Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2024, 8(3), 503-528

S5N: 2618-58%"

* 2017 o

http://www.tayjournal.com

https://dergipark.org.tr/en/pub/tayjournal

Social Studies Teachers’ Opinions on the Abolished
Teacher’s Guidebooks

» Thsan Unlii, Assoc. Prof. Dr., Corresponding Author
Erzincan Binali Yildirim University, Tiirkiye
iunlu@erzincan.edu.tr

Orcid ID: 0000-0003-2769-8966

5 Rumeysa Kanat, Master’s Graduates
Independent Researcher, Tiirkiye
kntrmys46 @gmail.com

Orcid ID: 0000-0002-1596-7391

Article Type: Research Article ||| Citation: Unlii, I., & Kanat, R. (2024). Social studies
Received Date: 29.09.2024 ||| teachers’ opinions on the abolished teacher’s guidebooks.
Accepted Date: 28.11.2024 ||| Trk Akademik Yaywnlar Dergisi (TAY Journal), 8(3),
Published Date: 30.11.2024 || 503-528.
Plagiarism: This article has been reviewed by at least
two referees and scanned via a plagiarism software
Doi: 10.29329/tayjournal.2024.1056.05

503


http://www.tayjournal.com/
https://dergipark.org.tr/tr/pub/tayjournal
https://orcid.org/0000-0003-2769-8966
https://orcid.org/0000-0002-1596-7391

Social studies teachers’ opinions on .... Unlii, I., & Kanat, R.

Abstract

The education system should be updated in accordance with the needs and should be open to
innovations. Teaching methods and materials should also adapt to these changes. The abolition of
teacher’s guidebooks as of the 2018-2019 academic year has had significant effects on the education
system. The purpose of this study is to examine the views of social studies teachers on the abolition
of teacher’s guidebooks. The participants of the study, which was conducted with qualitative
research method, were 15 social studies teachers, 4 females and 11 males, who started working in
Erzincan before 2018. Data were collected with an 8-item semi-structured interview form in the
autumn semester of the 2023-2024 academic year and evaluated by content analysis method. The
results show that teachers’ guidebooks are used at least at one stage of the course, and this has both
positive and negative effects on professional development, time management, freedom and
creativity. In addition, it was found that teachers needed guidebooks more in the first years of the
profession and did not use daily plans. In this context, the question of whether guidebooks should
be redistributed has led to the conclusions that they should be redistributed, should not be
redistributed, and should be revised and then redistributed.

Keywords: Social studies, teacher’s guidebooks, textbook, teacher opinions.

Introduction

Science and technology are developing rapidly at our age. The education system has
also been affected by these developments. In the context of meeting the needs of the age,
traditional educational approaches are incomplete. Constructivist approach, multiple
intelligence theory and student-centered education approaches are more effective than
traditional education approaches in meeting the needs of the age (Bircan & Gokbulut, 2014).
In addition, changes have been made in the education system from time to time in order to
raise qualified individuals. After the declaration of the republic in Tiirkiye, 6 different radical
changes were made in the education system (Akyliz, 2012). These changes took place in 1926,
1936, 1948, 1968, 1997 and 2004. Although advances in science and technology positively
affect educational technology, books still maintain their place among teaching materials.
Textbooks, workbooks, resource books and electronic books can be given as examples. Books
enable teachers to work more systematically in the teaching process (Geng et al., 2014).

In 2003-2004, textbooks were distributed free of charge to primary and secondary
school students for the first time with the decision of Ministry of National Education [MoNE]
(Sahin, 2010). Then, pilot applications were made for the constructivist approach in the 2004-
2005 academic year and the curriculum was rearranged according to the constructivist
approach. As of the 2005-2006 academic year, the new program was prepared and started to
be used according to the constructivist approach (Giines, 2009). In 2005-2006, textbooks,
student workbooks and teacher’s guidebooks prepared in accordance with the constructivist
system were distributed in sets of 3. With the introduction of the new curriculum in education,
in-service training was given to teachers to introduce these programs. CDs introducing the
constructivist approach and teacher guidebooks were distributed (Ayvaci & Er-Nas, 2009).
Teacher’s guidebooks for an academic year include an introductory scheme, project
assignments, performance tasks, evaluation studies, and alternative assessment tools. In
addition to these, it also includes drawing attention, motivation, target gains, time, methods
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and techniques to be used and resources that can be used. In short, it helps the teacher in
education (Ceyhan & Yigit, 2004).

Article 10 of the “Preparation of the Teacher’s Guidebook” title in the Regulation on
Textbooks and Educational Tools of the MoNE published on 12 September 2012 provides
detailed information about the teacher’s guidebook:

Article 10- (1) The qualifications and preparation procedures of the textbook are taken
into consideration in the teacher’s guidebook. In the teacher’s guidebook:

a) The achievements / objectives to be achieved in the processing of the subjects are
specified.

b) Information, examples and practices that will help the teacher in helping students
acquire knowledge, skills, attitudes and behaviors in line with the objectives and explanations
in the education and training program and that will facilitate teaching are included.

c¢) Teaching methods and techniques together with the tools and materials that can be
used to help students acquire knowledge, skills, attitudes, behaviors and values, as well as

1) Time analysis related to the subject and the processing plan of the subject,
2) Preliminary preparations to be made by the teacher about the subject,

3) Reminders, questions and similar elements that will provide the relationship
with the subjects previously covered and attract the students’ attention,

4) Figures, diagrams, charts and similar auxiliary elements in the textbook that
require explanation are included.

d) Homework, projects and similar sample studies that will encourage students to
research and produce solutions to various problems encountered in daily life are included.

e) At the end of the topics, if necessary, there is a glossary of the concepts given.

In addition to the fact that teacher’s guidebooks contain activities that can be used in
lesson teaching, suggestions on how much the lesson time should be, lesson plans, methods,
techniques and resources to be used in lesson teaching (Karakus, 2010), there is also student-
centered planning and teaching of lessons outside of traditional educational habits among the
purposes of use. Because constructivist approach is student-centered. The use of teacher’s
guidebooks is important in terms of guiding new practices and implementing student-centered
education (Ulucinar-Sagir, 2017). “Although students play an active role in the constructivist
approach, teachers also have important roles in this process” (Vernette & Foote, 2001; cited in
Yurtbakan & Cerrah-Ozsevgec, 2019, p. 129). Teachers are guides in organizing learning
environments and accessing information. Teachers’ opinions are important in any change to
be made in education and training. Because teachers are at the forefront as practitioners. No
matter how qualified the renewed program is prepared, the quality and attitude of the
implementer is very important. Teachers have important roles in the implementation of the
program and guidebooks. As a practitioner, the teacher can easily reveal the deficiencies. While
there are positive opinions about teacher’s guidebooks, there are also opinions that argue that
teacher’s guidebooks are disadvantageous. For example, in recent years, there has been a
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tendency in the education system towards alternative approaches that are flexible and that
focus on teachers’ creativity rather than traditional resources. Teacher’s guidebooks are
resources that have a certain standard and are prepared according to the curriculum.
Therefore, flexibility in the teaching process and teachers’ creativity may be limited (Darling-
Hammond, 2006). In addition, teacher’s guidebooks convey one-sided information. However,
this contradicts with the constructivist approach that encourages active participation of
students (Bonwell & Eison, 1991). In addition to this, the development of technology and the
increase in alternative sources have enabled both teachers and students to access information
quickly. Therefore, teachers can develop their own practices rather than depending on a source
book (Schwartz & Bransford, 1998). In addition, Pinnell and Fountas (2017) argue that
teachers can develop their own teaching approaches and be more innovative if there are no
teacher’s guidebooks. Krasnoff (2016) argues in his study that the abolition of teacher’s
guidebooks supports the professional development of teachers and improves the quality of
education. On the contrary, if teachers depend only on the guidebook, it may negatively affect
their professional development and teaching practices (Day & Sachs, 2004). While discussions
about the advantageous and disadvantageous situations arising from the use of guidebooks
continue, MoNE abolished guidebooks in the 2018-2019 academic year (Erden & Dilekgi,
2022). In this context, taking the opinions of social studies teachers about the abolition of
guidebooks constitutes the subject of this study. Therefore, the problem of the research was
determined as “What are the opinions of social studies teachers about the teacher’s guidebooks
that have been retired?”. The sub-problems of the research are as follows:

1. What role do teacher’s guidebooks play in the preparation, teaching and evaluation
of lessons?

2. Do teacher’s guidebooks affect teachers’ originality, creativity and professional
development?

3. Should teacher’s guidebooks be redistributed?

Method
Research Model

This research, which was conducted to reveal the opinions of social studies teachers
about the removed teacher’s guidebooks, is a qualitative study. Qualitative studies examine the
quality of relationships, activities, situations or materials (Fraenkel and Wallen, 2006) in order
to explore the reasons behind why participants of a given research do what they do (Given,
2015). In addition, a phenomenological design was used in the study. The phenomenological
design is a qualitative approach that examines in detail the phenomena that we encounter in
our daily lives but do not have detailed information (Creswell, 2009). The reason for choosing
the phenomenological design in the study is the effects of the abolition of teacher guidebooks
on professional knowledge, skills and attitudes. These effects are changes directly belonging to
the individual. Therefore, this design was deemed appropriate to examine teachers’ views on
the abolished teacher’s guidebooks in depth. In addition, the phenomenological design
provides the opportunity to explore the background of the participants’ thoughts in order to

506



Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2024, 8(3), 503-528

understand the teachers’ views on the abolition of the guidebooks, to reveal their educational
approaches and to consider their practices in the classroom.

Study Group

The study group of the research conducted in the academic year 2023-2024 autumn
semester consisted of 15 social studies teachers, 4 females and 11 males, who started to work
in Erzincan city centre before 2018. Criterion sampling, one of the purposeful sampling
methods, was used to determine the study group. Criterion sampling method is the study of all
situations that meet predetermined criteria (Yildirnm & Simsek, 2011). Since the aim of the
study is to reveal the opinions about the teacher’s guidebooks, the teachers who will form the
study group should have used the guidebooks before. In this context, the criterion of the
research is that the teachers started their profession before 2018, that is, before the teacher’s
guidebooks were abolished.

Table 1.
Characteristics of the Working Group
Code  Gender Field Graduation year  Seniority Classes Class size
T1 Male Social studies 2007 16-20 5, 6, 7. class 21-30
T2 Female  Social studies 2006 11-15 6, 7. class 21-30
T3 Male Social studies 2007 11-15 6, 7. class 21-30
T4 Male Social studies 2006 16-20 5, 6, 7. class 10-20
Ts Male Social studies 2002 21+ 5, 6, 7. class 21-30
T6 Female  Social Studies 2014 6-10 5, 6, 7. class 21-30
T7 Male Social studies 2008 11-15 6. class 21-30
T8 Female  Social studies 2004 16-20 6, 7. class 21-30
Tog Male History 2001 21+ 5, 6, 7. class 21-30
T10 Male History 2009 6-10 5, 6, 7. class 21-30
T11 Male Social studies 2008 16-20 5, 6, 7. class 21-30
T12 Male Class 2001 21+ 5, 6, 7. class 21-30
T13 Male Social studies 2002 21+ 4,5,6,7.class 21-30
T14 Male Social studies 2007 16-20 4,5,6,7.class 21-30
T15 Female Class 2001 21+ 5, 6, 7. class 21-30

In table 1, the characteristics of the study group. In the study conducted with a total of
15 participants (4 females and 11 males), 11 of the teachers graduated from the field of social
studies, 2 from the field of history and the other two from the field of classroom teaching. The
graduation years of the participants were between 2001 and 2014. The seniority of the
participants is between 6-10 years and 21 years and above. In addition, all of the teachers teach
6t grade, 14 teachers teach 7th grade, 11 teachers teach 5t grade and 2 teachers teach 4 grade.
The class size of one participant was between 10-20 students, while the class size of the other
14 participants was between 21-30 students.

Data Collection Tool and Data Collection

A semi-structured interview form consisting of 8 items was applied to 15 social studies
teachers in the study group. The semi- structured interview method is an advantageous method
because it gives the opportunity to ask in-depth questions and complete the answers if the
answers are incomplete or unclear in research on any specified subject (Cepni, 2009). The
semi-structured interview form was first prepared by the researchers and then expert opinion
was consulted to ensure content validity. The interview questions prepared were revised by
taking expert opinions into consideration. Thus, the interview questions were made ready for
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application. In addition, follow-up questions were prepared for each question to be used during
the interview. In addition to these, in-depth questions were asked to the participant when
necessary to obtain more detailed data during the interview. The answers given by the teachers
were recorded with a voice recorder. The use of a voice recorder is important in terms of
recording the data completely. In order to ensure validity and reliability in the research, firstly,
the purpose and sub-problems of the research were presented in a clear and understandable
way. Then, the sources to be analyzed within the scope of the research and the study group
were presented in detail. In order to ensure validity and reliability during the literature review,
domestic and foreign sources were scanned in detail and tables were prepared for the data
obtained within the examined sources. While preparing the tables, codes, categories and
themes were created. In order to increase validity and reliability, expert opinion was consulted
while preparing the semi-structured interview form and after the tables were created. In order
to ensure consistency, the tables were checked again by the researchers on the basis of codes,
categories and themes. The data related to the research were collected through one-to-one
interviews in May-June 2023 at the time and place deemed appropriate by the participants.
During the interviews, care was taken to ensure that the teachers were not influenced by the
researcher while answering the questions. The interviews lasted an average of 30 minutes.

Data Analysis

The data obtained by using a semi-structured interview form with social studies
teachers who voluntarily participated in the study were analyzed by content analysis method.
“The basic process in content analysis is to bring together similar data within the framework
of certain concepts and themes and to interpret them by organizing them in a way that the
reader can understand” (Yildirim & Simsek, 2011, p. 227). In the first stage of data analysis,
the audio recordings were transcribed systematically in order not to disrupt the integrity of the
data obtained and the teachers were given codes as T1, T2, ..., T15 according to the order of the
interview. The data obtained with the coding of the participants was analyzed systematically.
Themes were determined by considering the interview questions and codes were created for
the answers given by the participants related to each theme. The opinions expressed by the
participants were associated and brought together. Thus, codes were grouped around certain
themes. For example, after the theme related to the frequency and stages of use of teacher’s
guidebooks was formed, codes related to all the data obtained on the subject were formed. In
line with these themes, the associated codes were brought together to form categories. For
example, codes such as ‘using the teacher’s guidebooks while “writing the acquisitions in the
notebook” and “using the teacher’s guidebooks while preparing the annual plan” were grouped
under the same category since they were done at the preparation stage of the lesson. Then,
frequency values reflecting the frequency of the categories and codes were written against
them. According to the results of the study, codes, categories and frequencies were presented
in tables. In order to ensure the reliability of the research, direct quotations from the interview
records were included in the findings section.

Ethical Permits of Research:

In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of
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the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation =Erzincan Binali Yildirim
University Educational Sciences Ethics Board Commission

Date of ethical review decision=01.02.2023

Ethics assessment document issue number= E-88012460-050.01.04-237786
Findings

In the study, the findings related to the semi-structured questions asked to social

studies teachers about the abolition of teacher’s guidebooks are presented separately. The
findings obtained are presented on tables.

Table 2.
Frequency and Stages of Use of Teacher’s Guidebooks

Theme Category Code f
Preparation for the It is used when writing the gains in the
lesson notebook Used when preparing the annual

plan 15

Used for preliminary preparation
Used for lesson planning

Lesson teaching Utilising the included daily plan
Effective in time management

Frequency and stages
of use of teacher’s

guidebooks Provides guidance and ideas 10
Provides convenience to the teacher
Assessment and Activities at the end of the unit are useful
evaluation There are assessments appropriate to the gains 4

Provides convenience to the teacher

In Table 2, it is analyzed how often, and at which stage the teacher’s guidebooks were
used the most. The examination was carried out under three headings: lesson preparation,
lesson teaching, measurement and evaluation. In the lesson preparation stage, it was stated
that they were used for writing the learning outcomes in the notebook, preparing the annual
plan, making preparations before the lesson and lesson planning. It was concluded that all of
the participants benefited from the teacher’s guidebooks at the lesson preparation stage. Some
of the opinions of social studies teachers about the frequency and stages of using teacher’s
guidebooks in the preparation phase of the lesson are presented below.

T1- I used to use it at the preparation and processing stage, but I don’t think it is
suitable for assessment and evaluation. There should not be a single method and there should
be alternatives in lesson plans.

T5- The guidebook was always at hand. I was using it at every stage, but I can say
that I used it mostly at the preparation stage.

T14- I was using it only at the preparation stage to write the acquisitions in the
notebook.

It was stated that daily plans were used, time management was utilized, the teacher’s
guidebook provided guidance and ideas and provided convenience to the teacher. It was
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concluded that 10 participants benefited from teacher’s guidebooks during the lesson teaching
phase. Some of the opinions of social studies teachers about the frequency and stages of using
teacher’s guidebooks during the lesson are presented below.

T4- I only used them when I was teaching the lesson. I was teaching my lesson in line
with the daily plans.

T6- I was making use of the guidebooks during the lesson teaching and preparation
phase. It provided me convenience and if there was anything that I could not think of at that
moment, I could touch upon the subject thanks to the book.

In the measurement and evaluation phase, it was stated that the activities at the end of
the unit were utilized, there were assessments appropriate to the outcomes and it was easy for
the teacher in measurement and evaluation. It was concluded that 4 participants benefited
from the teacher’s guidebooks during the teaching phase of the lesson. Some of the opinions of
social studies teachers about the frequency and stages of using teacher’s guidebooks in the
measurement and evaluation phase are presented below.

T10- Although I used it mostly at the preparation stage, I also used it at the lesson
teaching and measurement and evaluation stages... In the teacher’s guidebooks, there were
evaluation questions appropriate to the learning outcomes covered in the textbooks. I would
definitely use these questions for assessment and evaluation.

T12- I was using the teacher’s guidebooks at all stages... At the measurement and
evaluation stage, the questions at the end of the unit provided me with convenience.

Table 3.
Advantageous Aspects of Teacher’s Guidebooks

Theme Category Code
Planning Benefiting the teacher in preparing for the lesson
Guidance Guiding the teacher in preparing for the lesson
Creating an Having an alternative for things that the teacher
alternative does not remember

Gaining experience  Creating experience for newly appointed teachers
Covering the same subjects in the same periods in

Advantageous aspects Uity in teaching schools
of Feacher S R it Conducting courses with a single source across the
guidebooks esource unity country
Class notebook Filling the class notebook by using the guide
Dominance Supporting the teacher in terms of subject mastery
. Providing convenience in processing and
Convenience :
measurement and evaluation
Reliability Reliability of questions in measurement and

evaluation

In Table 3, the positive aspects of teacher’s guidebooks were analyzed. The positive
aspects of teacher’s guidebooks are as follows: They are useful in preparation for the lesson,
they are guiding, they provide an alternative for things that are not remembered, they provide
experience for newly appointed teachers, they provide unity in teaching and resources, they
are used when filling in the class notebook, they support the teacher in terms of providing
mastery of the subjects, they provide convenience, and the questions are reliable in
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measurement and evaluation. Some of the opinions of social studies teachers about the
advantageous aspects of teacher’s guidebooks are presented below.

T6- It was very useful for newly appointed teachers. It eliminated the difference in
experience.

To- It was very advantageous because it was a guide. We could see anything we could
not think of in the guidebook and use it.

T13- It was advantageous in terms of teaching the same courses in the same periods
in every school in our country and providing unity in teaching and resources.

T15- I don’t think that all teachers enter the lesson by preparing for the lesson. For this
reason, I think it is advantageous for the teacher to have at least one resource at hand.

Table 4.
Disadvantages of teacher’s Guidebooks

Theme Category Code
Monotonous Monotonisation of teacher’s guidebooks
Limitation Restricting the teacher’s creativity and freedom
Preparedness Encouraging the teacher to readiness
Teacher-centred Students remain passive during the lesson
Inconsistency Incompatibility of content and implementation

Di . Too many learning outcomes and too few lesson

1sadve3ntages of Time hours

teacher’s guidebooks Scope invalidity Failure to respond to the needs of each student
Inadequate Low number and variety of activities
measurement
Transport The guide is thick and heavy and difficult to carry
difficulties
Lack of digital Being in book form and not digital

In Table 4, the negative aspects of teacher’s guidebooks were analyzed. The negative
aspects of the teacher’s guidebooks are as follows: the lessons become monotonous when the
teacher’s guidebook is used, it restricts the teacher’s creativity and freedom, it encourages the
teacher to be prepared, it makes the students passive during the lesson, it cannot meet the
needs of every student, the number and variety of activities are low, the guidebook is thick and
heavy, it is in book form and it is not digital. Some of the opinions of social studies teachers
about the disadvantages of teacher’s guidebooks are presented below.

T3- It is not suitable for every school because it is prepared by a single hand. There
should be alternatives.

T4- It is disadvantageous because it puts the teacher into a mould.

T5- The content and application phase were not consistent; it was uniform, and the
measurement tools were the same in every subject.

T7- It prevented creativity when it was adhered to directly.

T10- There was no activity to make students active. Being teacher-centered was a
negative aspect.

T12- The number of activities was low. There should have been various activities
under each daily plan. In this way, permanent learning could have been provided.

511



Social studies teachers’ opinions on .... Unlii, I., & Kanat, R.

Table 5.
The Effect of Teacher’s Guidebooks on Teacher’s Freedom and Creativity
Theme Category Code
Positive effect Does not restrict as there is no obligation to adhere
Creates an alternative, not a restriction
The effect of the Guidance does not affect freedom and creativity

The conscious teacher does not encourage
preparation but gives ideas

Promotes readiness

Hinders freedom and creativity

It puts the teacher in a mould

teacher’s guidebook on
freedom and creativity Negative effect

In Table 5, the effect of teacher’s guidebooks on teachers’ freedom and creativity is
analyzed. The analysis was conducted in two categories: positive and negative effects. The
positive effect of the teacher’s guidebooks on teachers’ freedom and creativity was found to be
that they do not restrict freedom and creativity since teachers do not have to adhere to the
guidebook, that they create alternatives rather than restrictions, that they are guiding, and that
they do not lead a conscious teacher to preparedness. Some of the opinions of social studies
teachers about the positive effect of teacher’s guidebooks on freedom and creativity are
presented below.

T1- If the teacher had to stick to the book one hundred per cent, yes, he/she would
restrict it. But since he did not have such an obligation, he did not restrict it.

T10- It did not restrict creativity and freedom. She was showing the way. Sometimes
I could not look at the learning outcome and decide what kind of a path I should follow. For
this reason, I do not think that it led me to readiness.

T11- It did not restrict freedom and creativity, and it did not lead to preparation. The
absence of a guidebook does not mean that teachers are currently doing research. The book
at least sets a standard.

T13- It does not restrict creativity and freedom. It did not encourage preparation.
Currently, teachers download directly from the internet. But when there was a guidebook,
there was a healthier system through MoNE.

The negative effects of the teacher’s guidebooks on teachers’ freedom and creativity
were determined as: encouraging readiness, preventing freedom and creativity, and moulding
teachers into a mould. Some of the opinions of social studies teachers about the negative effects
of teacher’s guidebooks on freedom and creativity are presented below.

T4- It encouraged readiness. It also restricted creativity and freedom.
T6- It did not affect freedom and creativity, but it encouraged readiness.

T12- It can restrict creativity and freedom. It actually depends on the teacher. It could
lead some teachers to prepare, but conscious teachers can support them with other studies.

T14- Some teachers could enter the lesson without any preparation because they
trusted the existence of the guidebook. At this point, I think that guidebooks encourage
teachers to be prepared.
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Table 6.
The effect of Teacher’s Guidebooks on Teacher’s Professional Development
Theme Category Code
Positive effect Fills the teacher’s deficiencies
The effect of teacher’s Eliminates the experience gap
guidebook on Useful, although not a leading role in professional
professional development
development Negative effect Does not support professional development

No positive effect as it is a standard format

Table 6 analyses the effect of the use of teachers’ guidebooks on teachers’ professional
development. The examination was carried out in 2 categories as positive and negative effects.
The positive effects of the teacher’s guidebooks on professional development were stated as;
eliminating teacher deficiencies, eliminating the difference in experience and being useful even
though they are not the main role in professional development. Some of the opinions of social
studies teachers about the positive effects of teacher’s guidebooks on professional development
are presented below.

T1- It contributes to professional development. Especially for teachers who are new
to the profession and teachers who are about to retire. For teachers who have deficiencies,
the guidebook is a saviour. Because it offers at least one option.

T2- It was guiding us in constructivist education. For this reason, I think guidebooks
are useful for professional development.

T4- It was not the main role in professional development, but it had positive effects.

The negative effects of the guidebooks on professional development were not
supporting professional development and not having a positive effect due to being a standard
format.

T8- I cannot say that it supports professional development too much.

T13- Teacher’s guidebooks are prepared in a certain format. Therefore, I don’t think
it has any benefit for professional development.

Table 7.
The Effect of Teacher’s Guidebooks on Time Management
Theme Category Code

Positive effect Useful for planning before the lesson
Saves time as there is a sample lesson plan
Useful for limiting the topic
40+ 40 lesson plans are effective
It is a reliable source

, Negative effect Guidance in preparation is teacher-centred
The effect of teacher’s .
. . Does not correspond to reality due to
guidebooks on time . . .
management 1ncqn31sten01es ) ) '
Achievements cannot be achieved with the hours in
the guide

Students’ readiness is ignored
It is incomplete

Monotonous

Does not match the content
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In Table 7, the effect of teacher’s guidebooks on time management was analyzed. The
analysis was carried out in 2 categories as positive and negative effects. The positive effects of
the teacher’s guidebooks on time management were as follows: it is useful in terms of planning
when browsing before the lesson, it saves time because it contains sample lesson plans, it is
useful in terms of limiting the subject, 40+ 40 lesson plans are effective, and it is a reliable
source. In addition, the majority of the teachers stated that it was useful at every stage for newly
appointed teachers. Some of the positive opinions of social studies teachers about time
management of teacher’s guidebooks are presented below.

T5- It had a positive effect on time management. After all, there was a sample lesson
plan in the teacher’s guidebook.

T7- It affects time management positively. The teacher’s guide limited the lecture
depending on the breadth of the subject.

T12- I think 40+ 40 lesson planning was very useful in terms of time management.

The negative effects of the guidebooks on time management; it was stated that the
directions made in the preparation were teacher-centered, they did not match the reality due
to inconsistencies, the achievements could not be achieved with the time in the guidebook, the
readiness of the students was ignored, they were incomplete, they were monotonous and did
not match the content. Some of the negative opinions of social studies teachers about the time
management of teacher’s guidebooks are presented below.

T6- I do not think it is advantageous in terms of time management because the
readiness of the class is very important at this point. The teacher should be able to evaluate
and use it according to the classes he/she enters.

T10- It was not very useful in terms of time. It was impossible to catch the subject in
the time specified in the guide. But it was useful in giving ideas.

T14- The guidebook was not useful in terms of time management because the learning
outcomes and class hours were incompatible.

Table 8.
Use of Daily Plan with Teacher’s Guide Book
Theme Category Code

Using a daily plan with I was using -
the teacher’s

guidebook I wasn’t using No other plan was needed as it was in the manual

In Table 9, it was analyzed whether there was a need for a daily plan while using the
teacher’s guidebook. The examination was carried out under 2 headings as “I was using” and
“I was not using”. In the data obtained, all participants answered that they were not using it.
Some of the opinions of social studies teachers about the use of daily plans with teacher’s
guidebooks are presented below.

T1- I didn’t need it because it was already in the teacher’s guidebook.

T15- No, I didn’t need it because we had an example at hand thanks to the teacher’s
guidebook.
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Table 9.
Teacher’s Guidebook and the First Years of the Profession
Theme Category Code
. It overcomes the lack of experience in the newly
Experience .
appointed teacher
Teacher’s guidebook Guide It serves as a guide in the hands of the newly
and the first years of appointed teacher
the profession Need Much needed in the first 5 years of teaching
R It is important, but a digital resource would be more
Digitalisation useful

Table 10 analyses the years in which teachers’ guidebooks are needed more and the
importance of teachers’ guidebooks for newly appointed teachers. The analysis revealed that
teachers’ guidebooks overcome the lack of experience in newly appointed teachers, serve as
guides in the hands of newly appointed teachers, are needed more in the first 5 years of
teaching, and although they are important, it would be more useful if they were a digital
resource. Some of the opinions of social studies teachers about teacher’s guidebooks and the
first years of the profession are presented below.

T2- I think more is needed in the first five years. Teaching is not learnt at a desk
anyway. It needs to be put into practice in the classroom environment. The guidebook was
very helpful for questions such as how to introduce the lesson, where to talk about which
subject, how to establish the connection.

T6- It is needed more in the first years. It is very important for newly appointed
teachers. But it should be taken into consideration when the teacher is appointed. A newly
appointed teacher may not need much because he/she can easily access products and options
in the digital environment. But it was not like that 10 years ago.

T15- It is very necessary in the first years. But it may also be needed in the following

years.
Table 10.
Redistribution Status of Teacher’s Guide Books
Theme Category Code f
Must be distributed It should be distributed as it is a basic road
map
It should be distributed because it is the 2
teacher’s hand and foot
Should be revised Digitised and distributed
and distributed Guidelines should be prepared by
experienced teachers, not university lecturers
It should be in a way to respond to the needs
Redistribution of the of the changing society 1

Different guidebooks should be prepared
according to the conditions of each region
Course hours and learning outcomes should
be organised equally

teacher’s guide book

Must not be It should not be distributed in the

distributed information age
It was a burden for the teacher to carry to the 5
classroom
Cost of paper

There must be an alternative in digital
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In Table 10, it is analyzed whether the teacher’s guidebooks should be redistributed or
not. The examination consists of 3 categories: should be distributed, should be revised and
distributed and should not be distributed. The teachers who stated that the teacher’s guidebook
should be distributed stated that it is a basic road map and that it is the teacher’s hand and
foot. Some of the opinions of social studies teachers about the redistribution of teacher’s
guidebooks are presented below.

T2- It should be distributed. We prepare daily plans. This is difficult and tedious and
I don’t think that everyone prepares a daily plan regularly. They go to class without a plan.
Teacher’s guidebooks are easy to use and easy to access. You can open it and have a look and
see which subjects you need to talk about as a whole.

T11- They should be distributed. We need a common resource. A basic road map. We
definitely have deficiencies. The guidebook was very useful for us to complete them.

The teachers who said that the teacher’s guidebooks should be revised and distributed
answered that they should be digitized and distributed, the guidebooks should be prepared not
by university professors but by experienced professors who have worked in MoNE for a long
time, they should respond to the needs of the changing society, different guidebooks should be
prepared in accordance with the conditions of each region, course hours and achievements
should be arranged in an equivalent way. Some of the opinions of social studies teachers about
the redistribution of revised teacher’s guidebooks are presented below.

T3- If they are to be distributed as before, they should not be distributed again. They
can be revised and distributed to each region separately.

T4- They should be revised and distributed. For example, there can be digital
guidebooks.

T8- They should be revised and distributed. Outcomes and lesson hours should be
organized equally. The learning outcomes are intensive, but the course hours are insufficient.’

T10- It should be distributed. But it should be revised. I think it should be prepared not
by university teachers but by experienced teachers.

The teachers who said that teacher’s guidebooks should not be distributed stated that
there is no need for a book in the information age, that it is a burden on the teacher to carry it
to the classroom, that it causes paper costs and that there should be an alternative in digital
format. Some of the opinions of social studies teachers about not distributing teacher’s
guidebooks are presented below.

T7- They should not be distributed. We are in the information age. The teacher can
access it digitally. I don’t think there is a need for something that will be an extra expense,
something that will even burden the teacher on the way to the classroom.’

T14- It should not be distributed. Teachers can complete their deficiencies through
digital ways.
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Discussion and Conclusion

Regarding the abolition of teacher’s guidebooks, which were prepared to support
teachers in planning, preparing and conducting lessons, after the 2018-2019 academic year,
firstly, it was revealed whether social studies teachers used the guidebooks, and if so, how often
and at which stage they used them the most. According to the data obtained, all teachers stated
that they benefited from the guidebook in at least one of the stages of lesson preparation, lesson
teaching and assessment and evaluation. In the study conducted by Varol (2017) on the use of
teacher’s guidebooks in science courses, 57.3% of the participants stated that they always used
the guidebook, 30.5% stated that they sometimes used it, and 11.9% stated that they never used
it. When we examine the positive aspects of teacher’s guidebooks, we see that they guide and
benefit the teacher, create alternatives, add experience, provide unity in teaching and
resources, support the teacher in terms of subject mastery in the lesson, provide convenience
and are a reliable tool in measurement and evaluation. When we look at the negative aspects
of teacher’s guidebooks; monotonizing the lesson, restricting the teacher’s freedom and
creativity while encouraging him/her to readiness, not complying with the constructivist
approach because it is teacher-centered, inconsistent achievements and course hours, not
meeting the needs of each student, the number and variety of activities are low, the guidebook
is heavy and difficult to carry, and the guidebook is still distributed as a book in the digitalized
period. According to the data obtained, the participants mentioned both positive and negative
issues related to the guidebook. When we look at the data counted as negative, it is seen that
there are issues such as deficiencies, inconsistencies and inadequate response to the needs of
the teachers rather than opposing the existence of a guidebook. In this context, it is thought
that teachers’ guidebooks can be revised according to today’s conditions by taking into account
the deficiencies and inconsistencies mentioned. The data collected are in parallel with the
metaphor study prepared by Gocer and Aktiirk (2015) on primary and secondary school
teachers’ perceptions of teacher’s guidebooks. For example, while the guidebook’s being a
guide and a helper to the teacher was counted among the positive features, its restricting
creativity and confining it to a narrow framework and its difficulties in the implementation
phase were counted among the negative features.

When the effect of guidebooks on teachers’ freedom and creativity was analyzed, both
positive and negative data were found. The positive results obtained in the research are that
they do not restrict the teacher since there is no obligation to adhere to the guidebook, on the
contrary, they create an alternative rather than a restriction, they are guiding, they do not
encourage a conscious teacher to be ready, they only give ideas, and they are useful for newly
appointed teachers. Among the negative results are that it puts the teacher into a mould,
prevents freedom and creativity and encourages readiness. In this context, many probes were
asked and most of the teachers stated that the features listed as negative were teacher-induced
and that it was up to the teacher to eliminate them. Teachers should not be completely
dependent on the guidebooks. On the contrary, they should conduct research by taking into
account the class level, students’ readiness and the region where the school is located. Content,
in-class and extracurricular activities should be adapted in a unique way in line with these
factors.
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When the effect of the guidebooks on teachers’ professional development was analyzed,
the teachers who thought that the guidebooks supported professional development stated that
they eliminated their deficiencies, eliminated the difference in experience and were useful
although they did not play a leading role in professional development. Some teachers, on the
other hand, stated that guidebooks do not support professional development because they have
a standard format. It is similar to the study prepared by Acele and Ates (2021) titled
“Evaluation of the abolition of teacher’s guidebooks according to the opinions of Turkish
teachers”. Approximately 70% of the teachers stated that the teacher’s guidebooks did not
contribute to teachers’ professional skills and creativity, while 30% of the teachers stated that
the teacher’s guidebooks had a positive effect on the professional skills of newly appointed
teachers.

The effect of teacher’s guidebooks in terms of time management was analyzed in terms
of lesson preparation, lesson teaching and assessment and evaluation stages. In general, the
teacher’s guidebooks were found to be useful in the preparation phase, but most of the teachers
found them useless in the lesson teaching phase due to incompatibilities such as learning
outcomes and lesson hours. In addition, although it is seen as a reliable source in measurement
and evaluation, it is characterized as incomplete and monotonous. On this issue, which was
analyzed in depth with probing questions, teachers stated that students had difficulty in
learning the objectives that they encountered for the first time and were abstract, and that it
was impossible to finish these subjects in the time periods in the guidebooks. As a suggestion,
they stated that either the number of acquisitions should be reduced, or the duration of the
lesson should be extended. The data obtained are similar to the studies conducted by Erdogan
(2007) and Kamber (2007). In both of these studies, it was concluded that there was a shortage
of time for in-class and extracurricular activities.

Another result obtained in the study is that all teachers in the study group did not need
an additional daily plan before the guidebook was removed. Teachers stated that the daily plan
in the guidebook was sufficient. After the guidebooks were removed, they stated that they
downloaded daily plans from the internet. In addition, it was concluded that none of the
teachers prepared the daily plan on their own, but they provided it only because the
administration asked them to do so. In this regard, the validity and reliability of daily plans
downloaded randomly from the internet are open to discussion. It is similar to the master’s
thesis prepared by Hamh (2022) titled “The evaluation of the abolition of teacher’s guidebooks
in primary schools according to teachers”. All 16 teachers who taught 1., 2., 3. and 4. grades
stated that they did not need a daily plan when the teacher’s guidebook was distributed.

Almost all of the data obtained about the importance of the teacher’s guidebook for the
newly appointed teacher is that teachers need it more, especially in the first 5 years of the
profession. Especially guiding and guiding the teacher is among the results. In addition, some
teachers suggested digital books. Similar results were found in the study conducted by Oliva
and Gordon (2018). They stated that teachers may need more detailed plans, especially in the
first years of the profession.

Teachers were asked whether the guidebook should be redistributed and as a result, 2
teachers stated that it should be redistributed, 11 teachers stated that it should be revised and
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not distributed, and 2 other teachers stated that a digital book should be created with
alternatives. In the light of the data obtained, there is a need for a manual. In this context, the
data obtained in the Q method study prepared by Cakmak et al. (2022) titled “The opinions of
social studies teachers about the 7t grade social studies teacher’s guidebook and the abolition
of the books” are in the same direction. Teachers stated that the teacher’s guidebook had
positive aspects, and that the abolition of the teacher’s guidebooks had negative consequences.
They also agreed that the teachers’ guidebooks should be developed and redistributed. Since
all these results obtained in the study were limited to social studies teachers in Erzincan
province centre, they may not reflect the views of all social studies teachers in Tiirkiye. In this
direction, more extensive studies can increase the generalizability of the results obtained. In
addition, the data in the study were obtained only through a semi-structured interview form.
Therefore, studies using different data collection methods will increase the diversity of the
results.

Recommendations

For each outcome, a guidebook containing alternative lesson plans using different
methods and techniques can be prepared.

Comprehensive and up-to-date digital resources can be prepared for the subjects
needed. Supporting the use of materials in education with technology integration will
contribute to the enrichment of the content.

Needs related to educational policies can be determined and teachers’ opinions can be
taken into consideration in this regard.

Policies that support teachers’ innovative approach to teaching methods, techniques
and materials appropriate to the curriculum can be developed.

Platforms that can be used interactively among teachers can be designed to overcome
the deficiencies felt about the guidebooks.

A system where practitioners’ feedback about teaching practices can be received can be
developed.

Scientific research can be conducted on the abolition of teachers’ guidebooks.

Alternative teaching techniques and materials suitable for the needs of teachers can be
focused on.
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Sosyal Bilgiler Ogretmenlerinin
Kullanimdan Kaldirilan Ogretmen
Kilavuz Kitaplari ile Ilgili Gortisleri

Ozet

Egitim sistemi, ihtiyaclara uygun bir sekilde giincellenmeli ve yeniliklere acik olmahdir. Ogretim
yontemleri ve materyalleri de bu degisimlere uyum saglamalhdir. 2018-2019 egitim-6gretim yilindan
itibaren 6gretmen kilavuz kitaplarinin kaldirilmasi, egitim sistemi iizerinde 6nemli etkiler yaratmigtir.
Bu arastirmanin amaci, sosyal bilgiler 6gretmenlerinin kilavuz kitaplarinin kaldirilmasina iligkin
goriislerini incelemektir. Nitel aragstirma yontemi ile gerceklestirilen ¢alismanin katihmeilar, 2018
yilindan 6nce Erzincan’da goreve baslayan 4 kadin ve 11 erkek olmak iizere toplam 15 sosyal bilgiler
ogretmenidir. 2023-2024 akademik y1l1 gliz doneminde 8 maddeli yar1 yapilandirilmig bir goriisme
formu ile veriler toplanmis ve icerik analizi yontemiyle degerlendirilmistir. Sonuglar, 6gretmenlerin
kilavuz kitaplarinin dersin en az bir asamasinda kullanildigini ve bunun mesleki gelisim, zaman
yonetimi, oOzgiirlik ve yaraticilik iizerinde hem olumlu hem de olumsuz etkileri oldugunu
gostermektedir. Ayrica, 6gretmenlerin meslegin ilk yillarinda kilavuz kitaplara daha fazla ihtiyac
duydugu ve giinliik plan kullanmadiklar tespit edilmistir. Bu baglamda kilavuz kitaplar tekrar
dagitilmali m1 sorusuna dagitilmali, dagitilmamali ve revize edilip dagitilmali sonucu ortaya ¢ikmistir.

Anahtar Kelimeler: Sosyal bilgiler, 6gretmen kilavuz kitaplari, ders kitabi, 6gretmen goriisti.

Giris

Cagimizda bilim ve teknoloji hizla gelismektedir. Bu gelismelerden egitim sistemi de
oldukea fazla etkilenmistir. Cagin gereksinimlerini kargilama baglaminda geleneksel egitim
yaklagimlar1 eksik kalmaktadir. Yapilandirmaci yaklasim, ¢oklu zeka kurami ve ogrenci
merkezli egitim anlayiglar1 ¢agin gereksinimlerini karsilama konusunda geleneksel egitim
anlayislarindan daha etkilidir (Bircan & Gokbulut, 2014). Ayrica nitelikli birer birey
yetistirmek igin egitim sisteminde zaman zaman degisiklikler yapilmistir. Tiirkiye'de
cumhuriyetin ilanindan sonra egitim sisteminde 6 farkli kokli degisim yapilmistir (Akyiiz,
2012). Bu degisiklikler 1926, 1936, 1948, 1968, 1997 ve 2004 yillarinda yasanmigtir. Bilim ve
teknolojideki ilerlemeler egitim teknolojisini de olumlu etkilese de 6gretim materyalleri icinde
kitaplar hala yerini korumaktadir. Ders kitaplari, calisma kitaplar, kaynak kitaplar ve
elektronik kitaplar buna 6rnek olarak verilebilir. Kitaplar 6gretim siirecinde 6gretmenlerin
daha sistematik calismalarina olanak saglamaktadir (Geng vd., 2014).

2003-2004 yilinda ders kitaplar1 Milli Egitim Bakanhgimin [MEB] karariyla ilk kez
ilkokul ve ortaokul 6grencilerine iicretsiz olarak dagitilmistir (Sahin, 2010). Daha sonra 2004-
2005 egitim oOgretim yilinda yapilandirmaci yaklasim igin pilot uygulamalar yapilmis ve
program yapilandirmaci yaklagima gore tekrardan diizenlenmistir. 2005-2006 egitim 6gretim
yilindan itibaren ise yapilandirmaci yaklasima gore yeni program hazirlanip kullanilmaya
baglanmigtir (Giines, 2009). 2005-2006 yilinda ise yapilandirmaci sisteme uygun olarak
hazirlanan ders kitaplari, 6grenci calisma kitaplar1 ve 6gretmen kilavuz kitaplar ticli set
halinde dagitilmistir. Egitim oOgretimde yeni programin kullanilmaya baglanmasiyla
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ogretmenlere bu programlar: tanitmak icin hizmet ici egitimler verilmistir. Yapilandirmaci
yaklagimin tamitildigin CD’ler ve 6gretmen kilavuz kitaplar1 dagitilmistir (Ayvact & Er-Nas,
2009). Ogretmen kilavuz kitaplar: bir egitim 6gretim yili icin; tanitim semasi, proje ddevleri,
performans gorevleri, degerlendirme calismalari, alternatif degerlendirme araclarini
icermektedir. Bunlara ek olarak dikkat cekme, gilidiileme, hedef kazanmimlar, zaman,
kullanmilacak yontem teknikler ve yararlanilabilecek kaynaklar1 da i¢inde barindirmaktadir.
Kisaca egitim o0gretimde 6gretmene yardimeidir (Ceyhan & Yigit, 2004).

12 Eylil 2012 tarihinde yayimlanan Milli Egitim Bakanligi Ders Kitaplar1 ve Egitim
Araclar1 Yonetmeliginde yer alan “Ogretmen Kilavuz Kitabinin Hazirlanmas1” baghginin 10.
maddesinde 6gretmen kilavuz kitabina dair detayh bir sekilde bilgi verilmistir 10. madde su
sekildedir;

Madde 10- (1) Ogretmen kilavuz kitabinda ders kitabuin nitelikleri ve hazirlanma
usulleri géz éniinde bulundurulur. Ojretmen kilavuz kitabinda;

a) Konularin islenisinde ulasilmak istenen kazanunlar/hedefler belirtilir.

b) Egitim ve ogretim programlarinda yer alan kazamim/amag ve aciklamalar
dogrultusunda ogrencilere bilgi, beceri, tutum ve davranmslarin kazandirilmasinda
ogretmene yardumci olacak ve ogretmeyi kolaylastiracak bilgi, o6rnek ve uygulamalara yer
verilir.

¢) Bilgi, beceri, tutum ve davranislar ile degerlerin 6grencilere kazandirilmasinda
kullamlabilecek aracg-gerecle birlikte ogretim yontem ve teknikleri ile ayrica;

1) Konu ile ilgili zaman analizine ve konunun islenis planina,
2) Ogretmenin konu ile ilgili yapacag1 6n hazirliklara,

3) Konuya girerken daha once islenen konularla iliskisini saglayacak ve
ogrencinin ilgisini ¢cekecek hatirlatmalara, sorulara ve benzeri unsurlara,

4) Ders kitabinda yer alan ve aciklama gerektiren sekil, sema, cizelge ve benzeri
yardimct unsurlara yer verilir.

d) Ogrencileri arastirmaya, giinliik yasamda karsilasilan cesitli sorunlara ¢céziim
tiretmeye yoneltecek 6dev, proje ve benzeri ornek calismalara yer vertilir.

e) Konularin sonunda, gerekli goriilmesi halinde verilen kavramlarla ilgili sozliik
bulunur.

Ogretmen kilavuz kitaplar1 ders islenisinde kullanilabilecek etkinlikler, ders siiresinin
ne kadar olmasi gerektigine dair oneriler, ders planlari, ders islenisinde yararlanilacak yontem
teknikler ve kaynaklar1 barindirmasina (Karakus, 2010) ek olarak kullanim amaclar: arasinda
geleneksel egitim aligkanliklarimin disinda 6grenci merkezli olarak derslerin planlanmasi ve
islenmesi de vardir. Ciinkii yapilandirmaci yaklasim 6grenci merkezlidir. Ogretmen kilavuz
kitaplarinin kullanilmasi yeni uygulamalarda yol gosterici olmasi ve 6grenci merkezli egitim
O0gretimin uygulanmasi ac¢isindan énemlidir (Uluginar-Sagir, 2017). “Her ne kadar 6grenciler
yapilandirmaci yaklasimda aktif rol oynasa da 6gretmenlerin de bu siirecte 6nemli gorevleri
vardir” (Vernette & Foote, 2001; akt. Yurtbakan & Cerrah-Ozsevgec, 2019, s. 129). Ogretmenler
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ogrenme ortamlarim diizenleyip bilgiye ulasmada bir yol gostericidir. Egitim o6gretimde
yapilacak herhangi bir degisiklikte ogretmenlerin goriisleri onemlidir. Cilinkii O6gretmen
uygulayici olarak 6n plandadir. Yenilenen program ne kadar nitelikli hazirlanirsa hazirlansin
uygulayicinin niteligi ve tutumu ¢ok onemlidir. Programin ve ek olarak kilavuz kitaplarin
uygulanmasinda 6gretmene onemli roller diiser. Bir uygulayici olarak 6gretmen, eksiklikleri
kolayca ortaya koyabilir. Kilavuz kitap kullaniminin ortaya ¢ikardig: avantajli ve dezavantajh
durumlar ile ilgili tartismalar siirerken MEB 2018-2019 egitim 0gretim yilinda kilavuz
kitaplarim kaldirmistir (Erden & Dilekgei, 2022). Bu baglamda sosyal bilgiler 6gretmenlerinin,
kilavuz kitaplarin kaldirilmasina iligkin goriislerinin alinmas1 arastirmanin konusunu
olusturmaktadir. Dolaysiyla arastirmanin problemi “Sosyal bilgiler oOgretmenlerinin
kullanimdan kaldirilan 6gretmen kilavuz kitaplarina iliskin goriigleri nelerdir?” seklinde
belirlenmistir. Aragtirmanin alt problemleri ise su sekildedir:

1. Ogretmen kilavuz kitaplari; derslerin hazirlanmasi, islenmesi ve degerlendirilmesi
siireclerinde nasil bir rol oynamaktadir?

2. Ogretmen kilavuz kitaplary; dgretmenlerin 6zgiinliigii, yaraticithg ve mesleki
gelisimini etkilemekte midir?
3. Ogretmen kilavuz kitaplar: tekrar dagitilmal midir?

Yontem

Sosyal bilgiler 6gretmenlerinin kaldirilan 6gretmen kilavuz kitaplari ile ilgili gortislerini
ortaya koymak icin yapilan bu arastirma nitel bir calismadir. Nitel arastirmalar, iligkilerin,
etkinliklerin, durumlarin ya da materyallerin niteliginin incelendigi calismalardir (Fraenkel ve
Wallen, 2006) ve bu calismalarda katihmecilarin neyi nicin yaptiklar1 anlasilmaya c¢ahsilir
(Given, 2015). Ayrica arastirmada olgubilim deseni kullanilmistir. Olgubilim deseni; giinliik
yasantimizda karsilastigimiz fakat detayl bilgi sahibi olmadigimiz olgular1 detayh inceleyen
nitel bir yaklagim tiiriidiir (Creswell, 2009). Arastirmada olgubilim deseninin se¢ilme nedeni
ise, 6gretmen kilavuz kitaplarinin kaldirilmasinin mesleki bilgi, beceri ve tutumlar iizerinde
yaratacagl etkilerdir. Bu etkiler ise dogrudan kisiye ait degisimlerdir. Aragstirmanin calisma
grubunu; 2018 y1lindan 6nce, Erzincan il merkezinde goreve baslamis olan 4 kadin ve 11 erkek
olmak iizere toplam 15 sosyal bilgiler 6gretmeni olusturmaktadir. Calisma grubu belirlenirken
amach orneklem yontemlerinden biri olan 6l¢iit 6rnekleme kullamilmistir. Aragtirmanin amaci
ogretmen kilavuz kitaplar ile ilgili goriislerin ortaya konulmasi oldugu icin calisma grubunu
olusturacak o6gretmenlerin daha 6nce kilavuz kitabi kullanmis olmas1 gerekmektedir. Bu
baglamda arastirmanin olciitii 6gretmenlerin 2018 yilindan 6nce yani 6gretmen kilavuz
kitaplar kaldirilmadan meslege baslamis olmalaridir. Calisma grubunda yer alan 15 sosyal
bilgiler 6gretmenine 8 maddeden olusan yar1 yapilandirilmig goriisme formu uygulanmstir.
Goriisme yontemi; belirlenmis herhangi bir konuda yapilan arastirmalarda cevaplar eksik veya
acik degilse, derinlemesine soru sorma ve cevaplar1 tamamlama firsat1 vermesinden dolay1
avantajli bir yontemdir (Cepni, 2009). Yar1 yapilandirilmis goriisme formu hazirlanirken
kapsam gecerliligini saglamak amaciyla uzman goriisii alinmis, goriisme formunda yer alan
sorular bu goriislere gore diizenlenmis ve uygulamaya hazir duruma getirilmistir. Gorlisme
formunda yer alan sorulara oOgretmenlerin verdikleri cevaplar ses kayit cihaz ile
kaydedilmistir. Ses kayit cihazinin kullanilmas: verilerin eksiksiz bir sekilde kaydedilmesi

525



Social studies teachers’ opinions on .... Unlii, I., & Kanat, R.

acisindan onemlidir. Arastirmaya iliskin veriler Mays-Haziran 2023 tarihlerinde
katilimeilarin uygun gordiigii zamanda ve mekanda bire bir goriismeler yoluyla toplanmistir.
Goriisme sirasinda Ogretmenlerin sorular1 cevaplarken arastirmacidan etkilenmemesine
dikkat edilmistir. Gortismeler ise ortalama 30 dakika civarinda siirmiistiir. Elde edilen veriler
icerik analizi yontemiyle analiz edilmistir. “Icerik analizinde temelde yapilan islem, birbirine
benzeyen verileri belirli kavramlar ve temalar cercevesinde bir araya getirmek ve bunlar
okuyucunun anlayabilecegi bir bicimde diizenleyerek yorumlamaktir” (Yildirnm & Simsek,
2011, s. 227). Verilerin analizinin ilk asamasinda, elde edilen verilerin biitiinliigiinii bozmamak
amaciyla ses kayitlar: sistematik bir sekilde transkript edilmistir ve kodlar olusturulmustur.
Ogretmenlere goriisme siralarina gore T1, T2, ..., T15 seklinde kodlar verilmistir. Kodlar arasi
iligkiler belirlendikten sonra kategoriler ve temalar olusturulmustur. Arastirmanin
sonuclarina gore kodlar, kategoriler ve frekanslar tablolar halinde sunulmustur. Arastirmanin
giivenirligini saglamak amaciyla bulgular boliimiinde goriisme kayitlarindan dogrudan
alintilara yer verilmistir.

Arastirmanin Etik izinleri:

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun ad1 =Erzincan Binali Yildirim Universitesi Egitim
Bilimleri Etik Kurulu

Etik Kurul Etik inceleme karar tarihi= 01.02.2023
Etik degerlendirme belgesi konu numarasi=E-88012460-050.01.04-237786

Bulgular

Elde edilen bulgulara gore 6gretmenlerin kilavuz kitaplari derse hazirlk, dersin islenisi,
olgme ve degerlendirme asamalarindan en az birinde kullandiklar1 goriilmiistiir. Ayrica
ogretmenlerin mesleklerinin ilk yillarinda kilavuz kitaplara daha fazla ihtiya¢ duyduklar
belirlenmistir. Sosyal bilgiler 6gretmenleri kilavuz kitaplarin hem olumlu hem de olumsuz
yonleri oldugunu belirtmislerdir. Olumsuz olarak sayilan verilere baktigimizda kilavuz kitabin
varligina karsi cikmaktan ziyade eksiklikler, tutarsizliklar ve Ogretmenlerin ihtiyaclarina
yeterince cevap verememesi gibi hususlarin oldugu goriilmektedir. Ayrica 0gretmenlerin
mesleki gelisimleri, zaman yonetimi, 6zgiirliik ve yaraticiliklari iizerinde hem olumlu hem de
olumsuz etkileri oldugu sonucuna varilmistir. Bu baglamda bircok sonda soru sorulmus ve
ogretmenlerin ¢ogu olumsuz olarak siralanan ozelliklerin 6gretmen kaynakli oldugunu ve
giderilmesinin 0gretmene bagl oldugunu belirtmistir. Arastirmadan elde edilen bir diger
sonu¢ ise calisma grubundaki tiim ogretmenlerin kilavuz kitap kaldirilmadan once ek bir
giinliik plana ihtiyac duymadiklaridir. Bu noktada 6gretmenlere “Kilavuz kitaplar tekrar
dagitilmali mi1?” sorusu yoneltilmistir. Yanitlar, dagitilmali, dagitilmamali ve revize edilerek
yeniden dagitilmal seklinde olmustur.
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Tartisma ve Sonuc¢

Aragtirmadan elde edilen sonuclara gore tiim 6gretmenler derse hazirhik, ders islenisi
ve O0lcme degerlendirme asamalarinin en az birinde kilavuz kaynaktan yararlandiklarini ifade
etmislerdir. Ogretmen kilavuz kitaplarinin fen bilimleri dersinde kullanilmasi ile ilgili Varol
(2017) tarafindan yapilan calismada ise katilimcilarin %57.3’liik kismi kilavuz kitabi stirekli
kullandigini, %30.5lik kismi bazen kullandigim %11.9’luk kismi ise hi¢ kullanmadigini ifade
etmigtir. Katihmecilar 6gretmen kilavuz kitaplari ile ilgili hem olumlu hem de olumsuz bircok
konudan bahsetmislerdir. Olumsuz olarak sayilan verilere bakildiginda 6gretmenlerin bir
kilavuzun varligina karsi cikmasindan ziyade kilavuzdaki eksiklikler, tutarsizliklar ve
ihtiyaclara yeterli cevab1 verememesi gibi konularin oldugu goriilmektedir. Bu baglamda
ogretmen kilavuz kitaplarinin, bahsedilen eksiklik ve tutarsizliklar dikkate alinarak giiniimiiz
sartlarina gore revize edilebilecegi diislintilmektedir. Toplanan veriler Goger ve Aktiirk (2015)
tarafindan hazirlanan “Ilk ve ortaokul 6gretmenlerinin 6gretmen kilavuz kitabina yonelik
algilar1” adli metafor calismasinda Ogretmenlerin yaptigi benzetmeler ile paralellik
gostermektedir.

Kilavuz kitaplarin oOgretmenlerin oOzgiirliigii ve yaraticihigl {iizerindeki etkisine
bakildiginda hem olumlu hem de olumsuz verilere ulagilmistir. Bu baglamda bircok sonda soru
sorulmus ve 6gretmenlerin bir¢cogu olumsuz olarak siralanan ozelliklerin 6gretmen kaynakl
oldugunu ve ortadan kaldirilmasinin da yine 6gretmene bagl oldugunu ifade etmislerdir.
Kilavuz kitaplarinin 6gretmenlerin mesleki gelisimi iizerindeki etkisine bakildiginda hem
mesleki gelisimi destekledigini hem de mesleki gelisimi desteklemedigini savunan 6gretmenler
olmustur. Ayrica mesleki gelisimde bir basrol olmasa da faydali oldugunu ifade eden
katihimeilarin oldugu tespit edilmistir. Acele ve Ates (2021) tarafindan hazirlanan “Ogretmen
kilavuz ~ kitaplarimin  kaldirilmasimin =~ Tiirkce  0gretmenlerinin  goriiglerine  gore
degerlendirilmesi” adli calisma ile benzerlik gostermektedir. Ogretmenlerin yaklasik olarak
%701 kilavuz kitaplarin ogretmene mesleki beceri ve yaraticilik konusunda bir katkisinin
olmadiginm ifade ederken Ogretmenlerin %30°luk kismi ise kilavuz kitaplarin o6zellikle yeni
atanan 0gretmenlerin mesleki becerilerine olumlu etkisi oldugunu ifade etmislerdir.

Ogretmen kilavuz Kkitaplar1 derse hazirhk asamasinda faydali bulunurken ders
islenisinde 6gretmenlerin ¢cogu tarafindan kazanim ve ders saati gibi uyusmazhklardan dolay:
kullamigsiz bulunmaktadir. Ayrica 6lgme ve degerlendirmede de giivenilir bir kaynak olarak
goriilse de eksik ve tekdiize olarak nitelendirilmektedir. Elde edilen veriler Erdogan (2007) ve
Kamber (2007) tarafindan yapilan ¢alismalarla benzerlik gostermektedir. Bu iki ¢calismada da
ders ici ve ders dis1 yapilabilecek etkinliklerde zaman sikintis1 yasandigi sonucuna ulagilmigtir.
Aragtirmada elde edilen bir diger sonug ise kilavuz kitap kaldirilmadan 6nce ¢alisma grubunu
olusturan tim oOgretmenlerin ek bir giinlik plana ihtiya¢ duymamasidir. Bu baglamda
arastirma sonuclarinin Hamlimin (2022) “Ilkokullarda 6gretmen kilavuz kitaplarinin
kaldirilmasinin 6gretmenlere gore degerlendirilmesi” baghkh yiiksek lisans tezindeki 1., 2., 3.
ve 4. smiflar1 okutan 16 6gretmenin tamaminin kilavuz kitaplar dagitildiginda giinliik plana
ihtiya¢c duymadiklarini belirttikleri ifadeleriyle benzerlik gosterdigi tespit edilmistir.

Ogretmen kilavuz kitabinin yeni atanan 6gretmen acisindan 6nemi ile ilgili elde edilen
verilerin tamamina yakinmi 6gretmenlerin 0zellikle meslegin ilk 5 yilinda daha c¢ok ihtiyac
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duydugu yoniindedir. Benzer sonuclara Oliva ve Gordon (2018) tarafindan yapilan calismada
da rastlanmstir. Ozellikle meslegin ilk yillarinda 6gretmenlerin daha ayrintih planlara ihtiyac
duyabileceklerini dile getirmiglerdir. Son olarak 6gretmenlere kilavuz kitap tekrar dagitilmal
m1 sorusu yoneltilmistir. Bu baglamda Cakmak vd. (2022) tarafindan hazirlanan “7. Simf
sosyal bilgiler 6gretmen kilavuz kitabina ve kitaplarin kaldirilmasina yonelik sosyal bilgiler
ogretmenlerinin goriisleri” adli Q metot calismasinda elde edilen veriler de ayn1 dogrultudadar.
Bu calismada elde edilen tiim sonuglar Erzincan il merkezi sosyal bilgiler 6gretmenleri ile
sinirh  oldugundan, Tiirkiye’deki tiim sosyal bilgiler Ogretmenlerinin goriislerini
yansitmayabilir. Bu dogrultuda, daha kapsamli calismalar elde edilen sonuclarin
genellenebilirligini artirabilir. Ayrica, calismadaki veriler yalmzca yar1 yapilandirilmis bir
goriisme formu araciligiyla toplanmistir. Bu nedenle farkh veri toplama yontemleri kullanan
calismalar sonuclarin cesitliligini artiracaktir.

Oneriler

Her bir kazamim i¢in farkh yontem ve tekniklerin kullamldig), alternatif ders planlar:
iceren kilavuz kitap hazirlanabilir.

Thtiyac duyulan konulara yénelik kapsamli ve giincel dijital kaynaklar hazirlanabilir.
Egitimde materyal kullaniminin teknoloji entegrasyonuyla desteklenmesi, igerigin
zenginlesmesine katki saglayacaktir.

Egitim politikalan ile ilgili ihtiyaclar belirlenebilir ve bu hususta 6gretmenlerin
goriisleri de dikkate alinabilir.

Miifredata uygun Ogretim yontem, teknik ve materyaller konusunda 6gretmenlerin
yenilikci yaklasimini destekleyen politikalar gelistirilebilir.

Kilavuz kitaplar ile ilgili hissedilen eksiklikleri gidermek icin 6gretmenler arasinda
etkilesimli olarak kullanilabilen platformlar tasarlanabilir.

Ogretim uygulamalan ile ilgili uygulamacilarin geri bildirimlerinin alnabildigi bir
sistem gelistirilebilir.

Ogretmen kilavuz kitaplarinin kaldirilmasina yonelik bilimsel arastirmalar yapilabilir.

Ogretmenlerin ihtiyaclarina uygun alternatif 6gretim teknik ve materyalleri iizerine
odaklanilabilir.
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