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Abstract

In this study, the English language learning autonomy perception and foreign language learning
anxiety levels of 7th grade students and the predictive power of this anxiety level on their autonomy
perception were examined. 515 students participated in the study designed as the correlational design.
The data were collected with the "Autonomy Perception Scale", "Foreign Language Learning Anxiety
Scale" and "Demographic Information Form". In examining the autonomy perception levels of 7th
grade students learning English as a foreign language, arithmetic mean and standard deviation values
of the scores obtained from the scales, t-test, one-way variance, regression and correlation analyzes
were used. According to the results of the research, the autonomy perceptions of 7th grade students in
English class were at a medium level. 7th grade students' autonomy perceptions show significant
differences according to class types and gender. Also it was determined that female students had
higher levels of autonomy perception. It was concluded that students studying in foreign language-
oriented classes had higher autonomy perceptions, and as a result of the analysis, it was determined
that there was a significant relationship between 7th grade students' autonomy perception in English
class and foreign language learning anxiety. It is possible to say that foreign language learning anxiety
explains the perception of autonomy.

Keywords: Anxiety in foreign language learning, autonomy in foreign language learning, learner
autonomy, elementary education.

Introduction

According to Bound, “The most fundamental purpose of education is to raise
individuals who have the ability to make their own decisions about what they think and do" (as
cited in Benson & Voller, 1997). Autonomy in foreign language learning has been considered
an important concept in recent years, as the student-centered approach has gained popularity
instead of traditional teaching. The concept of autonomous language learning has been defined
by many scholars over the years to clarify the concept. Henri Holec (1981) defines it as: “the
ability to take responsibility for one's own learning, to take responsibility for all decisions
regarding all aspects of this learning”.

Holec theorized that learner autonomy is the ability to take responsibility for one's
learning and take responsibility for decisions, including setting goals, defining content and
progress, choosing the methods and techniques to be used, and monitoring the acquisition
procedure (as cited in Tseng, Liou & Chu, 2020). Learner autonomy is the capacity for
objectivity, critical thinking, decision-making and independent action (Little, 1991).
Specifically, it assumes and requires that the learner will develop a certain type of psychological
relationship with the learning process and content. The capacity for autonomy can be observed
not only in the way students learn but also in the way they transfer learning to broader contexts
(Little, 1991). Benson and Voller (1997) claimed that autonomous learning is self-regulated
responsibility in learning and that this is a sign of good academic performance. Furthermore,
Little (2002) proposed a more holistic perspective on learner autonomy and stated that the
practice of learner autonomy requires insight, a positive attitude, and a readiness to be
proactive in self-management and interaction with others. It has been found that students
prefer to be in control of their own learning process and may feel more competent and
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motivated when they have the authority to make their own choices (Cotterall, 1995). Expanded
definition of autonomy is described as below:

In the context of second and foreign language learning, autonomy is defined as 'the
capacity to take responsibility for one's own learning'. An autonomous learner can
make conscious choices that require awareness and control of learning processes
achieved through reflection (Mynard & Stevenson, 2017).

It is a fact known by educators that many individual factors have an impact on learning
and cannot be ignored. Ping Wang (2011) states the following about learner autonomy: "In
order for students to take responsibility for their own learning processes, it is much more
important to ensure that they are informed about their own learning styles." Supporting
students' existing autonomy is considered an important foundation for continued success.
Autonomy support is a central social-contextual construct that promotes a variety of positive
psychological and behavioral outcomes (Deci & Ryan, 2013). Especially in learning contexts,
when students are provided with autonomy support, they participate in activities with greater
interest and enthusiasm instead of feeling under pressure (Ciani et al., 2010). Higher levels of
autonomy support are associated with higher levels of student interests (Black and Deci, 2000;
Pazner, 2018), higher types of autonomous motivation (Chan et al., 2021; Ntnez and Leon,
2016), higher academic success (Ahn et al., 2021; Patall et al., 2010) and has been associated
with other positive learning outcomes.

Autonomous learning can only occur if students' motivation is high. Jingnan (2011)
stated that motivation is believed to be one of the determining factors in developing learner
autonomy. One of the psychological factors that affects learning motivation is anxiety. Anxiety
can affect any individual and affects most, if not all, language learners to some degree,
especially in the classroom setting (Ninez & Leon, 2016). Horwitz et al. (1986) defined foreign
language anxiety as 'an individual complex of feelings, perceptions, beliefs and behaviors
arising from the classroom situation in which the person learns and uses a foreign language'.
Anxiety is also defined as worrying about an event in the past, present, or future, regardless of
whether it will actually occur (Anisman, 2015). A student may have negative feelings towards
a lesson in which he/she is anxious and may be disinterested in that lesson. Anxiety has a
negative impact on students' personality, optimism, communication skills, and oral English
performance (Abdullah et al., 2022). The character of the student is very important in the
formation of these concerns. Since learning and using a language are collaborative practices
that essentially rely on various interpersonal relationships, the process of second language
learning is greatly influenced by the specific personalities of students (Hu & Wang, 2014).
Students with less self-confidence may have a more anxious attitude towards lessons. In this
case, it may lead the student to failure. It is thought that minimizing students' anxiety will
positively affect their success rates in the course.

Holec defined learner autonomy as "the ability to take responsibility for one's own
learning" and noted that this ability "is not innate, but can be developed by 'natural’ means or
(as is often the case) through formal learning" (Holec, 1981). Despite the ever-expanding
literature, learner autonomy continues to be a minority pursuit, perhaps because all forms of
'autonomy’ are a process that challenges the power structures of educational culture. When we
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look at the research in the literature, it is important for students and educators to be familiar
with this concept and to be knowledgeable because it is important for both personal
development and as we continue to see increasing interest in language learning and language
preservation for professional reasons, the importance of autonomous language learning will
increase. In this respect, seeing studies on learner autonomy and multilingualism will
contribute to the development of educational programs. It was thought that every study to be
carried out with autonomous learning was very important in terms of improving education and
providing new perspectives to instructors, and it was decided to conduct a study in this field.

The aim of this research is to explore the autonomy perception levels of primary school
7t grade students in English lessons and to examine the relationship between their autonomy
perception levels and foreign language anxiety levels. For this purpose, answers to the
following questions will be sought:

1. What are the 7th grade students' perceptions of autonomy in learning a foreign
language?

2. Do the foreign language learning autonomy perceptions of the 7t grade students
participating in the research differ significantly according to gender?

3. Do the foreign language autonomy perceptions of the 7t grade students participating
in the research differ significantly depending on the type of classroom they study in?

4. What are the anxiety levels of 7t grade students participating in the research in
learning a foreign language?

5. Do the foreign language learning anxiety levels of the 7th grade students participating
in the research differ significantly according to gender?

6. Do the foreign language anxiety levels of the 7t grade students participating in the
research differ significantly depending on the type of classroom they attend?

7. Is there a significant relationship between the autonomy perception levels of the 7
grade students participating in the research and their foreign language anxiety levels?

Method

In this research, the relational survey design was used within the quantitative
paradigm. Relational survey design is a scientific research method that defines a situation or
an event as it is and examines the relationship, effects and degree between the variables that
cause this situation (Karasar, 2005). In this study, the relational survey design was preferred
because it could obtain information about the existing situation and, as stated by Karasar
(2005), although it does not provide definitive information about the cause-effect relationship,
it can reveal significant clues about the possible cause-effect relationship. In the research, the
relationship between autonomy perceptions and foreign language anxiety levels of 7th grade
students in Konya was examined. Students' language use knowledge and skills are at different
levels. This method was preferred in order to establish relationships between different
variables and make generalizations. In the research, the relationship between autonomous
learning and its sub-dimensions and foreign language anxiety situations and its sub-
dimensions was discussed with various statistical methods. The research model also has the
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characteristics of a comparative method, as it addresses the differences that arise according to
gender and class variables in terms of autonomous learning and foreign language anxiety.

Participants

The setting of the research consists of 7t grade students studying in Konya, Meram.
There are 5381 students attending the 7t grade in Meram. Sampling method was used due to
economic reasons and accessibility. When determining the sample, the simple stratified
sampling method was preferred because it can represent the universe and is the most
generalizable method (Kurtulus, 2010). The aim here is to prevent variables such as gender
and language level from causing bias when representing the universe. For this research, 515
students were reached (254 girls, 261 boys). The sample constitutes 10% of the universe, and
with a margin of error of .5 percent, it is thought that this sample has the ability to represent
the universe and is suitable for obtaining valid and reliable data. The school where the research
will be conducted was evaluated and chosen in terms of student diversity and accessibility. 7t
grade students in the schools selected for the research receive education in two different
classroom types. While 7t grade students receive 3 hours of English lessons per week, students
in foreign language classes receive 8 hours of English lessons per week.

Data Collection Tools

During this research, Autonomy Perception Scale, Foreign Language Learning Anxiety
Scale, and Demographic Information Form [DIF] were used as data collection tools. Necessary
permissions were obtained for the use of the scales. Detailed information about each scale is
given below.

Autonomy Perception Scale (APS)

Before deciding on the scale, the relevant literature was examined. Two of the most
important features in a data collection tool are validity and reliability. Therefore, for a
document to be valid, it must test the construct it is intended to test; however, with these
various definitions and the emphasis that departments place on the autonomy dimension, it is
impossible to talk about the only way to evaluate student autonomy. One of the most commonly
used tools to measure student autonomy is the student autonomy profile, based on extensive
research by Confessore (1992). Confessore suggests that there are four intermediate structures
based on autonomy. These; It is the person's individual desire, resourcefulness, initiative and
continuity. After reviewing the literature, it was decided to use the Autonomy Perception Scale
developed by Bayat (2007) in this research. The main purpose of choosing this scale is that the
factors affecting the perception of autonomy may vary depending on the current culture. This
scale, prepared by Bayat (2007), is a five-point Likert type and was conducted with
undergraduate students. Bayat (2007) first conducted a preliminary study with 286 students
to test the validity and reliability of the scale. As a result of this study, the scale was put into
main application as a four-dimensional scale consisting of 38 items. The first dimension is the
dimension of taking responsibility for language learning (17 items), the second dimension is
the dimension of conducting English activities outside of school (77 items), the third dimension
is the dimension of using metacognitive strategies (9 items), and the last dimension is
associating the learned language with real life (5 items). The Cronbach alpha coefficient for the
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entire scale (38 items) was found to be .90, and for the subscales it was found to be .90, .80,
.76, and .74, respectively. This scale, consisting of 4 dimensions, defines .45 of the total
variability (Bayat, 2007). The highest score is 190 and the lowest score is 38.

This scale was later used by Kurt (2016) in a study conducted with secondary school
students. Before using this scale, Kurt (2016) conducted a factor analysis to check its suitability
for high school students, and the factor loadings of the items were between .41 and .84.
According to the data obtained, the total variance explained by the four factors in the scale is
45% and he found the validity and reliability of the scale suitable for application to high school
students. As a result of the application, the Cronbach alpha coefficient for the entire scale was
found to be .90 (Kurt, 2016).

The factor analysis was conducted to determine the validity and reliability of the items
before applying the "Autonomy Perception Scale" to primary school students. The scale was
first applied to 150 students and exploratory factor analysis was conducted to reveal its factors.
These students were not included in the actual application. Factor analysis can be used to
determine what theoretical constructs underlie a given data set and to what extent these
constructs represent the original variables (Henson & Roberts, 2006). Since the applied
sample was different from the first applied sample population of the scale, the factors were
reconstructed according to their loadings. In the exploratory factor analysis, the limit value for
the loadings of the items in the scale was taken as .30. According to Tabachnick and Fidell
(2013), the factor loading of an item on a factor should be at least .32. However, as a result of
the exploratory factor analysis, it was determined that the 33 and 34 statements were not
collected under any factor and their loadings were collected in more than one dimension and
were removed from the scale. It was thought that the expressions in the scale may not be
appropriate for the environment in which the research is conducted and that including these
expressions in the research may negatively affect the validity. According to Pallant (2010),
Corrected Item-Total Correlation values indicate the extent to which each item of a scale
correlates with the total score of the scale as a whole, while low values (less than .30) indicate
that the item measures something different from the scale and removing these items should be
considered. Biiylikoztiirk (2013) also underlined that the item-total correlation of values
greater than .30 is high and that items with item-total correlations between .20-.30 need
revision.

As a result of the analysis, it was determined that the total variance explained by the
four factors was 52%. When looking at scale development studies in social sciences, it can be
said that this value is at an acceptable level (Biiyiikoztiirk, 2013; Ozdamar, 2013). The KMO
value was found to be .91. A KMO value of .60 and above is a desired result (Sencan, 2005;
Tabachnick & Fidell, 2013). As a result of explanatory factor analysis, confirmatory factor
analysis was conducted to see whether the structure of the scale was confirmed or not. AMOS
16.0 package program was preferred to test the confirmatory factor analysis (CFA) of the scale
and the fit indices obtained according to the analysis results are given in Table 1.
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Table 1.
Model Fit Values Results
CMIN/DE AGFI GFI CFI RMSA
(x2 /sd)
F autonomy 1.455
perception scale (751.124/516) .800 .810 .854 .05

When the table is examined, it can be seen that the CFA values of the scale are at a
sufficient level for scale development and adaptation studies. Chi-square and degrees of
freedom values were obtained as 1.455 (df =516, p<.00) and the ratio x2/df=1.45 was reached.
While some sources accept the value of x2/df=5 for model fit (Wheaton et al., 1977), some
sources accept the value of y2/df=2 (Tabachnick & Fidell, 2007). According to the results
obtained from the selected sample, it was concluded that this ratio was below 3, and it can be
said that this result indicates perfect fit in scale development studies (Kline, 2005; Siimer,
2000). Additionally, it is concluded that the closer the CFI value is to .90, the better the fit (Hu
& Bentler, 1999). Another fit index commonly used in CFA is the RMSEA (Root Mean Square
Error of Approximation) value. In recent years, this statistic has been evaluated as one of the
statistics that provides the most reliable information about the model (Diamantopoulos,
2000). In the CFA analysis, an RMSEA value of .05 or less indicates a good fit; According to
Joreskog and Sorbom (1993), RMSEA values below .08 indicate a good fit for the model. The
values that RMSEA can take within the 95% confidence interval can be between .03 and .08,
values above .08 will indicate a poor model fit (Rigdon, 1996). The RMSEA value obtained as
a result of this analysis is .05. According to the results of explanatory factor analysis and
confirmatory factor analysis, the validity and reliability of the scale were found suitable for
application to primary school 7t grade students. The Cronbach Alpha coefficient of the scale
in this research was found to be .91.

Foreign Language Learning Anxiety Scale (FLLAS)

Anxiety is an emotional state that has been researched by many researchers in the field
of education for many years and is seen as an important variable in learning. It is very difficult
to analyze anxiety with statistical data, as it is to measure other emotional states. When the
literature is examined, research on anxiety in foreign language learning generally includes
Horwitz et al. (1986) seems to be preferred. Anxiety has many sub-causes, and it has been
thought that scales taken from foreign sources to measure a condition such as foreign language
anxiety may not be culturally accurate. Oxford (1999) stated that “behaviors vary across
cultures, and what appears to be anxious behavior in one culture may be normal behavior in
another.”

This scale used in the research was developed by Bas (2013) and was used in the study
conducted with the participation of 374 primary school students. The sample of the research
consists of students studying in the 6th, 7th and 8t grades. There are a total of 27 items in the
five-point Likert type scale. As a result of the factor analysis, it was concluded that the items in
the personality sub-dimension of the scale had factor load values between .817 and .433, the
items in the communication sub-dimension had factor load values between .741 and .455, and
finally the items in the evaluation sub-dimension had factor load values between .711 and .444
(Bas, 2013). Cronbach's Alpha coefficient for the entire scale was found to be .93. A high score
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from the scale means that the anxiety of learning a foreign language is also high. In this study,
the Cronbach alpha value for the entire scale is .81. Table 2 gives information about the
reliability coefficients of the factors and the reliability coefficient of the total scale.

Table 2.
Cronbach Alpha Values for FLLAS Factors

Factors Number of items Cronbach alfa
Factor 1 9 .60
Factor 2 10 .68
Factor 3 8 .75
Total 27 .81

As seen in the table, the Cronbach Alpha number of the sub-dimensions of the scale
varies between .60 and .75. The total reliability coefficient of the scale was determined as .81.
To decide the reliability of the scale, the Alpha value is expected to be between .60 and .80. An
alpha value between .70 and .80 indicates that the scale has acceptable reliability; it can be
observed when this value falls below .70 in scales containing psychological values (Kline, 1999).
The results of the analysis regarding the validity and reliability of the scale used in this research
show that the scale can be used safely with secondary school students.

Demographic Information Form

Demographic Information Form was used to obtain information about the students
participating in the research. This form is a form prepared by the researcher to obtain data
about the variables included in the research. In this form, students were asked to provide
information about their gender and class type.

Collection of Data

Necessary permissions were obtained before data collection and data began to be
collected in line with the research permission. Due to the age range of the students, parental
consent forms were delivered to the parents before the surveys were administered, and
students who received permission from their parents on a voluntary basis were included in the
research. Data were collected online due to health conditions during the period of the research.
Surveys were sent online to students and they were asked to fill them out. Apart from the
information contained in the demographic information form, no personal information was
requested in the study for confidentiality reasons.

Analysis of Data

Before starting the data analysis, the data collected online were reviewed. Since the
surveys are conducted online, it is not possible for students to mark more than once or leave
something incomplete. SPSS (Statistical Package for Social Sciences) package program was
preferred to analyze the data after the survey returns. Normality analyzes were performed for
the scales used before proceeding with statistical procedures. According to Tabachnick and
Fidell (2013), for the normal distribution of the test, the skewness and kurtosis values should
be between -1.5 and +1.5. In this study, skewness and kurtosis values were determined as .10
and .21 for the foreign language anxiety scale and the autonomy perception scale. Accordingly,
parametric analyzes were used in the study. One-way analysis of variance (ANOVA) technique
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was used to see the distribution of students' answers to the expressions in the scale. T-test was
used to examine the relationship between autonomy perception status and foreign language
anxiety and the gender of the students participating in the research. Pearson Product Moment
Correlation method was used to examine the relationships. In order to describe some
relationships in the research, values such as mean and standard deviation were also calculated
during the analysis process. Tables were used to concretize the analysis results. The research
design of the study is visually given in Figure 1.

Figure 1.

Research Design of the Study

Autonomy Perception

[

Adaptation Work

Independent Sample T-test \

*One-Way Analysis of Variance

/ \ *Pearson Product Moment Correlation
AFA DFA A

Independent Sample T-test
Foreign Language /

Anxiety Scale

In addition, effect size analysis was performed to determine the effect of the difference
between groups for the scales used. Effect size is a quantitative measure of the magnitude of
the experimental effect. The larger the effect size, the stronger the relationship between two
variables. Cohen Statistical Power Analysis is one of the most popular approaches used in
behavioral sciences. Cohen (1988) standardized effect sizes into small, medium, and large
values, depending on the type of statistical analysis used. Effect sizes are .10, .30, and .50 for
small, medium, and large, respectively.

Ethical Permits of Research:

In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of
the actions specified under the heading "Actions Contrary to Scientific Research and
Publication Ethics", which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Eskisehir Osmangazi
University Social and Human Sciences Scientific Research and Publication Ethics Committee

Date of ethical review decision=14.11.2020

Ethics assessment document issue number=2020.20.14

78



The relationship between 7th grade ..... Ay, D., & Akcay, A. O.

Findings
Results of Autonomy Perception Levels

The Autonomy Perception Scale developed by Bayat (2007) was applied to determine
the level of autonomy perception of the 7t grade students participating in the research. The
results regarding the arithmetic mean and standard deviation values of the sub-dimensions of
taking responsibility for language learning, carrying out out-of-school activities, using
metacognitive strategies and finally associating the learned language with real life, which are
the factors of the autonomy perception scale, are given in Table 3.

Table 3.

Arithmetic Means and Standard Deviations of the Scores on the Perception of Autonomy Scale and its
Subscales

L i Relating th
APS angu.age Extracurricular Using . clating the
learning . metacogniti  learned language
total o s activities .
responsibility ve strategy to real life
Valid(n) 515 515 515 515 515
Average 112 59 15 21 12
Standart deviation 16.74 10.14 5.003 3.29 3.78
Minimum value 54 23 8 9 4
Maximum value 166 82 35 30 20

As shown in the table, the level of autonomy perception of the students participating in
the research is at a medium level. While the highest total score obtained from the scale was
166, the lowest total score was 54 and the overall average of the participants was found to be
112.

Results According to the Relationship Between Students' Autonomy
Perceptions and Their Gender

Independent sample t-test technique was used to see the relationship between the
autonomy perception levels of the 7t grade students participating in the research and their
gender. The results of this test are summarized in Table 4.

Table 4.

T-test Results for Comparison of Autonomy Perception Scale and Factors according to Students'
Gender

Variable Gender n M SD t p
1. Perception of Autonomy Female 254 114 16.75 2.609 .861

Scale Male 261 110 16.53
2.Taking responsibility for Female 254 61 10.17 3.047 .946

learning the language Male 261 58 9.95
. . Female 254 16 5.18 .598 .165

3. Extracurricular activity Male 261 15 4.82
.. Female 254 21 3.06 .603 .014

4. Metacognitive strategy Male 261 o1 3.51
5.Relation to real life Female 254 13 3.66 3.340 447

Male 261 12 3.83

As shown in Table 4, the female students participating in the research had higher
autonomy perceptions. There was no significant difference between the groups (p=.861).
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However, when the subscales are examined, a significant difference is seen in terms of gender
in the metacognitive strategy subscale (p=.014). Effect size analysis was conducted to
determine the effect of the difference in autonomy perception between groups. As a result of
the analysis, the effect size of foreign language perception in terms of gender was determined
to be .014. At a partial n2 value, .01 is considered low potency, .06 is considered average
potency, and .14 and above is considered high potency. This result shows us that the difference
between the two groups is not statistically significant, but it can be said that this small
difference is in favor of female students.

Findings Regarding the Relationship Between Students' Autonomy
Perception Levels and Class Type

An independent sample t-test was applied to examine the relationship between the
autonomy perception levels of the 7t grade students participating in the research and their
classroom types in more detail. The results regarding the findings are summarized in Table 5.

Table 5.

T-test Results for Comparison of Autonomy Perception Scale and Factors According to Students' Class
Types

Variable Class type n M SD t p

1. Autonomy perception Foreign L 187 115 15.6 4.056 159

scale Normal C 328 109 17.5

2.Taking responsibility Foreign L 187 61 8.97 3.172 .001

for language learning Normal C 328 58 11.2

3. Extracurricular Foreign L 187 16 5.21 1.831 .148

activity Normal C 328 15 4.69

4. Metacognitive Foreign L 187 21 2.83 5.171 .000

strategy Normal C 328 20 3.63

5.Relation to real life Foreign L 187 13 3.78 4.159 418
Normal C 328 12 3.66

As can be seen in Table 5, it was determined that the foreign language autonomy
perceptions of the students studying in the foreign language class participating in the research
were higher. No significant difference was found between the groups for the autonomy
perception scale (p=.159). However, when the sub-dimensions were examined, although there
was no significant difference in terms of class type in the factors of participation in out-of-
school activities (p=.148) and associating with real life (p=.418), the sub-dimensions of taking
responsibility for language learning (p=.001) and using metacognitive strategies. There is a
significant difference in their dimensions (p=.00). Effect size analysis was conducted to
determine the effect of the difference in autonomy perception between groups. As a result of
the analysis, the effect size of the perception of autonomy between the groups was found to be
.031, and according to this result, it can be said that the difference between the groups is not
significant and weak.
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Results Regarding the Examination of Students' Foreign Language
Learning Anxiety Levels

The Foreign Language Learning Anxiety scale was applied to find out the level of foreign
language anxiety of the 7t grade students participating in the research. The arithmetic means
and standard deviation values of the answers given to the items related to personality,
communication and evaluation factors, which constitute the sub-dimensions of the foreign
language anxiety scale, are summarized in Table 6.

Table 6.

Arithmetic Means and Standard Deviations of the Scores Related to the Foreign Language Learning
Anxiety Scale Factors

n Minimum Maximum M SD
Personality 515 15 37 26.69 3.27
Communication 515 15 43 27.79 4.62
Evaluation 515 10 35 21.94 4.64
FLLAS 515 50 104 76.43 10.12

As seen in the table, it was determined that the average score of the personality factor
of the scale was X=26.69, the average score of the communication factor was X=27.79, and the
average score of the evaluation factor was X=21.94. According to the data obtained from the
scale, the arithmetic average scores of the sub-dimensions were examined and as a result, it
was determined that the level of foreign language anxiety was generally high in the
communication sub-dimension and at medium level in the personality and evaluation sub-
dimensions.

Results Regarding the Relationship Between Students' Foreign
Language Learning Anxiety and Gender

The t test results conducted to examine the relationship between foreign language
learning anxiety and gender are shown in Table 7.

Table 7.

T-test Results for Comparison of Foreign Language Learning Anxiety Scale and its Factors according
to Students' Gender

Variable Gender n M SD t p
1. FLLAS Female 254 7-39 9.47 -4.669 333
Male 261 78.47 10.3
2. Personality Female 254 26.35 3.09 -3.397 724
Male 261 27.03 3.41
. Female 254 27.01 4.59 -3.864 .922
3.Communication
Male 261 28.57 4.53
. Female 254 21.02 4.22 -4.580 .002
. Evaluat
4. hvatuation Male 261 22.86 4.86

As seen in Table 7, the p value for the Foreign Language Learning Anxiety scale is
greater than .05 and according to this result, there is no significant difference between the
groups. When the sub-dimensions of the scale were examined, a significant difference was
found in the evaluation sub-dimension (p=.002) and this difference was in favor of men. When
the averages are examined, it is seen that foreign language learning anxiety is in favor of men.
According to the result of the effect size analysis, the effect size was found to be .041. It was
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concluded that there was a significant difference in foreign language learning anxiety according
to the gender variable and that this difference was not strong compared to the effect size result.

Results Regarding the Relationship Between Students' Foreign
Language Learning Anxiety and Class Type

An independent sample t-test was conducted to examine whether there was a
significant relationship between the foreign language learning anxiety levels of the students
participating in the study and their class types. T-test results regarding the differentiation of
variables according to class type are given in Table 8.

Table 8.

T-Test Results for Comparison of Foreign Language Learning Anxiety and Factors according to
Students' Class Type

Variable Class Type n M SD t p
L FLLAS Foreign L 187 79.61 9.64 5.529 .657
Normal C 328 74.62 9.95
. Foreign L 187 27.37 2.64 3.595 .000
2. Personality Normal C 328 26.30 3.53
Communication Foreign L 187 28.80 4.54 3.767 .895
3 Normal C 328 27.25 4.58
. Foreign L 187 23.43 4.76 5.667 .120
. Evaluat
4. hvatuation Normal C 328 21.09 4.36

Table 8 represented that students studying in a foreign language class have higher
foreign language learning anxiety score averages. According to the analysis results, there was
no statistically significant difference between the groups according to FLLAS. When the sub-
dimensions were examined, a statistically significant difference between the groups was found
in the personality sub-dimension (p=.000). In order to determine the level and importance of
the difference in the t-test analysis results according to class types, effect size analysis was
performed and as a result of the analysis, the effect size was found to be .056. It was concluded
that there was no significant difference in the relationship between foreign language learning
anxiety and class type and that this difference was low compared to the effect size result.

Results on the Relationship Between Autonomy Perceptions and
Foreign Language Anxiety Levels

In order to determine the relationship between foreign language learning anxiety and
learner autonomy of the 7th grade students participating in the research, foreign language
learning anxiety was determined as an independent variable and learner autonomy as a
dependent variable, and a correlation analysis was conducted. Analysis results are presented
in Table 9.

Table 9.
Relationship Between Perception of Autonomy and Foreign Language Anxiety
Variable n M SD r p
Perception of Autonomy 515 112 16.78 .708 .000
Foreign Language Anxiety 515 76 10.12
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According to the findings in Table 9, it was concluded that the role of foreign language
learning anxiety in learner autonomy variability was significant (r=.708, p <.05) and that there
was a significant relationship.

Discussion and Conclusion

A significant amount of past research has focused on the role of autonomy support in
predicting learning outcomes (Mammadov & Schroeder, 2023). In this study, it was aimed to
discover the autonomy perception levels of 7t grade students and to examine the relationships
between their autonomy perceptions and their anxiety in the foreign language course. For this
purpose, it was also examined whether there was a statistically significant difference between
students' autonomy perception of gender and class type and between foreign language anxiety
of gender and class type.

What we know for sure is that the need for autonomy is innate and present throughout
life (Deci & Ryan, 2000) and that creating autonomy learning environments is beneficial for
all students. It was also seen in this study that the students participating in the research had a
moderate level of autonomy perception. Students should be provided with autonomy support
in this direction, and studies should be carried out to encourage them to learn autonomously.
Autonomy-supportive teaching involves encouraging students to pursue personal interests and
helping them internalize external regulations through acceptance of emotions (Reeve & Cheon,
2021). It is important that the foreign language education program becomes adaptable to
support autonomous learning. It should not be forgotten that students will reach higher levels
of autonomy in the future with an education that supports more autonomous learning.

There are studies in the literature (Baylan, 2007; Chan, 2003, Kocak, 2003, Yildirim,
2000) that conclude that students do not spare time for different ethical activities other than
English lessons. The findings in these studies are similar to the results of this research in that
the sub-dimension of participation in out-of-school activities has the least average. In addition,
Tursun (2010) concluded in his research with high school students that the rate of participating
in activities to learn English outside of school was very low. In this study, students' autonomy
perceptions were found to be at a medium level and the lowest average was in the dimension
of conducting extracurricular activities, which shows us that students do not spend time on
foreign languages outside of class due to various reasons such as their opportunities outside
their school or their lack of knowledge on this subject. No matter how much students learn
through lessons, there is always more to learn and they need to learn it by practicing on their
own. However, when the studies were examined, it was seen that students' autonomy
perception levels varied at different levels. As a result of his study, Yildirim (2012) stated that
learner autonomy is not a concept that can be said to be completely present or absent in an
individual. To investigate how a group of students who differ in their level of perception of
autonomy may benefit from autonomy support, future studies could design experimental
studies in which teachers are trained to provide autonomy support and students are provided
with autonomy support. By providing training in the field of learner autonomy, teachers can
be informed about what learner autonomy is and how to support it, and teachers' awareness of
this issue can be increased.
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When looking at the relationship between the autonomy perception levels of the
students participating in the research and their gender, a result was obtained in favor of female
students. As a result of the impact analysis, a significant difference was detected, although the
degree of difference was not large. When the literature was examined, Ustiinliioglu (2009)
obtained a similar result in his study with university students. He stated that ability and activity
scores differ significantly according to gender, and that women find themselves more
competent and more participatory than men in activities related to autonomous learning
(Ustiinliioglu, 2009). Similarly, in the study conducted by Gomleksiz and Bozpolat (2012) with
6th grade students, it was determined that the female students participating in the research had
better self-direction in foreign language learning compared to male students. Giiltas (2019)
found in his study that female students' scores on the autonomous learning scale, independent
learning and study habits were higher than male students. Unlike the findings obtained in this
study, Kurt and Acat (2016) stated that, contrary to the findings in this study, gender is not an
effective factor when students' autonomy perceptions are evaluated in terms of gender
variable.

When the relationship between class type and autonomy perceptions of the students
participating in the research was examined, a significant difference was observed. It was
concluded that the autonomy perception levels of students studying in foreign language classes
were higher than those of students in regular classes, but this difference was not large. When
the literature was examined, it was seen that the studies (Alkan, 2015; Evelyn, 2011; Giiltas,
2019; Kurt, 2016; Sesli & Demir Basaran, 2015; Yurdakul, 2016) focused on the class level and
there was no study on categorized class types. No study was found. It is thought that this
difference occurs because students are exposed to more of the target language in foreign
language classes. This result supports findings from previous studies suggesting that student
engagement plays a role as a mediating construct linking autonomous learning support to
academic performance (Chen et al., 2005; Lin & Wang, 2021; Sun, 2023). The attitudes and
behaviors of foreign language teachers in the classroom may have caused differences in
autonomy perception levels between classroom types. A positive effect was also observed on
the autonomy perception levels of students who spent more time with the target language. In
this case, foreign language teachers can make students more engaged in the target language
with extracurricular activities (such as watching movies and TV series with subtitles, working
individually with English textbooks, and actively listening to English songs) in order to support
students' autonomy perception levels. Successful students have more autonomous
characteristics and perform more out-of-class activities (Aydin, 2023). It shows that students
who perceive that their learning environment is autonomy supportive are more likely to
support the development of their language mindset, feel more competent, and are more willing
to communicate (Zarrinabadi et al., 2021).

When looking at the relationship between the foreign language anxiety levels of the
students participating in the research and their gender, it was concluded that there was a
significant difference and the anxiety levels of male students were higher than female students.
In general, studies in the literature found that male students have higher foreign language
anxiety (Coskun and Tasgin, 2018; Elaldi, 2016; Hasan and Fatimah, 2014) and studies
concluded that female students have higher foreign language anxiety (Cakici, 2015; Orug,
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2020; Thornton, 2004). Tungel (2014) found in his study that there was no significant
relationship between foreign language anxiety and gender, but that male students were more
anxious in the sub-dimension of speaking anxiety. It is thought that the results may differ due
to the culture of the environment in which the research was conducted and the diversity of age
groups of the participants in the research.

When the foreign language anxiety levels of students studying in a foreign language
class and a regular class were examined, it was concluded that although there was no big
difference, the anxiety levels of the students in the foreign language class were higher.
According to Scovel (1978), a moderate level of anxiety motivates students, increases student
desire, and therefore increases student success. Tuncel (2014) similarly found in his study that
a certain level of anxiety plays a role in increasing foreign language success. The fact that the
anxiety levels of students in foreign language classes are higher than those of students studying
foreign languages in regular classes may explain the higher level of competition and desire for
success in the target language in foreign language-oriented classes. In order to keep the anxiety
level in foreign language intensive classes to a minimum level, exams can be organized as
process evaluations. Instead of high-stakes exams that create anxiety, teachers can focus more
on in-class assessments that can reduce anxiety.

It was concluded that the relationship between foreign language anxiety and autonomy
perception level was moderate. It was determined that there was a significant relationship
between the perception of autonomy and foreign language anxiety. As the level of autonomy
perception increases, the level of anxiety decreases. It has been observed that the rate of
students with low autonomy perception level and the rate of students with high foreign
language anxiety level are close to each other. As a result of his research, Chan (2001) suggested
that students should be guided to reduce the amount of stress or anxiety-provoking factors in
the learning context. While Merc (2015) found a negative and significant relationship between
the level of autonomy perception and anxiety, Orakci (2018) stated that there was a negative,
high level and significant relationship between students' autonomy perception and foreign
language learning anxiety. Ghorbandordinejad and Ahmadabad (2014) stated that foreign
language classroom anxiety significantly mediates the relationship between autonomy and
English language achievement. A similar study was conducted by Kurt and Acat (2016) with
high school students, and as a result of the research, it was determined that there was a
negative relationship between the perception of autonomy and foreign language anxiety. When
the literature was examined, it was seen that Liu (2012) also reached similar results in his
study. As a result of his research, Liu (2012) found that there is a negative relationship between
learner autonomy and foreign language learning anxiety. The lack of a learning-friendly
environment will likely lead to anxiety in language learners. Therefore, having a student-
friendly and motivating environment that supports autonomy will also reduce anxiety. It would
be reasonably impossible for teachers to develop the learning autonomy of low-motivation and
high-anxiety students without first paying attention to them.

Recommendations

A significant amount of past research has focused on the role of autonomy support in
predicting learning outcomes (Mammadov & Schroeder, 2023). In this study, it was aimed to
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discover the autonomy perception levels of 7t grade students and to examine the relationships
between their autonomy perceptions and their anxiety in the foreign language course.

Creating educational environments that support learner autonomy will both increase
students' learning motivation and enable them to recognize learning strategies and apply self-
assessment techniques. To investigate how a group of students who differ in their level of
perception of autonomy may benefit from autonomy support, future studies could design
experimental studies in which teachers are trained to provide autonomy support and students
are provided with autonomy support. By providing training in the field of learner autonomy,
teachers can be informed about what learner autonomy is and how to support it, and teachers'
awareness of this issue can be increased.

In this study, quantitative data was collected only from a certain group of participants.
Analyzing more qualitative data in future research will provide different contributions to this
field.
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Ilkégretim 7. Stmf Ogrencilerinin
Yabanci Dil Dersinde Ozerklik Algilar: ve
Yabanci Dil Kaygilar1 Arasindaki Iliski

Ozet

Bu calisma da ilkogretim 7. smif 6grencilerinin Ingilizce 6grenme 6zerklik algis1 ile yabanci dil
ogrenme kaygi diizeyleri ve bu kaygi diizeyinin oOzerklik algisini yordama giicli incelenmeye
calisilmistir. iliskisel tarama modelinde desenlenen calismaya 515 6grenci katilmistir. Arastirmada
veriler "Ozerklik Alg1 Olcegi", "Yabanci Dil Ogrenme Kaygis1 Olcegi" ve "Demografik Bilgi Formu " ile
toplanmistir. Yabanc dil olarak Ingilizce 6grenen 7. sinif grencilerinin 6zerklik alg: diizeylerinin
incelenmesinde Olgeklerden elde edilen puanlarin aritmetik ortalama ve standart sapma
degerlerinden, t-testi, tek yonlii varyans, regresyon ve korelasyon analizlerinden yararlanilmigtir.
Aragtirmanin sonuclarina gore Ingilizce dersinde 7. simf 6grencilerinin 6zerklik algilarinin orta
diizeyde oldugu goriilmiistiir. 7. sinif 6grencilerinin 6zerklik algilari sinif tiirlerine ve cinsiyetlere gore
anlamh bir farklilhik gostermektedir. Yapilan t-testi sonucunda kiz 6grencilerin 6zerklik algi
diizeylerinin daha fazla oldugu tespit edilmistir. Simf tiirii ve Ingilizce 6zerklik algis1 arasindaki
iligkiye bakildiginda ise yabanci dil agirlikhi siniflarda okuyan 6grencilerin 6zerklik algilarinin daha
yiiksek oldugu sonucuna ulasilmistir ve yapilan analiz sonucunda 7. simf 6grencilerinin Ingilizce
dersindeki 6zerklik algisi ve yabanci dil 6grenme kaygis1 arasinda anlamli bir iligki oldugu tespit
edilmistir. Yabanci dil 6grenme kaygisinin 6zerklik algisini agikladigini séylemek miimkiindiir.

Anahtar Kelimeler: Yabanci dil 6greniminde kaygi, yabanci dil 6greniminde 6zerklik, 6grenen
ozerkligi, ilkogretim.

Giris

Holec, Ogrenen ozerkliginin, kisinin Ogrenmesinin sorumlulugunu iistlenme ve
hedeflerin belirlenmesi, icerigin ve ilerlemenin tanimlanmasi, kullanilacak yontem ve
tekniklerin secilmesi, edinim prosediiriiniin izlenmesi dahil olmak iizere kararlarin
sorumlulugunu iistlenme yetenegi oldugunu teorilestirmistir (aktaran Tseng vd., 2020).
Ogrenen 6zerkligi tarafsizlik, elestirel diisiinme, karar verme ve bagimsiz eylem kapasitesidir
(Little, 1991). Spesifik olarak, 6grencinin 6grenme siireci ve icerigiyle belirli bir tiir psikolojik
iliski gelistirecegini varsayar ve gerektirir. Ozerklik kapasitesi yalnizca 6grencilerin 6grenme
biciminde degil aym1 zamanda 6grenmeyi daha genis baglamlara aktarma biciminde de
gozlemlenebilir (Kiigiik, 1991). Benson ve Voller (1997), 6zerk 6grenmenin, 6grenmede kendi
kendini diizenleyen sorumluluk oldugunu ve bunun iyi bir akademik performansin isareti
oldugunu iddia etmistir. Dahasi, Little (2002) 6grenen 6zerkligine daha biitiinsel bir bakis agis1
Onermis ve ogrenen Ozerkligi uygulamasinin i¢ gorii, olumlu bir tutum ve kendi kendini
yonetmede ve bagkalariyla etkilesimde proaktif olmaya hazir olmayi gerektirdigini belirtmistir.
Ogrencilerin kendi 6grenme siireclerinin kontroliinii elinde tutmay tercih ettikleri ve kendi
secimlerini yapma yetkisine sahip olduklarinda kendilerini daha yetkin ve motive
hissedebilecekleri bulunmustur (Cotterall, 1995). Genisletilmis 6zerklik tanimi asagidaki gibi
belirtilmistir:
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Ikinci ve yabanct dil 6grenimi baglaminda ozerklik, 'kisinin kendi 6§reniminin
sorumlulugunu iistlenme kapasitesi' olarak tammlanmaktadir. Ozerk bir dgrenci,
yansitma yoluyla elde edilen 6grenme siireclerinin farkindahgum ve kontroliinii
gerektiren bilingli secimler yapabilir (Mynard & Stevenson, 2017).

Ozerk 6grenme ile yapilacak her calismanin egitimin gelismesi ve egitmenlere yeni
bakig acilar1 kazandirmak adina ¢ok onemli oldugu diisiiniilmiis ve bu alanda bir ¢aligma
yapilmasina karar verilmistir.

Bu arastirmanin amaci ilkégretim 7. simf 6grencilerinin Ingilizce dersindeki 6zerklik
alg1 diizeylerini kesfetmek ve 6zerklik alg:1 diizeyleri ile yabanci dil kayg: diizeyleri arasindaki
iligkiyi incelemektir. Bu ana amac cercevesinde de asagidaki sorulara da cevap aranacaktir.

1. Aragtirmaya katilan 7. simif 6grencilerinin yabanci dil 6grenme ozerklik algilar
nasildir?

2. Arastirmaya katilan 7. sinif 6grencilerinin yabanci dil 6grenme 6zerklik algilar
cinsiyete gore anlaml bir sekilde farklihk gostermekte midir?

3. Aragtirmaya katilan 7. simif 6grencilerin yabanci dil 6zerklik alglar1 6grenim
gordiikleri sinif tiiriine gore anlamh bir sekilde farklilik gostermekte midir?

4. Aragtirmaya katilan 7. sinif 6grencilerinin yabanci bir dili 6grenme kayg: diizeyleri
nedir?

5. Arastirmaya katilan 7. smif 6grencilerinin yabanci dil 6grenme kayg1 diizeyleri
cinsiyete gore anlaml bir sekilde farklihik gostermekte midir?

6. Arastirmaya katilan 7. simif 6grencilerin yabanci dil kaygi diizeyleri gordiikleri simif
tlirtine gore anlamh bir sekilde farklilik gostermekte midir?

7. Aragtirtmaya katilan 7. sinif 6grencilerin 6zerklik alg1 diizeyleri ile yabanci dil kaygi
durumlar arasinda anlamh bir iligki var midir?

Yontem

Bu arastirma da iliskisel tarama yontemi kullanilmustir. iliskisel tarama modeli, bir
durumu veya meydana gelen bir olay1 oldugu gibi tanimlayan ve bu duruma neden olan
degiskenler arasindaki iligki, etkileri ve derecesini de inceleyen bir bilimsel arastirma
yontemidir (Karasar, 2005). Bu arastirmada iliskisel tarama yontemi var olan durum hakkinda
bilgi edinebilmek ve her ne kadar neden-sonu¢ bagina dair kesin bilgiler saglamasa da
Karasar’in (2005) da belirttigi iizere muhtemel neden-sonug bagina dair kayda deger ipuclar:
ortaya koyabilmek nedeniyle tercih edilmistir. Arastirma da Konya Meram ilcesinde bulunan
7. smif ogrencilerinin oOzerlik algilar1 ile yabanci dil kaygi durumlar arasindaki iligki
incelenmistir. Ogrencilerin dil kullanim bilgi ve becerileri farkh seviyelerdedir. Arastirmada,
ozerk 6grenme ve alt boyutlari ile yabanci dil kayg1 durumlar ve alt boyutlar: arasindaki iligki
cesitli istatistiksel yontemlerle ele alinmistir. Arastirma modeli, 6zerk 6grenme ve yabanci dil
kayg1 durumlar1 acisindan cinsiyet ve simif degiskenlerine gore ortaya cikan farkhiliklar ele
almasi itibariyle karsilagstirmal iligkisel tarama modeli 6zelliklerini de barindirmaktadir.
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Bu arastirma siiresince veri toplama araclari olarak Ozerklik Alg1 Olcegi, Yabanci Dil
Ogrenme Kaygis1 Olcegi, Demografik Bilgi Formu kullamlmistir. Olceklerin kullanimu ile ilgili
gerekli izinler ahmmistir. Ozerklik Alg1 Olcegi, ilkdgretim 6grencilerine uygulanmadan énce
maddelerin gecerligi ve giivenirligini tespit etmek icin faktor analizi yapilmistir. Olcek ilk
olarak 150 0grenciye uygulanmis ve faktorlerini ortaya ¢ikarmak amaci ile agimlayic1 faktor
analizi yapilmigtir. Bu 6grenciler asil uygulamaya dahil edilmemislerdir. Analiz sonucunda
elde edilen dort faktoriin agikladiklar1 toplam varyans %52 oldugu tespit edilmistir. Sosyal
bilimlerdeki ol¢ek gelistirme ¢alismalarina bakildiginda bu degerin kabul edilebilir diizeyde
oldugu soylenebilir (Biiyiikoztiirk, 2013; Ozdamar, 2013). KMO degeri ise .91 olarak
bulunmustur. KMO degerinin .60 ve iizerinde olmasi istendik bir sonuctur (Sencan, 2005;
Tabachnick & Fidell, 2013). Acimlayic1 faktor analizi sonucunda 6lcegin elde edilen yapisinin
dogrulanip dogrulanmadiginin gorebilmek amaciyla dogrulayic1 faktor analizi yapilmistir.
Acimlayic1 faktor analizi ve dogrulayic1 faktor analizi sonuclarina gore o6lcegin ilkogretim 7.
sinif 6grencilerine uygulanmasi icin gecerligi ve giivenirligi uygun bulunmustur. Olcegin bu
aragtirmada kapsamindaki Cronbach Alfa katsayisi .91 bulunmustur. Arastirmada kullanilan
Yabanc1 Dil Ogrenme Kaygis1 Olcegi, Bas (2013) tarafindan gelistirilmistir. Olcegin toplam
giivenirlik katsaysi ise .81 olarak tespit edilmistir

Arastirmanin Etik izinleri:

Bu calismada "Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi"
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan "Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler" baghg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun adi = Eskisehir Osmangazi Universitesi Sosyal ve
Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu

Etik Kurul Etik inceleme karar tarihi= 14.11.2020
Etik degerlendirme belgesi konu numarasi= 2020.20.14

Bulgular

Yapilan analizler sonucunda arastirmaya katilan 6grencilerin 6zerklik algilar1 diizeyi
orta seviyede oldugu goriilmektedir. Olcekten elde edilen en yiiksek toplam puan 166 iken en
diisiik toplam puan 54 olarak tespit edilmistir ve katihmcilarin genel ortalamasi 112 olarak
bulunmustur.

Aragtirmaya katilan kiz 6grencilerin 6zerklik algilarinin daha yiiksek oldugu tespit
edilmistir. Gruplar arasinda ise anlamli bir farklilik gortilmemistir (p=.861). Fakat alt dl¢ekler
incelendiginde bilis {istii strateji alt boyutunda cinsiyet bakimindan anlamli bir farkhihk
goriilmektedir (p=.014). Ozerklik algisinin gruplar arasindaki farkin etkisini tespit etmek icin
etki bliytkliigi analizi yapilmigtir. Yapilan analiz sonucunda yabanci dil algisinin cinsiyet
bakimindan etki biiyiikliigii .014 olarak tespit edilmistir. Kismi n2 degerinde .01 diisiik etki
giicii, .06 ortalama etki giicii, .14 ve iistii biiyiik etki giicii olarak degerlendirilir. Bu sonug¢ bize
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iki grup arasindaki farkin istatiksel olarak onemli biiyiikliikte olmadigini gostermektedir fakat
bu ufak farkin kiz 6grencilerin lehine oldugu soylenebilir.

Aragtirmaya katilan yabanci dil sinifinda egitim goren 6grencilerin yabanci dil 6zerklik
algilariin daha yiiksek oldugu tespit edilmistir. Gruplar arasinda ise 6zerklik alg1 olcegi icin
anlamh bir farklihk bulunamamistir (p=.159). Fakat alt boyutlar incelendiginde okul dis1
etkinliklere katihm (p=.148) ve gercek hayatla iliskilendirme (p=.418) faktorlerinde simf tiirii
bakimindan anlamh bir farkhilik goriilmemesine ragmen dil 6grenme sorumlulugunu iizerine
alma (p=.001) ve bilis iistii stratejiler kullanma alt boyutlarinda anlamh bir farklilik oldugu
goriillmektedir (p=.00). Ozerklik algisinin gruplar arasindaki farkin etkisini tespit etmek icin
etki bliyiikligli analizi yapilmistir. Yapilan analiz sonucunda o6zerklik algisimin gruplar
arasindaki etki biiyiikliigii .031 olarak bulunmustur ve bu sonuca gore gruplar arasindaki
farkin 6nemli bir biiyiikliikte olmadig1 zayif oldugu soylenebilir.

Yabanci Dil Ogrenme Kaygisi 6lcegi icin p degerinin .05’den biiyiik oldugu ve bu sonuca
gore gruplar arasinda anlamh bir fark olmadigi goriilmektedir. Olcegin alt boyutlar:
incelendiginde ise degerlendirme alt boyutunda anlaml fark bulunmustur (p=.002) ve bu fark
erkekler lehinedir. Ortalamalar incelendiginde yabanci dil 6grenme kaygisinin erkeklerin
lehine bir yonde oldugu goriilmektedir. Yapilan etki biiyiikliigii analiz sonucuna gore etki
biiytikliigii .041 olarak bulunmustur. Yabanci dil 6grenme kaygisinin cinsiyet degiskenine gore
anlamh bir fark oldugu ve bu farkinda etki biiyiikliigii sonucuna gore kuvvetli olmadig
sonucuna ulagilmistir.

Yabanc1 dil agirlikh simifta okuyan 6grencileri yabanci dil 6grenme kaygilar1 puan
ortalamalar1 daha yiiksek degere sahiptir. Analiz sonuclarina gére YDOKO'’ye gore gruplar
arasinda istatistiksel olarak anlamlh fark bulunmamigtir. Alt boyutlar incelendiginde ise
gruplar arasinda istatistiksel anlamh farki kisilik alt boyutunda bulunmustur (p=.000). Simif
tlirlerine gore yapilan t-testi analizi sonucglarindaki farkin diizeyini ve Onemini tespit
edebilmek icin etki biiytikliigii analizi yapilmis ve yapilan analiz sonucunda etki biiytikliigii
.056 olarak bulunmustur. Yabanci dil 6grenme kaygisinin sinif tiirii arasindaki iliskide anlamli
bir fark olmadigr ve bu farkinda etki biiyiikliigii sonucuna gore diisiik oldugu sonucuna
ulasilmigtir.

Arastirma sonucunda yabanci dil 6grenme kaygisi 0grenen ozerkligi degiskenligindeki
roliiniin anlamh oldugu (r=.708, p<.05) ve anlamh bir iligki oldugu tespit edilmistir.

Tartisma ve Sonuc

Literatiirde 6grencilerin Ingilizce dersi disinda farkh etikliklere zaman ayirmadiklar:
sonucuna ulasan calismalar (Baylan, 2007, Chan, 2003, Kocak, 2003, Yildirim, 2000) vardir.
Bu calismalardaki bulgular ile bu arastirma sonucunda okul dis1 etkinlere katihm alt
boyutunun en az ortalamaya sahip olmasi benzerlik gostermektedir. Ayrica Tursun (2010) lise
ogrencileri ile gerceklestirdigi arastirmasinda da arastirmaya katilan 6grencilerin okul disinda
ingilizce 6grenmeye yonelik aktiviteler icerisinde bulunma oranlarimin cok diisiik oldugu
sonucuna varmistir. Bu calismada ogrencilerin 6zerklik algilarinin orta diizeyde ¢ikmasi ve en
diisiik ortalamanin okul dis1 etkinlikler yiiriitme boyutunda olmasi bize 6grencilerin
bulunduklar1 okul disindaki imkanlarindan veya bu konudaki bilgi eksiklikleri gibi cesitli
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sebeplerden dolayr1 yabanci dile ders disinda zaman ayirmadiklarim gostermektedir.
Ogrenciler dersler yoluyla ne kadar 6grenirlerse 6grensinler, her zaman 6grenecekleri cok sey
vardir ve bunlar kendi baslarina pratik yaparak o6grenmeleri gerekir. Fakat aragtirmalar
incelendiginde 6grencilerin 6zerklik alg1 diizeylerinin farkli diizeylerde degistigi gortilmiistiir.
Yildirim (2012) yiirtitmiis oldugu calisma sonucunda 6grenen 6zerkliginin bireyde tamamaiyla
var veya yok denebilecek bir kavram olmadigini belirtmistir.

Aragtirmaya katilan ogrencilerin simif tiirii ve o6zerklik algilar1 arasindaki iligki
incelendiginde anlaml bir farkhihk goriilmiistiir. Yabanci dil simiflarinda egitim goren
ogrencilerin 6zerklik alg1 diizeylerinin normal siniftaki 6grencilerden daha yiiksek oldugu fakat
bu farkin biiyliikk olmadigi sonucuna ulagilmistir. Literatiir incelendiginde yapilan
aragtirmalarin (Alkan, 2015, Evelyn, 2011; Giiltas, 2019; Kurt, 2016; Sesli ve Demir Basaran,
2015; Ulusoy, 2016; Yurdakul, 2016) sinif seviyesi iizerine yogunlastigi goriilmiis ve kategorize
edilmis siif tiirleri ile ilgili yapilmis bir ¢calismaya rastlanmamigtir.

Yabanci dil smifi ve normal simifta egitim goren Ogrencilerin yabanci dil kayg:
durumlar1 incelendiginde biiyiik bir fark olmamasina karsin yabanci dil smifindaki
ogrencilerin kaygi durumlarinin daha yiiksek oldugu sonucuna ulagilmistir. Scovel’e (1978)
gore orta diizeyde bir kaygi durumu ogrencileri motive edip 6grencinin istegini arttirir ve
dolayisiyla da 6grenci basarisini arttirir. Tuncel (2014) ise benzer bir sekilde calismasinda
belirli diizeyde kayginin yabanci dil bagarisini arttirici rol oynadigin tespit etmistir.

Aragtirma sonucunda 6zerklik algisi ve yabanci dil kaygis1 arasinda anlamli bir iligki
oldugu belirlenmistir. Ozerklik alg1 diizeyi arttikca kayg diizeyi azalmaktadir. Ozerklik algi
diizeyi diisiik 6grenci orani ile yabanci dil kayg: diizeyi yiiksek 6grenci oraninin birbirine yakin
oldugu gozlemlenmistir. Chan (2001) yapmis oldugu arastirma sonucunda da, 6grenme
baglamindaki stres miktarin1 veya kaygi uyandiran faktorleri azaltmak igin Ogrencilere
rehberlik edilmesi gerektigini 6ne siirmiigtiir. Merc (2015), ozerklik alg1 diizeyi ile kaygi
arasinda ters yonlii ve anlaml iligki bulurken Orakeci (2018) ise 6grencilerin 6zerklik algisi ile
yabanci dil 6grenme kaygilar1 arasinda negatif yonde, yiiksek diizeyde ve anlaml bir iligki
oldugunu belirtmistir. Ghorbandordinejad ve Ahmadabad (2014) ise yabanci dil simf
kaygisimin, 6zerklik ile Ingilizce basarisi arasindaki iliskiye énemli dlciide aracilik ettigini
belirmiglerdir. Benzer bir calisma lise Ogrencileri ile Kurt ve Acat (2016) tarafindan
gerceklestirilmis ve arastirma sonucunda ozerklik algisi ile yabanci dil kaygis1 arasinda
olumsuz bir iligki oldugu tespit edilmistir ve literatiir incelendiginde benzer sonuclara Liu
(2012) da yapmis oldugu calisma sonucunda ulastig1 goriilmiistiir. Liu (2012) gerceklestirdigi
aragtirma sonucunda 6grenen 6zerkligi ile yabanci dil 6grenme kaygisi arasinda negatif yonli
bir iliskinin varhigini tespit etmistir. Ogrenme dostu bir ortamin olmays biiyiik olasilikla dil
ogrenenlerde kaygiya yol acacaktir. Bu yiizden ozerkligi destekleyici 6grenci dostu ve onu
motive eden bir ortamin olmas1 kayg1 durumunu da azaltacaktir. Ogretmenlerin, éncelikle
diisiik motivasyonlu ve yiiksek kaygil 6grencilere dikkat etmeden onlarin 6grenme 6zerkligini
gelistirmeleri makul olciide imkansiz olacaktir.
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Oneriler

Gecmis arastirmalarin 6nemli bir kismi, 6grenme ciktilarinin tahmin edilmesinde
ozerklik desteginin roliine odaklanmigtir (Mammadov & Schroeder, 2023). Bu arastirmada ise
7. sinif 0grencilerinin 6zerklik alg1 seviyelerini kesfetmek ve 6zerklik algilar1 ve yabanci dil
dersindeki kaygi durumlari arasindaki iligkileri incelemek amaclanmistir. Ozerklik alg
diizeyleri bakimindan farkhilik gosteren bir 6grenci grubunun ozerklik desteginden nasil
yararlanabilecegini arastirmak igin gelecekteki calismalar, 6gretmenlerin 6zerklik destegi
saglamak {lizere egitildigi ve 6grencilerin 6zerklik destegi saglandigi deneysel calismalar
tasarlayabilir. Ogretmenlere Ogrenen ozerkligi alaninda egitimler verilerek o6grenen
ozerkliginin ne oldugu ve nasil desteklenecegi konusunda bilgi verilebilir ve 6gretmenlerin bu
konudaki farkindaliklar: arttirilabilir.

Yabanci dil smifinda ki 6grencilerin kaygi durumlarinin normal smifta yabanci dil
egitimi alan 6grencilere gore daha yiiksek diizeyde olmasi yabanci dil agirhikli siniflarda hedef
dile yonelik rekabetin ve basari isteginin daha yiiksek olmasini agikliyor olabilir. Yabanc dil
agirhikl simiflardaki kaygi durumunu minimum seviyede tutmak icgin yapilan siavlar siire¢
degerlendirme seklinde diizenlenebilir. Ogretmenler endise yaratan yiiksek riskli sinavlar
yerine, kaygi durumunun azalmasim saglayabilecek sinif ici degerlendirmelere daha fazla
odaklanabilirler. Bu calismada sadece belli bir grup katihmecidan nicel veriler toplanmigtir.
Gelecekteki arastirmalarda daha niteliksel verilerin analiz edilmesi bu alana daha farkh
katkilar saglayacaktir.
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