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Abstract

This research was conducted to determine the levels of primary school students' exposure to peer
bullying at school and to examine their levels of exposure to bullying in terms of gender, grade level,
television watching time, tablet and mobile phone usage time. Descriptive scanning method was used
in the research. The study group of the research consists of 282 primary school students studying in
a province in the Aegean Region in the 2022-2023 academic year. A personal information form
prepared by the researchers and a scale called "Violence/Bullying in Schools" was used as a data
collection tools. When the findings were examined, it was seen that 41% of the students were exposed
to bullying at school, and the type of bullying behavior they encountered most was verbal bullying.
According to the results, in the physical bullying category, pushing, hair and ear pulling; name-calling
and teasing in the verbal bullying category; In the emotional bullying category, exclusion and
humiliation from the group were found to be more common behaviors among peers. In all types of
bullying, male students are more exposed to peer bullying than female students and 4th grade students
are more exposed to peer bullying than other grade levels. While no significant relationship could be
detected between the time spent watching television and types of bullying, high positive relationships
were detected between the time spent on mobile phones-tablets and types of bullying.

Keywords: Peer bullying, primary school, undesirable behaviors.

Introduction

Peer bullying is among the most common violent behaviors among students in schools
(Yurtal and Cenkseven, 2007) and has been increasing among students in recent years (Bayar
& Balci, 2023; Kurtga, et al., 2020; Lim & Hoot, 2015; Radwan, et al., 2021). These behaviors
bring about many problems. Because peer bullying is the constant and regular exposure of an
individual to the negative behavior of a person or people (Olweus, 1993). In other words,
bullying is the physical, verbal or emotional attacks of the strong against those who are weaker
than themselves, or, more generally, the oppression and oppression of the weak by the strong
(Besag, 1989).

While the school success, self-confidence, and bilateral relations of students who are
exposed to bullying are negatively affected, their tendency to display negative and bullying
behavior increases (Cinkir, 2006). As students who encounter bullying focus their attention on
how to get rid of bullies rather than the education process, their school success decreases
(Whitted & Dupper, 2005). One of the negative consequences seen in these students is fear of
school (Pigkin, 2002). It is very natural for people who are bullied in the environment they go
to to develop a phobia against that environment, to not want to be in that environment, and to
tend to escape from the environment when they find the opportunity. In this regard, defining
bullying behaviors, determining their types are considered important in terms of
understanding the reasons for these behaviors and producing solutions (Tani, et al., 2003).
Because there are different reasons for bullying behavior, these behaviors can also appear in
different forms (Griffin & Alan, 2004). In this context, when the literature is examined, it is
seen that bullying behaviors are generally classified as physical, verbal and emotional bullying.

Physical bullying; slapping, punching or kicking, tripping, spitting, scratching, pushing,
intimidating, pulling hair, taking belongings by force, etc. behaviors such as. Behaviors such
as name-calling, swearing, ridiculing, using degrading/humiliating expressions, threatening,
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insulting, lying, slandering or gossiping can be given as examples of verbal bullying behavior.
Emotional bullying behaviors include: Excluding him/her from the group, giving him more
difficult work than he/she can do, not including him/her in the activities, not talking, not
helping, leaving him/her alone, etc. behaviors can be given as examples (Akpmnar & Akpinar,
2022).

When the studies on peer bullying at primary, secondary and high school levels in
Tiirkiye are examined, it is seen that the studies are generally focused on students, teachers
and administrators. When studies conducted at secondary and high school levels are
examined, it is seen that students see bullying behavior as the most effective way to solve
problems (Tatlilioglu, 2016), that the main reason for being bullied is the feeling of jealousy
(Bayar, 2018), that individuals with high bullying scores have low empathy scores, and that
their alexithymia scores are lower. It was found that it was high (Gokkaya & Tekinsav-Siitcii,
2018). In a study conducted by Hilooglu et al. (2010), it was determined that negative social
behaviors and satisfaction from the environment and school were effective in students' both
displaying bullying behavior and being exposed to these behaviors.

In terms of gender, it has been determined that male students are more in the bully-
victim status (Altun-Kobul, et al., 2022; Gokkaya and Tekinsav-Siitcii, 2020), and similarly,
male students have more bullying tendencies (Celik, 2017; Ozcan, et al., 2020). While it was
found that female students had higher compassion scores than male students (Nas, et al.,
2021), unlike these results, Sar1 (2019) concluded that girls showed more bullying behavior
than boys. In studies conducted on teachers, it has been reported that teachers describe the
concepts of bullying and compassion as opposite poles (Aydemir, et al., 2021), and that
teachers who encounter bullying investigate the reasons for these behaviors for a solution, hold
bilateral meetings, and direct bullying individuals to the guidance service (Ustiin & Senyer,
2022).

In some studies addressing peer bullying at the primary school level, 4th grade students
show these behaviors more (Kale and Demir, 2017), and bullying behaviors are most frequently
encountered in the garden and on the way to and from school (Kutlu, 2020; Kutlu and
Hamiden-Karaca, 2021) results were obtained. In a study conducted by Basar and Cetin (2013)
at the primary school level, it was concluded that bullying is learned in the school environment.
In another study conducted according to teachers' opinions, it was determined that physical
and verbal bullying behaviors were the most common in classrooms (Altuntas & Sulak, 2022).

When the studies on peer bullying at the primary school level are examined, it is seen
that these studies are generally discussed in terms of teacher and student opinions,
demographic-sociodemographic variables, social skills, anxiety level and emotional states
(Altuntas & Sulak, 2022; Carkit & Bacanli, 2020; Demirel, 2022; Sar1 & Demirbag, 2019). At
the secondary school level, it has been determined that students' emotional states, places
where they are exposed to bullying, solutions used as a result of bullying, cyber bullying, and
students' and teachers' perceptions of bullying are studied (Demir, 2012; Gencer, 2017;
Gokkaya & Tekinsav-Siitcii, 2018). At the high school level, peer bullying is related to
demographic/sociodemographic variables, cyber bullying, places where bullying occurs and
ways to cope with bullying, the relationship between school types and types of bullying,
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perceptions and thoughts of education stakeholders against bullying, places where bullying
behavior is encountered and its reasons, solutions used against bullying. It is seen that efforts
are being made to examine it under topics such as ways of bullying and the need for guidance,
whether the frequency of encountering bullying differs according to grade level, and the
reasons for tendency to violence (Adalar-Celenk et al., Altun-Kobul et al., 2022; Celik, 2017;
Dilmag, 2014; Mercan & Yildirim-Sari, 2018; Nas, et al., 2021).

In addition to these studies, studies trying to determine the relationship between peer
bullying and cyber bullying (phone, tablet, social media) have also been identified in the
literature (Balaban-Sal, et al., 2015; Demirel, 2022; Duan, et al., 2020; Gencer, 2017; Giines,
2018; Kocasahan, 2012; Kocatiirk, 2014; Ozdemir & Akar, 2011; Selfhout, et al., 2009). When
the literature is examined, it is observed that studies on peer bullying are concentrated mostly
at secondary school and high school levels. It is noticeable that there are few studies conducted
at the primary school level. On the other hand, it has been determined that the research
conducted at the primary school level is limited in terms of both the relationship between peer
bullying and technology (mobile phone-tablet-television use) and the variables in this study.
The current study is expected to contribute to the literature in these respects. The aim of this
research is to examine peer bullying faced by primary school students in terms of various
variables. In this context, the following questions have been addressed:

1. Students' exposure to peer bullying;
1.1. Does it differ according to gender?
1.2. Does it differ according to grade levels?
1.3. What kind of bullying behavior are students exposed to at which grade level?

2. What is the relationship between students' levels of exposure to bullying and the time
they spend watching television and playing with mobile phones and tablets?

Method
Research Model

In this study, which aims to examine primary school students' exposure to peer bullying
in terms of various variables, the survey method, one of the quantitative research methods, was
used. Survey models are research approaches that aim to describe a past or present situation
as it exists. The situation, individual or object that is the subject of the research is tried to be
defined within its own conditions and as it is. No effort is made to change or influence them in
any way (Karasar, 2011).

Study Group

The study group of the research consists of 282 primary school students studying in a
city in the Aegean Region. Information about the working group is given below.
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Table 1.
Data on the Study Group
n % n %
Spending time on mobile
Gender Tel-Tab
Girl 168 59.6 0-1 hours 111 39.4
Boy 114 40.4 1-2 hours 60 21.3
2-3 hours 74 26.2
3-4 hours 16 5.7
4 hours and more 21 7.4
Grade Daily TV watching time
1.Grade 48 17.0 0-1 hours 86 30.5
2.Grade 91 32.2 1-2 hours 85 30.1
3.Grade 62 22.0 2-3 hours 77 27.3
4.Grade 81 28.8 3-4 hours 22 7.8
4 hours and more 12 4.3

According to Table 1, of the 282 students participating in the research, 168 (60%) are
female students and 114 (40%) are male students. 48 15t (17%), 24 sophomores (32%), 62 3t
(22%), and 81 4™ (29%) participated in the research. 39% of the students participating in the
research use television, mobile phones and tablets for 2 hours or more per day.

Data Collection Tools

Personal Information Form

A personal information form prepared by the researchers for use within the scope of
this study was used, which included the personal information of the participants (gender, grade
level, daily television watching time, daily mobile phone and tablet playing time).

Violence/Bullying Scale in Schools

The data of the research were obtained through the scale called "Violence/Bullying in
Schools", developed by Cinkir and Karaman-Kepenekci (2003) and adapted to primary school
students by Cankaya (2011). The scale, consisting of 19 items, was prepared in a 5-point Likert
type and consists of 3 sub-dimensions. Within the scope of the confirmatory factor analysis
conducted by Cankaya (2011), 5 items from the scale were removed from the scale. Goodness
of fit values regarding the confirmatory factor analysis result (GFI and CFI: above .90 and
RMSEA value below .80) were found to be at an acceptable level and a high level of positive
correlation was detected between the scale dimensions (Cankaya, 2011). In this form, the scale
was examined for suitability for the primary school level by 3 faculty members and 2 classroom
teachers who are experts in the field of classroom education. Two items in the scale were
removed because they were not considered suitable for the primary school age group, in line
with the opinions and suggestions of experts. Of the 12 items in the final version of the scale, 4
items are related to physical bullying, 5 items are related to verbal bullying and 3 items are
related to emotional bullying. The lowest score that can be obtained from the scale is 12, while
the highest score is 60. The answers to the items in the scale were classified as 1-never, 2-once,
3-occasionally, 4-very often, 5-every day. An increase in the score obtained from the scale
indicates a greater exposure to bullying. Within the scope of the current study, the Cronbach
Alpha reliability value of the scale was calculated as .82.
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Data Analysis

The obtained data were transferred to the computer environment and analyzes were
made through a statistical package program. Percentage and frequency values were calculated
for the students' answers to each item, and for descriptive statistics, the total scores of the items
and also the total scores of the sub-dimensions were calculated. Independent groups t-test to
determine whether there is a difference according to gender; Pearson Correlation Coefficient
was calculated to determine the relationship between television watching time, mobile phone-
tablet playing time, grade level and bullying exposure level. One-way analysis of variance was
performed to determine whether there was a difference in terms of class level. In case of a
difference, Tukey test was applied to determine the difference between groups. Percentage and
frequency analysis were used to determine the bullying behaviors that were most and least
exposed according to grade level. The data obtained are given in the form of tables in the
findings section.

Ethical Permits of Research:
In this study, all rules that must be followed within the scope of the "Higher Education
Institutions Scientific Research and Publication Ethics Directive" have been followed. None of

the actions specified under the title of "Actions Contrary to Scientific Research and Publication
Ethics", which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Usak University Social and
Human Sciences Scientific Research and Publication Ethics Board

Date of ethics review decision= 16.03.2023
Ethical evaluation document publication number = 89784354-050.99-135407
Findings
In this section, percentage and frequency values of the types of bullying behaviors that
students are exposed to, whether bullying behaviors differ according to gender and grade
levels, the bullying behaviors that students are most and least exposed to according to their

grade levels, and the relationship between bullying behaviors and the duration of television,
mobile phone and tablet usage. Findings on what kind of relationship exists are included.

In the table below, the percentage and frequency values of bullying behaviors
experienced are given.
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Table 2.
Percentage and Frequency Values of the Types of Bullying Behavior that Students are Exposed to
Very .
Everyday often Sometimes Once Never

n % n % n % n % n %
1-Being kicked and slapped at school 117 39 5 1.8 53 188 36 128 177 628
2-My friends pushing me at school 19 6.7 27 096 101 358 53 188 82 291
3-My hair and ears were pulled by my 17 6 22 7.8 77 27,3 61 21.6 105 37.2
friends at school
4-Rude jokes were made on me 5 1.8 9 32 25 89 28 9.9 215 76.2
(punching, etc.) by my friends at
school.
5-I was made fun of at school 23 82 24 85 97 344 47 167 91 32.3
6-Insulting and swearing at me at 21 74 17 6 74 26.2 59 20.9 111 39.4
school
7-Being bullied by my friends at school 14 5 14 5 49 174 34 121 171 60.6
8-1 was called names at school 46 16.3 24 85 70 24.8 39 13.8 103 36.5
9-Being threatened by my friends at 7 2.5 13 4.6 21 7.4 43 152 198 70.2
school
10-Discrimination against me by my 7 2.5 11 3.9 68 241 50 177 146 518
friends at school
11-Being excluded from the group by 10 3.5 22 78 58 206 45 16 147 521
the group at school
12-My friends humiliated me at school 16 57 20 71 77 273 63 22.3 106 37.6

Items 1, 2, 3, and 4 in the scale refer to physical bullying; Items 5, 6, 7, 8 and 9 are about
verbal bullying, and items 10, 11 and 12 are about emotional bullying. When Table 2 is
examined, it can be seen that the most common type of bullying behavior encountered by
students is verbal bullying. The most common verbal bullying behaviors are "calling me names
at school" (25%) and "being made fun of at school" (17%). The most common physical bullying
behavior is "my friends pushing me at school" (16%), followed by It was determined that "my
hair and ears were pulled by my friends at school" (14%). The most common bullying behaviors
in terms of emotional bullying are "my friends humiliating me at school" (13%) and "being
excluded from the group by my friends at school" (11%) has been seen.

The mean and standard deviation values for peer bullying types and total scores are
given in the table below.

Table 3.
Descriptive Statistics of Physical, Verbal and Emotional Bullying and Bullying Total Scores
n M SD %
Physical bullying 282 7.9 3.2 39
Verbal bullying 282 10.5 4.0 42
Emotional bullying 282 6.0 2.5 40
Bullying total 282 24 8.1 41

The lowest score to be obtained from the scale is 12 and the highest score is 60. The
students' total mean score of being exposed to bullying was calculated as 24.4. In other words,
it is seen that approximately 41% of the students are exposed to bullying. When the types of
bullying and exposure to bullying were examined, it was determined that students were most
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exposed to verbal bullying (42.2%), followed by emotional bullying (40.1%) and finally physical
bullying (39.3%).

Independent groups t-test was applied to determine whether the level of exposure to
peer bullying made a difference according to gender. Analysis results are given in the table

below.
Table 4.
T-test Results Regarding the Differences in Students' Views on Peer Bullying according to Gender
Gender n M SD t p
Physical bullying Girl 168 7.3 2.75 3.40 0.00
Male 114 8.6 3.69
Verbal bullying Girl 168 10.1 3.45 2.2 0.02
Male 114 11.2 4.65
Emotional bullying Girl 168 5.4 2.20 5.4 0.00
Male 114 6.9 2.54
Bullying total Girl 168 22.9 6.78 4.04 0.00
Male 114 26.7 9.38

When Table 4 was examined, it was determined that there was a significant difference
between the averages of female students and male students in terms of total scores of exposure
to bullying. Accordingly, male students' level of exposure to bullying was found to be
significantly higher than female students (ts0)=4.04; p<.05). Among the sub-dimensions,
physical bullying (tes0)=3.40; p<.05); verbal bullying (t.s.=2.2; p<.05); and emotional
bullying (tes0)=5.4; p<.05) dimensions, male students were significantly more exposed to
bullying behavior.

One-way analysis of variance was conducted to determine whether there was a
significant difference between the level of exposure to peer bullying and the grade level. In case
of a difference, the Tukey test was applied to determine the source of the difference. Analysis
results are given in the table below.
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Table 5.

One-Way Analysis of Variance Regarding the Differentiation of Students' Views on Peer Bullying
according to Grade Levels

Grade n M SD F » Comparison
level of means
Physical bullying 15t grade 48 8.2 3.3 4.42 .00 4-2
ond grade 91 7.3 2.5 4-3
3rd grade 62 7.2 3.0
4th grade 81 8.8 3.8
Total 282 7.9 3.2
Verbal bullying 1stgrade 48 9.6 2.9 3.61 .01 4-1
ond grade 91 10.3 3.1
3rd grade 62 10.1 4.0
4th grade 81 11.7 5.2
Total 282 10.5 4.0
Emotional 15t grade 48 5.5 2.2 11.36 .00 4-1
bullying ond grade 91 5.5 2.2 4-2
3rd grade 62 5.6 2.3 4-3
4th grade 81 7.3 2.6
Total 282 6.0 2.5
Bullying total 15t grade 48 23.2 6.1 6.36 .00 4-1
ond grade 91 23.1 6.0 4-2
3d grade 62 22.9 8.0 4-3
4th grade 81 27.8 10.3
Total 282 24.4 8.1

When the table is examined, it is seen that 4th grade students are exposed to
significantly more bullying behavior than 2 and 3" grade students in terms of physical
bullying (F=4.4, p<.05). There is a significant difference between 4t grade students and 1st
grade students in terms of exposure to verbal bullying (F=3.6, p<.05). In terms of emotional
bullying, it is understood that 4t grade students are exposed to peer bullying significantly more
than 1st, 2nd and 3" grade students (F=11.3, p<.05). In terms of total scores of exposure to
bullying, it is seen that 4t grade students have significantly higher scores than 1st, 2nd and grd
grade students (F=6.3, p<.05). According to these findings, it is noticeable that there is a
significant increase in bullying behavior of 4t grade students in general. While the total score
average in the lower grades is approximately 23, it is seen that this average increases to around
28 points in the 4t grade. The increase is approximately 5 points. In other words, it is seen that
there is a 21.8% increase in the level of exposure to peer bullying in the 4t grade.

The table below shows the most and least common bullying behaviors according to
grade level and the percentage and frequency values of these behaviors.
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Table 6.
Types of Bullying Behavior that are Most and Least Exposed to according to Grade Levels
1st Grade 2nd Grade
Tvoe of bullvin Most Least Most Least
Physicall P ying push rude joke push rude joke
ysieatly Frequency 18 8 28 18
Percentage 37.5 16.7 30.8 19.8
T f bullyi Bei Bei
ype of bullying Name calling emns Name calling emns
threatened threatened
Verbal
Frequency 12 7 25 13
Percentage 25 14.6 27.5 14.3
Type of bullying Humiliation = Discrimination = Humiliation  Discrimination
Emotional Frequency 19 12 35 27
Percentage 39.6 25 38.5 29.7
3rd Grade 4th Grade
Tvoe of bullvin Most Least Most Least
) P ying push rude joke push rude joke
Physically
Frequency 20 11 26 15
Percentage 32.3 17.7 32.1 18.5
T f bullyi Insult Bei Bei
ype of bullying nsu : / eing Name calling eing
Swearing threatened threatened
Verbal
Frequency 16 9 20 12
Percentage 25.8 14.5 24.7 14.8
Type of bullying Humiliation = Discrimination Exclusion Humiliation
Emotional Frequency 24 17 31 22
Percentage 38.7 27.4 38.3 27.2

The table shows which bullying behaviors students are exposed to the most and least,
according to their grade level. Accordingly, in the physical bullying type, students in all classes
are most exposed to "push" bullying behavior. The least common bullying behavior was
determined to be "making a rude joke" (punching, etc.). In the type of verbal bullying, the most
common behavior among students is "name-calling" in the 15t 27d and 4t grades, while this is
replaced by "insulting and swearing" behavior in the 3™ grade. The least common bullying
behavior in the verbal bullying type stands out as "threat" in all primary school grades. In terms
of emotional bullying, it is understood that the most common bullying behavior encountered
by students in the 1st, 2nd and 3" grades is "humiliation", while "exclusion from the group"
behavior is seen more in the 4t grade. The least common type of emotional bullying behavior
was "discrimination against me by my friends" in the 1st, 2nd and 374 grades, while the least
common bullying behavior in the 4t grade was "humiliation".

In the table below, the correlation values between students' television viewing and
mobile phone and tablet usage time and their level of exposure to bullying are given.

107



Tiirk Akademik Yaywinlar Dergisi (TAY Journal), 2024, 8(1), 98-122

Table 7.
Relationship Between Independent Variables and Bullying Values
1 2 3 4 5 6
1-Bullying total 1
2-Physical bullying .83~ 1
3-Verbal bullying .89 58" 1
4-Emotional bullying 77 .50™" .56 1
5-Television watching time -.07 -.06 -.08 -.04 1
6-Mobile phone-tablet usage time 67" 42" 76" 42" -.08 1

* p<0.05 ** p<0.01

While no significant relationship could be detected between television viewing time and
bullying total scores or sub-dimensions, high-level relationships were detected between mobile
phone and tablet usage time and levels of exposure to bullying. As the duration of mobile phone
and tablet use increases, the total score average of the level of bullying exposure increases
positively and at a high level (r=.67). It is seen that the highest relationship between mobile
phone and tablet usage time and sub-dimensions is with verbal bullying (r=.76). It was
determined that there were moderate and positive correlations between the duration of mobile
phone and tablet use and the physical bullying sub-dimension (r=.42) and emotional bullying
sub-dimension (r=.42).

Discussion and Conclusion

Among the students participating in the research, the most frequently exposed physical
bullying behaviors include "my friends pushing me at school" (16%), "my friends pulling my
hair and ears at school" (14%); and the most frequently exposed verbal bullying behaviors
being "calling me names at school" (25%), "being made fun of at school" (17%), and among the
most frequently exposed emotional bullying behaviors, "my friends humiliating me at school"
(13%) and "being excluded from the group by my friends at school" (11%) are among the most
common bullying behaviors. It can be said that it is located. Physical bullying behaviors include
pushing, hair and ear pulling; Name calling and ridicule in verbal bullying; It is seen that
humiliation and exclusion from the group behaviors are more common in emotional bullying.
In their study, Pateraki and Houndoumadi (2001) reported that the most common bullying
behaviors were name-calling, hitting and kicking, and Dawes, et al. (2022) stated that the most
serious type of bullying was physical bullying, Karabulut, et al. (2023) stated that students were
exposed to bullying through making fun, getting offended, taking things by force, mocking, and
excluding behaviors.

According to the results of the research, it is seen that students are mostly exposed to
verbal bullying (name calling, mocking). Verbal bullying is easier to implement than other
types of bullying. For this reason, it can be expected that the most common type of bullying is
verbal bullying. As a matter of fact, there are studies in the literature that reach similar results
(Ahmed, et al., 2023; Altun-Kobul et al., 2022; Nasheeda, et al., 2017; Ramdani, et al., 2021;
Yilmaz & Malkog, 2020). Pe¢jak and Pirc (2017) found that individuals exposed to peer
bullying were frequently exposed to verbal and social bullying, and Nurlia and Suardiman
(2020) found that 40-45% of students exhibited verbal bullying behavior by making fun of
their peers. On the other hand, other studies have been found showing that students are most
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exposed to verbal and physical bullying (Akpinar & Akpinar, 2022; Altuntas & Sulak, 2022;
Antiri, 2016; Carkit & Bacanli, 2020).

According to the findings obtained in the current study, students are most exposed to
verbal bullying, then emotional bullying, and finally physical bullying. These results also
coincide with the study conducted by Sardag and Yilmaz (2023). In this context, it can be said
that the results obtained in the research and the literature generally overlap. When exposure
to peer bullying was considered in terms of gender, it was determined that male students were
more exposed to peer bullying. When the relevant studies are examined, it can be seen that
generally similar results are found. Alikasifoglu et al. (2004) and Ozen (2006) concluded in
their studies that male students are more exposed to physical bullying behavior. Pigkin (2010),
Cenkseven-Onder et al. (2012), Hamurcu (2020) and Altun-Kobul et al. (2022) stated that
male students were more involved in bullying behavior compared to female students. Similarly,
there are studies in the literature that find that male students tend to exhibit more bullying
behavior than female students (Giines, 2018; Kocatiirk, 2014; Ozcan et al., 2020).

Some studies conducted outside Tiirkiye have also found that male students have
higher levels of exhibiting bullying behavior and being exposed to this behavior (Almahasnih,
2019; Alrokban, et al., 2019; Scheithauer, et al., 2006; Stankovic, et al., 2022; Veldkamp, Van
Bergen, et al., 2017). Considering these results, it can be said that the result obtained within
the scope of the research overlaps with the studies in the literature. It is essentially expected
that male students have higher levels of bullying behavior and exposure to bullying. The main
reasons for this can be listed as factors such as the activeness of boys, hormonal characteristics,
social and environmental reasons, and the fact that such behaviors are seen as male-specific
behaviors in society.

When exposure to bullying behavior was examined in terms of grade level, it was
determined that 4t grade students were more exposed to bullying behavior than lower grades.
Kale and Demir (2017) found that 4t grade primary school students showed more bullying
behavior than 3™ grade students. As a result of the study conducted by Giimiisler-Basaran
(2014) on high school students, it was concluded that upper grades encountered bullying
behavior more than lower grades. In terms of primary school, while 15, 2rd and 3 grade
students are more childlike, they undergo a significant change in the 4t grade. This change, as
in many other issues, can also be effective in starting to exhibit negative behaviors. Bullying
behaviors also increase at this grade level. Because at the 4t grade level, it is normal for
students to grow in age, to want to be accepted by their peers, and to have social relationships
with people they take as role models who will negatively affect them.

When bullying behaviors were examined by grade level, it was seen that the most
common physical bullying behavior was "pushing". The fact that students in this age group are
active can be shown as the most important reason for this situation. Among emotional bullying
behaviors, it was observed that bullying behavior, which was humiliation in the 15, 2nd and 3rd
grades, turned into exclusion behavior from the group in the 4t grade. It can be said that this
situation arises from the motivation of self-protection, seeing violence as a solution and the
behavior of accepting oneself among peer groups as the age increases.
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Within the scope of the study, while no significant relationship was found between the
time spent watching television and types of bullying, high positive relationships were detected
between the time spent on tablets and mobile phones and types of bullying. The highest
correlation between time spent on tablets and mobile phones is with verbal bullying, followed
by physical and emotional bullying. It was also determined that there was a strong positive
relationship with bullying total scores. The increase in time students spend with devices such
as mobile phones and tablets negatively affects them. According to Ozdemir and Akar (2011),
internet use exceeding five hours a day increases the tendency for individuals to display
bullying behavior. Kocatiirk (2014) concluded that individuals who have a computer connected
to the internet at home, have an internet connection with a tablet or mobile phone, spend more
than 4 hours a day on the internet, and have a personal mobile phone are both more exposed
to bullying and show more bullying behavior has reached. On the other hand, internet and
mobile phone use also causes social anxiety in individuals (Duan et al., 2020; Selfhout et al.,
2009). It can be thought that individuals with high levels of social anxiety will be more exposed
to bullying behavior. Unlike other studies on this subject, Giines (2018) did not find a
relationship between the level of phone addiction and bullying tendency in his study. However,
it can be said that the results obtained from the current study generally overlap with other
studies.

Recommendations

Within the framework of the results obtained, the following recommendations can be
made;

There appears to be an increase in bullying behavior in schools. In this context, it may
be recommended to provide awareness training for school administrators, families and
teachers. In this regard, school guidance services can be made more active by organizing events
to inform parents and students.

Students can be given awareness training about what they can do and what their rights
are when they are exposed to bullying.

Considering that male students are more prone to bullying, it may be recommended
that they be directed to positive activities that can discharge their energy and meet their need
for movement.

In order to better recognize and understand primary school 4t grade students,
teachers, families and school administrators can be informed.

The time students spend on phones and tablets should be controlled. Games and
applications that encourage violence should be monitored and kept under control while using
mobile phones and tablets.

Social clubs can be created in schools and activities related to cooperation, love, respect
and tolerance can be carried out in these clubs.

Students can be directed to sports and cultural activities that will encourage them
positively in their free time outside of school.
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It may be suggested to conduct new quantitative and qualitative studies on peer
bullying in primary schools from different dimensions.
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Ilkokul Ogrencilerinde Akran
Zorbahgimin Cesitli Degiskenler
Acisindan Incelenmesi

Ozet

Bu arastirma, ilkokul 6grencilerinin okulda akran zorbaligina maruz kalma diizeylerinin belirlenmesi
ve zorbaliga maruz kalma diizeylerinin cinsiyet, sinif diizeyi, televizyon izleme siiresi, tablet ve cep
telefonu kullanim siiresi bakimindan incelenmesi amaciyla gergeklestirilmistir. Arastirmada betimsel
tarama yontemi kullanilmistir. Aragtirmanin ¢alisma grubunu 2022-2023 egitim-6gretim doneminde
Ege Bolgesi'nde bir ilde 6grenim gormekte olan 282 ilkokul 6grencisi olusturmaktadir. Veri toplama
araci olarak arastirmacilar tarafindan hazirlanan kisisel bilgi formu ve “Okullarda Siddet/Zorbalik”
adh 6lgek kullanmilmistir. Bulgular incelendiginde 6grencilerin okulda %41 diizeyinde zorbaliga maruz
kaldiklari, en fazla karsilagtiklar1 zorba davranis tiiriiniin ise sozel zorbalik oldugu goriilmiistiir.
Ulagilan sonuclara gore fiziksel zorbalik kategorisinde itme, sa¢ ve kulak cekme; sozel zorbalik
kategorisinde ad takma ve alay etme; duygusal zorbalik kategorisinde ise gruptan diglamak ve kiiciik
diisiirme akranlar arasinda daha sik goriilen davraniglar olarak tespit edilmistir. Biitiin zorbalik
tlirlerinde erkek 6grenciler kiz 6grencilere ve 4. sinif 6grencileri diger sinif diizeylerine kiyasla akran
zorbaligina daha fazla maruz kalmaktadir. Televizyon izleme siiresi ile zorbalik tiirleri arasinda
anlaml bir iligki tespit edilemezken cep telefonu-tablet ile gegirilen siire ve zorbalik tiirleri arasinda
pozitif yonlii yiiksek iligkiler tespit edilmistir.

Anahtar Kelimeler: Akran zorbalig, ilkokul, istenmeyen davranislar.

Giris

Akran zorbaligi, okullarda 6grenciler arasinda fazlaca karsilasilan siddet davranislari
arasinda yer almakta (Yurtal ve Cenkseven, 2007) ve son yillarda 6grenciler arasinda artig
gostermektedir (Bayar & Balci, 2023; Kurtca, vd., 2020; Lim & Hoot, 2015; Radwan, vd., 2021).
Zira akran zorbaligi bireyin, silirekli ve diizenli sekilde kisi veya kigilerin olumsuz
davraniglarina maruz kalmasidir (Olweus, 1993). Baska bir deyisle zorbalik, gii¢lii olanlarin

kendinden zayif olanlara karsi fiziksel, sozel veya duygusal bicimlerde yaptiklar saldirilar veya
daha genel bir ifadeyle giiclii olanlarin zayif olanlar1 ezmesi, baski altina almasidir (Besag,
1989).

Literatiir incelendiginde akran zorbalig ile ilgili yapilan calismalarin daha ¢ok ortaokul
ve lise diizeyinde yogunlastigi ilkokul diizeyinde yapilan calismalarin az oldugu goze
carpmaktadir. Tlkokul diizeyinde yapilan arastirmalarin gerek akran zorbalig ve teknoloji (cep
telefonu-tablet-televizyon kullanimi) iligkisi gerekse bu ¢alismadaki degiskenler agisindan
sinirhi oldugu tespit edilmistir. Bu nedenle bu arastirmada ilkokul Ogrencilerinin akran
zorbalig1 baglaminda hangi zorbalik tiirlerine ne diizeyde maruz kaldiklar1 arastirilmistir.
Ayrica 6grencilerin akran zorbaligina maruz kalma diizeylerinin cinsiyet ve siif diizeylerine
gore farkhlasip farklilasmadigi, hangi siif diizeyinde ne tiir zorba davranislara maruz
kaldiklari, zorbaliga maruz kalma diizeyleri ile televizyon izleme ve cep telefonu-tablet ile
oynama siireleri arasinda nasil bir iligki oldugu incelenmistir.
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Yontem

Aragtirmada nicel arastirma yontemlerinden betimsel tarama yontemi kullanilmis ve
aragtirmaya katilan 282 6grencinin 168’ini (%60) kiz 6grenciler, 114’inli %40 erkek 6grenciler
olusturmustur. Arastirmaya 1. simiflardan 48 kisi (%17), 2. smmiflardan 91 kisi (%32), 3.
siniflardan 62 kisi (%22), 4. simiflardan ise 81 kisi (%29) katilmistir. Arastirmaya katilan
ogrencilerin %39’u giinliik 2 saat ve lizerinde televizyon, cep telefonu-tablet kullanmaktadir.
Bu calismada kullanilmak iizere arastirmacilar tarafindan hazirlanan katilimeilarin kisisel
bilgilerinin (cinsiyet, sinif diizeyi, giinliik televizyon izleme siiresi, giinliik cep telefonu ve tablet
ile oynama siiresi) yer aldig1 bir adet kisisel bilgi formu kullanilmistir.

Ayrica arastirmanin verileri Cinkir ve Karaman-Kepenek¢i (2003) tarafindan
gelistirilen ve Cankaya tarafindan (2011) ilkogretim Ggrencilerine uyarlanan “Okullarda
Siddet/Zorbalik” adh olgek vasitasiyla elde edilmistir. 19 maddeden olusan olcek 5'li likert
tipinde hazirlanmis olup 3 alt boyuttan olusmaktadir. Cankaya (2011) tarafindan yapilan
dogrulayic faktor analizi kapsaminda 6lcege ait 5 madde oOlcekten ¢ikartilmistir. Dogrulayici
faktor analizi sonucuna iligkin uyum iyiligi degerleri (GFI ve CFI: .90’1n iizerinde ve RMSEA
degeri ise .80’in altinda) kabul edilebilir diizeyde bulunmus ve 6lcek boyutlari arasinda yiiksek
diizeyde pozitif korelasyon tespit edilmistir (Cankaya, 2011). Bu haliyle olcek, sinif egitimi
alaninda uzman 3 Ogretim tiyesi ve 2 sinif 6gretmeni tarafindan ilkokul diizeyine uygunluk
bakimindan incelenmistir. Olcekte yer alan 2 madde uzmanlarin goriis ve onerileri
dogrultusunda ilkokul yas grubuna uygun goriilmemesi nedeniyle ¢ikartilmistir. Son haliyle
oOlcekte yer alan 12 maddedin 4 maddesi fiziksel zorbalik, 5 maddesi sozel zorbalik ve 3 maddesi
ise duygusal zorbalik ile iligkilidir. Olcegin mevcut calisma kapsaminda Cronbach Alpha
giivenirlik degeri .82 olarak hesaplanmistir.

Ogrencilerin her maddeye verdikleri cevaplar icin yiizde ve frekans degerleri,
betimleyici istatistikler i¢in ise maddelerin toplam puanlar1 ve ayrica alt boyutlarin toplam
puanlar1 da hesaplanmistir. Cinsiyete gore farklilasma olup olmadigimi belirlemek icgin
bagimsiz gruplar t testi; televizyon izleme siiresi, cep telefonu-tablet ile oynama siiresi ve sinif
diizeyi ile zorbaliga maruz kalma diizeyi arasindaki iliskinin belirlenmesi i¢in Pearson
Korelasyon Katsayis1 hesaplanmigtir. Simif diizeyi bakimindan farklilasma olup olmadiginin
tespit edilmesi icin tek yonlii varyans analizi yapilmistir. Fark olusmasi durumunda ise gruplar
arasi farkin belirlenmesi icin Tukey testi uygulanmigtir. Sinif diizeyine gore en fazla ve en az
maruz kalinan zorba davraniglarin tespiti i¢in ylizde ve frekans analizinden yararlanilmigtir.

Arastirmanin Etik izinleri:

Bu ¢alismada "Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi"
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan "Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler" baghg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun adi1 = Usak Universitesi Sosyal ve Beseri Bilimler

Bilimsel Arastirma ve Yayin Etigi Kurulu

Etik Kurul Etik inceleme karar tarihi= 16.03.2023

119



Examination of peer. ... Demircioglu, A., & Akar, C.

Etik degerlendirme belgesi konu numarasi= 89784354-050.99-135407
Bulgular

Ogrencilerin en fazla karsilastiklar1 zorba davranis tiiriiniin sézel zorbahk oldugu
goriilmektedir. En fazla goriilen sozel zorbalik davranislarinin ise “okulda bana ad takilmas1”
(%25) ve "okulda benimle alay edilmesi” (%17) oldugu goriilmektedir. En fazla goriilen fiziksel
zorbalik davranisinin “okulda arkadaslarimin beni itmesi” (%16) ardindan ise “okulda
arkadaslarim tarafindan sac ve kulagimin ¢ekilmesi” (%14) oldugu tespit edilmistir. Duygusal
zorbalik acisindan en fazla goriilen zorba davranislar ise “okulda arkadaslarimin beni kiigiik
diisiirmesi” (%13) ve “okulda arkadaslarim tarafindan gruptan dislanmak” (%11) oldugu
goriilmiistiir. Ogrencilerin yaklasik (%41) diizeyinde zorbahga maruz kaldiklar: goriilmektedir.
Zorbalik tiirleri ve zorbaliga maruz kalma durumlar: incelendiginde ise 6grencilerin en fazla
sozel zorbaliga (%42.2), ardindan duygusal zorbaliga (%40.1) ve son olarak fiziksel zorbalhiga
(%39.3) maruz kaldiklar1 tespit edilmistir.

Zorbaliga maruz kalma toplam puanlar bakimindan incelendiginde kiz 6grencilerin
ortalamalar: ile erkek Ogrencilerin ortalamalar1 arasinda anlamh bir fark oldugu tespit
edilmistir. Buna gore erkek 6grencilerin kiz 6grencilere gore zorbaliga maruz kalma diizeyi
anlaml derecede daha yiiksek bulunmustur (teso)=4.04; p<.05). Alt boyutlardan fiziksel
zorbalik (tes0)=3.40; p<0,05); sozel zorbalik (tess=2.2; p<.05); ve duygusal zorbalik
(teso)=5.4; p<.05) boyutlarinin tiimiinde de erkek 6grencilerin zorbalik davraniglarina anlamh
derecede daha fazla maruz kaldiklar1 goriilmektedir.

Fiziksel zorbalik bakimindan 4. sinif 6grencilerinin 2 ve 3. sinif 6grencilerine gore
anlaml derecede daha fazla zorba davranislara maruz kaldiklar1 goriilmektedir (F=4.4, p<.05).
Sozel zorbaliga maruz kalma bakimindan 4. sinif 6grencileri ile 1. sinif 6grencileri arasinda
anlamh bir farklilik oldugu goriilmektedir (F=3.6, p<.05). Duygusal zorbalik acisindan da 4.
sinif O0grencilerinin 1, 2 ve 3. smif 6grencilerine gore anlamh derecede daha fazla akran
zorbaligina maruz kaldiklar1 anlasilmaktadir (F=11.3, p<.05). Zorbaliga maruz kalma toplam
puanlar1 bakimindan yine 4. smif 6grencilerinin 1, 2 ve 3. simif 6grencilerinden anlaml
derecede daha yiiksek puanlara sahip olduklar1 goriilmektedir (F=6.3, p<.05). Bu bulgulara
gore genel olarak 4. sinif 6grencilerinin zorbaliga maruz kalma davraniglarinda anlamli bir
artisin oldugu goze carpmaktadir. Alt siniflardaki toplam puan ortalamasi yaklasik 23 iken, 4.
sinifa gelindiginde bu ortalamanin 28 puan civarina yiikseldigi goriilmektedir. Artis yaklasik 5
puan diizeyindedir. Diger bir deyisle 4. sinifta akran zorbaligina maruz kalma diizeyinde %21.8
diizeyinde bir artisin oldugu goriilmektedir.

Fiziksel zorbalik tiiriinde tiim smiflarda 6grenciler en fazla “itme” zorba davranisina
maruz kalmaktadirlar. En az karsilasilan zorbalik davranisi ise “kaba saka yapilmasi” (yumruk
atilmas: vs.) olarak tespit edilmistir. Sozel zorbalik tiirlinde 6grenciler arasinda en fazla
karsilagilan davraniglar 1., 2. ve 4. sinifta “ad takma” iken bu durum 3. sinifta yerini “hakaret
ve kiifretme” davranigina birakmaktadir. S6zel zorbalik tiiriinde en az karsilagilan zorba
davraniglar ise ilkokul kademesindeki biitiin simiflarda “tehdit edilme” olarak goze
carpmaktadir. Duygusal zorbalik bakimindan 1., 2. ve 3. smifta 6grencilerin en fazla
karsilagtiklar1 zorbalik davranisimin “kiigiik diisiirme” oldugu goriiliirken, 4. sinifta “gruptan
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dislanma” davranisinin daha fazla goriildiigli anlasilmaktadir. Duygusal zorbalik tiiriinde en
az karsilagilan davramglar 1., 2. ve 3. sifta “arkadaslarim tarafindan bana ayrim
uygulanmas1” olurken, 4. sinifta en az goriilen zorbalik davranisinin “kiiciik diisiirme” oldugu
goriilmektedir.

Televizyon izleme siiresi ile zorbalik toplam puanlar1 veya alt boyutlar1 arasinda anlamh
bir iligki tespit edilemezken, cep telefonu ve tablet kullanim siiresi ile zorbaliga maruz kalma
diizeyleri arasinda yiiksek diizeyli iligkiler tespit edilmistir. Cep telefonu ve tablet kullanim
siiresi arttikca zorbaliga maruz kalma diizeyi toplam puan ortalamalar1 pozitif ve yiiksek
diizeyde artmaktadir (r=.67). Cep telefonu ve tablet kullanim siiresi ile alt boyutlar arasinda en
yiiksek iligkinin sozel zorbalik ile oldugu goriilmektedir (r=.76). Cep telefonu ve tablet kullanim
siiresi ile fiziksel zorbalik alt boyutu (r=.42) ve duygusal zorbalik alt boyutu acisindan da
(r=.42) orta diizeyli ve pozitif korelasyonlar oldugu tespit edilmistir.

Tartisma ve Sonuc

Aragtirmaya katilan Ogrenciler arasinda en fazla maruz kalinan fiziksel zorba
davraniglar arasinda "okulda arkadaslarimin beni itmesi” (%16), "okulda arkadaslarim
tarafindan sa¢ ve kulagimin cekilmesi" (%14); en fazla maruz kalinan sozlii zorba davranislar
arasinda "okulda bana ad takilmasi (%25),"okulda benimle alay edilmesi” (%17), en fazla
maruz kalinan duygusal zorba davraniglar arasinda ise "okulda arkadaslarimin beni kiigtik
diistirmesi” (%13) ve “okulda arkadaslarim tarafindan gruptan dislanmak” (%11) zorba
davraniglarinin yer aldig1 soylenebilir. Fiziksel zorba davranislar arasinda itme, sa¢ ve kulagin
cekilmesi; sozel zorbalik icerisinde ad (isim) takma ve alay etme; duygusal zorbalik icerisinde
ise kiiciik diisiiriilme ve gruptan dislanma davramslarinin daha yaygin oldugu goriilmektedir.
Aragtirma sonugclarina gore 6grencilerin en fazla sozel zorbaliga (ad takma, alay etme) maruz
kaldiklar1 gortilmektedir. Mevcut calismada elde edilen bulgulara gore 6grenciler en ¢ok sozel
zorbalik ve ardindan duygusal zorbaliga son olarak da fiziksel zorbaliga maruz kalmaktadirlar.
Elde edilen sonuclarin genel olarak literatiirle ortiistiigii gortilmiistiir.

Akran zorbaligina maruz kalma durumu cinsiyet bakimindan ele alindiginda erkek
ogrencilerin akran zorbaligina daha fazla maruz kaldiklar tespit edilmistir. Gerek Tiirkiye
gerekse de Tiirkiye disinda yapilmis calismalarda genel olarak erkek 6grencilerin zorba
davranms sergileme ve bu davraniglara maruz kalma diizeylerinin daha yiiksek oldugu tespit
edilmigtir. Erkek o6grencilerin zorba davranig gosterme ve zorbaliga maruz kalma diizeylerinin
daha fazla olmasi beklenen bir durumdur. Bunun temel nedenleri arasinda erkek ¢ocuklarin
hareketli olmalari, hormonal ozellikler, sosyal ve cevresel nedenler, toplumda bu tiir
davranmslarin erkeklere 6zgii davranislar olarak goriilmesi gibi faktorler soylenebilir.

4. sinif 6grencilerinin alt siniflara gore zorba davramiglara daha fazla maruz kaldiklar
tespit edilmistir. Zorba davranislarin 4. simif diizeyinde artis gostermesinin sebebi olarak
ogrencilerin yaglarimin biiyiimesi, kendilerini akranlarina karsi kabul ettirme istekleri ve
kendilerini olumsuz etkileyecek rol model aldiklar: kisiler ile sosyal iligki icerisinde olmalari
gosterilebilir. Siif diizeyine gore zorba davranislar incelendiginde en cok karsilagilan fiziksel
zorba davramsin “itme” oldugu goriilmiistiir. Ogrencilerin bu yas grubunda hareketli olmalar
bu durumun en 6nemli nedeni olarak gosterilebilir. Duygusal zorba davranislar arasinda ise 1,
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2 ve 3. sinifta kiiclik diistirme olan zorba davranmisin 4. sinifta gruptan dislama davranigina
doniistiigii gorilmiistiir. Bu durumun kendini koruma giidiistii ile siddeti bir ¢oziim yolu olarak
gorme ve yas biiylidiikce kendini akran gruplar1 arasinda kabullendirme davranislarindan
kaynaklandig1 soylenebilir. Calisma kapsaminda televizyon izleme siiresi ile zorbalik tiirleri
arasinda anlamh bir iligki tespit edilememisken, tablet ve cep telefonu ile gegirilen siire ve
zorbalik tiirleri arasinda ise pozitif yonlii yliksek diizeyde iligkiler tespit edilmistir.

Oneriler
Elde edilen sonuglar cercevesinde;

Okullarda zorba davarnislarda artis oldugu goriilmektedir. Bu bakimdan okul rehberlik
servisleri; 0gretmenleri, velileri ve 6grencileri bilgilendirme amaciyla diizenleyecegi etkinlikler
ile daha aktif hale getirilebilir.

Zorbalhiga maruz kalindiginda o6grencilere neler yapabilecekleri ve haklarinin neler
oldugu konusunda farkindalik egitimi verilebilir.

Erkek 6grencilerin enerjilerini bosaltabilecek ve hareket ihtiyaclarini karsilayabilecek
olumlu etkinliklere yonlendirilmeleri onerilebilir.

Ikokul 4. siif 6grencilerinin daha iyi taninmasi ve anlasilmasi amaciyla 6gretmen, aile
ve okul yoneticilerine bilgilendirmeler yapilabilir.

Cep telefonu ve tablet kullanimi sirasinda siddete tesvik edici oyun ve uygulamalar
takip edilmeli, telefon ve tablet ile gecirilen siire denetim altina alinmaldir.

Ilkokulda akran zorbaligm farkh boyutlariyla konu edinen nicel ve nitel yeni
calismalarin yapilmasi onerilebilir.
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