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Abstract

The purpose of the current study is to examine the competency perceptions of classroom teachers with respect
to different variables (district centre or village, age and seniority in the profession), both in general and in terms
of dimensions (knowledge, application, aesthetic perspective) in the fields of art and aesthetics in classroom
practices. The study, based on a descriptive survey model, was conducted with 222 classroom teachers serving
in Hatay Reyhanl district in the fall semester of the 2022-2023 academic year. “Art and Aesthetic Field
Competency Scale” has been used for the collection of study data. Data are presented as percentage and
frequency values. For comparisons based on gender and place of residence, a parametric technique, namely t-
test for independent groups, was used, and for comparisons based on age and seniority, one-way analysis of
variance [ANOVA] was used. Based on the findings, it was concluded that there are a number of self-perceived
competence dimensions in the field of art and aesthetics among teachers. ANOVA results showed that there was
a significant difference between the groups in the application dimension, but there was no significant difference
in the knowledge, aesthetics and total dimensions. It was observed that the scores in the application dimension
differed statistically significantly according to age. Tukey test was performed to determine the source of
differences. As a result of this test, it was concluded that classroom teachers between the ages of 23-29 included
more art and aesthetic practices in their lessons than classroom teachers aged 40 and over.

Keywords: Art, aesthetics, art education, classroom teacher.

Introduction

The foundations of the values and sensitivities of the individuals who make up the social
structure are laid in the family during childhood. It then continues in the school environment. Raising
happy, peaceful individuals with spiritual and physical integrity to ensure the positive continuation of
society in all areas of life is one of the most important goals and reasons for existence of schools. It is
very important to raise individuals who are academically successful, have national-universal values, and
have advanced artistic and aesthetic aspects. School programs target this. Examining the primary
education program reveals that national and universal values and the development of individuals in
terms of art and aesthetics are some of the targets (Ministry of National Education [MoNE], 2018). The
formation and development of aesthetic and artistic feelings in children and their transformation into a
lifestyle is possible with education given at the right time and environment. Raising people who have
advanced artistic and aesthetic aspects, are artistically conscious, and sensitive to their environment is
possible with proficient and well-trained teachers in these subjects (Akdemir, 2012; Kirisoglu. 2019;
Okan Akin, 2006; Tuna, 2007). Arnheim (2009) states that art is a part of culture and therefore
necessary for the equipment of every educated person. Therefore, he states that educators should
question whether all parts of culture are necessary for society. When looked at in this context, the
necessity and importance of programs including art and aesthetics education for teacher education and
training in the programs of teacher training institutions is clearly seen. As stated by Kirisoglu (2009);
Kumral and Buyurgan (2012); Sevim et al. (2012), raising individuals who have advanced artistic and
aesthetic aspects and who are sensitive to art is possible if the teachers who will educate them are well
trained and they overcome themselves in these matters. Knowledge and competency in art and aesthetic
matters are not something that individuals are born with. Artistic and aesthetic development, which
begins in the family environment at birth, continues at school. Art and aesthetics education enables the
individual to create a satisfying and beautiful life in emotional and social dimensions by increasing the
individual's artistic abilities to the highest level through processes such as giving the individual artistic
and aesthetic sensitivity, creating and maintaining artistic taste in the individual. It approaches

1047



Tiirk Akademik Yayinlar Dergisi (TAY Journal), 2023, 7(3), 1046-1069

holistically to a person. In this way, it creates an educational environment that includes cognitive and
affective domains (United Nations Educational, Scientific and Cultural Organization [UNESCO], 2005).

[t is important to raise children as individuals with developed artistic and aesthetic sensitivities
and to integrate them into society. Therefore, the role of classroom teachers is very important in this
regard. Classroom teachers have a very important place in the child's art and aesthetic education. As in
the acquisition of other values, students are influenced by their teachers in the formation and
development of aesthetic and artistic values and perspectives. Students are affected by teachers’ artistic-
aesthetic practices and all kinds of attitudes and movements such as posture, speech, attitude and
clothing. Although teachers have a lot of influence on students, sometimes they are not aware of this
process. From the perspective of daily education processes, classrooms are seen as a place where all
kinds of positive character traits are formed, reinforced, modelled and implemented in children. While
this makes the role of classroom teachers more important, it also shows that they need to be aware (Can
& Yildirim, 2019: Cetiner Oner, 2019; Ozdemir Balakoglu & Erol, 2021; Sevim et al,, 2012).

Art and Aesthetic Field Competence in Classroom Teachers

Artis the expression or reflection of the understanding of beauty in the works created by human
beings. In other words, art is the ability or skill to create impulse or motivation to create sufficient,
satisfying aesthetic experiences in humans (S6zen & Tanyeli, 2022). While understanding and valuing
the beauty in works of art is related to the cultural values of the society, aesthetic experience can be seen
in every aspect of life. The transition of beauty from external values to aesthetic values is an important
requirement for the aesthetic process (Ozdemir Balakoglu & Erol, 2021). The concept of aesthetics deals
with the effects of beauty on the human mind and senses. It is a branch of philosophy that attempts to
answer the question of what beauty is (Turani, 2022; S6zen & Tanyeli, 2022; San, 2019). Aesthetics is
determined by, but not limited to, art, artistic expressions, the qualities of a thing or object, its features
and the elements that make up that object (Ozdemir Balakoglu & Erol, 2021; Can & Yildirim, 2019;
Cetiner Oner, 2019; Sevim et al. 2012). For this reason, any object or object in a person's natural
environment can gain aesthetic value. It is seen that aesthetics is related to sensory perceptions and
everything that can be perceived sensually constitutes the subject and field of aesthetics. Any object that
reaches the senses and could leave an impact can be considered aesthetic (Ozdemir Balakoglu & Erol,
2021; Can & Yildirim, 2019). Aesthetic values and judgments can be determined by the qualities and
characteristics of an object within the scope of art and its artistic expressions but cannot be limited to
these. Considering that all kinds of objects around a person can gain an aesthetic value, aesthetic values
or judgments cannot be limited only to the artistic dimension and can gain aesthetic value with different
features (Buyurgan & Buyurgan, 2020; Ozdemir Balakoglu & Erol, 2021; San, 2010). According to Can
and Yildirnm (2019), aesthetic value emerges with the beautification of pleasure or emotional
experiences.

It is important for teachers to plan and implement aesthetic education in their lessons, lesson
activities that develop aesthetic concepts and aesthetic literacy and raise individuals with aesthetic
consciousness (Ozdemir Balakoglu & Erol, 2021; Istanbul Kiiltiir ve Sanat Vakfi [IKSV], 2014). It gains
special importance, especially when the developmental levels of children in primary education are
considered. Educational programs implemented in primary school grades 1 to 4 were examined. It
seems that these programs target the characteristics that children should have in order to be raised with
art and aesthetics. It is seen that art criticism and aesthetics are chosen as one of the learning areas in
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the programs and they include achievements that will enable children to form and develop art and
aesthetic value judgments. The program focuses on three basic learning areas. Visual communication
and formatting, cultural heritage, art criticism and aesthetics (MoNE, 2018). The importance of
classroom teachers having some qualifications in teaching children the art and aesthetic values included
in primary education curricula emerges. The influence of classroom teachers is of great importance in
the development of artistic and aesthetic values of the child, who encounters the school environment
with the values he receives from his family. In this context, the extent to which classroom teachers
include art and aesthetic dimensions in their classroom practices or activities, their level of
consciousness, awareness and competency levels are of particular importance. In the report of MoNE
Teacher Training and Education General Directorate published in 2008, it is stated that "since classroom
teachers are obliged to teach more than one course, they must be at the level of competencies based on
multi-disciplinary and interdisciplinary understanding” (Narrated by Sungurtekin & Cakir ilhan, 2015,
p. 56). Considering the competency of classroom teachers based on interdisciplinary understanding, it
is seen that it also includes art and aesthetic perspectives and application processes.

European Commission [EC], (2013) defines teacher competency as; “a complex combination of
knowledge, skills, understanding, values, attitudes, and desire that leads to effective, embodied human
action in a particular field” (Narrated by Ozsoy, 2022, p. 188). It is based on the standards required to
be a competent teacher at national and international levels, awareness of the responsibility of teaching,
and continuous and sustainable professional development. In this sense, attention is drawn to the
importance of studies on teacher education, competencies and standards. Ministry of National
Education (MoNE) defines the teaching profession’s general competencies as; “The knowledge, skills
and attitudes that teachers must have in order to fulfil the teaching profession effectively and efficiently”
(MoNE, 2017, p.4). Achieving the planned goals in every field of education is related to the qualifications
and competencies of the teachers who direct this process. Six competency areas have been determined
by MNE. These are: "personal and professional values - professional development, knowing the student,
learning and teaching process, monitoring and evaluating learning and development, school, family and
community relations, program and content knowledge" (Narrated by Ozsoy, 2022, pp. 190-191).
Teachers' competency areas are of great importance in the cultural, artistic and aesthetic development
of students. One of the aims of the curriculum is to ensure that students who complete primary school
become individuals who are oriented towards living a healthy life by acquiring social skills and aesthetic
sensitivity in accordance with their development levels and individuality and using them effectively in
their lives (MoNE, 2018). In the implementation dimension of these goals and objectives, the importance
of the teaching profession and the competency levels of teachers attract more attention. Art and
aesthetic education are a process that begins with the birth of the child and continues in different ways
at all levels of education from pre-school. Primary education constitutes a very important dimension of
this process (Buyurgan & Buyurgan, 2020). After family members, the children's role models are their
teachers. Especially classroom teachers, who are taken as role models by children, have a direct impact
on students, from their lesson practices in art and aesthetic dimensions to their speech, attitude and
behaviour. Their responsibilities are great and important in raising children both inside and outside the
classroom. In this context, it includes many important factors such as the way classroom teachers are
trained, their practice and professional competencies. Practicing the teaching profession is an art in
itself and therefore teachers need to be good role models. In this context, classroom teachers can be
good role models for students in different dimensions by gaining some competencies in the field of art
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and aesthetics education. Knowledge alone is not a sufficient condition to be a good teacher. It should
not be forgotten that teaching has an artistic aspect (Geng, 2007; Tezcan, 1998; Sungurtekin & Cakir
Ilhan 2015). Providing adequate art and aesthetics education to primary school students is possible with
well-trained classroom teachers. The primary education period is of great importance. Therefore, today,
practice covering art and aesthetic education is possible with qualified classroom teachers who are
trained to a high standard in terms of knowledge and different skills (Hatipoglu Kara, 2022). Art
education within qualified, high-standard education and the aesthetics and art dimensions within this
education constitute an important area for teachers. Especially in the higher education process,
providing competencies to teacher candidates through theoretical and applied studies is of particular
importance. This requirement is important in terms of the training that teacher candidates should
receive before starting the profession (Karaca, 2003; Cakir ilhan, 2003; Sungurtekin & Cakir ilhan,
2015).

The literature has been examined and it is seen that the studies are directly related to the art
and aesthetic dimensions or within the scope of different teacher competency areas. Acikgoz (2020)
examined the artistic leadership of classroom teachers, Akyildiz, (2020) examined the self-competency
perceptions of preschool teachers in gaining art and aesthetic values, and Akyildiz (2016) examined the
competency perceptions of classroom teachers regarding the art and aesthetic field in terms of some
variables. Albayrak (2015), There is a relationship between the professional values of primary school
teachers in the aesthetic dimension and teacher competencies. Aydin & Unsal (2022) examined this
relationship, according to the opinions of teachers and parents, and the reasons why classroom teachers
are preferred in terms of values, including aesthetic values. Ceylan (2008) compared the perspectives
of students who received visual arts education at the 10th grade level of secondary school and those
who did not, on the aesthetics of the environment they live in. Ciftcioglu Senkaya (2021) examined the
problems encountered by classroom teachers in primary school visual arts classes according to
teachers' opinions. Haciomeroglu and Sahin (2011) examined classroom teacher candidates' perception
of special field competency, including art and aesthetic dimensions, about their mentor teachers.
Dolapcioglu et al. (2019) examined primary school teachers' views on aesthetics and creativity practices
in social studies classes. Francis (2020) examined the aesthetic perceptions of primary school teachers.
Kusdemir Kayiran and Ozyurt (2020) examined the status of classroom teachers in gaining special field
competency according to their teaching education and professional experience. Liang, W. and Yu Y.
(2021) examined the development of teachers' artistic achievements according to the status quo in
contemporary aesthetics education. Ozdemir Balakoglu and Erol (2021) examined prospective teachers'
evaluations of sensory perception development through aesthetic object choices. Miralay and Egitmen
(2019) investigated the aesthetic perceptions of art educators at the higher education level in painting
classes and their impact on learners. Sungurtekin and Cakir ilhan (2015) examined classroom teacher
"Art and Aesthetics" competencies in the context of music education competencies in line with the
opinions of the instructors. Yilmaz Arikan and Sirin (2020), on the other hand, examined the
perspectives of subject teachers working in primary schools on art education. Serhatlioglu and Kalo
(2022) examined classroom teachers' views on 21st century learning and teaching skills. Yazici et al.
(2016) examined the opinions of preschool teachers regarding art, and Yilmaz and $ahan (2016)
investigated the determination of prospective teachers' views on the need for art education. These
studies were conducted in different dates, ages, education levels, disciplines, geographies and cultures.
A limited number of studies have been found regarding classroom teachers' perceptions of art and
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aesthetics, directly examining art and aesthetic dimensions in a wide range of dimensions, from
comprehensive practice to knowledge, from seniority to age. At this point, it is considered important to
examine this research in terms of knowledge, practice and aesthetic view of classroom teachers' artistic
and aesthetic perceptions, as well as variables such as age, years in the profession, and geography of
residence.

Purpose of the Study
The purpose of the study is to examine the competency perceptions of classroom teachers

towards art and aesthetic dimensions (knowledge, application, aesthetic perspective) in classroom
practices with different variables (district centre or village, age and years in the profession).

In this context, answers to the following questions were sought.

1. What is the level of competency perception of 1st grade teachers regarding the dimension
of having knowledge about art and aesthetics?

2. What is the level of competency perceptions of classroom teachers regarding the practical
dimension of art and aesthetics?

3. What is the perception of classroom teachers towards aesthetic perspectives in their
classroom practices?

4. What is the general level of competency perception of classroom teachers in the field of art
and aesthetics?

5. Do grade teachers' perceptions of art and aesthetic field competencies change according to
the following?

a. Gender,

b. Where they work (district centre or village),
c. Age,

d. Years in profession?

Method

In this research, the descriptive survey model, which is a quantitative research approach, was
used. Survey models are research approaches that aim to describe a past or present situation as it exists.
The individual or object that is the subject of the research is tried to be defined within its own conditions
and as it is. No effort is made to change or influence the variables in any way (Biiylikoztiirk et al,, 2013).
A general screening model was applied in this research. General screening models are made on the
entire universe or a group, or a sample taken from it, to reach a general judgment about the universe in
a universe consisting of many elements. Single or relational scans can be made with general screening
models (Blyiikoztirk et al., 2013; Karasar, 2012).

Study Group

The study group of the research consisted of a total of 222 classroom teachers working in 50
primary schools affiliated with the Ministry of National Education (17 centres and 33 villages) located
in the centre and villages of Reyhanli district of Hatay. The study group was made up of 114 women and
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107 men. One person did not specify. At the same time, according to age ranges, 108 people were in the
23-29 age range, 70 people were in the 30-39 age range, and 43 people were in the 40 and over age
range, while one person did not specify. In the research, "Art and Aesthetic Field Competency Scale" was
applied to the classroom teachers in the study group in the fall semester of the 2022-2023 academic
year.

Data Collection Tool

Art and Aesthetic Field Competency Scale

In this study, the "Art and Aesthetic Field Competency Scale" developed by Akyildiz (2016) was
used as the data collection tool. The author's permission was taken in this regard. The overall reliability
of the scale was calculated using the Cronbach Alpha Reliability coefficient, Spearman-Brown
correlation coefficient and Guttman split-half reliability formula. The Cronbach Alpha reliability
coefficient of the scale was found to be 0.88, the Spearman-Brown correlation coefficient was 0.79, and
the Guttman split-half value was 0.789. The Cronbach Alpha value of the scale was calculated as 0.79 for
the first half, consisting of the first 6 items, and 0.85 for the second half, consisting of the last 5 items.
The reliability coefficient (Correlation Between Forms) of one half of the test was calculated as 0.652.
As aresult of these calculations, it was decided that the scale was reliable. Factor analysis was performed
and it was determined that the items were collected in three sub-dimensions. These dimensions are
named "Having Knowledge", "Practising" and "Aesthetic View" (Akyildiz, 2016, p. 4). In the study
conducted to determine the reliability of the scale in this research, the Cronbach's alpha internal
consistency coefficients of the scale were calculated as 0.706 for the knowledge dimension, 0.626 for
the application dimension, 0.852 for the aesthetic view dimension and 0.875 for the entire scale.

Data Analysis

During the data analysis process, the data set was first examined, and empty data was detected.
Little MCAR test was performed to determine whether the empty data were randomly distributed. Since
these test results were insignificant (X2=15.239; df=30; p=.988) and the number of participants leaving
any item blank was less than 2%, blank data was assigned using the expectation maximization method
(Graham, 2009). After the data set was ready for analysis, kurtosis and skewness coefficients were
examined. In the dimensions of knowledge (skewness=-.435; kurtosis=.167), application (skewness=-
.055; kurtosis=-.160), aesthetic view (skewness=-.394; kurtosis=.164) and the total scale (skewness= -
.202; kurtosis = -.018) kurtosis and skewness coefficients were in the range of +2. For this reason,
parametric techniques were used to analyse the data (George & Mallery, 2016). Accordingly, percentage
and frequency values were calculated in the presentation of classroom teachers' general competency
levels regarding art and aesthetics. In comparisons based on gender and place of residence, t-test was
used for groups independent of parametric techniques, and one-way analysis of variance [ANOVA] was
used in comparisons based on age and seniority. SPSS 25.0 package program was used to analyse the
data and the findings are presented in the form of tables.

Ethical Permits of Research
In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of the

actions specified under the heading "Actions Contrary to Scientific Research and Publication Ethics",
which is the second part of the directive, have been taken.
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Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation is Hatay Mustafa Kemal University
Presidency of Social and Human Sciences Scientific Research and Publication Ethics Committee.

Date of ethical review decision=30.06.2022
Ethics assessment document issue number= E-21817443-050.99-184617-09
Findings
This section includes findings that will answer the questions of the research.
Classroom Teachers' Perceptions Regarding Art and Aesthetic Field Competencies
With the purpose of determining the general competency perception levels of classroom
teachers regarding art and aesthetics, the scores they received from the art and aesthetic competency

scale were classified according to their competence perception levels and frequency and percentage
distributions were calculated. The findings are presented in Table 1.

Table 1: Art and aesthetic field competency perception levels of classroom teachers

Having Knowledge Practise Aesthetic View Total
f (%) f (%) f (%) f (%)
Very insufficient 2 (%,9) 3 (%1,4) 4 (%1,8) 0 (%0)
Insufficient 12 (%5,4) 36 (%16,2) 12 (%5,4) 15 (%6,8)
Partially sufficient 75 (%33,8) 89 (%40,1) 47 (%21,2) 77 (%34,7)
Sufficient 71 (%32,0) 73 (%32,9) 103 (%46,4) 101 (%45,5)
Very sufficient 62 (%27,9) 21 (%9,5) 56 (%25,2) 29 (%13,1)

According to Table-1, in the dimension of having knowledge, a small portion of classroom
teachers perceive themselves as very insufficient (0.9%), while a slightly higher rate perceives their
knowledge as insufficient (5.4%). While the majority of the teachers perceive their knowledge as
partially sufficient (33.8%), a significant portion of them perceive themselves as sufficient (32.0%) and
very sufficient (27.9%).

In the practise dimension, a small percentage (1.4%) of classroom teachers stated that their
application adequacy perception was at a very insufficient level, while 16.2% stated that it was at an
insufficient level. While nearly half of the teachers evaluated their perception of competence as partially
sufficient (40.1%), a similar percentage (32.9%) evaluated themselves as sufficient. A smaller group
expressed their perception of the practice at a very sufficient level (9.5%).

In the aesthetic perspective dimension, the rates of teachers who perceive themselves as very
insufficient (1.8%) or insufficient (5.4%) are quite low. While a significant proportion of teachers
perceive their perspective as partially sufficient (21.2%), a significant proportion of teachers perceive
themselves as sufficient (46.4%). Approximately one quarter of the teachers stated that they were at a
very sufficient level (25.2%) in terms of aesthetics.

In the total score category, there are no teachers in the "very insufficient" category. The majority
of primary school teachers perceive themselves as partially sufficient (34.7%) or sufficient (45.5%). A
lower percentage of teachers (13.1%) stated that they were at a very sufficient level. When the results
are evaluated in general, although there are small differences according to the dimensions, it is possible
to claim that most classroom teachers perceive themselves as partially sufficient or sufficient.
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Classroom Teachers' Perceptions of Art and Aesthetic Field Competency
According to Gender

With the purpose of comparing the scores obtained by classroom teachers from the dimensions
and total of the Art and Aesthetics Competency Scale according to their gender, a t-test was conducted
for independent groups. The findings are presented in Table 2.

Table 2: T-test analysis results of classroom teachers' perceptions of art and aesthetic field competency for
independent groups according to gender

Gender N X ss sd t *p

Information Female 114 3,73 ,71 219 ,305 , 761
Male 107 3,70 , 76

Practise Female 114 3,22 ,62 219 -416 ,678
Male 107 3,26 ,66

Aesthetic Female 114 3,75 77 219 ,261 ,794

View Male 107 3,73 ,70

Total Female 114 3,55 ,59 219 ,057 ,955
Male 107 3,55 ,62

*p<.05

According to Table-2, the scores obtained by classroom teachers from knowledge dimension
(tz19) = 0.305, p = 0.761), practise dimension (tp19) = -0,416, p = 0,678), aesthetic view dimension (t(z19)
= 0,261, p =) and whole scale (t@z19y = 0.057, p = 0.955) do not differ significantly as per gender.
Accordingly, it can be said that male and female teachers have similar levels of art and aesthetic
competency perceptions.

Perceptions Of Art and Aesthetic Field Competency Of Classroom Teachers
According to Where They Live.

To compare the scores obtained by classroom teachers from the dimensions and total of the Art
and Aesthetics Competency Scale according to where they live, a t test was conducted for independent
groups. The findings are presented in Table 3.

Tablo 3: T-test analysis results for independent groups of classroom teachers' perceptions of art and aesthetic field
competition according to where they live.

Location N X Ss sd t *p

Knowledge District 132 3,77 ,73 220 1,313 ,191
Village 90 3,64 72

Practise District 132 3,26 ,65 220 ,546 ,585
Village 90 3,21 ,61

Aesthetic District 132 3,73 ,69 220 -,136 ,892
Village 90 3,75 ,79

Total District 132 3,57 ,60 220 ,578 ,564
Village 90 3,52 ,62

*p<.05

According to Tablo-3, the scores obtained by classroom teachers from knowledge dimension
(tezz0) = 1.313, p = 0.191), practise dimension (t20) = 0.546, p = 0.585), aesthetic view dimension (tzz0
=-0.136, p = 0.892) and whole scale (tiz20) = 0.578, p = 0.564) do not differ significantly as per their
location. Accordingly, it can be said that teachers living in the district centre or village have similar levels
of artistic and aesthetic competency perception.
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Classroom Teachers' Perceptions of Art and Aesthetic Field Competency
According to Their Ages

ANOVA was conducted to compare the scores obtained by classroom teachers from the
dimensions and total of the Art and Aesthetics Competency Scale according to their ages. The findings
obtained are presented in Table 4.

Table 4: ANOVA results of classroom teachers' perceptions of art and aesthetic field competition according to their
ages

Sum of Squares  Sd  Average of Squares F *p
Intergroup 1,027 2 ,513 ,965 ,383
Knowledge  Within Groups 115,948 218 ,532
Total 116,974 220
Intergroup 2,956 2 1,478 3,786 ,024%*
Practise Within Groups 85,104 218 ,390
Total 88,060 220
Intergroup ,606 2 ,303 ,556 ,574
Aesthetic Within Groups 118,877 218 ,545
Total 119,483 220
Intergroup 1,312 2 ,656 1,808 ,166
Total Within Groups 79,116 218 ,363
Total 80,428 220

*p<.05

According to Tablo-4, the scores obtained by classroom teachers from knowledge dimension (F(,
218) = .965, p = 0.383), aesthetic view dimension (F(, 218y = 0.556, p = 0.574) and whole scale (F(2, 218) =
1.808, p = 0.166) do not differ significantly as per their age. However, the scored obtained from practise
dimension (F(2,218) = 3.786, p = 0.024) had significant differences as per age. Tukey test was performed
to determine the source of differences. It has been determined that classroom teachers between the ages
of 23-29 perceive that they include more art and aesthetic practices in their lessons than classroom
teachers aged 40 and over.

Perceptions of Art and Aesthetic Field Competency of Classroom Teachers
According to Their Professional Seniority

ANOVA was conducted to compare the scores obtained by classroom teachers from the
dimensions and total of the Art and Aesthetics Competency Scale according to their professional
seniority. The findings are presented in Table 5.

Table 5. ANOVA results of classroom teachers' perceptions of art and aesthetic field competition according to
seniority in the profession

Sum of Squares  Sd  Average of Squares F *p
Knowledge  Intergroup 1,235 4 ,309 ,567 ,687
Within Groups 114,379 210 ,545
Total 115,614 214
Practise Intergroup 2,005 4 ,501 1,257 ,288
Within Groups 83,727 210 ,399
Total 85,731 214
Aesthetic Intergroup 1,794 4 ,448 ,814 ,518
Within Groups 115,723 210 ,551
Total 117,517 214
Total Intergroup ,731 4 ,183 ,489 , 744
Within Groups 78,549 210 , 374
Total 79,280 214

*p<.05
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According to Tablo-5, the scores obtained by classroom teachers from knowledge dimension (F4,
210) = .567, p = 0.687), practise dimension (F4,210) = 1.257, p = 0.288), aesthetic view dimension (F(s, 210
= 0.814, p = 0.518) and whole scale (F4,210) = 0.489, p = 0.744) do not differ significantly as per their
professional seniority. Based on this, it can be said that classroom teachers with different seniority have
similar perception of art and aesthetic competency.

Discussion and Conclusion

The following conclusions were reached based on the findings obtained in line with the general
purpose of the research.

Classroom Teachers' Perceptions of Art and Aesthetic Field Competence;

In the dimension of knowledge, it was concluded that they perceived themselves as mostly
partially sufficient, sufficient and very sufficient, from very sufficient to insufficient, and slightly at very
insufficient and insufficient levels. In the practice dimension, from very sufficient to very insufficient,
it was concluded that they perceived themselves as partially sufficient, sufficient and very sufficient, and
that those who perceived insufficient had a slightly higher level than those who perceived very
sufficient, and that they perceived themselves as very insufficient, albeit at a very low level. While a
small proportion of classroom teachers perceive their competency in the practical dimension as very
insufficient, a higher proportion perceive it as insufficient. While a significant portion of teachers
perceive their competency as partially sufficient, they perceive themselves as sufficient. A smaller group
perceives themselves as very sufficient in terms of practice. In the aesthetic perspective dimension,
from very sufficient to insufficient, it has been concluded that nearly half of the classroom teachers
perceive themselves as sufficient, a quarter of them perceive themselves as partially sufficient, and very
sufficient, even though it is a very low rate, and very insufficient. In the aesthetic perspective dimension,
it is seen that the proportion of teachers who perceive themselves as very insufficient or insufficient is
quite low. While a significant proportion of teachers perceive their perspective as partially sufficient, a
significant proportion perceive themselves as sufficient. Approximately one quarter of the teachers
stated that they were at a very sufficient level in terms of aesthetics. In general, in all sub-dimensions,
there are a limited number of classroom teachers who consider themselves insufficient or very
insufficient in their perception of the fields of art and aesthetics. In the total scores category, the
majority of teachers perceive themselves as partially sufficient or sufficient, with no teachers in the
"very insufficient” category. A lower percentage of teachers stated that they were at a very sufficient
level. When the results are evaluated in general, although there are small differences according to the
dimensions, it can be said that the majority of classroom teachers perceive themselves as partially
sufficient or sufficient.

Various conclusions were reached based on the findings obtained in terms of the variables
discussed in the study. Results were obtained according to gender, in the knowledge dimension, in the
application dimension, in the aesthetic view dimension and in the total scale. From these results, it was
determined that there was no statistically significant difference according to gender. According to these
results, it can be said that male and female teachers have similar levels of art and aesthetic competency
perception. According to where they live, results were obtained in the knowledge dimension,
application dimension, aesthetic perspective dimension and the total scale. It was observed that there
was no statistically significant difference in the results obtained. In this context, it can be said that
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teachers living in the district centre or village have similar levels of artistic and aesthetic competency
perception. According to age, results were obtained in the knowledge dimension, aesthetic perspective
dimension, application dimension and the total scale. In the results obtained, it was seen that there was
no statistically significant difference in the knowledge dimension, aesthetic view dimension and the
total of the scale, while there was a statistically significant difference in the application dimension
according to age. Tukey test was performed to determine the source of differences. It has been
concluded that classroom teachers between the ages of 23-29 have the perception that they include
more art and aesthetic practices in their lessons than classroom teachers aged 40 and over.

According to their professional seniority, results were obtained in the knowledge dimension,
application dimension, aesthetic perspective dimension and the total of the scale. The results obtained
showed that there was no statistically significant difference between classroom teachers according to
their professional seniority. According to this result, it can be said that classroom teachers with different
seniority have similar perceptions of art and aesthetic competency. When the results are evaluated in
general, although there are small differences according to the dimensions, it can be said that the majority
of classroom teachers perceive themselves as partially sufficient or sufficient.

The results were evaluated overall. The results were evaluated overall. It was determined that
there was a statistically significant difference in the evaluation made according to age in the Practice
dimension, but there was no significant statistical difference between the scores of the other
dimensions. It was concluded that the difference in the application dimension showed a significant
difference in the results of classroom teachers aged 23-29 compared to teachers aged 40 and over. This
result may suggest that the significant difference depending on age ranges may be due to different
reasons. It brings to mind the idea that all kinds of activities in the artistic-aesthetic fields carried out in
the classroom environment can be associated with age-related performances. In the study conducted by
Saglamgubukcu (2019), classroom management skills were examined. It has been concluded that
classroom teachers between the ages of 31-40 are more effective in providing effective communication
with students, creating a learning environment suitable for the purpose of teaching, organizing
motivation-enhancing activities, attracting the student's attention and ensuring their active
participation in the lesson, and managing activities using appropriate methods and techniques. In the
study conducted by Giines (2016), it was determined that the significant difference between the age
variable and the sub-dimensions of classroom management skills such as planning, behaviour and time
management, motivation and learning environment was in favour of the 41-50 age groups. In their
studies, ilgar (2007), Ozgan et al. (2011), Yilmaz (2011) and Saglamc¢ubukcu (2019) found a significant
difference between the age variable and classroom management skills.

In a study conducted by Haciomeroglu and Sahin (2011), the perceptions of prospective teachers
regarding eight specific field competencies of classroom teachers working in practice schools were
evaluated. In the study, it was concluded that "art and aesthetics and physical education and security"
were "sufficient”, while other perceptions were "completely sufficient". Considering these results, they
support the result of this research. The results of this study showed that classroom teachers perceived
themselves as sufficient in art and aesthetic dimensions. In the study conducted by Aydin and Unsal
(2022), the reasons why classroom teachers are preferred by prospective teachers and parents were
examined in terms of different variables. In the research, different preference results were reached in
personal, academic, professional and social competency and skill areas. The results obtained at the end
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of the study were examined. It is striking and thought-provoking that the artistic and aesthetic
dimension is not seen as one of the reasons for preference of classroom teachers. In this research, the
result that classroom teachers perceive themselves as sufficient in the art and aesthetic competency
levels and that there is no difference between the variables other than the age factor in the application
dimension can be interpreted as the classroom teachers perceive themselves as sufficient in the art and
aesthetic dimensions of knowledge, aesthetic view and application in classroom activities. On the other
hand, a study was conducted by Akdemir (2012) to determine the most important values of classroom
teachers in the Social Studies Curriculum, their perceptions and opinions about values, and the activities
they implement in the classroom. In this study, it was concluded that the value they attach most
importance to is "fairness" and the value they attach least importance to is "aesthetics". According to
this result, it may be thought that there are different reasons why aesthetic value is given the least
importance. In the program of the Council of Higher Education (2023), the Teaching of Visual Arts
Course is taught to classroom teacher candidates as a theoretical course for three hours a week in the
final year. Considering the in-class practice studies for primary school grades 1-4, it is a thought-
provoking and important issue for prospective teachers whether this course will be sufficient for the
practical dimension in their future professional lives. As Sungurtekin and Cakir Ilhan (2015) stated,
there are different problems related to art and aesthetic practices in the classroom teacher training
program make it difficult for teacher candidates to gain the necessary competencies. Considering the
importance of the primary education period, it is of great importance to train qualified classroom
teachers in terms of features such as knowledge, skills and attitudes in the field of art education (ilhan,
2003). It is important for the teaching profession to prepare competencies in the field of art education
within the framework of national competencies and to implement practices at the higher education level
to train classroom teachers who win these competencies. In the process of training qualified teachers,
competencies must be provided to teacher candidates through theoretical and applied studies (Karaca,
2003; Sungurtekin & Cakir ilhan, 2015). Such an education and training process will have a positive
impact on the process in many ways. It is seen that competencies were created under the title of "Art
and Aesthetics" in the general competency draft of the teaching profession prepared by the Ministry of
National Education (2004) (ilhan, 2005).

The education provided for the formation, development and lifelong continuation of artistic and
aesthetic views is not only the subject of a specific field. Individuals can live a happier, more productive
life with art and aesthetic education and practices given in the right way and at the appropriate time. It
is important to consider and examine the concepts of art and aesthetics, which are frequently
encountered from primary education to higher education, at every level of education. Art and aesthetics
are subjects that students will receive education at all levels from primary education to higher education
institutions. Rather than a special field or an area that a special group of students will benefit from, they
are areas where students from all fields and all classes will receive education. Educators who work or
will work at all levels and fields of education, from primary education to higher education, are very
effective in creating a perspective and attitude towards art and aesthetics, and in interpreting and
conveying the meaning of art and aesthetics in the right place and way in daily life (Sevim et al., 2012).
In addition, the physical and aesthetic features of the school environment contribute positively to the
motivation of teachers and students. This increases the excitement of the teachers and transfers the
energy of the work environment to the students (Can & Yildirim, 2019).
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Within the scope of art and aesthetic education, aesthetic perception, aesthetic concern and taste
are both individual and social. One of the problems brought by urbanization is that the aesthetic concern
of individuals is not sufficiently developed. The individual, whose sensitivity will increase with the
increase in the level of aesthetic concern and appreciation, will also be disturbed by the disorder and
ugliness in his environment. From this perspective, lack of aesthetic appreciation emerges as a social
problem as well as an individual one. A quality and effective art education can be considered as the most
important tool to solve this problem. Individuals use aesthetic tastes and perceptions at almost every
moment of life, from their personal behaviour to clothing, from their view of the environment they live
in to arranging that environment. Therefore, individuals' aesthetic taste and aesthetic perception ability
should be developed through an education process starting from an early age (Tuna, 2007). In the study
conducted by Ocak Karabay and Bilir Seyhan (2018), it was seen that it is very important for children to
receive education in the early period in a way that the connections they establish with art and aesthetics
will contribute to the creation of interest in art and the development of important skills related to art
and aesthetics. In this context, the importance of studies aimed at training classroom teachers in terms
of art and aesthetics at a broad and sufficient level is seen. Children's contact with art at an early age will
contribute to the creation of a lifelong interest in art and will bring individuals with high levels of
aesthetic appreciation into society. In this way, art and aesthetic values will continue to expand from the
individual to the society.

Recommendations

This research was conducted with a limited number of classroom teachers in a district in Turkey.
In the future, it can be done on a larger scale, in different geographies, and by reaching more classroom
teachers. Such research can lead to broader results and provide a broader assessment of classroom
teachers' perceptions of art and aesthetic dimensions. The importance of primary education in the
upbringing of children cannot be ignored. Therefore, it is considered important to conduct different
research in terms of training sufficient and qualified classroom teachers in terms of characteristics such
as knowledge, skills and attitudes towards competency perceptions in art and aesthetic dimensions.
This research was conducted with classroom teachers working in primary education. Different research
can be conducted to determine the art and aesthetic perceptions of branch teachers working in different
branches in secondary education or depending on the school they graduated from. Such studies, which
are carried out on a large scale with teachers at all levels of education, are considered important in
raising the individuals who will form the society with the artistic and aesthetic dimensions, and on the
way to becoming a more productive and happy society.
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Sinif Ogretmenlerinin Sinif i¢ci Uygulamalarinda Sanat ve Estetik
Alan Yeterlik Algilarinin Farkli Degiskenler Ac¢isindan
incelenmesi

Giris

Sanat ve estetik yonleri gelismis, sanat bilincine sahip, cevresine duyarl bireylerin yetistirilmesi
bu konularda yetkin ve iyi yetismis 6gretmenlerle miimkiindiir (Akdemir, 2012; Kirisoglu. 2019; Okan
Akin, 2006; Tuna, 2007). Arnheim (2009) sanatin, kiiltiiriin bir pargasi oldugu ve dolayisiyla her egitimli
insanin donanimui i¢in gerekli oldugu bundan dolay: da kiiltiiriin tiim pargalarinin toplum i¢in gerekli
olup olmadigini egitimcilerin sorgulamasi gerektigini ifade etmektedir. Ogretmen yetistiren kurumlarin
programlarinda 6gretmen egitimi ve yetistirmeye yonelik sanat ve estetik egitiminin de icinde oldugu
programlarin gerekliligi ve 6nemi acik sekilde goriilmektedir. Sanat ve estetik konulardaki birikim ve
yeterlik bireylerin dogustan kendiliginden getirdikleri bir durum degildir. Sanat ve estetik egitimi,
bireye sanat ve estetik duyarlik kazandirma, kiside sanat zevki olusturma ve siirdiirme gibi siirecler ile
bireyin sanatsal yetilerini tist dilizeye ulastirarak duygusal ve sosyal boyutta doyumlu ve giizel bir
yasami olusturmay: saglar Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiitii [UNESCO] (2005).
Cocuklarin sanatsal ve estetik duyarliklar1 gelismis bireyler olarak yetistirilmesi ve topluma
kazandirilmasinda sinif 6gretmenlerinin roli 6nemli. Siniflar giinliik egitim siiregleri agisindan
bakildiginda ¢ocuklarda her tiirlii olumlu karakter 6zelliklerinin olustugu, pekistirildigi, modellendigi
ve uygulandigl bir mekan olarak goriilmektedir. Bu durum sinif 6gretmenlerinin roliinii daha 6nemli
hale getirmektedir (Can & Yildirim, 2019: Cetiner Oner, 2019; Ozdemir Balakoglu & Erol, 2021; Sevim
vd., 2012). Ogretmenlerin derslerinde estetik egitimi, estetik kavram ve estetik okuryazarhgi gelistiren
ve estetik bilince sahip bireyleri yetistirecek ders etkinliklerini planlayarak uygulamalar1 énemlidir
(Ozdemir Balakoglu & Erol, 2021; istanbul Kiiltiir ve Sanat Vakfi [IKSV], 2014). ilkégretim siirecindeki
cocuklarin gelisim diizeyleri diisiiniildiigiinde bu durum ayr bir 6nem kazanmaktadir. Ilkégretim 1-4
siniflarda uygulanan egitim-6gretim programlar1 incelendiginde; c¢ocuklarin sanat ve estetik
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boyutlariyla yetismeleri yoniinde sahip olmalari gereken 6zelliklerin hedeflendigi goriilmektedir (Milli
Egitim Bakanlhg [MEB], 2018). Sanat ve estetik degerlerin cocuklara kazandirilmasi yoniinde sinif
O0gretmenlerinin sinif ici uygulamalar veya etkinliklerinde sanat ve estetik boyutlara ne ol¢lide yer
verdikleri, biling, farkindalik durumlan ile yeterlik diizeyleri ayr1 énem tasimaktadir. Ilkokulu
tamamlayan Ogrencilerin gelisim diizeylerine ve bireyselligine uygun olarak toplumsal ve sosyal
becerileri ile estetik duyarliligl kazanarak yasamlarinda etkin bir sekilde kullanarak saglikli hayat
yasamaya yonelimli bireyler olmalarini saglamak 6gretim programin amaglarindan biridir (MEB, 2018).
Bu amac¢ kapsaminda diistiniildiiginde, uygulama boyutunda 6gretmenlik mesleginin 6nemi ve
o0gretmenlerin yeterlik diizeyleri daha ¢ok dikkati cekmektedir. Geng, (2007) ve Tezcan, (1998) ifade
ettikleri gibi sadece bilgi iyi bir 6gretmen olabilmek i¢in yeterli kosul degildir, 6gretmenligin bir sanat
yoniiniin oldugu da unutulmamahdir. ilkégretim déneminin énemi diisiiniildiigiinde; giiniimiizde sanat
ve estetik egitimini kapsayan uygulama, bilgi ve farkli beceriler agisindan yliksek standartta yetismis,
nitelikli sinif 68retmenlerinin 6énemi goriilmektedir (Hatipoglu Kara, 2022).

Alan yazin incelendigine; yapilan arastirmalarin, dogrudan sanat ve estetik boyutlari ya da farkh
O0gretmen yeterlik alanlar1 kapsami i¢cinde sanat ve estetik boyutlar ile iligkili ¢alismalar oldugu
gorilmektedir.(Aqikgoz ,2020; Akyildiz, 2020; Akyildiz, 2016; Albayrak, 2015; Aydin & Unsal, 2022;
Ceylan, 2008; Ciftcioglu Senkaya 2021; Haciomeroglu & Sahin, 2011; Dolapg¢ioglu vd., 2019; Francis,
2020; Kusdemir Kayiran ve Ozyurt, 2020; Liang, W., & Yu Y., 2021; Ozdemir Balakoglu ve Erol, 2021:
Miralay & Egitmen, 2019; Sungurtekin & Cakir ilhan, 2015; Yilmaz Arikan & Sirin, 2020; Serhathoglu &
Kalo, 2022; Yazic1 vd., 2016; Yilmaz & Sahan, 2016). Bu arastirmanin sinif 6gretmenlerinin sanatsal ve
estetik algilarina yonelik bilgi, uygulama ve estetik bakis ile yas, meslekteki y1l, yasanilan cografya gibi
degiskenler yoniinden incelenmesi 6nemli goriilmektedir. Sinif 6gretmenlerinin sinif i¢i uygulamalarda
sanat ve estetik boyutlarina (bilgi sahibi olma, uygulama, estetik bakis acisi) yonelik yeterlik algilarinin
farkli degiskenler ile (ilce merkezi veya koy, yas ve meslekteki yil) incelenmesi ¢alismanin amacini
olusturmaktadir. Bu kapsamda; Sinif 6gretmenlerinin, sanat ve estetik konusunda bilgi sahibi olma
boyutuna yonelik yeterlik algilar1 ne diizeydedir? Sinif 6gretmenlerinin, sanat ve estetik konusunda
uygulama boyutuna yénelik yeterlik algillar1 ne diizeydedir? Sinif 6gretmenlerinin, simf igi
uygulamalarinda estetik bakis acilarina yonelik algilar1 ne diizeydedir? Sinif 6gretmenlerinin sanat ve
estetik alaninda yeterlik algilar1 genel olarak ne diizeydedir? Sinif 6gretmenlerinin, sanat ve estetik alan
yeterliklerine yonelik algilari; cinsiyete, gorev yaptiklar1 yere (ilce merkezi veya koy), yasa ve
meslekteki yila gore farklhilik gostermekte midir? Bu sorulara cevap aranmistir.

Yontem

Bu arastirmada nicel arastirma yaklasimi icerisinde betimsel tarama modelinden
yararlanilmistir. Hatay’in Reyhanli ilcesinde 50 (17 merkez ve 33 kdy) devlet ilkokulunda gérev yapan
toplam 222 sinif 6gretmenine calisma grubu olarak, Akyildiz (2016) tarafindan gelistirilen “Sanat ve
Estetik Alan Yeterlik Olcegi” 2022-2023 egitim-6gretim yill giiz déneminde uygulanmigtir. Olgegin
Cronbach Alpha giivenirlik kat say1s1 0.88, Spearman-Brown korelasyon katsayisi 0.79 ve Guttman split-
half degeri ise 0.789’dir. Olgek “Bilgi Sahip Olma”, “Uygulama Yapma” ve “Estetik Bakis” olarak ii¢
boyuttan olusmaktadir (Akyildiz, 2016). Bu arastirmada dl¢egin giivenirliginin belirlenmesine yonelik
yapilan calismada, 6lcegin Cronbach alfa i¢ tutarlik katsayilari bilgi sahibi olma boyutu igin, 0,706,
uygulama boyutu igin, 0.626, estetik bakis boyutu icin, 0.852 ve 6lgegin tiimii icin, 0.875 olarak
hesaplanmistir.
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Verilerin analizi siirecinde ilk olarak veri seti incelenmis ve bos veriler tespit edilmistir. Bos
verilerin rastgele bir sekilde dagilip dagilmadiginin belirlenmesi amaciyla yapilan Little MCAR testi
sonuglarinin anlamsiz (X2=15,239; df=30; p=,988) ve herhangi bir maddede bos birakan katilimci
sayisinin %2’den az olmasi nedeniyle maksimum olabilirlik (expectation maximization) yontemi
kullanilarak bos verilere atama yapilmistir (Graham, 2009). Veri seti analize hazir hale getirildikten
sonra basiklik ve carpiklik katsayilari incelenmistir. Bilgi (¢arpiklik=-,435; basiklik=,167), uygulama
(carpiklik=-,055; basiklik= -,160), estetik bakis (carpiklik=-,394; basiklik=,164) boyutlarinda ve 6lgegin
toplaminda (¢arpiklik=-,202; basiklik= -,018) basiklik ve ¢arpiklik katsayilar1 +2 aralifinda oldugu i¢in
verilerin analizinde parametrik teknikler kullanilmistir (George & Mallery, 2016). Buna gore, sinif
O0gretmenlerinin sanat ve estetige iliskin genel yeterlik diizeylerinin sunumunda ytizde ve frekans
degerleri hesaplanmistir. Cinsiyete ve yasanilan yere gore karsilastirmalarda parametrik tekniklerden
bagimsiz gruplar icin t testi, yasa ve kideme gore yapilan karsilastirmalarda ise tek yonlii varyans analizi
[ANOVA] kullanilmistir. Verilerin analizinde SPSS 25.0 paket programi kullanilmis olup, bulgular
tablolar seklinde sunulmustur.

Bulgular

Sinif Ogretmenlerinin Sanat ve Estetik Alan Yeterliklerine Iliskin Algilari: Ogretmenlerin dlgekten
aldiklar1 puanlar yeterlik algi diizeylerine gore simiflandirilarak frekans ve yilizde dagilimlar
hesaplanmistir. Bilgi sahibi olma boyutunda, sinif 6gretmenlerinin kiiciik bir kismi kendilerini ¢ok
yetersiz olarak algilarken (%0,9), biraz daha yiiksek bir oran ise bilgilerini yetersiz olarak algiladig:
(%5,4) goriilmektedir. Ogretmenlerin cogunlugu bilgilerini kismen yeterli (%33,8) olarak algilarken,
onemli bir kismi kendilerini yeterli (%32,0) ve (%27,9) cok yeterli olarak algilamaktadir. Uygulama
boyutunda, kiiglik bir orandaki (%1,4) simif 6gretmeni uygulama yeterliklerinin ¢ok yetersiz diizeyde
oldugunu algilarken, (%16,2)’si yetersiz diizeyde oldugunu algilamaktadir. Ogretmenlerin yarisina
yakini yeterliliklerini kismen yeterli (%40,1) olarak algilarken, benzer bir yiizde (%32,9) kendini yeterli
olarak algilamaktadir. Daha kii¢iik bir grup, uygulama acisindan ¢ok yeterli diizeyde (%9,5) ifade
etmistir. Estetik bakis boyutunda, kendini ¢ok yetersiz (%1,8) veya yetersiz (%5,4) olarak algilayan
ogretmenlerin oranlarinin oldukea diisiik oldugu goriilmektedir. Onemli bir orandaki 6gretmen bakis
acisini kismen yeterli (%21,2) olarak algilarken, 6nemli bir orandaki 6gretmen (%46,4) kendini yeterli
algilamaktadir. Ogretmenlerin yaklasik olarak dortte biri kendinin estetik acidan ¢ok yeterli diizeyde
(%25,2) oldugunu algilamaktadir. Toplam puanlar incelendiginde, "cok yetersiz" kategorisinde herhangi
bir 6gretmenin olmadig1 goriilmektedir. [lkokul 6gretmenlerinin cogunlugu kendilerini kismen yeterli
(%34,7) veya yeterli (%45,5) olarak algilamaktadir. Daha diisiik bir orandaki (%13,1) 6gretmen, ¢ok
yeterli diizeyde olduklarini ifade etmistir. Sonuglar genel olarak degerlendirildiginde, boyutlara gore
kiigtik farkliliklar olmakla birlikte, sinif 6gretmenlerinin ¢cogunlugunun kendisini kismen yeterli veya
yeterli olarak algiladiklari s6ylenebilir.

Sinif 6gretmenlerinin cinsiyete gére sanat ve estetik alan yeterlik algilari: Ogretmenlerin 6lgegin
boyutlarindan ve toplamindan elde ettikleri puanlarin cinsiyetlerine gore karsilastirilmasi icin bagimsiz
gruplar icin t testi yapilmistir. Sinif 6gretmenlerinin bilgi boyutundan (tizi9y = 0.305, p = 0.761),
uygulama boyutundan (t;19) = -0,416, p = 0,678), estetik bakis boyutundan (tp19) = 0,261, p =) ve 6l¢cegin
toplamindan (tpi9) = 0.057, p = 0.955) elde ettikleri puanlarin cinsiyetlerine gore istatistiksel agidan
anlaml bir bicimde farklilasmadigi goriilmektedir. Buna gore kadin ve erkek 6gretmenlerinin benzer
diizeylerde sanat ve estetik yeterlik algilarina sahip oldugu soylenebilir. Sinif dgretmenlerinin
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yasadiklar1 yere gére sanat ve estetik alan yeterlik algilari: Ogretmenlerin 6lgegin boyutlarindan ve
toplamindan elde ettikleri puanlarin yasadiklar: yere gore karsilastirilmasi amaciyla bagimsiz gruplar
icin t testi yapilmistir. Sinif 68retmenlerinin bilgi boyutundan (tp20 = 1.313, p = 0.191), uygulama
boyutundan (tpz0) = 0.546, p = 0.585), estetik bakis boyutundan (tzz0) = -0.136, p = 0.892) ve odl¢egin
toplamindan (tiz0) = 0.578, p = 0.564) elde ettikleri puanlarin yasadiklari yere gore istatistiksel acidan
anlaml bir bicimde farklilasmadig1 goriilmektedir. Buna gore ilge merkezinde veya koyde yasayan sinif
O0gretmenlerinin benzer diizeylerde sanat ve estetik yeterlik algisina sahip olduklar1 séylenebilir. Sinif
dgretmenlerinin yaslarina gére sanat ve estetik alan yeterlik algilarr: Ogretmenlerinin 6lgegin
boyutlarindan ve toplamindan elde ettikleri puanlarin yaslara gore karsilastirilmasi amaciyla ANOVA
yapilmistir. Sinif 6gretmenlerinin bilgi boyutundan (F(z 218) = .965, p = 0.383), estetik bakis boyutundan
(Fz 218) = 0.556, p = 0.574) ve 6l¢egin toplamindan (F(, 218y = 1.808, p = 0.166) elde ettikleri puanlarin
yaslara gore istatistiksel agidan anlamli bir bicimde farklilasmadig1 goriilmektedir. Bununla birlikte
uygulama boyutundan (F(, 21s) = 3.786, p = 0.024) elde ettikleri puanlarin yasa gore istatistiksel acidan
anlamli bir bigimde farklilastig1 goriilmistiir. Farklarin kaynagini belirlemek tizere yapilan Tukey testi
sonucunda, 23-29 yas aralifindaki sinif dgretmenlerinin 40 yas ve lizeri sinif 6gretmenlerine gore
derslerinde daha ¢ok sanat ve estetik uygulamalarina yer verdigi bulunmustur. Sinif 6gretmenlerinin
mesleki kidemlerine gore sanat ve estetik alan yeterlik algilari: Ogretmenlerin 6lcegin boyutlarindan ve
toplamindan elde ettikleri puanlarin mesleki kidemlerine gore karsilastirilmasi amaciyla ANOVA
yapilmistir. Sinif 6gretmenlerinin bilgi boyutundan (F4, 210) = .567, p = 0.687), uygulama boyutundan
(Fe4,2100= 1.257, p = 0.288), estetik bakis boyutundan (Fs, 210) = 0.814, p = 0.518) ve 6l¢egin toplamindan
(F4,2100 = 0.489, p = 0.744) elde ettikleri puanlarin mesleki kidemlerine gore istatistiksel acidan anlaml
bir bicimde farklilasmadig1 goriilmektedir. Buna gore farkli kidemlere sahip sinif 6gretmenlerinin
benzer sanat ve estetik yeterlilik algisin sahip olduklar1 s6ylenebilir.

Tartisma ve Sonug

Sinif dgretmenlerinin sanat ve estetik alan yeterlik algilari: bilgi sahibi olma boyutunda,
kendilerini, cok yeterliden yetersize dogru bakildiginda daha ¢ok kismen yeterli, yeterli ve ¢cok yeterli
algiladiklar1 az da olsa ¢ok yetersiz ve yetersiz diizeyde algiladiklari sonucuna ulasilmistir. Uygulama
boyutunda, ¢ok yeterliden cok yetersize dogru bakildiginda, daha ¢ok kismen yeterli, yeterli ve cok
yeterli algiladiklari, yetersiz algilayanlarin ¢ok yeterli algilayanlara gore diizeyinin biraz ytliksek oldugu
¢ok diisiik diizeyde de olsa ¢ok yetersiz algiladiklar: sonucuna ulasilmistir. Estetik bakis boyutunda, ¢ok
yeterliden yetersize dogru bakildiginda, sinif 6gretmenlerinin yariya yakinin yeterli, dortte bir orani ile
kismen yeterli bu orandan daha yiiksek olarak ¢ok yeterli algiladiklar1 ¢ok diisiik bir oran da olsa
yetersiz ve cok yetersiz diizeyde algiladiklari sonucuna ulasilmistir. Toplam puanlar incelendiginde, "gok
yetersiz" kategorisinde herhangi bir 6gretmenin olmadig1 6gretmenlerin ¢cogunlugu kendilerini kismen
yeterli veya yeterli olarak algiladig1 degerlendirmistir. Daha diisiik bir orandaki 6gretmen, ¢ok yeterli
diizeyde algiladiklarini ifade etmistir. Sonuglar genel olarak degerlendirildiginde, boyutlara gore kii¢iik
farklhiliklar olmakla birlikte, sinif 6gretmenlerinin cogunlugunun kendisini kismen yeterli veya yeterli
olarak algiladig1 sonucu séylenebilir.

Cinsiyete gére, bilgi boyutunda, uygulama boyutunda, estetik bakis boyutunda ve o6lgegin
toplaminda sonuglara ulasilmistir. Bu sonuglardan istatistiksel acidan cinsiyete goére anlamlh bir
farklilhigin olmadig1 sonucu tespit edilmistir. Bu sonuglara gore kadin ve erkek 6gretmenlerin benzer
diizeylerde sanat ve estetik yeterlik algisina sahip oldugu sdylenebilir. Yasadiklari yere gire, bilgi
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boyutunda, uygulama boyutunda, estetik bakis boyutunda ve 6lgegin toplaminda sonuglarina
ulasilmistir. Ulasilan sonucglarda istatistiksel olarak anlamli bir farkliligin olmadigi goriilmiistiir. Bu
kapsaminda ilce merkezinde veya kdyde yasayan 6gretmenlerin benzer diizeylerde sanat ve estetik
yeterlik algisina sahip oldugu soylenebilir. Yasa gdre, bilgi boyutunda, estetik bakis boyutunda,
uygulama boyutunda ve 0Olgegin toplaminda sonuglarina ulasilmistir. Elde edilen sonuclarda bilgi
boyutu, estetik bakis boyutu ve 6lgegin toplaminda istatistiksel acidan anlaml bir farklilik olmadigi
goriilirken uygulama boyutunda, yasa gore istatistiksel acidan anlamli bir bigcimde farklilastigi
gorilmistiir. Farklarin kaynagimi belirlemek iizere yapilan Tukey testi sonucunda, 23-29 yas
araligindaki sinif 6gretmenlerinin 40 yas ve lizeri sinif 6gretmenlerine gore derslerinde daha ¢ok sanat
ve estetik uygulamalarina yer verdigi seklinde algiya sahip olduklar1 sonucuna ulasilmistir. Mesleki
kidemlerine gére, bilgi boyutunda, uygulama boyutunda, estetik bakis boyutundan ve Olgegin
toplaminda sonuglara ulasilmistir. Elde edilen sonuclarda sinif 6gretmenlerinin mesleki kidemlerine
gore istatistiksel acidan anlaml bir bicimde farklilasmadigi sonucuna ulagilmistir. Bu sonuca gore farkl
kidemlere sahip sinif 6gretmenlerinin benzer sanat ve estetik yeterlilik algilarina sahip olduklari
soylenebilir. Sonuglar genel olarak degerlendirildiginde, boyutlara gore kiiciik farkliliklar olmakla
birlikte, sinif 6gretmenlerinin ¢ogunlugunun kendisini kismen yeterli veya yeterli olarak algiladig:
sonucu soylenebilir.

Sonuglar genel olarak degerlendirildiginde, uygulama boyutunda yasa gore yapilan
degerlendirmede istatistiksel olarak anlamli farkliligin oldugu ancak diger boyutlarin puanlari arasinda
anlamli bir istatistiksel farkliligin olmadigi tespit edilmistir. Uygulama boyutundaki farkliligin 23-29 yas
araligindaki sinif 6gretmenlerinin sonuglarinda 40 yas ve lizeri 6gretmenlere gore anlamh farklilik
gosterdigi sonucuna ulasilmistir. Bu sonug yas araliklarina bagli anlaml farkliligin degisik sebeplerden
olabilecegini diisiindiirebilir. Sinif ortaminda yapilan sanatsal-estetik alanlarinda icinde oldugu her
tirlii aktivite ve etkinlikler yasa bagli performanslarla iliskilendirilebilir diisiincesini akla
getirmektedir. Saglamg¢ubukcu (2019) ¢alismasinda sinif yonetimi becerilerinden, 6grencilerle etkili
iletisim saglamada, 6gretimin amacina uygun 6grenme ortami olusturmada, motivasyonu arttirici
etkinlikler diizenlemede, 6grencinin derse dikkatini c¢ekerek aktif katilimini saglamada ve uygun
yontem ve teknikleri kullanarak etkinlikleri yonetmede 31-40 yas arasindaki sinif 6gretmenlerinin daha
etkin olduklar1 sonucuna ulasmistir. Glines (2016) c¢alismasinda ise yas degiskeni ile sinif yonetimi
becerileri alt boyutlarindan planlama, davranis ve zaman yonetimi, motivasyon ve 6grenme ortami
arasindaki anlamli farklih@in 41-50 yas gruplari lehine oldugu tespit edilmistir. ilgar (2007), Ozgan vd.,
(2011), Yilmaz (2011) ve Saglamgubukgu, (2019) arastirmalarinda, yas degiskeni ile sinif yonetimi
becerileri arasinda anlamli bir fark tespit etmislerdir.

Hacidmeroglu ve Sahin’in (2011) 6gretmen adaylarinin uygulama okullarinda gérev yapan sinif
ogretmenlerinin sekiz 6zel alan yeterligine iliskin algilarin1 degerlendirdikleri ¢alismada “sanat ve
estetik ve beden egitimi ve giivenlik” “yeterli” iken diger algilara iliskin “tamamen yeterli” oldugu
sonucuna ulasilmistir. Bu sonuglara bakildiginda bu arastirmanin sonucunu destekler sekildedir. Bu
¢alismanin sonuclarinda da sinif 6gretmenlerininim kendilerini sanat ve estetik boyutlarda yeterli
algiladiklar goériilmiistiir. Aydin ve Unsal (2022) tarafindan yapilan calismada ise 6gretmen adaylari ve
veliler tarafindan sinif 6gretmenlerinin tercih edilme nedenleri farkli degiskenler acisindan
incelenmistir. Arastirmada kisisel, akademik, mesleki ve sosyal yeterlik ve beceri alanlarinda farkh
tercih edilme sonuclarina ulagilmistir. Sonugclar incelendiginde sinif 6gretmenlerinin sanatsal ve estetik
boyutun tercih sebeplerinden biri olarak goriilmedigi dikkat ¢ekici ve diistindiiriicidiir. Bu arastirmada
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sinif Ogretmenlerinin sanat ve estetik yeterlik diizeylerinde kendilerini yeterli algiladiklar1 ve
degiskenler arasinda uygulama boyutu yas faktori disinda bir farkin olmadigr sonucu smif
O0gretmenlerinin sinif ici etkinliklerde sanat ve estetik boyutlarinda bilgi, estetik bakis ve uygulama
boyutlarinda kendilerini yeterli algiladiklari seklinde yorumlanabilir. Diger taraftan Akdemir (2012)
tarafindan sinif 6gretmenlerinin Sosyal Bilgiler Ogretim Programinda yer alan en énem verdikleri
degerleri, degerlere iliskin algilari, goriisleri ve sinifta uyguladiklar: etkinlikleri belirlemek icin yaptigi
calismada en 6nem verdikleri degerin “adil olma” en az énem verdikleri degerin de “estetik” degeri
oldugu sonucuna ulasilmistir. Bu sonca bakildiginda estetik degere en az 6nem verilmesinin farkl
sebepleri oldugu diisiincesini olusturabilir. Yiiksek Ogretim Kurumu’nun [YOK] (2023) programinda
son sinifta sinif 6gretmeni adaylarina haftada ii¢ saat teorik bir ders olarak Gérsel Sanatlarin Ogretimi
Dersi okutulmaktadir. ilkégretim 1-4 arasi siniflar icin sinif ici uygulama calismalan diisiiniildiigiinde,
O0gretmen adaylar icin gelecekte meslek yasamlarinda uygulama boyutu icin bu dersin yeterli olup
olmayacag diisiindiiriicii ve énemli bir durumdur. Sungurtekin ve Cakir ilhan’in (2015) da ifade ettikleri
gibi sinif 6gretmeni yetistirme programinda sanat ve estetik uygulamalara yonelik farkli sorunlarin
ogretmen adaylarina gerekli yeterlikleri kazandirmay: giiclestirdigi goriilebilir. llkégretim déneminin
O6nemi diisliniildiiglinde sanat egitimi alaninda bilgi, beceri ve tutum gibi 6zellikler a¢isindan nitelikli
simf ogretmenlerinin yetistirilmesi biiyilk énem tasimaktadir (ilhan, 2003). Ulusal yeterlikler
cercevesinde sanat egitimi alaninda yeterliklerin hazirlanmasi ve bu yeterlikleri kazanan simif
O0gretmenlerinin yetistirilmesi i¢in yliksek6gretim dilizeyinde uygulamalarin hayata gecirilmesi,
o0gretmenlik meslegi acisindan 6nemlidir. Nitelikli 6gretmen yetistirme siirecinde, kuramsal ve
uygulamali calismalar aracilifiyla yeterliklerin 6gretmen adaylarina kazandirilmasi gerekmektedir
(Karaca, 2003; Sungurtekin, S. & Cakir ilhan, A. 2015). Béyle bir egitim-6gretim siireci bircok yénden
stirece olumlu yansiyacaktir. Bu kapsamlarda bakildiginda simif 6gretmenlerinin sanat ve estetik
yonlerden genis boyutta ve yeterli diizeyde yetismelerine yo6nelik yapilan ¢alismalarin 6nemi
gorilmektedir. Cocuklarin erken yaslarda sanatla kuracaklari iletisim yasam boyu devam edebilecek
sanata duyulacak ilginin olusturulmasina katki saglarken estetik begeni diizeyleri yiiksek bireyleri
topluma kazandiracaktir. Bu sekilde sanat ve estetik degerler bireyden topluma dogru genisleyerek
devam edecektir.

Oneriler

Bu arastirma, bir ilgenin kisith sayida sinif 6gretmeni ile birlikte yapilmistir. Bu yoniiyle
bakildiginda daha genis kapsamda farkli cografyalarda ve daha fazla sayida siif 6gretmenine ulasilarak
yapilabilir. Boyle bir arastirma daha genis sonuclara gotiirmek suretiyle sinif 6gretmenlerinin sanat ve
estetik boyutlarina yonelik algilarinin tespitine yonelik daha genis cercevede durum tespitine
ulastirabilir. Cocuklarin yetismesinde ilkdgretim doneminin 6nemi diisiiniildiigiinde; sanat ve estetik
boyutlarinda yeterlik algilarina yonelik bilgi, beceri ve tutum gibi 6zellikler agisindan yeterli ve nitelikli
sinif 6gretmenleri yetistirmek yoniinden farkl arastirmalarin yapilmasi 6nemli goriilmektedir. Bu
arastirma ilkégretimde gorev yapan sinif 6gretmenleri ile yapilmistir, orta 6gretimde farkl branslarda
gorev yapan brans 6gretmenlerinin sanat ve estetik algilarinin tespitine yonelik arastirmalar yapilabilir.
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