar1 arasinda anlaml ve erkek 6grenciler lehine
farklilik goriilmiistiir. Yine 6gretmen adaylarinin okuduklar1 béliimii tercih etme sebeplerine gore,
isteyerek ve bilerek 6grenim gordiigii boliimii tercih ettigini soyleyen 6gretmen adaylar (X=1,37) ile
puani ancak bu bolliime yettigi icin tercih ettigini soyleyen 6gretmen adaylari (X=1,45) arasinda ahlaki
kayitsizlik puanlari arasinda anlamli fark oldugu, bu farkin ise puani ancak bu béliime yettigi icin tercih
ettigini soyleyen ogrenciler lehine oldugu goriilmektedir. Arastirma problemine dahil edilen son
degisken ise sosyal medyada gecirilen stiredir. Sosyal medyada gilinliik 1 saatten az zaman harcayan
o0gretmen adaylarinin ahlaki kayitsizliklar1 daha diisiiktiir. Benzer sekilde Parladica (2020)
arastirmasinda interneti giinliilk 4-5 saat kullananlarin ahlaki uzaklasma diizeylerinin de 1-2 saat
kullananlara gére anlaml 6l¢iide daha ytiksek oldugunu ortaya koymustur. Yine Hacikelesoglu, (2021)
tarafindan yapilan arastirma sonucunda, sosyal medya bagimlhgi ile ahlaki kayitsizlik arasinda pozitif
yonde iliski bulundugu; sosyal medya bagimliliginin ahlaki kayitsizligi yordadig tespit edilmistir.

Oneriler

Mevcut arastirma sonuclari, zayif da olsa, motivasyonsuzluk arttikca ahlaki kayitsizligin da
artma egiliminde oldugunu gostermistir. Bu bulgu, akademik motivasyonun artirilmasinin bireylere
hem akademik hem de ahlaki agidan katki saglayacagi seklinde yorumlanabilir. Bu nedenle 6grencilerin
0grenim gordiikleri kurumlardaki tiim paydaslar siirece dahil edilerek akademik motivasyonlarinin
artirlmasina yoénelik birlikte hareket etmeleri saglanabilir. Ogretmen adaylarinin giinliik sosyal
medyada harcadiklart zaman dikkat cekici diizeydedir. Sosyal medyada gecirilen siirenin ahlaki
kayitsizlik puanlar tizerinde etkili oldugu sonucuna ulasilmistir. Bu baglamda 6grencilerin 6grenim
gordiikleri liniversitelerde farkli aktivitelere yonlendirilmeleri ve vakitlerini daha verimli etkinliklere
harcamalari i¢in kisisel ve uzmanlik alanlarinda gelisimlerine yonelik diizenlemeler yapilabilir. Ahlaki
kayitsizlik, kisinin i¢sellestirdigi etik standartlar disinda davrandiginda vicdan azabi duymamasi i¢in
olusturdugu mekanizmalardir. Olumsuz tim davranislar ile pozitif, olumlu davranislar ve aile gibi sosyal
destekler ile negatif yonlii iliskiye sahip olan ahlaki kayitsizlik {izerine yapilan ¢alismalarin deneysel
calismalarla desteklenmesi 6nerilmektedir.
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