Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2025, 9(2), 267-291

’SSN 2618-597"

® 2017 o

http://www.tayjournal.com

https://dergipark.org.tr/en/pub/tayjournal

The Examination of the Relationship Between Primary
School Students’ Story Writing Skills and Writing
Attitudes

Ilyas Yaldiz, Teacher
Ministry of National Education, Tiirkiye
ilyasyaldiz@hotmail.com
Orcid ID: 0000-0002-8143-2969

Yasemin Kusdemir, Assoc. Prof. Dr., Corresponding Author
Kirikkale University, Tiirkiye
yaseminkusdemir@kku.edu.tr
Orcid ID: 0000-0002-8687-3229

Article Type: Research Article

Received Date: 28.03.2025

Accepted Date: 24.07.2025

Published Date: 31.07.2025

Plagiarism: This article has been reviewed by at least
two referees and scanned via a plagiarism software
Doi: 10.29329/tayjournal.2025.1290.03

Citation: Yaldiz, I., & Kusdemir, Y. (2025). The
examination of the relationship between primary
school students’ story writing skills and writing
attitudes. Tiirk Akademik Yaywnlar Dergisi (TAY
Journal), 9(2), 267-291.

267


http://www.tayjournal.com/
https://dergipark.org.tr/tr/pub/tayjournal

The examination of the relationship... Yaldiz, I., & Kusdemir, Y.

Abstract

It is believed that story writing, an important skill that enables children to express their feelings,
thoughts, and imagination, may be related to students’ attitudes toward writing. The aim of this study
is to examine the relationship between writing attitudes and story writing skills of primary school
students. The research, in which the relational survey model was used, was conducted in Ke¢ioren
district of Ankara. In study, which involved 379 elementary school students in the fourth grade,
“Student Personal Information Form, Writing Attitude Scale, Free Story Writing Form, Story
Completion Form, Story Writing with Story Map Form and Story Writing Evaluation Rubric” were
used as data collection tools. Independent groups t-test, one-way analysis of variance test [ANOVA],
Kruskal-Wallis H test, Pearson correlation analysis were applied to the data obtained. As a result of
the study, it was determined that fourth grade primary school students’ attitudes towards writing were
positive, while their skills in free story writing, story completion and story writing with story map
were weak. It was found that the students’ attitudes towards writing did not differ significantly
according to gender, whereas the skills of free story writing, completing story and writing a story with
a story map differed significantly in favour of female students. The study revealed a meaningful,
positive, and low-level relationship between the writing attitudes of the participating students and
their skills in free story writing, story completion, and writing a story with story map. Writing
activities can be made enjoyable for students, thereby developing their attitude toward writing.

Keywords: Story writing, writing attitude, writing education.

Introduction

Writing is a means of expression that enables individuals to articulate a wide variety of
ideas, sentiments, observations, aspirations and necessities. In this way, others learn what the
writer thinks or feels. As an idea-finding activity (Pratiwi & Rohmanurmeta, 2018), writing is
directly related to the level and quality of personal experiences and cognitive knowledge in
different fields and is one of the productive abilities of language (Golestani & Nourabadi, 2019).
As a complex and productive skill, writing requires the writer to manage the writing
environment skilfully. At the same time, writing, which is a cognitive activity that requires the
process, knowledge and skills related to reflecting the limits imposed by the subject of writing,
the author’s intentions, thoughts and feelings, is shaped according to the social context in
which it takes place as a social activity since it provides a liaison between the writer and the
reader.

The structure and content of written texts vary according to the purpose of the text, the
characteristics of the audience and the requirements of the writer. The types of written texts
include informative, persuasive, questioning, descriptive and entertaining texts. Some people
use narrative language to describe events. These stories may be about life experiences and
memories, or they may be completely fictionalised. Memories can take the form of images,
sounds or symbols in human memory. Since recalling memories or recognizing symbols can
become easier through narrative writing (Kuruyer, 2010). A story is a literary genre with a
simple plot structure that presents brief events, a short time frame, and minimally detailed
characters while keeping the elements of time, place, and character limited (Kolcu, 2010).
According to Yildiz (2021), a story is a type of text that narrates real events or those with a
strong likelihood of occurring within a fictional framework has a short and simple structure
and evokes a strong impact through a significant event and a limited number of characters. A
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story is a fictional form of written expression that narrates events people experience in their
lives from their perspective, as if they were the ones living the event. It includes a specific event,
the setting where it takes place, the time period in which it occurs, and the characters involved
(Aktas & Giindiiz, 2005). In narrative texts, an event is recounted to evoke thought and
emotion in the reader, the feelings and thoughts of the characters experiencing the event are
conveyed, and the narrative gains dynamism through flashbacks and forward jumps in time
(Babacan, 2007). Thanks to this dynamism, stories become more engaging. This feature
encourages children to take an interest in and develop curiosity about stories, leading them to
engage in story writing. Story writing can be functionally used in different learning areas to
develop children’s language skills both in school settings and daily life (Akyol, 2006). A child
who becomes familiar with the concept of storytelling from an early age can both create their
own stories and retell those they hear. Stories are important for people of all ages, but story
writing as a shortcut for helping children acquire desired behaviors (Aytas, 2006), and
listening is particularly noteworthy. Stories, which introduce the power of language by
enriching children’s vocabulary and can be used as a creative way to convey messages (Akyol,
2014), support children’s language development and help them intuit the possibilities of using
their mother tongue (Sever, 2013). In fact, in educational environments where story activities
are utilized, students’ language skills -such as reading, writing, listening, and speaking
(Speaker et al., 2004)- improve. Since writing becomes enjoyable through story writing
activities, students’ written expression skills are strengthened, and their vocabulary is enriched
(Bozkurt, 2005).

Incorporating stories into the learning environment makes students much more
productive. When writing stories, students enhance their creativity by using their
imagination. As they write, they learn how to structure sentences effectively and express
themselves more clearly. Story listening and writing activities not only develop students’
imagination but also foster their creativity. (Kurmanali & Chakyroglu, 2021, p.203)

The early years of primary school are particularly important for the development of
basic language skills. Writing is a language skill used for learning. Students who can write
skillfully (Pratiwi & Rohmanurmeta, 2018) are better able to follow the learning process.
Narrating the plot of a story in a specific order strengthens students’ chronological perception.
Children who understand the relationships between time, place, characters, and other story
elements will find it easier to construct a new event and communicate it in a logical sequence.
This, in turn, will make a positive contribution to the student’s language development (Ipek
Egilmez & Berber, 2017). Story writing supports children’s emotional development.
Additionally, children turn to story writing for reasons such as having fun, expressing
themselves through art, organizing their thoughts, revealing their dreams, explaining their
ideas, discovering their identity, and learning to read and write (Tompkins, 1982). When
writing stories, children find creative ways to solve the problems faced by the characters.
Writing their own stories helps children experience a sense of achievement and develop their
self-confidence. The child’s approach to writing is also crucial in the story-writing process.
Whether a child loves or avoids writing can impact their writing success. At this stage, writing
attitude -referring to one’s orientation toward writing- affects writing skills through factors
such as cognitive engagement and emotions. Students with more positive attitudes write more
effortlessly than those with less positive attitudes (Mazeh & Moukarzel, 2018). Attitude can be
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seen as a summary of past experiences that determine an individual’s behaviour and can
influence the formation of present or future behaviour (Susar Kirmizi & Beydemir, 2012). Since
attitudes are not innate, positive life experiences related to writing skills will also foster a
positive perspective toward this skill. Once acquired, attitudes toward writing are very difficult
to change. Students who develop positive attitudes towards writing enjoy it without worrying
about success. Students who develop negative attitudes toward writing will avoid it as much as
possible, fearing failure. As a result, they will struggle both in their writing and in acquiring
writing skills (Bruning & Horn, 2000). In all educational environments, especially in Turkish
lessons, when primary school students do not struggle with fictionalizing elements such as
subject, character, and setting while writing stories, positive writing attitudes can develop
concurrently. This study examines the story writing skills of fourth grade primary school
students and aims to determine the effects of certain variables thought to influence these skills.
Identifying the factors that influence story writing can provide guidance in developing writing
skills, fostering enjoyment of writing, and creating a positive attitude toward it. In this regard,
it is believed that the research will contribute to writing education efforts. The aim of the
research is to examine the relationship between primary school students’ writing attitudes and
their story-writing skills. The problems and sub-problems of the study are listed below:

1. What is the level of writing attitudes among fourth-grade primary school students?

2. What is the level of fourth-grade primary school students’ skills in free writing,
completing an unfinished story, and writing stories using a story map?

3. Do fourth-grade primary school students’ writing attitudes and story-writing skills
show significant differences based on:

3.1. Gender?
3.2. Educational background of parents?
3.3. Whether they attended preschool education?

4. Is there a significant relationship between fourth-grade primary school students’
writing attitudes and their story-writing skills?

Method
Research Model

In this study, the relationship between primary school students’ story-writing skills and
their writing attitudes was examined using the relational scanning design. Relational studies
are a type of research that effectively reveal the relationship between variables, determine the
strength of these relationships, and provide essential insights for conducting more advanced
research on these connections (Biiylikoztiirk et al., 2018). The relational survey model was
chosen for this study to explore the relationship between primary school students’ story-
writing skills and their writing attitudes. Additionally, another reason for selecting this model
is its ability to examine and reveal connections between variables without intervening in them.
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Universe and Sample

The research was conducted in the Kecioren district of Ankara, which has 57 official
primary schools. The study population consisted of 12,488 fourth-grade students enrolled in
these schools. A simple random sampling method was used, ensuring that each participant had
an equal probability of being selected, making the application process more straightforward
(Arikan, 2007). Using the confidence levels and intervals chart, the required sample size for a
99% confidence level among fourth-grade students was determined to be at least 640 students
(Cohen et al., 2007). Due to distance learning, the research was completed using data collected
from 379 fourth grade primary school students in a face to face, school environment before the
COVID-19 pandemic began. Table 1 presents the demographic characteristics of the students
in the sample group.

Table 1.
Demographic Characteristics of Sample
Demographic characteristics Subcriteria n %
Girl 203 53.6
Gender Boy 176 46.4
. . Yes 75 19.8
Keeping a diary No 304 80.2
: . Yes 279 73.6
Having preschool education No 100 26.4
- Yes 39 10.3
Become a member of the public library No 340 89.7
Primary school 80 21.1
) . Middle school 113 20.8
Mother’s educational status High school 16 30.6
Bachelor’s and postgraduate 70 18.5
Primary school 54 14.2
Father’s educational status Ml(.idle school 119 314
High school 121 32
Bachelor’s and postgraduate 85 22.4

Data Collection Tools

This study utilized six distinct data collection instruments. The following section
outlines their characteristics:

Student Personal Information Form

This form, prepared by researchers, contains questions about students’ gender, daily
writing, pre-school education status, library membership, and parents’ education status.

Writing Attitude Scale

This scale was developed by Graham et al. (2007) as 7 items and new items were added
by Can (2016) while adapting it to Turkish. The 18-item Writing Attitude Scale has a single-
factor structure and its Cronbach Alpha coefficient was calculated as .83. The items of the four-
point likert-type scale were scored as “Very happy (1)”, “Happy (2)”, “Unhappy (3)”, “Very
unhappy (4)” in four different expressions accompanied by a cat visual. The calculated
Cronbach’s Alpha coefficient of this scale, which was used to measure the attitudes towards
writing of primary school fourth grade students within the scope of this study, was determined
as .78. The score ranges to be used to determine the level of the scores obtained from the

writing attitude scale were calculated using the formula “Range Width (a)=Range
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width/Number of groups to be made” proposed by Tekin (2000). Accordingly, the range of 18-
36 was considered as low attitude, 36.01-54 as medium, and 54.01-72 as high attitude.

The Free Story Writing Form
The Free Story Writing Form was developed by Bulut (2018) with the objective of

encouraging students to compose a story on a topic of their own choosing, with the task of
determining the story elements themselves.

The Story Writing Form based on Story Map
In the form developed by Bulut (2018), students were provided with a set of story
elements and were tasked with creating a story based on these elements. The students were

tasked with designing and writing a story that was to be based on the main character, subject,
place and main idea.

The Story Completion Form

This form was also developed by Bulut (2018). In this form, students were expected to
use their own imagination to complete an unfinished story.

Story Writing Assessment Rubric

This rubric, developed by Bulut (2018), consists of 10 items assessing various aspects
of story writing, including title-content compatibility, topic/event structure, identification of
the main idea, content organization, vocabulary use, adherence to spelling rules, sentence
sequencing, presentation features, setting determination, and character utilization. Each item
is rated on a four-point scale: “Inadequate (1)”, “Normal (2)”, “Good (3)”, and “Very Good (4)”.

The total possible score on the rubric is 40. Story writing proficiency is evaluated based on the
following score ranges: Poor (0-10), Normal (11-20), Good (21-30), and Very Good (31-40).

Data Collection
The data collection process of the study was carried out in nine stages:

1. Permission for the research was obtained from the Ankara Provincial Directorate of
National Education.

2. The process for obtaining ethical committee approval was completed.

3. School administrators and teachers at the selected schools were informed about the
research, and an implementation schedule was created.

4. The data collection process was completed in four sessions, each lasting 30 minutes.

5. In the first session, students completed the Personal Information Form and the
Writing Attitude Scale.

6. In the second session, students wrote a new story on a topic of their choice.
7. In the third session, students completed an unfinished story.

8. In the fourth session, students were given a story map and asked to write a new story
using its elements.
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9. The collected data were organized, classified, and recorded into a computer-assisted
statistical program.

Data Analysis

The data obtained were analyzed by means of a computer-aided statistical programme.
To ascertain the statistical tests that should be used in this process, it was necessary to
determine whether the data showed a normal distribution. The findings are presented in Table
2.

Table 2.

Results of the Normal Distribution for Writing Attitudes and Story Writing
Variable n Skewness  Kurtosis = Median M
Writing attitude 379 .036 122 57.00 57.51
Free story writing skills 379 .507 -.063 13.00 12.85
Story completion skills 379 761 .870 12.00 11.77
Story writing skills with story map 379 .869 774 11.00 11.56

In the literature, it is reported that skewness and kurtosis values should fall between -1
and +1 to determine that the distribution is normal (Cokluk et al., 2021; McKillup, 2012;
Tabachnick & Fidell, 2013). Based on these guidelines, an examination of Table 2 reveals that
the skewness and kurtosis values for all measurements used in the study are between -1 and
+1, with the median and mean values being very close to each other. Additionally, the Q-Q and
histogram graphs, along with the leaf diagrams, indicate that the data exhibit a distribution
structure very similar to a normal distribution. Therefore, it was concluded that the data
followed a normal distribution, and parametric statistical tests were employed in the analysis.
The statistical tests used based on the sub-problems are as follows:

e Descriptive statistics were used to assess the writing attitudes and the skills of fourth
grade primary school students in free story writing, story completion, and story writing
with a story map.

e An independent samples t-test was used to determine whether there were significant
differences in students’ writing attitudes and skills in free story writing, story
completion, and story writing using a story map based on gender, preschool education
status, and daily journaling habits.

e The differences in students’ writing attitudes and skills in free story writing, story
completion, and story writing using a story map based on the parents’ educational
levels were examined using one-way analysis of variance [ANOVA].

e Pearson correlation analysis was used to determine whether there is a relationship
between students’ writing attitudes and their skills in free story writing, story
completion, and story writing using a story map.

Ethical Permits of Research:
In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of

the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.
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Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Kirikkale University Social
and Human Sciences Research Ethics Committee

Date of ethical review decision = 18.12.2020

Ethics assessment document issue number = 6
Findings

This section provides findings related to research problems.

Findings on Primary School Fourth Grade Students’ Story Writing
Skills and Writing Attitudes

The writing attitudes of the fourth-grade primary school students participating in the
study, along with their levels of free story writing, story completion, and story writing skills
using a story map, were assessed using descriptive statistics. The results of this evaluation are
presented in Table 3.

Table 3.

Descriptive Analysis Results of Writing Attitude and Story Writing
Variable Minimum Maximum n M SD Level
Writing attitude 40.00 72.00 379 57.52 5.44 High
Free story writing 1.00 33.00 379 12.85 6.74  Normal
Story completion 1.00 36.00 379 11.77 6.09 Normal
Writing a story with story map 1.00 37.00 379 11.56 6.52 Normal

The results presented in Table 3 indicate that the students’ attitudes toward writing are
at a high level, while their proficiency in free story writing, story completion, and story writing
using a story map is at a normal level. These findings suggest that while the fourth-grade
elementary school students’ attitudes toward writing are positive, their skills in free story
writing, story completion, and story writing with a story map are not yet at a sufficient level.

Comparison of Writing Attitudes and Story Writing Skills of Fourth
Grade Primary School Students by Gender

To determine whether there are differences in the writing attitudes of the fourth-grade
primary school students and their skills in free story writing, story completion, and story
writing with a story map based on gender, an independent samples t-test was conducted. The
findings obtained from this analysis are presented in Table 4.

Table 4.
t-Test Results of Writing Attitude and Story Writing Scores by Gender
Variable Gender n M SD df t P
Writing attitude Girls 203 57.93 5.49
1.566 118
Bo;is 176 57.05 5.35 377 5
Free story writing Girls 203 14.17 7.13
Boys 176 11.35 5.92 377 4-152 -000
Story completion Girls 203 13.02 6.29
Boys 176 10.33 5.52 377 4-391 -000
Writing a story with Girls 203 12.92 6.84
story map Boys 176 10.01 5.77 377 4438 -000
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According to Table 4, there is no significant difference in the writing attitudes of the
students based on gender (t3,)=1.566; p>.05). However, a significant difference was found in
favor of female students in terms of their abilities in free story writing (t(;;7)=4.152; p<.05),
story completion (t(3;,)=4.391; p<.05), and story writing with a story map (ts,)=4.438; p<.05).
Based on these findings, it can be stated that gender does not have an effect on writing
attitudes, but it is an influential variable in story writing skills through different applications.
Additionally, it can be noted that female students’ story writing skills are more advanced than
those of male students.

Comparison of Writing Attitudes and Story Writing Skills of Fourth
Grade Primary School Students by Educational Background of Parents

ANOVA was conducted to examine the differences in the writing attitudes and skills of
fourth-grade primary school students in free story writing, story completion, and story writing
with a story map, based on their mothers’ and fathers’ educational background. The findings
related to the mother’s educational background are presented in Table 5.

Table 5.

ANOVA Results of Writing Attitude and Story Writing Scores by Mother’s Educational Status
Sum of daf Mean of F P
squares squares

Between groups 214.81 3 71.60 2.453 .324
Writing attitude Within groups 10945.79 375 20.19
Total 11160.60 378
Between groups 339.61 3 113.20 3.752 2.524
Free story writing ~ Within groups 16816.70 375 44.85
Total 17156.31 378
Between groups 282.11 3 41.06 .099 2.566
Story completion ~ Within groups 13740.92 375 42.54
Total 14023.03 378
L Between groups 123.18 3 41.06 3.903 .965
xii;[l;% ryamai:;[ory Within groups 15951.71 375 42.54
Total 16074.90 378

As demonstrated in Table 5, students whose mothers have a bachelor’s degree or higher
tend to have higher writing attitude scores and story writing skills in various applications
compared to other groups. However, there were no significant differences in the students’
writing attitude (F(3-375=2.453; p>.05), free story writing (F(3-375=2.524; p>.05), story
completion (F(3-4,5=2.566; p>.05), and story writing with a story map (F(3-3,5=.965; p>.05)
based on the mother’s educational background. Therefore, it can be stated that the mother’s
educational background does not have an effect on the students’ writing attitude and story
writing skills with different applications.

The findings regarding the comparison of students’ writing attitudes and writing skills
with different practices according to their father’s educational background are presented in
Table 6.
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Table 6.

ANOVA Results of Writing Attitude and Story Writing Scores by Father’s Educational Status
Sum of af Mean of F p
squares squares

Between groups 163.60 3 54.53 1.860 .136
Writing attitude Within groups 10997.01 375 20.33

Total 11160.60 378

Between groups 221.63 3 73.88 1.636 181
Free story writing ~ Within groups 16934.68 375 45.16

Total 17156.31 378

Between groups 64.10 3 21.37 .574 .632
Story completion ~ Within groups 13958.93 375 37.22

Total 14023.03 378

.. Between groups 62.34 3 20.78 .487 .692

ertmg a  story Within groups 16012.56 375 42.70
with story map ) )

Total 16074.90 378

As demonstrated in Table 6, there are no significant differences in students’ writing
attitudes (F(5-375=1.860; p>.05), free story writing (F(;-375=1.636; p>.05), story completion (F(s-
175=.574; p>.05), and story writing with a story map (F(s5-375=.487; p>.05) based on their
father’s educational background. Based on the findings, it can be stated that the father’s
educational background does not have an effect on students’ writing attitudes and their story
writing skills with different practices.

Comparison of Writing Attitudes and Story Writing Skills of Fourth
Grade Primary School Students by Having Preschool Education

The analysis of whether there are significant differences in the writing attitudes of the
fourth-grade primary school students, as well as their skills in free story writing, story
completion, and story writing with a story map, based on having pre-school education was
performed using an independent samples t-test. The findings are presented in Table 7.

Table 7.
t-Test Results of Writing Attitude and Story Writing Scores by Having Preschool Education
Having preschool

Variable education M SD df t p

Writing attitude Yes 279 57.54 5.44 377 .107 .915
No 100 57,47 5.45

Free story writing Yes 279 13.58 6.87 377 3.525 .000
No 100 10.85 5.92

Story completion Yes 279 12.35 6.32 377 3.137  .002
No 100 10.15 5.09

Writing a story Yes 279 12.08 6.60 377 2.501 .013

with story map No 100 10.18 6.10

According to the independent samples t-test results presented in Table 7, there is no
significant difference in the students’ writing attitudes based on having preschool education
(tg7n=.107; p>.05). However, it was found that students who attended preschool performed
significantly better in free story writing (t(;;7)=3.525; p<.05), story completion (t»=3.137;
p<.05), and story writing with a story map (t(3;)=2.501; p<.05). This suggests that preschool
education does not affect students’ writing attitudes, but it does have a significant positive
impact on their story writing skills with different practices.
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Investigation of the Relationship between Story Writing Skills and
Writing Attitude of Fourth Grade Primary School Students

Pearson correlation analysis was used to determine the relationship between the
writing attitudes of the students and their free story writing, story completion, story map and
story writing skills. The results of the analysis are presented in Table 8.

Table 8.

The Relationship Between Writing Attitude and Story Writing Sills
Variable 1 2 3 4
1. Writing attitude 1 .128% .180%** .155%%
2. Free story writing 1 .751%% .728%*
3. Story completion 1 .828%*
4. Writing a story with story map 1

*p<.05 **p<.o1

The findings presented in Table 8 demonstrate a significant, positive and low-level
relationship at the .05 level between the writing attitude and free story writing skills of the
students. Additionally, a significant, positive, low-level relationship at the .01 level is observed
between writing attitude and story completion, as well as between writing attitude and story
writing with a story map. Furthermore, a significant, positive, and high-level relationship at
the .01 level was determined between students’ free story writing, story completion, and story
writing with a story map skills.

Discussion and Conclusion

The study revealed that the writing attitudes of the fourth grade primary school
students were high, and their skills of free story writing, story completion and story writing
with story map were at a normal level. However, it can be stated that these students’ attitudes
towards writing are positive, but their skills of “free story writing”, “story completion” and
“story writing with story map” are not good enough. When reviewing the literature, Ozkan
(2016) similarly found that fourth-grade primary school students’ ability to use story elements
and their overall writing skills were insufficient. In a study by Ipek Egilmez and Berber (2017),
it was revealed that fifth-grade students excelled in the “language and expression” aspects of
story writing but faced challenges in the “content” section, which involved incorporating story
elements. Uysal’s (2018) experimental research on enhancing story writing skills showed that
the mind map method effectively improved students’ writing skills while assigning story
writing as homework did not significantly contribute to the development of this skill.
Tirkyllmaz (2021) stated that activity-based creative writing practices enhanced both story
writing skills and writing attitudes. In a study conducted by Wulan Anggraeni et al. (2024),
primary school teachers’ stated that although students showed great interest in writing stories,
they had difficulty creating a consistent story flow, developing characters and settings, and
using words. The teachers who participated in the study emphasised the importance of
collaborative approaches, gamification, and the use of interactive technology in the process of
developing primary school students’ story-writing skills. Taken together, these findings
suggest that writing attitudes and story writing skills can be developed through diverse
educational practices. According to Grenner et al. (2021), there is a complex interaction
between story writing and self-efficacy. In particular, primary school students who are aspiring
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writers may not be able to distinguish between general writing skills, writing performance,
story writing, and self-efficacy when their developmental levels are taken into account. In this
regard, story writing education provided to primary school students should include helping
students recognise their own characteristics and involving them in the process in terms of their
emotional characteristics.

There are no significant differences in students’ writing attitudes based on gender.
However, when examining students’ skills in free story writing, story completion, and story
writing with a story map, significant differences were found in favor of female students. Based
on the findings, it can be concluded that gender does not affect writing attitudes, but it does
influence story writing skills through different practices. Furthermore, female students’ story
writing skills were found to be superior to those of male students. Similar results have been
observed in other studies as well. Kakus and Kasa Ayten (2025) report that female students
have more positive writing attitudes compared to male students. In a study with fourth-grade
primary school students, Yurtbakan (2023) found that girls had better story writing skills than
boys.

Bulut (2018) stated that female students are more successful than male students in
story writing. In a study conducted by Takimeigil Ozcan (2014) with fourth-grade primary
school students, it was found that story writing scores showed a significant difference in favor
of female students, and that girls had higher writing motivation than boys. Agin Haykir (2012)
also observed that girls are more successful than boys in story writing. In a study by Ar1 (2010),
the stories written by 623 students in the sixth and seventh grades were evaluated based on
external structure, language and expression, and organization. The results indicated that
female students produced more successful texts than male students. A study conducted with
primary school students emphasises that students’ attitudes towards writing are related to
their language background, grade level, gender, and writing quality. It has been observed that
as grade level increases, the relationship between writing attitude and writing quality develops
positively, especially among female students (Skar et al., 2022). The reason for such varying
findings in the literature concerning the gender variable may be attributed to factors such as
the characteristics of the studied group, the content of the research, and the influence of socio-
cultural factors.

According to the results of the study, students whose mothers have a “bachelor’s degree
or higher” have higher writing attitudes and story writing skill levels compared to other groups.
However, there are no significant differences in students’ writing attitudes or their free story
writing, story completion, and story writing with a story map skills based on their mother’s
educational background. Therefore, it can be stated that the mother’s educational background
does not have an effect on students’ writing attitudes or their story writing skills with different
practices. Celik (2012) found that students whose mothers were “college or graduate school
graduates” had better written expression skills compared to students whose mothers were
“high school graduates” or “illiterate or elementary school graduates”. Yasul (2014) states that
in his study conducted in Mus, significant differences were observed in the story writing skills
of fourth-grade primary school students based on the educational background of their parents.
When the research findings are considered together, they suggest that the educational
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backgrounds of parents may positively contribute to the development of a child’s writing skills.
It can be stated that the family’s educational background has a positive influence on the child’s
language development. The research also concluded that there was no significant difference in
students’ writing attitudes based on their preschool education status. However, it was found
that students who attended preschool education performed significantly better in free story
writing, story completion, and story writing with a story map. Therefore, it can be concluded
that preschool education positively impacts story writing skills. In Celik’s (2012) study
conducted with eighth-grade students, it was determined that students who had attended
preschool education exhibited better written expression skills compared to those who had not
attended preschool education.

The research findings reveal a significant and positive relationship between students’
writing attitudes and their free story writing skills, as well as a significant and positive low-
level relationship between writing attitude and story completion, and story writing with story
map skills. A significant, positive, and high-level relationship was found between students’
skills in free story writing, story completion, and story writing with a story map. Similarly, Kaya
(2016), in a study conducted to develop an attitude scale for story writing among third-grade
primary school students, states that writing attitude influences story writing skills. Supporting
this result, Gocer (2016) emphasizes that attitudes and beliefs about writing positively affect
individuals’ performance indicators, and when students develop a positive attitude towards
writing, their tendency to improve their writing skills increases. Overall, these results suggest
that personal approaches, desire, and interest in writing influence story writing.

In Eminoglu’s (2019) study, primary school teacher teachers recommended that
parents encourage their children to write daily to improve students’ writing attitudes. The
study also emphasized that activities aimed at developing writing attitudes should begin in
preschool and continue into first grade. Yarar (2024) states that both strong and weak writers
make various plans during the writing process, but ideas generated in the cognitive phase of
writing may be lost, either partially or entirely, when transcribed. According to this, good
writers appear thoughtful, enthusiastic, and joyful when writing, while weak writers are
described as thoughtful, anxious, joyless, and hurried. The study concluded that the thoughts,
behaviors, and emotional states displayed by writers during the writing process are just as
important as the texts they produce and should be considered. Liman (2023) stated that a
process-based story-writing approach, supported by visuals, can both improve story-writing
skills and reduce anxiety about writing stories. From this standpoint, it is clearly evident that
the attitude, which represents emotional states and willingness related to writing, contributes
to the development of writing skills. The idea that activities designed to enhance students’
interest, desire, curiosity, and motivation in reading and writing practices in classrooms can
have a significant impact on writing performance emerges strongly.
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Recommendations

In the development of writing skills in primary school students, their attitude towards
the skill in question, and their skills to write stories as a text type, are of significant importance.
The findings of the study have led to the formulation of the following recommendations for
students, teachers and researchers:

It is recommended that teachers in primary schools incorporate more story-writing

activities and demonstrate how to use story maps to help students improve their story-writing
skills.

Primary school teachers’ can integrate more methods and techniques that require the
use of these skills in classroom activities to enhance students’ story-writing skills.

Primary school teachers’ can organise activities such as drama, games, read-aloud
sessions, and the analysis of storybooks to increase students’ awareness of stories as a text type.

Creative writing activities can be conducted to develop story-writing skills and foster a
positive attitude toward writing. Turning writing activities into enjoyable experiences for
students will enhance their attitude toward writing. Creating writing-friendly environments
both at school and at home, as well as sharing evaluations of students’ written work with them,
can contribute to positive development.

Longitudinal studies conducted by researchers can examine the changes and
development of students’ writing attitudes and written expression skills over a specific period.

280



Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2025, 9(2), 267-291

References

Agin Haykir, H. (2012). Ilkégretim 6, 7 ve 8. simif 6Grencilerinin okudugunu anlama becerisi ile yazih
anlatim becerisi arasindaki iliski [The relationship between the skills of reading
comprehension and writing of the 6th, 7th and the 8th grade students]. (Publication No. 313264)
[Master thesis, Kirsehir Ahi Evran University]. National Thesis Center.

Aktas, S., & Giindiiz, O. (2005). Yazilh ve sozlii anlatim: Kompozisyon sanati [Written and oral
expression: The art of composition]. Akcag.

Akyol, H. (2006). Tiirkce 6gretim yontemleri [Turkish teaching methods]. Kok.

Akyol, H. (2014). Programa uygun Tiirkge ogretim yéntemleri [Turkish teaching methods suitable for
the programme]. Pegem.

Ari, G. (2010). Evaluation of the narrative texts of sixth and seventh grades students. Journal of
Turkology Research, (27), 43-75.

Arikan, R. (2007). Arastirma teknikleri ve rapor hazirlama [Research techniques and report
preparation]. Asil.

Aytas, G. (2006). Edebi tiirlerden yararlanma [Utilization from literary genres]. Milli Egitim, 34(169),
261-276.

Babacan, M. (2007). Yazili ve sozlii anlatim [Written and oral expression]. 3F.

Bozkurt, U. (2005). Hikdye haritast yonteminin okudugunu anlama diizeyine etkisi [Effects of story
r_napping on the level of reading comrehension]. (Publication No. 188062) [Master thesis, Abant
Izzet Baysal University]. National Thesis Center.

Bruning, R., & Horn, C. (2000). Developing motivation to write. Educational Psychologist, 35(1), 25-
37. https://doi.org/10.1207/S15326985EP3501_4

Bulut, F. G. (2018). ITkokul 4. stnif 6grencilerinin hikdye yazma becerileri ile problem kurma becerileri
arasindaki iliskinin incelenmesi [Examination of the relationship between story writing skills
and problem posing skills of the 4t grade primary school students]. (Publication No. 534778)
[Master thesis, Kastamonu University]. National Thesis Center.

Biiyiikoztiirk, S., Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2018). Bilimsel arastirma
yontemleri [Scientific research methods]. Pegem.

Can, B. (2016). Oz diizenlemeli strateji gelistirmeye dayali 6gretim modelinin hikaye yazma
becerilerini gelistirmeye etkisi [The effect of education model based on self-regulated strategy
development on improving story writing skills]. (Publication No. 429528) [Doctoral
dissertation, Gazi University]. National Thesis Center.

Cohen, J., Manion, L., & Morrison, K. (2007). Research methods in education. Routledge.

Celik, M. E. (2012). Ilkigretim sekizinci simf Ogrencilerinin yazih anlahm becerilerinin farkh
degiskenler acisindan degerlendirilmesi [An evaluation of the eighth grade students’ writing
skills on different variables]. Journal of Turkology Research, (32), 13-31.

Cokluk, O., Sekercioglu, G., & Biiyiikoztiirk, S. (2021). Sosyal bilimler icin cok degiskenli istatistik: SPSS
ve LISREL uygulamalari [Multivariate statistics for social sciences: SPSS and LISREL
applications] (6t ed.). Pegem.

Eminoglu, N. (2019). ITkokul égrencilerinin okuma ve yazma tutumlarindaki degisimin incelenmesi
[Investigation of change in reading and writing attitudes of primary school students].
(Publication No. 564264) [Master thesis, Gaziantep University]. National Thesis Center.

Golestani, R. A., & Nourabadi, S. (2019). Explanation of what and how does “Norouz Holiday and story
design” effect on the creativity of elementary students in Iranian educational system. Amazonia
Investiga, 8(24), 231-238.

Gocger, A. (2016). Yazma egitimi [Writing training]. Pegem.

Graham, S., Berninger, V., & Fan, W. (2007). The structural relationship between writing attitude and
writing achievement in first and third grade students. Contemporary Educational Psychology,
32(3), 516-536. https://doi.org/10.1016/j.cedpsych.2007.01.002

Grenner, E., Johansson, V., van de Weijer, J., & Sahlén, B. (2021). Effects of intervention on self-efficacy
and text quality in elementary school students’ narrative writing. Logopedics Phoniatrics
Vocology, 46(1), 1-10. https://doi.org/10.1080/14015439.2019.1709539

281


https://doi.org/10.1207/S15326985EP3501_4
https://doi.org/10.1016/j.cedpsych.2007.01.002
https://doi.org/10.1080/14015439.2019.1709539

The examination of the relationship... Yaldiz, I., & Kusdemir, Y.

Ipek Egilmez, N., & Berber, Z. T. (2017). Besinci siif 6grencilerinin hikiye yazma becerileri [Story
writing skills of secondary school fifth grade students]. Journal of Mother Tongue Education,
5(2), 164-187. https://doi.org/10.16916/aded.287993

Kakus, S., & Kasa Ayten, B. (2025). ilkokul 4. sinif 6grencilerinin yazma kaygis1 ve yazmaya yonelik
tutumlarinin incelenmesi [Investigation of writing anxiety and attitudes among 4t graders in
primary  schooll. Journal of Mother Tongue Education, 13(1), 66-87.
https://doi.org/10.16916/aded.1569890

Kaya, B. (2016). Ustbilissel beceri odakli yazma siireclerinin dordiincii stmif dgrencilerinin hikaye
yazma becerisine etkisi [The effect of process-based writing focused on metacognitive skills-
oriented to fourth grade students’ narrative writing skill]. (Publication No. 419389) [Master
thesis, Gazi University]. National Thesis Center.

Kolcu, H. (2010). Turkish language. Umuttepe.

Kurmanali, A., & Chakyroglu, M. A. (2021, June 18-19). Tiirkce derslerinde 6Jrencilerin yazma
becerisini gelistirmede iletisimsel etkinliklerin onemi [The importance of communicative
activities in developing students’ writing skills in Turkish lessons]. [Full Text]. 12t Eurasian
Conference on Language & Social Sciences, Ural Federal University, Ekaterinburg, Russia.

Kuruyer, H. G. (2010). Ikili kodlama kuram destekli hikaye haritas: 6§retiminin hikdye analizine ve
yazumna etkisi [The effects of story map teaching based on dual coding theory on story analysis
and writing]. (Publication No. 278083) [Master thesis, Gazi University]. National Thesis Center.

Liman, S. S. (2023). Gorsellerle desteklenmis siirece dayal hikdye yazma yaklasimimin hikaye yazma
kaygt ve becerisine etkisi [The effects of process-based story writing approach supported with
visuals on story writing anxiety and skills]. (Publication No. 836460) [Master thesis, Sinop
University]. National Thesis Center.

Mazeh, N., & Moukarzel, D. (2018). Relationship between writing self-efficacy and writing attitude in
Lebanese elementary schools. Journal of Education and Practice, 9(24), 103-108.

McKillup, S. (2012). Statistics explained: An introductory guide for life scientists. Cambridge
University.

Ozkan, O. (2016). Ilkokul dérdiincii simif égrencilerinin éykii yazma becerilerinin gelistirilmesi
[Improving story writing skills of primary school fourth grade students]. (Publication No.
446335) [Master thesis, Adnan Menderes University]. National Thesis Center.

Pratiwi, C. P., & Rohmanurmeta, F. M. (2018). Analysis of short story writing skill by using interactive
multimedia based on the religious character of students primary school grade 6. Studi
Kependidikan dan Keislaman, 8(2), 90-98. https://doi.org/10.24269/muaddib.v8i2.1420

Sever, S. (2013). Cocuk edebiyati ve okuma kiiltiirii [Children’s literature and reading culture]. Tudem.

Skar, G. B., Lei, P. W., Graham, S., Aasen, A. J., Johansen, M. B., & Kvistad, A. H. (2022). Handwriting
fluency and the quality of primary grade students’ writing. Reading and Writing, 35, 509-538.
https://doi.org/10.1007/s11145-021-10185-y

Speaker, K. M., Taylor, D., & Kamen, R. (2004). Storytelling: Enhancing language acquisition in young
children. Education, 125(1), 3-14.

Susar Kirmizy, F., & Beydemir, A. (2012). Ilkdgretim 5. sinif Tiirkce dersinde yaratic1 yazma yaklasiminin
yazmaya yonelik tutumlara etkisi [Effect of attitudes for writing of creative writing approach in
Turkish course of primary fifth grades]. Ahi Evran University Journal of Kirsehir Education
Faculty, 13(3), 319-337.

Tabachnick, B. G.i & Fidell, L. S. (2013). Using multivariate statistics. Pearson.

Takimeigil Ozcan, S. (2014). Ilkokul 4. stmif 6grencilerinin yazma motivasyonlar ile hikdaye yazma
becerilerinin degerlendirilmesi [Evaluation of writing motivations and story writing skills in
elementary fourth grade students]. (Publication No0.363453) [Master thesis, Sakarya
University]. National Thesis Center.

Tekin, H. (2000). Egitimde o6l¢gme ve dejerlendirme [Measurement and evaluation in education]. Yargi.

Tompkins, G. E. (1982). Seven reasons why children should write stories. Language Arts, 59(7), 718-
721. https://doi.org/10.58680/1a198226476

282


https://doi.org/10.16916/aded.287993
https://doi.org/10.16916/aded.1569890
https://doi.org/10.24269/muaddib.v8i2.1420
https://doi.org/10.1007/s11145-021-10185-y
https://doi.org/10.58680/la198226476

Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2025, 9(2), 267-291

Tiirkyilmaz, M. B. (2021). Etkinlik temelli yaratict yazma ¢alismalarimin yedinci stmif 6grencilerinin
oykii yazma becerileri, yazma tutumlar, 6z diizenleme stratejileri ve motivasyonel
inanglarina etkisi [The effects of creative writing activities on the writing story skills, writing
attitudes, self-regulation strategies and motivational beliefs of 7th grade students]. (Publication
No. 670953) [Master thesis, Hatay Mustafa Kemal University]. National Thesis Center.

Uysal, H. (2018). Ilkokul 4. stmif 6rencilerinin zihin haritas: yéntemi ile hikdye yazma becerilerinin
gelistirilmesi [Improving 4t grade students’ story-writing skills with mind map technique].
(Publication No.491052) [Master thesis, Mugla Sitki Kogman University]. National Thesis
Center.

Wulan Anggraeni, S., Sunendar, D., & Cahyani, I. (2024). Exploration of students’ difficulties and
teachers’ solutions in narrative writing learning in elementary schools. Jurnal Ilmiah Sekolah
Dasar, 8(4), 761-771. https://doi.org/10.23887/jisd.v8i4.54698

Yarar, H. (2024). Ilkokul dordiincii stmif 6grencilerinin hikdye yazma siireclerinin betimlenmesi
[Describing the story writing processes of fourth grade primary school students]. (Publication
No. 909339) [Master thesis, Gazi University]. National Thesis Center.

Yasul, A. F. (2014). Ilkokul 4. siuf ogrencilerinin 6ykiileyici metin yazma becerilerinin
degerlendirilmesi (Mus ili merkez ilcesi 6rnegi) [The evaluation of narrative text writing skills
of 4thgrade primary school students (The example of Mus province)]. (Publication No. 368555)
[Master thesis, inénii University]. National Thesis Center.

Yildiz, E. (2021). Isbirlikli hikdye ve cizgi roman yazma calismalarimn 6gretmen adaylarinin akademik
basarilarina etkilerinin karsilagtirilmas1 [Comparison of the effects of cooperative story and
comic book writing on the academic achievement of prospective teachers]. Ahi Evran University
Journal of Social Sciences Institute, 7(1), 32-49. https://doi.org/10.31592/aeusbed.689518

Yurtbakan, E. (2023). ilkokul 6grencilerinin hikdye yazma becerileri ile yazmaya yonelik duyussal
ozellikleri arasindaki iligki [The relationship between story-writing skills of primary school
students and their affective characteristics regarding writing]. Journal of Mother Tongue
Education, 11(4), 856-872. https://doi.org/10.16916/aded.1275615

283


https://doi.org/10.23887/jisd.v8i4.54698
https://doi.org/10.31592/aeusbed.689518
https://doi.org/10.16916/aded.1275615

The examination of the relationship... Yaldiz, I., & Kusdemir, Y.

BIOGRAPHICAL NOTES

Contribution Rate of Researchers

Author 1: 50%

Author 2: 50%

Conflict Statement

There is no conflict of interest that the authors will declare in the research.
Notice of Use of Artificial Intelligence

The authors did not utilise any artificial intelligence tools for the research, authorship

and publication of this article.

284



Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2025, 9(2), 267-291

Ilkokul Ogrencilerinin Hikiye Yazma
Becerileri ile Yazma Tutumu Arasindaki
Iliskinin Incelenmesi

Ozet

Cocuklarin duygu, diisiince ve hayal diinyalarini ifade etmelerini saglayan 6nemli bir beceri olan hikaye
yazma becerisinin, yazmaya yonelik tutumlar ile iligkili olabilecegi diisiiniilmektedir. Arastirmanin
amaci, ilkokul oOgrencilerinin yazma tutumu ile hikdye yazma becerileri arasindaki iligkinin
incelenmesidir. iligkisel tarama modelinin kullamldig1 arastirma Ankara’nmin Kecidren ilcesinde
gerceklestirilmistir. Tlkokul dordiincii sinifa devam eden 379 6grencinin katildig1 bu arastirmada veri
toplama araci olarak “Ogrenci Kisisel Bilgi Formu, Yazma Tutum Olcegi, Serbest Hikdye Yazma Formu,
Hikaye Tamamlama Formu, Hikaye Haritas1 ile Hikdye Yazma Formu ve Hikaye Yazma Degerlendirme
Rubrigi” kullanilmistir. Elde edilen verilere bagimsiz 6rneklemler t-testi, tek yonlii varyans analizi testi
[ANOVA], Kruskal-Wallis H testi, Pearson korelasyon analizi uygulanmistir. Arastirma sonucunda
ilkokul dordiincii sinif 6grencilerinin yazmaya yonelik tutumlarinin olumlu; serbest hikaye yazma,
hikdye tamamlama ve hikaye haritasi ile hikdye yazma becerilerinin zayif oldugu belirlenmistir.
Ogrencilerin yazma tutumlarimin cinsiyete gore anlamh farkhilik gostermedigi; serbest hikaye yazma,
yarim bir hikdyeyi tamamlayarak yazma ve hikaye haritas1 ile hikdye yazma becerilerinin ise kiz
ogrenciler lehine anlamlh diizeyde farklilik gosterdigi anlagilmigtir. Aragtirmaya katilan 6grencilerin
yazma tutumlar ile serbest hikdye yazma, hikdye tamamlama ve hikiye haritasi ile hikdaye yazma
becerileri arasinda anlamh, pozitif yonlii ve diisiik diizeyde bir iliski oldugu ortaya ¢ikmistir. Yazma
caligmalari, Ogrencilerin keyif aldiklar1 yasantilar haline getirilerek yazmaya yonelik tutumlar:
gelistirilebilir.

Anahtar Kelimeler: Hikaye yazma, yazma tutumu, yazma egitimi.

Giris

Cocuklarin duygusal durumlarinin gelisiminde hikaye yazmanin 6nemli bir katkisi
vardir. Bunun yaninda cocuklar; eglenmek, sanatla kendini anlatmak, kendi diisiincelerini fark
etmek, hayallerini ortaya koymak, diislincelerini aciklamak, kimligini kesfetmek ve okuma
yazma o0grenmek gibi nedenlerle hikaye yazmaya bagvurmaktadirlar (Tompkins, 1982). Hikaye
yazma siirecinde cocugun yazmaya iliskin yaklasimi1 da 6nem arz etmektedir. Yazmay1 sevmek
veya yazmaktan kacinmak 6grencinin yazma basarisim etkileyebilmektedir. Bu asamada
yazmaya yonelisi anlatan yazma tutumu, biligsel katilim ve duygular gibi etkenler araciligiyla
yazma becerisini etkilemektedir. Yazmaya karsi olumlu tutum gelistiren 6grenciler, basar:
kaygis1 giitmeden yazarken zevk almaktadir. Yazmaya karst olumsuz tutum gelistiren
ogrencilerse basarisiz olacagindan korkup yaz1 yazmaktan olabildigince kacacaktir. Dolayisiyla
yazisinda da yazma becerisi kazanmada da basarisiz olacaktir (Bruning & Horn, 2000). Tiirkce
dersleri basta olmak {izere tiim egitim ortamlarinda ilkokul 6grencileri hikaye yazarken konu,
karakter, mekan gibi unsurlar1 kurgulamakta zorluk yasamadiklarinda es zamanlh olarak
olumlu yazma tutumu da gelisebilecektir. Bu aragtirmanin amaci, ilkokul 6grencilerinin hikaye
yazma becerileri ile yazma tutumlar1 arasindaki iliskinin incelenmesidir.
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Yontem

Arastirmanin Modeli

Aragtirmada iligkisel tarama modeli kullanilmigtir. Arastirmada iligkisel tarama
modelinin kullanilmasinin sebebi, ilkokul dérdiincii sinif 6grencilerinin hikaye yazma becerisi
ile yazma tutumlar arasindaki iliskiyi inceleyebilmektir.

Evren ve Orneklem

Ankara ilinin Kegioren ilgesinde gerceklestirilen arastirmanin evrenini 12.488 ilkokul
dordiincii sinif 6grencisi olusturmaktadir. Basit tesadiifi yontem uygulanarak érneklem grubu
640 6grenci olarak belirlenmistir. 2021 yilinda tiim diinyada yasanan COVID 19 hastaliginin
bir salgin halinde Tiirkiye’de de yasanmasi1 sebebiyle tiim ilkokullar yiiz yilize egitim
faaliyetlerine ara vermislerdir. Bundan dolayr arastirma, 379 ilkokul dordiincii simif
ogrencisinden elde edilen verilerle tamamlanmigtir.

Veri Toplama Araclar:
Bu aragtirmada alt1 farkh veri toplama araci kullanilmigtir:

1. Ogrenci Kisisel Bilgi Formu: Arastirmacilar tarafindan gelistirilmistir. Cinsiyet, okul
oOncesi egitim alma ile anne-baba egitim durumuyla ilgili sorular bulunmaktadir.

2. Yazma Tutum Olcegi: Can (2016) Tiirkceye uyarlanan, 18 maddelik tek faktorlii
yapisi olan bu olcegin Cronbach Alfa katsayisi .78 olarak hesaplanmistir. Dortlii likert tipinde
diizenlenen oOlcekten alinan 18-36 puan aralig diisiik, 36,01-54 puan aralig1 orta, 54,01-72
puan aralig yiiksek tutum olarak degerlendirilmistir.

3. Serbest Hikaye Yazma Formu: Bulut (2018) tarafindan gelistirilmistir. Ogrencilerden
istedikleri bir konuda hikaye yazmalari i¢in kullanilmigtir.

4. Hikaye Haritasindan Hikaye Yazma Formu: Bulut’'un (2018) gelistirdigi bu formla
ogrencilerin belirtilen hikaye unsurlaria dayali bir hikaye yazmalar1 gerekmektedir.

5. Hikaye Tamamlama Formu: Bu form Bulut (2018) tarafindan gelistirilmistir. Bu
formla 6grencilerin yarim birakilmig bir hikayeyi tamamlamalari beklenmektedir.

6. Hikaye Yazma Degerlendirme Rubrigi: Bulut (2018) tarafindan gelistirilen 10
maddelik bu rubrige gore hikdye yazmanin degerlendirilmesinde dikkate alinacak puan
araliklan yetersiz (0-10); normal (11-20); iyi (21-30); ¢ok iyi (31-40) olarak belirlenmistir.

Verilerin Toplanmasi

Verilerin toplanmasi icin etik kurul izni ve arastirma izinleri alinmis, ardindan okul
yonetimleri ve 6gretmenlerle goriismeler yapilmigtir. Belirlenen takvime gore okullarda dort
farkll oturum halinde veri toplama araclar1 uygulanmustir. Ogrenciler once kisisel bilgiler
formu ve yazma tutum 6lcegini cevaplamislardir. Ardindan kendi belirledikleri bir konuda yeni
bir hikaye yazmiglar, sonrasinda yarim birakilmig bir hikayeyi tamamlamiglar, en son
oturumda ise bir hikaye haritasindaki bilesenlere gore yeni bir hikaye yazmiglardir.
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Verilerin Analizi

Elde edilen veriler bilgisayar destekli istatistik programina kaydedilmistir. Arastirma
verileri normal dagilim gosterdiginden analizlerde parametrik istatistik testlerinden
faydalamilmig, betimsel istatistik sonuclar1 kullanilmistir. Bagimsiz 6rneklemler t-testi, tek
yonlii varyans analizi testi [ANOVA] ve Pearson korelasyon analizi yapilmistir.

Arastirmanin Etik izinleri:

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baghg altinda belirtilen eylemlerin
hicbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun adi = Kirikkale Universitesi Sosyal ve Begeri
Bilimler Arastirma Etik Kurulu

Etik Kurul Etik inceleme karar tarihi = 18.12.2020

Etik degerlendirme belgesi konu numarasi = 6

Bulgular

Ilkokul dérdiincii smif ogrencilerinin yazma tutumlarn ile cesitli hikdye yazma
becerilerinin diizeyleri, tanimlayici istatistikler kullanilarak degerlendirilmis ve degerlendirme
sonuglari Tablo 1’de sunulmustur.

Tablo 1.

Yazma Tutumu ve Hikdye Yazmaya Iliskin Betimsel Istatistik Analiz Sonuclar
Degisken En diisiik En yiiksek n M SD Diizey
Yazma tutumu 40.00 72.00 379 57.52 5.44 Yiiksek
Serbest hikdye yazma 1.00 33.00 379 12.85 6.74  Normal
Hikaye tamamlama 1.00 36.00 379 11.77 6.09  Normal
Hikaye haritas ile hikaye yazma 1.00 37.00 379 11.56 6.52 Normal

Tablo 1’deki bulgulara gore arastirmaya katilan ilkokul dordiincii sinif 6grencilerinin
yazmaya yonelik tutumlarinin olumlu diizeyde oldugu; serbest hikaye yazma, hikaye
tamamlama ve hikaye haritas1 ile hikdye yazma becerilerinin yeterli diizeyde olmadig:
belirtilebilir.

Ilkokul dérdiincii simf dgrencilerinin yazma tutumlarinda ve cesitli hikdye yazma
becerilerinde cinsiyete gore farklhiliklar olup olmadigini belirlemek icin yapilan bagimsiz
orneklemler t-testi sonuglar1 Tablo 2’de sunulmustur.
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Tablo 2.
Yazma Tutumu ve Hikdye Yazma Puanlarimin Cinsiyete Gore t-Testi Sonuclar
Degisken Cinsiyet n M SD df t p
Yazma tutumu Kiz 203 57.93 5.49 377 1.566 .118
Erkek 176 57.05 5.35
Serbest hikdye yazma Kiz 203 14.17 7.13 377 4.152 .000
Erkek 176 11.35 5.92
Hikaye tamamlama Kiz 203 13.02 6.29 377 4.391 .000
Erkek 176 10.33 5.52
Hikaye haritas1 ile Kiz 203 12.92 6.84 377 4.438 .000
hikaye yazma Erkek 176 10.01 5.77

Tablo 2’ye gore arastirmaya katilan 6grencilerin yazma tutumlari cinsiyete gore anlaml
farklilk gostermemektedir (ts,)=1.566; p>.05). Ogrencilerin serbest hikdye yazma
(ts7)=4.152; p<.05), hikaye tamamlama (t;,)=4.391; p<.05) ve hikaye haritas1 ile hikaye
yazma (t(377)=4.438; p<.05) becerilerinin ise kiz ogrenciler lehine anlamh diizeyde farklilik
gosterdigi belirlenmistir.

Ilkokul dérdiincii smif ogrencilerinin yazma tutumlar ile cesitli hikdye yazma
becerilerinin annelerinin egitim durumuna gore farklilasip farklilasmadiginmi gosteren ANOVA
testi sonuclar1 Tablo 3’te yer almaktadir.

Tablo 3.
Yazma Tutumu ve Hikaye Yazma Puanlarinin Anne Egitim Durumuna Gére ANOVA Sonuglar

Kareler df Kare
toplami ortalamasi p
Gruplar arasi 214.81 3 71.60 2.453 .324
Yazma tutumu Gruplar igi 10945.79 375 20.19
Toplam 11160.60 378
- Gruplar arasi 339.61 3 113.20 3.752 2.524
Serbest hikaye Gruplar ici 16816.70 375 44.85
yazma
Toplam 17156.31 378
Gruplar arasi 282.11 3 41.06 .099 2.566
HikAye tamamlama Gruplar ici 13740.92 375 42.54
Toplam 14023.03 378
Hikave hari Gruplar arasi 123.18 3 41.06 3.903 .965
ilel h?igyea;ggria Gruplar ici 15951.71 375 42.54
Toplam 16074.90 378

Tablo 3’e gore anne 6grenim durumu lisans ve iizeri diizeyde olan 6grencilerin yazma
tutumu ve farklh uygulamalarla hikaye yazma becerisi puanlarinin diger gruplara gore daha
yiiksek oldugu anlasilmaktadir. Fakat 6grencilerin yazma tutumu (F(s-3,5=2.453; p>.05) ile
serbest hikaye yazma (F(5-375=2.524; p>.05), hikdye tamamlama (F(5.3,5=2.566; p>.05) ve
hikaye haritasi ile hikaye yazma (F(5-375=.965; p>.05) becerileri anne 6grenim durumuna gore
anlamh farklilhik gostermemektedir.

Ilkokul doérdiincii simif 6grencilerinin yazma tutumlar ile cesitli hikdye yazma
becerilerinin babalariin egitim durumuna gore farklilasip farkhilasmadigini gosteren ANOVA
testi sonuclar1 Tablo 4’te yer almaktadir.
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Tablo 4.
Yazma Tutumu ve Hikdye Yazma Puanlarimin Baba EJitim Durumuna Gére ANOVA Sonuclar
Kareler Kare
toplam1 if ortalamasi p
Gruplar arasi 163.60 3 54.53 1.860 136
Yazma tutumu Gruplar ici 10997.01 375 20.33
Toplam 11160.60 378
R Gruplar arasi 221.63 3 73.88 1.636 181
Serbest hikdye o1 lar ici 16934.68 375 45.16
yazma
Toplam 17156.31 378
Gruplar arasi 64.10 3 21.37 .574 .632
Hik4ye tamamlama Gruplar ici 13958.93 375 37.22
Toplam 14023.03 378
o n . Gruplar arasi 62.34 3 20.78 .487 .692
.Hlk%yﬁ haritasi Gruplar igi 16012.56 375 42.70
ile hikaye yazma
Toplam 16074.90 378

Tablo 4’teki bulgular arastirmaya katilan 6grencilerin yazma tutumu (F5-3,5=1,860;
p>.05) ile serbest hikaye yazma (F(s5-555=1.636; p>.05), hikdye tamamlama (F-375=,574;
p>.05) ve hikaye haritas ile hikdye yazma (F(5.3,5=.487; p>.05) becerilerinin baba 6grenim
durumuna gore anlamli farklilik olmadigim gostermektedir.

ilkokul dordiincii smif ogrencilerinin yazma tutumlarn ile cesitli hikdye yazma
becerilerinin okul 6ncesi egitim alma durumuna gore farkhlasip farkhilasmadigim1 gosteren
bagimsiz 6rneklemler t-testi sonuclar1 Tablo 5’te yer almaktadir.

Tablo 5.

Yazma Tutumu ve Hikdye Yazma Puanlariin Okul Oncesi Egitime Gére t-Testi Sonuclar
Degisken Okul 6ncesi egitim n M SD df t p
Yazma tutumu Evet 279 57.54 5.44

. Hayr 100 57.47 545 57 197 9B
Serbest hikaye yazma Evet 279 13.58 6.87
Hayir 100 10.85 5.92 377 3525  .000
Hikaye tamamlama Evet 279 12.35 6.32
Hayir 100 10.15 5.09 377 3137 .002
Hikaye haritas1 ile Evet 279 12.08 6.60 5501 o1
hikaye yazma Hayir 100 10.18 6.10 377 25 013

Tablo 5’teki bagimsiz oOrneklemler t-testi sonuclarina gore arastirmaya katilan
ogrencilerin yazma tutumlar1 okul oncesi egitim alma durumuna gore anlamh farklilik
gostermemektedir (t;,)=.107; p>.05). Ancak 6grencilerin serbest hikaye yazma (t(;,,)=3.525;
p<.05), hikaye tamamlama (ts;)=3.137; p<.05) ve hikaye haritas1 ile hikdye yazma
(ts7)=2.501; p<.05) becerilerinin okul 6ncesi egitim alan 6grenciler lehine anlamli diizeyde
farklilik gostermektedir.

Ilkokul dérdiincii sinif 6grencilerinin yazma tutumlari ile cesitli hikAye yazma becerileri
arasinda anlaml iligkiler olup olmadigini belirlemek i¢in kullanilan Pearson korelasyon analizi
sonuclar1 Tablo 6’da sunulmusgtur.
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Tablo 6.

Yazma Tutumu ve Hikaye Yazma Becerileri Arasindaki Iliski
Degisken 1 2 3 4
1. Yazma tutumu 1 .128* .180** .155%*
2. Serbest hikaye yazma 1 .751%* .728%*
3. Hikaye tamamlama 1 .828%*
4. Hikéye haritasi ile hikiye yazma 1

*p<.05 **p<.01

Tablo 6’daki bulgulara gore arastirmaya katilan 6grencilerin yazma tutumu ile serbest
hikaye yazma becerileri arasinda .05 diizeyinde, yazma tutumu ile hikdye tamamlama ve
hikaye haritasi ile hikdye yazma becerileri arasinda ise .01 diizeyinde anlamli, pozitif yonlii ve
diisiik diizeyde bir iligki vardir.

Tartisma ve Sonuc¢

Aragtirmaya katilan ilkokul dordiincii sinif 6grencilerinin yazma tutumlarinin yiiksek;
serbest hikaye yazma, hikdye tamamlama ve hikaye haritasi ile hikaye yazma becerilerinin ise
normal diizeyde oldugu belirlenmistir. Bununla birlikte bu 6grencilerinin yazmaya yonelik
tutumlarinin olumlu oldugu; “serbest hikaye yazma”, “hikaye tamamlama” ve “hikaye haritasi
ile hikdye yazma” becerilerinin yeterince iyi olmadig belirtilebilir. Aragtirmaya katilan
ogrencilerin yazma tutumlari cinsiyete gore anlamh farklilik gostermemektedir. Ogrencilerin
serbest hikaye yazma, hikdye tamamlama ve hikaye haritasi ile hikdye yazma becerileri
incelendiginde kiz 6grenciler lehine anlamh diizeyde farklhilik gosterdigi belirlenmistir. Elde
edilen bulgulara dayanilarak cinsiyetin yazma tutumu iizerinde herhangi bir etkisinin
olmadigy; farkli uygulamalarla hikaye yazma becerileri iizerinde ise etkili bir degisken oldugu
ifade edilebilir. Bununla birlikte kiz Ogrencilerin hikaye yazma becerilerinin erkek
ogrencilerden daha iyi durumda oldugu belirtilebilir.

Arastirmada ulasilan sonuglara gore annesinin 6grenim durumu “lisans ve iizeri”
diizeyde olan 0grencilerin yazma tutumu ve hikaye yazma beceri diizeyleri diger gruplara gore
daha yiiksektir. Ancak 6grencilerin yazma tutumu ile serbest hikaye yazma, hikaye tamamlama
ve hikaye haritas ile hikaye yazma becerileri anne 6grenim durumuna gore anlamh farklhilik
yoktur.

Aragtirmaya katilan Ogrencilerin yazma tutumlar: ile serbest hikdye yazma, hikaye
tamamlama ve hikaye haritasi ile hikaye yazma becerileri arasinda anlaml, pozitif yonli ve
diisiik diizeyde bir iliski oldugu ortaya anlasilmistir. Sonuc¢ olarak yaziya iliskin duygu
durumlarin ve istegi temsil eden tutumun yazma becerisinin gelisimi iizerinde katkis1 oldugu
acik olarak ortaya ¢cikmaktadir. Siniflarda yapilan okuma ve yazma calismalarinda 6grencilerin
ilgi, istek, merak ve motivasyonunu gelistirmeye yonelik etkinlikler yapilmasinin yazma
performans: tizerinde etkili olabilecegi diistincesi giiclii sekilde ortaya ¢ikmaktadir.
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Oneriler

Ilkokullarda &gretmenlerin hikdye yazma etkinliklerine daha cok yer vermeleri,
ozellikle hikaye haritasinin nasil kullanilacagini gostermeleri 6nerilmektedir.

Sinif 6gretmenlerinin 6grencilerin hikaye yazma becerisinin gelistirilebilmesi i¢in sinif
ici etkinliklerde bu becerileri kullanmay1 gerektiren yontem ve tekniklere agirlik vermesi
tavsiye edilebilir.

Okullarda bir metin tiirii olarak hikayeye yonelik farkindalig1 gelistirmek i¢in drama,
oyun, sesli okuma ve hikaye kitaplarinin incelenmesi gibi etkinlikler gerceklestirilebilir.

Hikaye yazma becerisini gelistirmek ve olumlu yazma tutumu olusturmak icin yaratici
yazma caligmalar: yapilabilir. Yazma ¢alismalarimi 6grencilere keyif aldiklar1 yagsantilar haline
getirmek yazmaya karsi olan tutumlar yiikseltecektir. Okulda ve evde yazi yazma ortamlarinin
olusturulmasi; yazilan yazilarla ilgili degerlendirmeler yapilarak 6grencilerle paylasilmasi
olumlu gelisim saglayabilir.
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