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Abstract

The aim of this study is to examine the lifelong learning levels of social studies teacher candidates.
Descriptive survey model, one of the quantitative research methods, was used in the study. The
study group of the research consists of 226 social studies teacher candidates studying at Afyon
Kocatepe University Faculty of Education in the 2020-2021 academic year. While determining the
study group, the convenient sampling method, which is one of the non-random sampling methods,
was used. In the research, "Lifelong Learning Scale" was used as a data collection tool. The obtained
data were analyzed with the statistical package program. In the data analysis process, descriptive
statistics t-test and one-way analysis of variance (ANOVA) were used. As a result of the study, it
was determined that the lifelong learning levels of teacher candidates are high. It was observed
that the lifelong learning levels of social studies teacher candidates did not differ significantly in
terms of gender, grade level and tendency to graduate education. It has been revealed that the
lifelong learning levels of social studies teacher candidates differ significantly according to the
school achievement score variable. In line with the results obtained from the research, some
suggestions were made such as the lifelong learning levels of students at different educational
levels and branches can be measured and educational policies can be developed in line with the
results obtained.

Keywords: Lifelong learning, social studies, prospective teacher.

Introduction

Changes in daily life, developments in information and technology require the
individual to keep up with these changes and developments. In this adaptation process, the
individual develops himself by gaining new skills, and these acquired skills accelerate the
adaptation process (Karaman & Aydogmus 2018). In aera where information is constantly
developing, changing and renewing, individuals living in the information society need to
constantly update their existing knowledge and have new knowledge and competencies
(Aybala & Degirmenci Giindogmus, 2016; Giines, 2016). That is why learning has ceased to be
an activity done only at school, but has become a lifelong process (Altin, 2018). At this point,
in order to be a developed and advanced society, there must be individuals who fulfill the needs
of the era in that society. Therefore, keeping up with the times by acquiring new knowledge
and skills necessitates them to be lifelong learners (Celep, 2003). This situation brought
forward the concept of “lifelong learning”. Lifelong learning is defined as learning activities in
which an individual participates in order to improve his/her competence in many areas such
as interest, desire, ability, knowledge and skill. The Ministry of National Education [MoNE] in
Tiirkiye has stated that the main purpose of lifelong learning is to enable individuals to adapt
to the information society, and at the same time to provide an opportunity for them to actively
participate in all stages of social and economic life in order to control their lives more efficiently
(MoNE, 2009). The most general purpose of lifelong learning is to create active and
participatory individuals who have made learning a philosophy of life regardless of their age,
gender or status (Aksoy, 2008; Giiler, 2004). In fact, it is aimed to raise “people who know how
to learn” with the activities of learning all the knowledge, skills, qualities and competencies
acquired and developed throughout life. In this era, which is accepted as the information age,
it can be stated that societies need individuals with lifelong learning competencies (Sahin et
al., 2010).
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Lifelong learning is a process that develops the abilities and skills of individuals
throughout their lives. In this respect, lifelong learning increases not only socialization,
personal development and active citizenship, but also competitiveness, keeping up with
technology and an efficient and quality workforce. However, not every individual can be
expected to reach the level of self-actualization. There are many difficulties encountered during
this period and many factors that negatively affect this process. The learning environment in
the education and training process, the learning style that can change from person to person,
the age of the individual, the negative attitude and motivation towards learning, the cultural
structure of the society in which he lives and the teacher he can see as a role model can be listed
as some of the factors affecting lifelong learning (Giiniig et al., 2012). When viewed as a role
model, the teacher variable depends on the responsibilities of helping learners to set goals and
evaluate their learning processes, to help students reach the information they need to acquire
and how to use this information, to teach how to learn information rather than to teach
information, and to be a source of motivation for learning throughout their lives.

Considering the place and importance of the teacher in the education system, there is
no doubt that he will be also effective in helping students acquire lifelong learning skills.
Therefore, it is very important to create awareness of lifelong learning in teacher candidates
before starting the teaching profession. (Kuzu et al., 2015). Schuman et al. (2005) listed
lifelong learning skills as using information and communication technologies, critical thinking,
questioning, researching, collecting and using information, understanding what is valuable
and what needs to be learned, and stated that these skills should also be in the teacher. They
emphasized the importance of teachers in lifelong learning. For this reason, it is thought that
teachers cannot transfer the skills they do not have to their students (Keles, 2019), and in order
to raise lifelong learners, teachers themselves should be trained as lifelong learners and follow
changes and developments (Gedik, 2019). In this context, in order to be prepared for the
consequences arising from the change process in the globalizing information society and to
prepare individuals for the future as lifelong learners who can cope with change, first of all,
prospective teachers who will be future teachers must be lifelong learners (Korkmaz, 2019;
Oran 2020). It is of great importance to determine the lifelong learning levels of teacher
candidates and to develop their lifelong learning levels through activities carried out through
implicit or lesson programs. In line with these requirements, it is thought that it is important
to determine the lifelong learning tendencies of social studies teacher candidates and to carry
out studies on this.

In this study, lifelong learning levels of social studies teacher candidates were examined
in terms of some variables. In this context, answers to the following questions were sought:

1. What is the level of lifelong learning tendencies of teacher candidates?

2. Do pre-service teachers' lifelong learning tendencies differ according to the gender
variable?

3. Do prospective teachers' lifelong learning tendencies differ according to the grade
level variable?
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4. Do prospective teachers' lifelong learning tendencies differ according to the variable
of school success grade?

5. Do pre-service teachers' lifelong learning tendencies differ according to the variable
of doing postgraduate education?

Method

In this study, which examined the lifelong learning levels of pre-service social studies
teachers, descriptive survey model, which is one of the quantitative research methods, was
used. Survey research is based on the opinions of the participants about a subject or event, or
their interests, skills, abilities, attitudes, etc. These are studies that aim to determine the
characteristics of the situation and make a description by taking a picture of the existing
situation (Biiylikoztiirk et al., 2016; Cohen et al., 2000; Karasar, 2016).

Study Group

The study group of the research consists of 226 social studies teacher candidates
studying at Afyon Kocatepe University Faculty of Education in the 2020-2021 academic year.
While determining the study group, the convenient sampling method, which is one of the non-
random sampling methods, was used. Economy is essential in convenient sampling method.
This type of sampling allows the researcher to take samples from his familiar environment
(Balci, 2001).

The results of the descriptive analyzes regarding the variables of gender, grade level,
mother and father education status, school success score and tendency to graduate education
of social studies teacher candidates in the study group of the research are presented in the
tables below.

Table 1.

Frequency and Percentage Values Regarding Gender of Social Studies Teacher Candidates
Groups f %
Female 141 62.4
Male 85 37.6
Total 226 100

According to Table 1, 141 (62.4%) of the social studies teacher candidates participating
in the study were female and 85 (37.6%) were male.

Table 2.
Frequency and Percentage Values of Social Studies Teacher Candidates Regarding Grade Level
Groups f %
1. Grade 65 28.8
2. Grade 40 17.7
3. Grade 65 28.8
4. Grade 56 24.8
Total 226 100

According to Table 2, 65 (28.8%) of the social studies teacher candidates participating
in the study were in the first grade, 40 (17.7%) were in the second grade, 65 (28.8%) were in
the third grade, and 56 (24.8%) were in the fourth grade.
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Table 3.

Frequency and Percentage Values of Social Studies Teacher Candidates Regarding School
Achievement Scores

Groups f %

2.00 and below 35 15.5
2.01 — 3.00 138 61.1
3.01 and above 53 23.5
Total 226 100

According to Table 3, the frequencies and percentages related to the school success
scores of the social studies teacher candidates participating in the study were calculated. 35
(15.5%) pre-service teachers have a grade point average of 2.00 and below, 138 (61.1%) pre-
service teachers have a grade point average between 2.01 and 3.00, 53 (23.5%) pre-service
teachers have a grade point average of 3.01 and above.
Table 4.

Frequency and Percentage Values of Social Studies Teacher Candidates' Tendency to do Postgraduate
Education

Groups f %

Yes 126 55.8
No 100 44.3
Total 226 100

According to Table 4, when the frequencies of the tendencies of the social studies
teacher candidates participating in the research to do postgraduate education are examined,
126 (55.8%) pre-service teachers, that is, more than half of the pre-service teachers, want to do
postgraduate education. 100 (44.3%) pre-service teachers do not want to do postgraduate
education.

Data Collection Tool

The Lifelong Learning Scale was developed by Wielkiewicz and Meuwissen (2014). It
was adapted into Turkish by Engin et al. (2017). As a result of the analyzes applied to the scale,
the scale took its final form with a single sub-dimension and 15 items. The Cronbach Alpha
reliability coefficient of the Turkish scale is .93. The reliability coefficient of the Social Studies
Teacher Candidates' Lifelong Learning Scale, cronbach alpha, was calculated as .81. It is
possible to say that this scale applied to teacher candidates is reliable.

Data Collection and Analysis

Data collection tools were determined by scanning the literature in accordance with the
purpose of the research. The data were collected on a voluntary basis from the pre-service
teachers to whom the application would be made, with the data collection tools that were
decided. The data were collected in the 2020-2021 academic year.

The data obtained from the social studies teacher candidates in the study group were
entered into the statistics program. Before proceeding to the analysis process, the Cronbach
Alpha values of the data obtained from the scales applied in the research were examined and
it was determined that the measurement was reliable from the values obtained. Demographic
variables in the personal information form are grouped. Frequency and percentage values for
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demographic characteristics were calculated. Arithmetic mean, mode, median, standard
deviation, minimum and maximum values, which are the descriptive statistics of the data
obtained through the scales, were revealed. Normality assumptions made in order to reveal the
structural features of the obtained data group were tested. The findings of the normality
analysis are given in Table 5.

Table 5.
The Kurtosis and Skewness Values of the Lifelong Learning Scale

Skewness Kurtosis
Life long learning scale -.819 1.628

According to Table 5, the skewness and kurtosis values of the lifelong learning scale
were found to be between -7.000 and +7.000 (Hair et al., 2010; Pizarro et al., 2002).
Accordingly, it was concluded that the study showed a normal distribution and that the
analyzes to be made would be done with parametric tests.

The scores of the scale are evaluated between 1 and 5. In order to calculate the
distribution range, the formula Distribution range=Maximum value-Least value/Number of
degrees was used. The scores of Social Studies teacher candidates from the Epistemological
Beliefs and Lifelong Learning Scales are as follows: 1.00-1.80 lowest, 1.81-2.61 low, 2.62-3.41
medium, 3.42-4.21 high, 4.22-5.00 highest level (Stimbiiloglu, 1993).

The significance level was accepted as .05 in order to determine the level of
differentiation in the difference analyzes performed. Independent groups t-test was used to
examine the significant differentiation of Social Studies Teacher Candidates' scores from the
Lifelong Learning Scale according to gender and postgraduate education, and one-way analysis
of variance (One Way ANOVA) to determine the significant difference according to grade level
and school achievement score. Levene homogeneity test was used to determine from which
groups the significant differentiation emerged as a result of one-way analysis of variance, and
it was determined by the LSD test from post-hoc analysis.

Ethical Permits of Research:

In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of
the actions specified under the heading "Actions Contrary to Scientific Research and
Publication Ethics", which is the second part of the directive, have been taken.

Ethics Committee Permission Information:
Name of the committee that made the ethical evaluation = Afyon Kocatepe University
Date of ethical review decision= 20. 11. 2020

Ethics assessment document issue number= 2020/227
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Findings

Descriptive statistics to determine the level of lifelong learning tendencies of
prospective teachers are given in Table 6.

Table 6.
Social Studies Teacher Candidates' Scores on Lifelong Learning Scale
n M SD  Min. Value Max. Value Level
Life long learning scale 226 3.795 .608 1.33 5.00 High

When Table 6 is examined, the lifelong learning levels of social studies teacher
candidates were calculated. In line with these findings, it was calculated that the lifelong
learning level average score (M=3.795) of the social studies teacher candidates participating in
the research was at a “high” level. The findings obtained from the independent groups t-test
analysis conducted to examine the differentiation status of teacher candidates' lifelong
learning level scores according to the gender variable are given in Table 7.

Table 7.
Teacher Candidates' Lifelong Learning Levels by Gender Variable
Gender n M SD t p
Life long Female 141 3.791 .618
learning scale Male 85 3802 .594 ~136 982

In Table 7, a t-test analysis was conducted for the lifelong learning levels of prospective
teachers. As a result of the analysis, no significant difference was found in the tendency of
lifelong learning by gender [t(.24)=-.136; p>.05]. The findings obtained from the One Way
ANOVA analysis, which was conducted to examine the differentiation status of the lifelong
learning level scores of teacher candidates according to the grade level variable, are given in
Table 8.

Table 8.

Results of One-Way Anova Analysis of Pre-Service Teachers' Lifelong Learning Levels according to
Grade Level Variable

Source of Sum of Mean of
. df F p
variance squares squares
Inter- 2. .786 2.160 .0
ifelong T EEET o e y 7
learning scale group 749 364
Total 83.106 225

When Table 8 is examined, it is seen that there was no significant difference between
the arithmetic mean of the groups as a result of the one-way analysis of variance (ANOVA)
conducted to examine the differentiation of social studies teacher candidates' lifelong learning
levels according to the grade level variable [F(; - »22)=2.160; p>.05]. The findings obtained from
the One Way ANOVA analysis, which was conducted to examine the differentiation of
prospective teachers' lifelong learning level scores according to the school achievement score
variable, are given in Table 9.
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Table 9.

Results of One Way ANOVA Analysis of Pre-Service Teachers' Lifelong Learning Level Scores
according to the Variable of School Achievement Score

Source of Sum of Mean of Source of
. df F p .
Variance Squares Squares difference
Inter-groups 2,682 2 1.341 718  .026 B>A
Life long group 34 37
. In-group 80,424 223 .361
learning scale
Total 83,106 225

A: 2.00 and below, B: 2.01-3.00, C: 3.01 and above

When Table 9 is examined, it has been found that there was a significant difference
between the arithmetic mean of the groups as a result of the one-way analysis of variance
(ANOVA) conducted to examine the differentiation of social studies teacher candidates'
lifelong learning levels according to the variable of school achievement scores. LSD multiple
comparison analysis, which is one of the complementary analyzes, was performed to determine
which groups caused the significant difference among the groups. As a result of the LSD
multiple comparison analysis, there was a significant difference between the prospective
teachers with a school average of 2.00 and below (M=3.570) and the prospective teachers with
a school average of 2.01-3.00 (M=3.871), in favor of the teacher candidates with a school
average of 2.01-3.00. It was determined that there was a high level of relationship [Fc.
209)=3.718; p<.05]. The findings obtained from the independent groups t-test analysis
conducted to examine the differentiation status of prospective teachers' lifelong learning level
scores according to the variable of their tendency to graduate education are given in Table 10.
Table 10.

Results of the t-Test Analysis of Pre-Service Teachers' Lifelong Learning Levels according to the
Variable of Tendency to Graduate Education

Tendency n M SD t p
Life long Yes 119 3.769 .669 -1.472 143
learning scale No 96 3.889 .482

In Table 10, a t-test analysis was conducted for the lifelong learning levels of prospective
teachers. As a result of the analysis, there was no significant difference in lifelong learning
levels according to the variable of tendency to do graduate education [ti15=-1.472; p>.05].

Discussion and Conclusion

As a result of the analysis, the lifelong learning levels of the social studies teacher
candidates were calculated, and it was concluded that the lifelong learning level average (M=
3.795) of the social studies teacher candidates participating in the research was at a “high”
level. This result is in parallel with the research conducted by Yazic1 (2020), Dogan and
Kavtelek (2015), and Yilmaz and Beskaya (2018) with education administrators; Altin (2018),
Ayaz and Unal (2016), Ozciftci and Cakir (2015), Tanatar (2017), Kilic and Ayvaz-Tuncel
(2014), Ayra and Kosterioglu (2015), Yaman and Yazar (2015), and Diindar (2016) with
teachers; Altay-Yorulmaz (2019), Karaduman (2015), Gencel (2013), Oral and Yazar (2015),
and Ergiin and Comert-Ozata (2016) with university students. In the study conducted by Altay-
Yorulmaz (2019) with pre-service Art Teachers, it was seen that pre-service teachers' lifelong
learning tendencies and sub-dimensions were at a high level. In the study conducted by Altin
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(2018) with teachers, it was seen that teachers' lifelong learning tendencies were at a high level.
Likewise, in the study conducted by Tanatar (2017) with teachers, it was concluded that
teachers' lifelong learning tendencies are at a high level. The high level of lifelong learning
tendencies in various sample groups in the studies conducted may be an indicator of the belief
that the participants believe that knowledge should be renewed, and that individuals and
teachers should keep up with the developing age and renew themselves. However, in the study
conducted by Demir- Basaran and Sesli (2019), Diker Coskun (2009) and Tunca et al., (2015),
it was observed that the lifelong learning tendencies of the participants were low. The high level
of lifelong learning tendencies of university students can be interpreted as the fact that they
are skilled in obtaining information and access information faster. In addition, considering
that lifelong learning skills are integrated into curricula in primary and secondary education,
it can be expected that pre-service teachers have high lifelong learning dispositions. The fact
that different results were obtained in some studies can be explained by the different
demographic characteristics of the participants in the study.

It has been concluded that there is no significant difference in the lifelong learning
levels of social studies teacher candidates according to gender. This result is in parallel with
the studies conducted by Gedik (2019), Altin (2018), Sahin and Arcagok (2014), and Arslan
(2019). In the study conducted by Sahin and Arcagok (2014) with teachers, it was concluded
that there was no significant difference between the lifelong learning proficiency levels of
teachers and their genders. Likewise, in the study conducted by Altin (2018) teachers, it was
seen that there was no significant relationship between gender and lifelong learning. Finally,
in the study conducted by Karahan (2017) with teacher candidates, it was concluded that
lifelong learning tendencies did not differ significantly according to the gender variable. As a
result of the research, it can be said that the reason why there is no significant difference
according to gender, is the fact that both women and men are interested in lifelong learning,
that is, self-development, as well as the equal participation of women and men in business life.
However, it can be considered as a normal situation in terms of the fact that all individuals
have a positive attitude towards lifelong learning, as it is a requirement of being an individual
in today's conditions.

As a result of the analyzes made to examine the differentiation status of social studies
teacher candidates' lifelong learning levels according to the class level variable, it was seen that
there was no significant differentiation in terms of class level. This result is in parallel with the
studies conducted by Asilogullar1 (2020), Oran (2020), Bahadir (2019), Tatlisu (2016), Altay-
Yorulmaz, (2019), Selcuk (2016). As a result of the study conducted by Asilogullar1 (2020) with
high school students, it was concluded that there was no significant difference between the
grade level variable and lifelong learning tendencies. In his study, Oran (2020) concluded that
there is no significant difference in the lifelong learning tendencies of social studies teacher
candidates according to their grade levels. In the study conducted by Bahadir (2019) with
university students, it was seen that there was no significant difference between the grade level
variable and the lifelong learning tendency. In the study conducted by Tathisu (2016) with
prospective teachers, it was concluded that there was no significant difference between lifelong
learning according to the grade level variable. This result reveals that the undergraduate
programs do not include outcomes aimed at gaining lifelong learning skills or that these

184



Observation of social studies teacher ..... Kaya, T., Koca, M. K., & Kaya, M. T.

outcomes cannot be given effectively. In order to eliminate this situation, it can be said that
lifelong learning should be given as a course in faculties of education or integrated into
curricula.

As a result of the analysis conducted to examine the differentiation of social studies
teacher candidates' lifelong learning levels according to the variable of school achievement
score, a significant difference was found in terms of school success score. This result is in
parallel with the studies conducted by Bahadir (2019) and Diindar (2016). In the study
conducted by Bahadir (2019) with university students, it was concluded that the academic
achievement variable showed a significant difference on the lifelong learning tendencies of
university students. In the study conducted by Diindar (2016), it was concluded that school
achievement grade point average had a significant effect on lifelong learning tendencies. In
addition, in the studies conducted by Erdogan (2020) and Bulag (2019), it was concluded that
academic achievement does not have a significant effect on lifelong learning tendencies. In the
study conducted by Erdogan (2020), it was determined that there was no significant difference
between the lifelong learning tendencies of Turkish teacher candidates and their academic
achievements. In the study conducted by Bulag, (2019), no significant difference was found
between the lifelong learning tendencies of teacher candidates according to the variable of
school success grade point average. The low lifelong learning tendency of students with a high
school average may be due to the fact that they focus themselves on academic success or see
learning outside of school as a waste of time. On the other hand, students with a low school
average may develop negative attitudes due to this failure situation, which may be seen as the
reason for their low lifelong learning tendency.

As a result of the analysis conducted to examine the differentiation of social studies
teacher candidates' lifelong learning levels according to the variable of their tendency to
graduate education, no significant difference was found in the lifelong learning tendency. This
result is in parallel with the study conducted by Giiney and Isik (2016). In the study conducted
by Giiney and Isik (2016) with basic education teachers, it was concluded that teachers' views
on lifelong learning did not show a significant difference according to the variable of their
desire to pursue a master's degree. This result reveals that people today need to improve
themselves in whatever field and at whatever level of education. It can also be stated that pre-
service teachers do not limit the idea of lifelong learning to graduate education but perceive it
more comprehensively. In addition, in the studies conducted by Bulag, (2019), Erdogan
(2020), Diindar (2016), and Diker-Coskun (2009), it was concluded that the scores of lifelong
learning tendencies differ according to the desires for graduate education. In the study
conducted by Bulag, (2019), it was determined that there is a difference in favor of teacher
candidates who want to do postgraduate studies between pre-service teachers who want to do
postgraduate studies and those who do not want to do postgraduate studies. In the study
conducted by Erdogan (2020), when the lifelong learning tendency scores of Turkish teacher
candidates are examined, it has been concluded that Turkish teacher candidates who want to
do postgraduate education have higher lifelong learning tendencies than pre-service teachers
who do not want to do postgraduate education. in the study conducted by Diindar (2016),
significant differences were observed in terms of the variable of willingness to pursue graduate
education. Finally, in the study conducted by Eker and Altin (2018) with high school teachers,
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it was determined that there is a significant difference in favor of teachers who want to do
graduate education in terms of the variable of willingness to do graduate education. It can be
said that these results are due to the fact that the participants think that postgraduate
education is a job that is outside of compulsory education and is to be done in order to train
and develop themselves. For this reason, it can be said that the lifelong learning scores of those
who want to receive graduate education are high.

Recommendations

In line with the results obtained in the research, the following recommendations were
developed:

Lifelong learning levels of students in all education levels and branches can be
measured and education policies can be developed in this direction.

The results obtained from the research can be examined in depth with qualitative
studies.

Studies can be carried out to determine the lifelong learning levels of teachers.

By carrying out activities that will positively affect the lifelong learning of students in
the lessons, it can be ensured that students become lifelong learners from an early age.

Studies can be conducted in different branches and provinces where lifelong learning
levels are measured, and the results of these studies can be compared.
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Sosyal Bilgiler Ogretmen Adaylarmin
Yasam Boyu Ogrenme Egilimlerinin
Incelenmesi

Ozet

Bu aragtirmanin amaci, sosyal bilgiler 6gretmen adaylarimin yasam boyu 6grenme diizeyleri
incelemektir. Aragtirmada nicel arastirma yontemlerinden betimsel tarama modeli kullanilmigtir.
Arastirmanin calisma grubunu 2020-2021 egitim 6gretim yilinda Afyon Kocatepe Universitesi Egitim
Fakiiltesinde 6grenim gérmekte olan 226 sosyal bilgiler 6gretmen aday1 olusturmaktadir. Calisma
grubu belirlenirken seckisiz olmayan 6rnekleme yontemlerinden olan uygun érnekleme yonteminden
yararlanilmistir. Arastirmada, veri toplama araci olarak “Yasam Boyu Ogrenme Olcegi”
kullamilmigtir. Elde edilen veriler istatistik paket programi ile analiz edilmigtir. Veri analizi siirecinde
betimsel istatistiklerden bagimsiz gruplar icin t-testi ve tek yonlii varyans analizi (ANOVA)
kullanilmistir. Calisma sonucunda, 6gretmen adaylarinin yasam boyu 6grenme diizeylerinin yiiksek
oldugu belirlenmistir. Sosyal bilgiler 6gretmen adaylarinin yasam boyu 6grenme diizeyleri cinsiyet,
siif diizeyi ve lisans iistii egitim yapma egilimi degiskenleri agisindan anlamli farklilik gostermedigi
goriilmiistiir. Sosyal bilgiler 6gretmen adaylarinin yasam boyu 6grenme diizeylerinin okul basari
puani degiskenine gore anlamli diizeyde farkhilik gosterdigi ortaya ¢ikmistir. Arastirmadan elde
edilen sonuclar dogrultusunda farkh egitim kademelerindeki ve branslardaki 6grencilerin yasam
boyu 6grenme diizeylerinin Olciilebilecegi ve elde edilen sonuclar dogrultusunda egitim politikalari
gelistirilebilecegi gibi bazi 6nerilerde bulunulmustur

Anahtar Kelimeler: Yagsam boyu 6grenme, sosyal bilgiler, 6gretmen adayi.

Giris

Giinliik hayatta yasanan degisimler, bilgi ve teknolojideki gelismeler bireyin yasanan
bu degisim ve gelismelere ayak uydurmasini zorunlu kilmaktadir. Bu uyum saglama siirecinde
birey yeni beceriler kazanarak kendini gelistirmekte, bu kazanilan beceriler ise uyum siirecini
hizlandirmaktadir (Karaman & Aydogmus, 2018). Bilginin siirekli gelistigi, degistigi ve
yenilendigi bir donemde, bilgi toplumunda yasayan bireyler mevcut bilgilerini siirekli
giincelleme, yeni bilgi ve yeterliklere sahip olma gereksinimi duymaktadir (Aybala &
Degirmenci Giindogmus, 2016; Giines, 2016). iste bu yiizden 6grenme sadece okulda yapilan
bir aktivite olmaktan ¢ikmig, 6miir boyu devam eden bir siire¢ haline gelmistir (Altin, 2018).
Dolayisiyla bireylerin yeni bilgi ve beceriler edinerek ¢aga ayak uydurmasi, onlarin yasam boyu
ogrenen bireyler olmasim1 zorunlu kilmaktadir (Celep, 2003). Bu durum ise “yasam boyu
ogrenme” kavramini 6ne cikarmistir.

Schuman vd. (2005), yasam boyu 6grenme becerilerini; bilgi ve iletisim teknolojilerini
kullanabilme, elestirel diisiinebilme, sorgulayabilme, bilgiyi arastirmak, toplamak ve
kullanmak, neyin degerli oldugunu ve neyin oOgrenilmesi gerektigini anlamak olarak
siralamiglar ve bu becerilerin 6gretmende de olmasi gerektigini vurgulayarak yasam boyu
ogrenmede Ogretmenin onemine deginmislerdir. Bu nedenle, 6gretmenlerin kendilerinin
sahip olmadig1 becerileri 6grencilerine aktaramayacag: diistiniilmekte (Keles, 2019), yasam
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boyu 6grenen bireylerin yetismesi i¢in 6gretmenlerin kendilerinin de yasam boyu 6grenen
bireyler olarak yetismeleri, degisim ve gelismeleri takip etmeleri gerekmektedir (Gedik, 2019).
Bu baglamda kiiresellesen bilgi toplumunda degisim siirecinden kaynakli sonuclara kars:
hazirlikli olmak ve bireyleri degisimle bas edebilecek bicimde yasam boyu 6grenenler olarak
gelecege hazirlamak igin 6ncelikle gelecegin 6gretmenleri olacak 6gretmen adaylarinin yagsam
boyu 6grenenler olmasi gerekmektedir (Korkmaz, 2019; Oran 2020). Ogretmen adaylarinin
yasam boyu 0grenme diizeylerinin belirlenmesi ve ortiik ya da ders programlar1 araciligiyla
yapilan etkinliklerle yasam boyu ogrenme diizeylerinin gelistirilmesi biiyiik bir 6nem
tasimaktadir. Bu gereklilikler dogrultusunda sosyal bilgiler 6gretmen adaylarinin yasam boyu
ogrenme egilimlerinin belirlenmesi ve buna yonelik ¢alismalarin yapilmasinin 6énemli oldugu
diisiiniilmektedir.

Bu calismada sosyal bilgiler 6gretmen adaylarinin yasam boyu 6grenme diizeyleri bazi
degiskenler acisindan incelenmistir. Bu kapsamda asagidaki sorulara yanit aranmstir:

1. Ogretmen adaylarinin, yasam boyu 6grenme egilimleri ne diizeydedir?

2. Ogretmen adaylarmim yasam boyu 6grenme egilimleri cinsiyet degiskenine gore
farklhllasmakta midir?

3. Ogretmen adaylarinin yasam boyu 6grenme egilimleri sinif diizeyi degiskenine gore
farklilasmakta midir?

4. Ogretmen adaylarinin yasam boyu 6grenme egilimleri okul basari notu degiskenine
gore farklilasmakta midir?

5. Ogretmen adaylarinin yasam boyu Ogrenme egilimleri lisansiistii egitim yapma
degiskenine gore farklilasmakta midir?

Yontem

Aragtirma sosyal bilgiler 0gretmen adaylarimin yasam boyu ogrenme diizeyleri
inceleneceginden dolay: nicel arastirma yontemlerinden birisi olan betimsel tarama modeline
uygun sekilde gerceklestirilmistir. Tarama arastirmalari, bir konu ya da olaya iliskin
katilimeilarin goriislerinin ya da ilgi, beceri, yetenek tutum vb. 6zelliklerini belirlemek ve var
olan durumun fotografini cekerek bir betimleme yapmayr amacglayan caligmalardir
(Biiyiikoztiirk, vd., 2016; Cohen, vd., 2000; Karasar, 2016).

Aragtirmanin ¢alisma grubunu 2020-2021 egitim o6gretim yilinda Afyon Kocatepe
Universitesi Egitim Fakiiltesinde 6grenim gormekte olan 226 sosyal bilgiler 6gretmen aday
olusturmaktadir. Calisma grubu belirlenirken seckisiz olmayan ornekleme yontemlerinden
olan uygun oOrnekleme yonteminden yararlamlmistir. Uygun oOrnekleme yonteminde
ekonomiklik esastir. Bu tiir ornekleme arastirmaciya tanidik cevresinden ornekleme alma
imkani verir (Balci, 2001).

Yasam Boyu Ogrenme Olcegi Wielkiewicz ve Meuwissen (2014) tarafindan
gelistirilmistir. Engin, vd. (2017) tarafindan Tiirkceye uyarlanmas1 yapilmistir. Olcege
uygulanan analizler sonucunda 6lcek tek alt boyuttan ve 15 madde olarak son halini almistir.
Tiirkce O6lcegin Cronbach Alpha giivenirlik katsayisi .93 diir. Sosyal Bilgiler Ogretmen
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Adaylarinin Yasam Boyu Ogrenme Olceginde giivenirlik katsayisi olan cronbach alpha .81
olarak hesaplanmistir.

Analiz siireci baslamadan arastirmada uygulanan olceklerden elde edilen verilerin
Cronbach Alpha degerleri incelenmis, ol¢iimiin giivenilir oldugu belirlenmistir. Kisisel bilgiler
formunda yer alan demografik degiskenler gruplandirilmistir. Demografik ozelliklere iligkin
frekans ve yiizde degerleri hesaplanmustir. Olcekler yoluyla elde edilmis olan verilerin
betimleyici istatistikleri olan aritmetik ortalama, mod, medyan, standart sapma, minumum ve
maksimum degerleri ortaya konmustur. Elde edilen veri grubunun yapisal 6zelliklerini ortaya
cikarmak amaciyla yapilan normallik varsayimlari test edilmistir.

Arastirmanin Etik izinleri:

Bu ¢alismada "Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi"
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan "Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler" baghg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun ad1 = Afyon Kocatepe Universitesi

Etik Kurul Etik inceleme karar tarihi= 20.11.2020

Etik degerlendirme belgesi konu numarasi= 2020/227

Bulgular

Sosyal bilgiler 6gretmen adaylarinin yasam boyu 6grenme diizeyleri hesaplanmistir. Bu
bulgular dogrultusunda arastirmaya katilan sosyal bilgiler 6gretmen adaylarinin yasam boyu
ogrenme diizeyi puan ortalamasinin (M=3.795) “yliksek” diizeyde oldugu hesaplanmistir.
Ogretmen adaylarinin yasam boyu 6grenme diizeylerine yonelik t-testi analizi yapilmstir.
Analiz sonucunda cinsiyete gore yasam boyu Ogrenme egiliminde anlamli bir farklilik
bulunmamistir [t24)=-.136; p>.05]. Sosyal bilgiler 6gretmen adaylarinin yasam boyu 6grenme
diizeylerinin sinif diizeyi degiskenine gore farklilasma durumunu incelemek icin yapilan tek
yonlii varyans analizi (ANOVA) sonucunda gruplarin aritmetik ortalamasi arasinda anlamh
diizeyde bir farklilasma olmadig: goriilmiistiir [F(s - 220) =2.160; p>.05].

Sosyal bilgiler ogretmen adaylarinin yasam boyu 0grenme diizeylerinin okul basari
puanlar1 degiskenine gore farklilasma durumunu incelemek i¢in yapilan tek yonlii varyans
analizi (ANOVA) sonucunda gruplarin aritmetik ortalamasi arasinda anlamh diizeyde bir
farklilik oldugu bulunmustur. Gruplar arasinda ortaya c¢ikan anlamh farklihgin hangi
gruplardan kaynaklandigini belirlemek icin tamamlayici analizlerden LSD ¢oklu kargilagtirma
analizi yapilmistir. Yapilan LSD coklu karsilastirma analizi sonucunda 2.00 ve altinda okul
ortalamasi bulunan 6gretmen adaylar1 (M=3.570) ile 2.01-3.00 arasinda okul puan ortalamasi
bulunan 6gretmen adaylar1 (M=3.871) arasinda, 2.01-3.00 arasinda okul puan ortalamasi
bulunan 6gretmen adaylar: lehine anlaml diizeyde bir iliski oldugu tespit edilmistir [F. -
223=3.718; p<.05]. Ogretmen adaylarinin yasam boyu 6grenme diizeylerine yonelik t-testi
analizi yapilmistir. Analiz sonucunda lisansiistii egitim yapma egilimi degiskenine gore yasam
boyu 6grenme diizeylerinde anlamh bir farklilik bulunmamistir [t(.3=-1.472; p>.05].
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Tartisma ve Sonuc¢

Yapilan analizler sonucunda sosyal bilgiler 6gretmen adaylarinin yasam boyu 6grenme
diizeyleri hesaplanmis, elde edilen bulgular dogrultusunda arastirmaya katilan sosyal bilgiler
ogretmen adaylarinin yagsam boyu 6grenme diizeyi puan ortalamasimin “yliksek” diizeyde
oldugu sonucuna ulasilmistir. Elde edilen bu sonuc; Yazic1 (2020), Dogan ve Kavtelek (2015)
ile Yilmaz ve Beskaya (2018) tarafindan egitim yoneticileriyle, Altin (2018), Ayaz ve Unal
(2016), Ozciftci ve Cakir (2015), Tanatar (2017), Kilic ve Ayvaz-Tuncel (2014), Ayra ve
Kosterioglu (2015), Yaman ve Yazar (2015) ve Diindar (2016) tarafindan 6gretmenlerle, Altay-
Yorulmaz (2019), Karaduman (2015), Gencel (2013), Oral ve Yazar (2015) ve Ergiin ve Comert-
Ozata (2016) tarafindan {iniversite Ogrencileriyle yapilan arastirmalarla paralellik
gostermektedir. Ancak Demir-Basaran ve Sesli (2019), Diker Coskun (2009) ve Tunca vd.
(2015) tarafindan yapilan calismalarda ise, katihmeilarin yasam boyu 6grenme egilimlerinin
diisiik diizeyde oldugu goriilmiistiir. Universite 6grencilerinin yasam boyu o6grenme
egilimlerinin yiiksek diizeyde olmasi, onlarin bilgi edinme konusunda becerili olduklar1 ve
bilgiye daha hizli ulagtiklar1 seklinde yorumlanabilir. Ayrica yasam boyu 6grenme becerilerinin
ilk ve ortaogretimde Ogretim programlariyla biitiinlestirildigi diisiiniildiigiinde 6gretmen
adaylarinin yasam boyu 6grenme egilimlerinin yiiksek olmasi beklenebilir.

Sosyal bilgiler 6gretmen adaylarinin cinsiyete gore yasam boyu 6grenme diizeylerinde
anlamh bir farklilik olmadig1 sonucuna ulagilmistir. Elde edilen bu sonug; Gedik (2019), Altin
(2018), Sahin ve Arcagok (2014) ve Arslan (2019) tarafindan yapilan arastirmalarla paralellik
gostermektedir. Arastirma sonucunda cinsiyete gore anlaml bir farklilik cakmamasinin sebebi
olarak, glinlimiizde kadin ve erkeklerin is yasamina esit katiliminin yaninda yasam boyu
ogrenmeye yani kendilerini gelistirmeye hem kadinlarin hem de erkeklerin ilgi duymasinin
etkili oldugu soylenebilir.

Sosyal bilgiler 6gretmen adaylarinin yasam boyu 6grenme diizeylerinin simif diizeyi
degiskenine gore farklilasma durumunu incelemek icin yapilan analizler sonucunda simif
diizeyi acisindan anlamh diizeyde bir farklilagsma olmadig: goriilmiistiir. Elde edilen bu sonug;
Asilogullari, (2020), Oran (2020), Bahadir (2019), Tatlisu (2016), Altay-Yorulmaz, (2019),
Selcuk (2016) tarafindan yapilan arastirmalarla paralellik gostermektedir. Elde edilen bu
sonu¢ lisans programlarinda, yasam boyu o6grenme becerileri kazandirmaya yonelik
kazamimlarin yer almadigin1 ya da bu kazamimlarin etkili bir sekilde verilemedigini ortaya
koymaktadir.

Sosyal bilgiler 6gretmen adaylarinin yasam boyu 6grenme diizeylerinin okul basar
puani degiskenine gore farklilasma durumunu incelemek icin yapilan analiz sonucunda okul
basar1 puani acisindan anlamh diizeyde bir farklilik tespit edilmistir. Farkhiligin 2.00 ve altinda
okul ortalamasi bulunan 6gretmen adaylar1 ile 2.01-3.00 arasinda okul puan ortalamasi
bulunan 6gretmen adaylar1 arasinda, 2.01-3.00 arasinda okul puan ortalamasi bulunan
ogretmen adaylari lehine oldugu tespit edilmistir. Bu sonug; Bahadir (2019) ve Diindar (2016)
tarafindan yapilan calismalarla paralellik gostermektedir. Okul ortalamas:1 yiiksek olan
ogrencilerin yasam boyu 06grenme egiliminin diisiik olmas1 kendilerini akademik basariya
odakladiklarn veya okul disindaki oOgrenmeleri vakit kayb1 olarak gormelerinden
kaynaklanabilir.
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Sosyal bilgiler 6gretmen adaylarinin yasam boyu 6grenme diizeylerinin lisansiistii
egitim yapma egilimi degiskenine gore farklilasma durumunu incelemek icin yapilan analiz
sonucunda yasam boyu 6grenme egiliminde anlamh bir farklilik bulunmamistir. Bu sonug
Giiney ve Isik (2016) tarafindan yapilan calismayla paralellik gostermektedir. Bu sonug
giiniimiizde insanlarin hangi alanda, hangi egitim seviyesinde olursa olsun kendilerini
gelistirmeleri gerektigini ortaya koymaktadir. Ayrica 6gretmen adaylarimin yasam boyu
ogrenme diisiincesini lisansiistii egitimle sinirlandirmayip daha kapsamli olarak algiladiklar:
da ifade edilebilir. Bunun yaninda Bulag, (2019), Erdogan (2020), Diindar (2016) ve Diker-
Coskun (2009) tarafindan yapilan calismalardaysa yasam boyu Ogrenme egilimleri
puanlarinin lisansiistii egitim yapmak isteyenler lahine farklilagtig1 sonucuna ulasilmistir. Bu
sonuclarin ise katihmecilarin lisansiistii egitimi zorunlu egitim disinda kalan, bireylerin
kendilerini yetistirmek ve gelistirmek amaciyla yapilacak bir is oldugunu diisiinmelerinden
kaynakli oldugu soylenebilir.

Oneriler
Aragtirmada elde edilen sonuclar dogrultusunda asagidaki oneriler gelistirilmistir:

Tiim egitim kademelerinde ve branslarinda 6grencilerin yasam boyu 6grenme diizeyleri
olciilebilir ve elde edilen sonuglar dogrultusunda egitim politikalar1 gelistirilebilir.

Aragtirmadan elde edilen sonuglar nitel ¢calismalarla derinlemesine incelenebilir.

Yasam boyu o6grenme diizeylerinin olg¢ildiigi farkhh branglarda ve farkh illerde
arastirmalar yapilabilir ve bu arastirmalarin sonuclar: karsilastirilabilir.
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