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Abstract

It is known that autism spectrum disorder [ASD], which is diagnosed in early childhood and is
characterized by inadequate social interaction and repetitive behaviors, is rapidly increasing all over
the world. Teachers’ attitudes in early childhood directly affect the development of children with
autism. The primary aim of this study is to reveal the attitudes of teachers despite this remarkable
increase. The target group of this study consists of teachers of children with ASD A total of 283
participants responded to the questionnaires, 95% of whom are female teachers and 5% are male
teachers. Relational survey model is preferred in the study. Teachers’ attitudes towards inclusive
education of children with autism showed a significant difference in terms of variables such as age,
education level, professional seniority and seminar attendance. In the present study, the Personal
Information Form, developed by the researcher, was employed as a data collection instrument. To
assess teachers’ attitudes, the “Attitude Scale Toward the Inclusion of Children with Autism,” adapted
by Demir and Aydin (2012), was utilized. According to the results of this study, having experience
working with children with ASD is directly related to these attitudes. Preschool teachers have a
positive attitude towards children with autism. Low attitudes are mainly characterized by lack of
training and lack of teaching experience children with ASD. This finding is expected to provide a
valuable perspective for future research and policymakers.

Keywords: Autism spectrum disorder, inclusion, preschool teacher, attitudes.

Introduction

Development signifies a continuous process that commences before birth and persists
until the end of life. However, this progression does not unfold at a uniform pace across all
stages of life. The early years of childhood distinguish themselves by the rapid pace of
development, setting them apart from other developmental stages (Baran, 2011). This period
of swift development holds significant importance in terms of a child’s acquisition of social and
societal competencies. Consequently, subjecting children with special needs to inclusive
education during the preschool period proves advantageous in the context of early intervention
(Kogyigit, 2015; Odluyurt, 2007).

Preschool children experiencing developmental challenges benefit from early
intervention, thereby minimizing their developmental issues. Preschool education, in this
regard, yields positive outcomes for children with deficiencies. Children undergoing inclusive
education at an early-stage exhibit accelerated cognitive and social development,
simultaneously reducing problematic behaviors. Stakeholders, including the children
themselves, surrounding typically developing peers, teachers, and families, reap the benefits
of inclusive education. Thus, it is emphasized that all these stakeholders play a crucial role in
this education and inclusive education should be approached from this perspective (Aral, 2011;
Batu & Kircaali, 2007; Kocyigit, 2015).

Commencing the education of children with autism spectrum disorder [ASD] at an
early age holds paramount importance. Inclusive education during these formative years
proves pivotal in addressing cognitive deficiencies, behavioral problems, and academic
achievements of children with special support needs (Iovannone et al., 2003; Noland et al.,
2007; Sucuoglu, 2009). Being in the company of typically developing peers positively
influences the social development of children with special needs. Inclusive practices reduce
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negative behaviors in these children, guided by the role modeling of their typically developing
peers, within the general educational environment (Lopez, 2016).

Teachers’ opinions and attitudes towards the education of inclusion practices are
accepted as a significant criterion affecting the success of inclusion (Rodriguez et al., 2012;
Segall & Campbell, 2012). In this context, it is known that there are various research focusing
on inclusive education (Bozarslan & Batu, 2014; Dogaroglu & Bapoglu Diimenci, 2015;
Nacaroglu, 2014; Ucar, 2020; Yazic et al., 2018). Nevertheless, it is seen that these studies
mainly focus on all children with special education needs, the problems encountered in
inclusion (Burak & Ahmetoglu, 2021), the success of mainstreaming (Yiicelkan, 2022), and the
positive and negative situations affecting inclusion. Studies specifically targeting children with
autism spectrum disorder are limited (Burak & Ahmetoglu, 2021; Ozgiinenel, 2012). In
addition, according of the literature shows that the difficulties or problems faced by preschool
teachers towards children receiving inclusive education are mostly evaluated in terms of
parameters such as knowledge, communication, self-efficacy and child recognition (Aslan,
2020; Cakici, 2020).

This study differs from other studies by directly addressing the teachers of inclusive
children with ASD. In essence, this study aims to reveal the parameters according to which
teacher attitudes vary. For instance, previous studies in rehabilitation centers have almost
never used employment status as a variable. The presence of these and similar variables
differentiates the study in this respect and is aimed to make an essential contribution to future
studies.

Theoretical Background

Understanding the history and current study of inclusive practices is essential to guide
researchers and educators in realizing the benefits of children with special needs from this
education. Additionally, having knowledge of the past and present of autism spectrum disorder
is crucial in the context of autism spectrum individuals achieving the expected quality in
inclusive training.

A Brief Overview of Inclusive Education

Inclusion education is a model that enables students with special educational needs to
receive education alongside their peers in a general education environment. In this model, the
individual characteristics of children are taken into account and the education program is
organized accordingly. The aim of these arrangements is to include students in education
under more equal conditions (Ainscow, 2005; Avramidis & Norwich, 2002).

The history of inclusion can be traced back to the early 1900s. In 1913, in the United
States, visually impaired individuals were allowed to spend specific periods in general
educational environments with their peers. However, criticism regarding the drawbacks of
inclusive education surfaced prompting the establishment of legal frameworks to safeguard
inclusive education. This development significantly influenced the evolution and widespread
adoption of inclusive education (Kargin, 2004).

In the United States, the inclusive education practice, initially implemented for
individuals with visual impairments, was later institutionalized with the passage of the
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Education of All Handicapped Children Act (PL 94-142) in 1975. This law is revised in 1990,
mandating that individuals aged 0-21, regardless of their disability, must receive free education
in public schools (Kircaali Iftar, 1998).

In Tiirkiye the history of inclusive education is rooted in the Special Education Law
enacted in 1983. This legislation not only marked the first legal recognition of the necessity for
children with special needs to benefit from inclusive education but also emphasized the
importance of these children receiving education alongside their typically developing peers,
with the school administration taking necessary measures for this purpose (Sucuoglu, 2004).

A Brief Overview of Autism Spectrum Disorder

Autism spectrum disorder is considered to be a disorder that appears in early childhood
and continues throughout life. It is usually diagnosed around the age of two (Aydin & Ozgen,
2018). Autism spectrum disorder is defined as a neurodevelopmental disorder characterized
by impairments in social interaction and communication and restricted, repetitive patterns of
behavior (American Psychiatric Association [APA], 2013; Lin et al., 2024). The most common
symptoms include interest in rotating objects, swaying movements, inability to make eye
contact, limited gestures and facial expressions, and different emphasis and intonation in
speech (Akgi, 2024; Dur & Mutlu, 2018; Gorgiin & Melekoglu, 2016).

The concept of autism spectrum disorder, introduced into medical literature in 1943 by
Kanner, initially focused on 11 children of varying ages, revealing clinical symptoms in his
study titled “Autistic Disturbances of Affective Contact” Following Kanner, in 1944, Hans
Asperger, a child doctor in Vienna, included autism in his work, noting the high intelligence,
specific speech patterns, and significant deficiencies in social and motor skills and
communication among the children he observed (as cited in Colak, 2016). It is also expressed
in some studies that autism is derived from the Greek word “autos” (Sharma et al., 2018).
Kanner (1973) states that it was first used by Swiss psychiatrist Eugen Bleur, who initially
employed it in 1908 to describe the detachment from reality in schizophrenia patients.

The prevalence of autism spectrum disorder has increased significantly on a global scale
in recent years (Burak, 2019; Chiarotti & Venerosi, 2020; Harris, 2023; Talantseva et al., 2023;
Yan, et al., 2024) and has become a significant subject of scientific research. According to the
Center for Disease Control’s Autism and Developmental Monitoring [ADDM] Network, the
prevalence of autism increased from 1 in 150 children in 2000 to 1 in 110 children in 2006, to
1in 88 in 2012 and to 1 in 54 children in 2016, constituting approximately 1% of the world’s
population. Additionally, the prevalence of autism in females is one fourth of that in males
(Christensen et al., 2016; Sharma et al., 2018). Under the light of these data, it is observed that,
between 2000 and 2014, there was a 6-15% increase in the number of individuals with autism
(Baio et al., 2018). In a European study aimed at scanning autism spectrum disorder and
examining children, autism prevalence was reported as 1 in 89 children aged 7-9 (Autism
Spectrum Disorders in the European Union [ASDEU], 2018). Sharma et al. (2018), suggested
a regular increase in autism over the past two decades, stating there are estimates that 1in 36
children now has autism.
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Considering various variables, this study aims to examine the attitudes of preschool
teachers towards the inclusion of children aged 3-6 with autism spectrum disorder in inclusion
education. In recent years, there has been a rapid increase (Harris, 2023; Salari et al., 2022;
Talantseva et al., 2023) in the prevalence of autism spectrum disorder, which in turn has
influenced the growing need for inclusive education practices. Therefore, this research seeks
to reveal the inclinations of preschool educators, stakeholders in inclusive education (Aslan
Baga et al., 2025; Burak et al., 2022), towards the inclusion of children with autism spectrum
disorder. In line with the main objective, the following questions are sought to be answered.

1. What is the level of attitudes of preschool teachers towards the children receiving
inclusion with children autism spectrum disorder?

2. Do the attitudes of preschool teachers towards the children with the autism receiving
a inclusive education differ in terms of gender variables?

3. Do the attitudes of preschool teachers towards the children with the autism receiving
a inclusive education differ in terms age of variables?

4. Do the attitudes of preschool teachers differ in terms of their education levels?

5. Do preschool teachers’ attitudes differ significantly according to their professional
experience?

6. Do the attitudes of preschool teachers differ according to the criterion of graduated
department?

7. Do the attitudes of preschool teachers differ according to taking special education
courses before?

8. Do preschool teachers’ attitudes differ according to whether they have taken a
program, seminar or course related to autism?

9. Do preschool teachers’ attitudes differ according to the type of experience of working
with a child with autism spectrum disorder?

Method

In this section, the model of the research, the data collection tools, as well as the
universe and sample created by the target audience are indicated.

Research Model

This research aims to examine the attitudes of preschool teachers towards the inclusion
of 3-6 years old children with autism spectrum disorder in terms of various variables. In the
study, the relational survey model, one of the general survey models, was used since it was
desired to define the current situation. Relational survey models are research models that aim
to determine the change or degree between two or more variables (Karasar, 2003). This study
investigates whether teachers’ attitudes differ based on gender, age, educational level,
professional experience, department of graduation, receiving special education courses,
participation in autism related training, and experience working with individuals with autism.
Since this study investigated whether the variables were jointly changing, a correlational
survey model was chosen.
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Universe and Sample

Participants are preschool teachers working in the Anatolian side of Istanbul and
consist of teachers working in public and private educational institutions. In determining the
sample, the sequencing mentioned by Karasar (2003) was taken into consideration. First, the
study population was defined. After this stage, the type of sampling was determined. According
with the purpose of the research, the simple random sampling method, which is one of the
sampling approach types, was chosen. Since all members of the population did have an equal
chance of being selected, disproportionate random sampling (simple random sampling) was
preferred. Demographic information on the sample of the research is presented in Table 1.
Table 1.

Demographic Information on the Sample of the Research

Demographic characteristics Subcriteria n %
Age 20-25 years 42 14.8
26-30 years 66 23.3
31- 40 years 18 41.7
41- 50 years 54 19.1
51 years and above 3 1.1
Gender Female 269 95.1
Male 14 4.9
Education level Associate degree 36 12.7
Undergraduate degree 206 72.8
Postgraduate degree 41 14.5
Professional seniority Less than 1 year 17 6.0
1-5 years 76 26.9
6-10 years 72 25.4
11-15 years 65 23.0
16-20 years 31 11.0
21 years and above 22 7.8
Graduate department Child development/associate degree 35 12.4
Preschool education/undergraduate 204 72.1
degree
Child development/undergraduate degree 44 15.5
Special education course Yes, I did. 242 85.5
attendance No, I didn’t. 41 14.5
Experience of working with ASD Through inclusion method 181 64.0
child Through rehabilitation center 45 15.9
Through voluntary work 6 2.1
I have no experience 51 18.0
Participation in autism-related Yes, I did. 149 52.7
programs, seminars, or courses No, I didn't. 134 47.3

According to the Table 1, the majority of the group consists of teachers aged 31-40 years
and teachers aged 51 years and above constitute 1.1%, and the majority of the group, 95.1%,
consists of female teachers. Teachers with an associate degree constitute 12.7% of the group,
teachers with an undergraduate degree constitute 72.8%, and teachers with a postgraduate
degree constitute 14.5%. As stated on the table, the majority of the group consists of teachers
with an undergraduate degree. Teachers with professional seniority of less than 1 year
constitute 6.0% of the group and according to the table, the majority of the group consists of
teachers with a professional seniority of 1-5 years with 26.9%. As shown in Table 1, the
majority, 72.1%, consists of teachers graduated from the preschool education/undergraduate
degree.
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The majority, 85.5%, consists of teachers who attended special education courses.
According to the table, teachers indicating experience with inclusion method constitute 64.0%,
those mentioning a rehabilitation center represent 15.9%, those involved in voluntary work
make up 2.1%, and teachers without any experience in this regard constitute 18.0% of the
group. The majority, 64.0%, comprises teachers with experience in inclusion method. The
majority, 52.7%, consists of teachers who attended autism-related programs, seminars, or
courses.

Data Collection Tools

The Personal Information Form used as a data collection tool in the study was
developed by the researcher. In order to examine teachers’ attitudes, the “Attitude Scale for
Inclusion of Children with Autism [ASICA]” adapted by Demir and Aydin (2012) is used.
ASICA was developed by Segall (2008). The Turkish form was adapted by Demir and Aydin
(2012). The scale is graded from “strongly agree” to “strongly disagree” and has a 7-point likert
scale. “Strongly agree” is given 7 points and “strongly disagree” is given 1 point. The highest
score that can be obtained from the scale is 133 and the lowest score is 19. Demir and Aydin
(2012) stated that the score between 19-44 points means negative attitude, 45-75 points means
neutral attitude, and 76 and above points means positive attitude. A high score points to an
increase in positive attitude towards inclusion. Cronbach’s Alpha was calculated for construct
validity. It was stated that the scale consisted of a two-factor structure, explaining 41.50% of
the total variance, with a Cronbach’s Alpha coefficient of .87 for Factor 1 and .66 for Factor 2,
and a reliability coefficient of .76 for the total score of the 19-item scale (Demir & Aydin, 2012).
In this study, Cronbach’s Alpha coefficient of the scale was found to be .70, showing that the
internal consistency of the scale is sufficient at the p<.01 level.

Data Collection

The ethical appropriateness of the research was confirmed by the ethics committee
approval obtained. Research data was collected between April 29 and May 20 in the spring
semester of the 2020-2021 academic year. The questionnaire forms used in data collection
were sent to the participants via Google Forms instead of face-to-face due to the Covid-19
pandemic.

Data Analysis

Before conducting statistical analyses, it is checked whether there were missing values
in the survey form and whether the scores met the normal distribution assumption. It was
determined that there were no missing values, but the scores did not follow a normal
distribution. The Kolmogorov-Smirnov test was applied for this process, and it was determined
that the distribution was not normal. As a result, the decision was made to use non-parametric
test techniques. Statistical analyses of the data obtained were performed in a computerized
environment. In this stage, frequency and percentage distributions describing the
demographic characteristics of the research group were determined. Subsequently, the
arithmetic means and standard deviation values of the total scores of the scale were calculated.

The following techniques were used for the analyses conducted in line with the
objectives and variables of the study: Firstly, Mann-Whitney U test was preferred to examine
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the scores of teachers towards inclusion of children with autism in terms of variables such as
gender, attending a special education course, presence of a child with ASD in the classroom,
presence of a children with autism spectrum disorder in the immediate environment,
participation in a program, seminar or course related to autism. Secondly, Kruskal-Wallis H
test was used to determine whether the total attitude scores from the ASICA Scale differed
based on the variables of teachers’ age, education level, professional seniority, major
graduated, and experience working a child with autism spectrum disorder. In cases where the
Kruskal-Wallis H test results were found to be substantial, the Mann-Whitney U test was
subsequently used to determine which groups the differences originated from. The data were
analyzed using SPSS: 22.0 program.

Ethical Permits of Research:

In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of
the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Fatih Sultan Mehmet
Foundation University Graduate Education Institute

Date of ethical review decision =26.02.2021
Ethics assessment document issue number = 04.03.2021-3
Findings

In this section of the study, findings and interpretations related to the attitudes of
preschool teachers towards the inclusion of preschool children with autism spectrum disorder
in inclusive education are presented based on the sub-problems. Additionally, the attitude
scores obtained by preschool teachers, who constitute the sample group, from the ASICA is
analyzed in relation to the teachers’ age, gender, educational background, participation in
autism-related programs, seminars, or courses, professional seniority, and experience working
with students diagnosed with autism. The following tables indicate whether there is a
statistically difference between the relevant variables.

Table 2.

Percentage and Frequency Distributions of Teachers’ ASICA Scores according to Grouped Attitude
Type

Grouped attitude type f %

Negative attitude (19-44 points) 0 0.0
Neutral attitude (45-75 points) 13 4.6
Positive attitude (76-133 points) 270 95.4

Table 2 provides the percentage and frequency distributions of the attitude scores of
the teachers in the sample group, according to grouped attitude types. While there are no
teachers with scores indicating a negative attitude (19-44 points), those with scores reflecting
a neutral attitude (45-75 points) constitute 4.6% (f= 13) of the group. The majority of the
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teachers, accounting for 95.4% (f= 270) exhibit a positive attitude (76-133 points) towards the
inclusion of children with ASD.

Table 3.

Results of the Mann-Whitney U Test Done to Determine Whether Attitude Scale Scores Differ Based on
Gender Variable

Gender n Mean rank Sum of ranks U p
Female 269 140.67 37841.50 1526.50 .232
Male 14 167.46 2344.50

The analysis revealed no meaningful difference in the ASICA scores of teachers based
on the gender variable concerning the Attitude Scale Regarding Inclusion of Children with ASD
(U=1526.50; p>.05). In other words, teachers’ attitudes toward inclusion do not differ based
on gender.

Table 4.

Results of the Kruskal-Wallis H Test Done to Determine Whether ASICA scores Differ Based on Age
Variable

Age groups n M x2 p
20-25 42 136.71 10.155 .038
26-30 66 165.24

31-40 118 139.06

41-50 54 128.74

51 years and above 3 59.17

Kruskal-Wallis H test results to determine differences in ASICA scores based on the age
variable indicate a significant difference among age groups (x2= 10.155; p<.05). To identify the
source of the significant difference, Mann-Whitney U test was applied. The difference favored
teachers in the 26-30 age group compared to those in the 41-50 age group (U= 1302.50; p<.05)
and teachers in the 26-30 age group compared to those in the 51 and above age group (U=
27.50; p<.05).

Table 5.

Results of the Kruskal-Wallis H Test Done to Determine Whether ASICA Scores Differ Based on
Education Level Variable

Education level n Mean rank X2 p
Associate degree 36 119.63 12.031 .002
Undergraduate degree 206 138.32

Postgraduate degree 41 180.15

Kruskal-Wallis H test results to determine differences in attitude scale scores based on
the education level variable indicate a significant difference among education level groups
(x2=12.031; p<.01). To identify the source of the significant difference, Mann-Whitney U test
was applied. The difference favored teachers with a postgraduate degree compared to those
with an associate’s degree (U=422.50; p<.01) and teachers with a postgraduate degree
compared to those with an undergraduate degree (U=2974.50; p<.01).
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Table 6.

Results of the Kruskal-Wallis H Test Done to Determine Whether ASICA Scores Differ Based on
Professional Seniority Variable

Professional seniority n Mean rank x2 p
Less than 1 year 17 150.35 18.686 .002
1-5 years 76 164.74

6-10 years 72 145.36

11-15 years 65 111.22

16-20 years 31 157.00

21 years and above 22 115.77

Kruskal-Wallis H test results to determine differences in attitude scale scores based on
the professional seniority variable indicate a significant difference among professional
seniority groups (x2= 18.686; p<.01). Mann-Whitney U test analyses reveal that the difference
favored teachers with less than 1 year of professional seniority compared to those with 11-15
years of professional seniority (U= 368.50; p<.05).

Table 7.

Results of the Kruskal Wallis H Test Done to Determine Whether ASICA Scores Differ Based on
Graduated Department Variable

Graduated department n Mean rank X2 p
Child development/ associate degree 35 115.23 4.816 .090
Preschool education/undergraduate degree 204 144.01

Child development/undergraduate degree 44 153.97

Kruskal-Wallis H test results to determine differences in attitude scale scores based on
the graduated department variable indicate no significant difference among graduated
department groups (x2= 4.816; p>.05).

Table 8.

Results of the Mann-Whitney U Test Done to Determine Whether Attitudes Toward the Inclusion of
Children with Autism Differ Based on Special Education Course Attendance

Special education course Sum of

attendance n Mean rank ranks U p
Yes, I did 242 145.81 35286.00 4039.00 .057
No, I didn’t 41 119.51 4900.00

Analyses show that there is no significant difference between survey scores of teachers
according to the variable of attending special education courses. (U=4039.00; p>.05). In other
words, teachers’ attitudes toward inclusion did not differ based on their attendance of special
education courses.

Table 9.

Results of the Mann-Whitney U Test Done to Determine Whether Attitudes Toward the Inclusion of
Children with Autism Differ Based on Participation in Autism-Related Programs, Seminars, or Course

Participation in autism-related M Sum of

. ean rank K U p
programs, seminars, or courses ranks
Yes, I did 149 161.19 21017.50 71.23 .000
No, I didn’t 134 120.66 16168.50

The analysis revealed a significant difference in attitude scores between those who
participated and those who did not in favor of the former group (U=7123.00; p<.001). Teachers
who participated in autism-related programs, seminars, or courses had higher scores on the
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Attitude Scale compared to those who did not participate, indicating a more positive attitude
towards inclusion.

Table 10.

Results of the Kruskal-Wallis H Test Done to Determine Whether Attitudes Toward the Inclusion of
Children with Autism Differ Based on Experience Working with Students Diagnosed with Autism

Experience working with

students diagnosed with autism n Mean rank X p
Through inclusion method 181 142.46 9.838 .020
Through rehabilitation center 45 169.17

Through voluntary work 6 139.00

I have no experience 51 116.75

The Kruskal-Wallis H test was conducted to examine whether attitudes toward the
inclusion of children with autism, as measured by the Attitude Scale, differed based on
experience working with students diagnosed with autism. The analysis revealed a significant
difference in attitude scores among experience groups (x2=9.838; p<.05). Subsequent Mann-
Whitney U tests indicated that the difference was significant between teachers with experience
in rehabilitation centers and those with no experience in favor of the former group (U=718.00;
p<.01).

Consequently, it is seen that teachers’ attitudes towards children with autism spectrum
disorder are significantly positive (95.4%). In addition, a significant difference was found in
teachers’ attitudes according to age, educational level, professional experience, experience of
working with children with autism spectrum disorder and the condition of receiving seminars,
programs or courses related to autism. Based on the findings of the study, no significant
difference was found in variables such as graduated department, special education and gender.

Discussion and Conclusion

According to the research findings, the majority of teachers, 95.4% have a positive
attitude towards the inclusion of children with ASD. The studies conducted by Wilkerson
(2012), Abu Hamour and Muhaidat (2013) are consistent with this finding. On the other hand,
previous studies have also reported the presence of negative attitudes (Rakap & Kaczmarek,
2010; Thaver & Lim, 2012). However, in our study, it was found that attitudes differed across
all variables and were not homogeneous. Additionally, the scarcity of neutral attitudes and the
absence of negative attitudes are noteworthy. This situation can be attributed to the limitations
of the attitude dimension of the measurement tool. For instance, some studies indicate that
some teachers are cautious about integration due to a lack of information (Rodriguez et al.,
2012; Segall & Campbell, 2012). Furthermore, the high level of positive attitudes found in our
study can be explained by the increasing social awareness of children with autism. With the
increase in autism cases worldwide, both the media and social activists have begun to show
more interest in this issue. Therefore, the high prevalence of this trend among teachers can be
explained as a predictable situation.

In line with the findings, no meaningful difference is found in the attitudes of preschool
teachers towards inclusion based on the gender variable, consistent with previous studies
(Burak, 2019; Giileryiiz & Ozdemir, 2015; Macaroglu Akgiil, 2012; Sahbaz & Kalay, 2010;
Wilkerson, 2012), however, differing results have also been reported in previous studies
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(Batum, 2019; Ince et al., 2023). In their study conducted with prospective teachers, ince et al.
(2023) found that female candidates exhibited more positive attitudes toward the inclusion of
children with autism spectrum disorder. Similary, in the study conducted by Batum (2019), a
statistically significant result was found in favor of female teachers. Batum (2019) associated
this result with the notion that women, compared to men, tend to exhibit greater interpersonal
sensitivity and show more concern for others’ feelings during social interactions. Nevertheless,
there are also studies indicating that male teachers exhibit more positive attitudes toward the
inclusion of children with autism spectrum disorder. Despite examples in the literature that
both align with and contradict our findings, the limited representation of male teachers in our
study may have influenced the results related to gender. Therefore, outcomes based on gender
may vary in studies with broader representation. In our sample, male teachers constituted only
4.9% of the participants.

Upon examining the results of the research, a statistically significant difference is
observed in the attitudes of preschool teachers towards the inclusion of children with autism
based on the age variable. Specifically, teachers in the age group of 26-30 tend to exhibit more
positive attitudes towards the inclusion of children with autism compared to those in the age
groups of 41-50 and 51 and above, as indicated by higher scores on the Attitude Scale towards
the Inclusion of Children with Autism. Similar results can be found in the literature, aligning
with this outcome (Avramidis and Norwich, 2002; Burak, 2019; Ozdemir, 2010; Rakap and
Kaczmarek, 2010; Unal and Iflazoglu Saban, 2014), though some studies present divergent
findings (Avramidis et al., 2000; Batum, 2019; Park & Chitiyo, 2011). According to Burak
(2019), the negative correlation between teachers’ age and attitudes is attributed to younger
teachers having quicker and easier access to information compared to older counterparts.
Furthermore, the limited availability of special education services in Tiirkiye during the older
generation’s era may be an important factor contributing to the lower levels of attitude
observed in our study.

Analyzing the attitude scores were examined depending on the variable of educational
background, a statistically significant difference is observed. Teachers with postgraduate
education exhibit more strongly attitudes about mainstreaming compared to those with
undergraduate or graduate education. This finding coincides with Abu-Hamour and
Muhaidat’s (2013) study, where special education teachers with postgraduate education
displayed more favorable attitudes about the inclusion. In this study, the observed variation in
teachers’ approaches towards the mainstreaming of children with autism based on their
educational backgrounds is believed to be associated with teachers’ knowledge, skills, and
educational gains related to autism.

The research results further indicate a statistically meaningful difference in the
attitudes of preschool teachers towards inclusion based on the variable of professional
experience. Examining these findings, it is recorded that teachers with less than 1 year of
professional experience exhibit a more positive attitude towards inclusion compared to those
with 11-15 years of professional experience. Furthermore, teachers with 1-5 years of
professional experience have a higher attitude than those with 11-15 years of experience, and
teachers with 6-10 years of professional experience show a higher attitude than those with 11-
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15 years of experience. Considering the analyzes obtained from this study, the negative
correlation between years of professional experience and attitude towards inclusion may be
attributed to factors such as differences in knowledge about children with ASD, professional
burnout, and motivation levels between younger teachers (with lower professional experience)
and older teachers (with higher professional experience). Nevertheless, it is crucial to note that
further research is needed to clearly establish and underpin these differences.

No statistically difference is observed in the attitudes of preschool teachers towards
inclusion based on the variable of graduated department. Similarly, a recent study conducted
in China determined that the academic department from which teachers graduated had no
significant effect on their attitudes toward inclusive education (Peng et al., 2024). In this study,
the lack of a meaningful difference in the opinion of teachers towards the inclusion of children
with autism based on the department of graduation might be attributed to the fact that the
majority of teachers in the sample group (72.1%; n=204) graduated from the department of
preschool education. However, it is essential to acknowledge that the same result may not be
applicable to different sample groups.

No statistically significant difference was found in preschool teachers’ attitudes toward
inclusion based on participation in special education courses. Contrary to this finding, Akiiziim
and Akbulut (2021) reported that receiving special education or similar training positively
influences attitudes toward inclusion. In our study, the majority of teachers stated that they
attended special education courses. Therefore, the results may differ in different sample
groups.

Analyzing the attitudes based on the variable of experience working with students
diagnosed with autism reveals a statistically significant difference. Teachers with experience
gained through rehabilitation centers exhibit different attitudes compared to those with no
such experience in favor of the former group. A meaningful difference was detected in favor of
teachers with rehabilitation experience. This finding underscores the importance of experience
in working children with ASD and highlights the role of rehabilitation centers in shaping
teachers’ attitudes. This finding shows that rehabilitation centers are not only rehabilitative
but also a focal point for inclusive education in autism.

In conclusion, teachers’ attitudes toward the inclusion of children with autism
spectrum disorder are generally positive. However, the significant differences in attitudes
based on certain variables suggest the need for further, in-depth studies with larger and more
diverse samples. Notably, in our study, teachers with prior experience working with children
with autism spectrum disorder demonstrated higher attitude scores. This finding highlights
the urgency of providing opportunities for less experienced teachers to gain practical
experience with children on the autism spectrum. Another significant result of this study is
that teachers with rehabilitation experience exhibited more favorable attitudes compared to
their counterparts. This underscores the critical role of rehabilitation centers in the education
of children with autism spectrum disorder. Therefore, future research on autism spectrum
disorder can benefit from the rich insights offered by this field.
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Recommendations

In the findings of the study, it was determined that teachers who had experience with
children with autism in rehabilitation centers received high scores from the attitude scale.
Therefore, it can be suggested that researchers interested in this subject should conduct their
studies by keeping the sample group of teachers working in rehabilitation centers on a larger
scale. Considering the lower attitudes observed among older teachers compared to the younger
ones, education authorities should provide dynamic training services to enhance the skills and
attitudes of older teachers towards the inclusion of children with ASD.

One significant finding of this article highlights the importance of experience when
working with children with ASD. Moreover, it is essential to support preschool teachers who
lack such experience through training programs, seminars, and similar educational initiatives.
Preschool teachers who have not worked in special education institutions should be
encouraged to interact with these institutions and acquire information about the education
provided for the children with ASD. Undergraduate students who take special education
courses should be given the opportunity to intern or practice in rehabilitation centers.
Additionally, the credit hours for special education courses during the undergraduate period
could be increased.

The use of only one measurement tool in the study led to some limitations in evaluating
the findings. The findings show that younger teachers have higher attitudes towards inclusion
than older teachers. Although this result assumes the possibility that younger teachers have a
stronger motivation, unfortunately, it does not reflect a definite result. In this respect, it can
be said that this finding is weak in terms of the limitations of the study. However, in future
studies, the use of a measurement tool that evaluates motivation in addition to the attitude
scale will provide more precise results.
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Otizm Spektrum Bozuklugu Olan Okul
Oncesi Cocuklarin Kaynastirma
Egitimine Yonelik Okul Oncesi
Ogretmenlerinin Tutumlar:

Ozet

Erken c¢ocukluk déneminde tanisi konulan, yetersiz sosyal etkilesim ve tekrarlayici davranislarla
karakterize otizm spektrum bozuklugunun [OSB] tiim diinyada hizla arttigi bilinmektedir. Bu
¢alismanin temel amaci, bu belirgin artisa ragmen 6gretmenlerin tutumlarim ortaya koymaktir. Bu
calismanin hedef grubu, otizm spektrum bozuklugu olan ¢ocuklarin 6gretmenleridir. Anketleri toplam
283 katilimc1 yanitlamis olup bunlarin %95’i kadin 6gretmenler, %5'’i erkek 6gretmenlerdir. Calismada
iliskisel tarama modeli tercih edilmistir. Ogretmenlerin otizm spektrum bozuklugu olan cocuklarin
kaynastirma egitimine yonelik tutumlari; yas, egitim diizeyi, mesleki kidem ve seminer katilimi gibi
degiskenler acisindan anlamli bir farklilik gostermistir. Arastirmada veri toplama araci olarak
arastirmacilar tarafindan gelistirilen Kisisel Bilgi Formu kullanilmistir. Ogretmen tutumlarimi
incelemek amaciyla Demir ve Aydin (2012) tarafindan uyarlanan “Otizmli Cocuklarin
Kaynastirilmasina Yonelik Tutum Olcegi” kullamlmistir. Bu calismada, otizm spektrum bozuklugu olan
cocuklarla daha 6nce calisma deneyimi olan 6gretmenlerin, otizmli cocuklara kars1 daha olumlu bir
tutuma sahip oldugu goriilmiistiir. Bu calismada diisiik tutumlar esas olarak egitim eksikligi ve otizm
spektrum bozuklugu olan ¢ocuklara yonelik 6gretim deneyimi eksikligi ile karakterizedir. Bu sonuclarin
daha ileri calismalar ve politika yapicilar i¢in 6nemli bir bakis saglayacag diistiniilmektedir.

Anahtar Kelimeler: Otizm spektrum bozuklugu, kapsayicilik, okul 6ncesi 6gretmeni, tutumlar.

Giris

Gelisim, dogumdan once baslayan ve yasamin sonuna kadar devam eden siirekli bir
siireci ifade eder. Ancak bu ilerleme, yasamin tiim evrelerinde ayni hizda gerceklesmez.
Cocukluk doneminin ilk yillari, diger gelisim evrelerinden farkhi olarak gelisimin hizh
temposuyla one c¢ikar (Baran, 2011). Bu hizli gelisim donemi, ¢cocugun sosyal ve toplumsal
yeterlilikleri edinmesi agisindan biiyiik 6nem tasir. Sonug olarak, 6zel gereksinimli cocuklarin
okul oncesi donemde kaynastirma egitimine tabi tutulmasi, erken miidahale baglaminda
avantajlidir (Kocyigit, 2015; Odluyurt, 2007).

Gelisimsel zorluklar yasayan okul 6ncesi cocuklar erken miidahaleden yararlanir ve
boylece gelisimsel sorunlari en aza indirilir. Erken donemde kapsayici egitime katilan ¢ocuklar
hizlandirilmig bilissel ve sosyal gelisim gosterirken, ayn1 zamanda sorunlu davraniglar1 da
azaltir. Cocuklarin kendileri, normal gelisim gosteren akranlari, 6gretmenleri ve aileleri de
dahil olmak {lizere paydaslar kapsayic1 egitimin faydalarimi elde eder. Dolayisiyla, tiim bu
paydaslarin bu egitimde o6nemli bir rol oynadig1 ve kapsayici egitime bu perspektiften
yaklasilmasi gerektigi vurgulanmaktadir (Aral, 2011; Batu & Kircaali, 2007; Kogyigit, 2015).

Ogretmenlerin kapsayicilik uygulamalarinin egitimine yonelik goriis ve tutumlari,
kapsayiciligin basarisimi etkileyen onemli bir oOlciit olarak kabul edilmektedir (Rodriguez, vd.,
2012; Segall & Campbell, 2012). Bu baglamda, kaynastirma egitimine odaklanan cesitli
aragtirmalarin oldugu bilinmektedir (Bozarslan & Batu, 2014; Dogaroglu & Bapoglu Diimenci,
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2015; Nacaroglu, 2014; Ucar, 2020; Yazici vd., 2018). Bununla birlikte, bu calismalarin
agirlikli olarak oOzel egitim gereksinimi olan tiim c¢ocuklara, kaynastirmada karsilasilan
sorunlara (Burak & Ahmetoglu, 2021), kaynastirmanin basarisina (Yiicelkan, 2022) ve
kaynastirmay etkileyen olumlu ve olumsuz durumlara odaklandig1 gériilmektedir. Ozel olarak
otizm spektrum bozuklugu olan ¢ocuklar1 hedefleyen calismalar sinirhidir ve okul 6ncesi
donemden farkli dénemleri kapsamaktadir (Burak & Ahmetoglu, 2021; Ozgiinenel, 2012).
Ayrica, literatiire gore okul 6ncesi 6gretmenlerinin kaynastirma egitimi alan ¢cocuklara yonelik
karsilastiklari zorluklar veya sorunlar cogunlukla bilgi, iletisim, 0z yeterlilik ve ¢cocugu tanima
gibi parametreler acisindan degerlendirilmektedir (Aslan, 2020; Cakici, 2020).

Bu calisma, dogrudan otizm spektrum bozuklugu [OSB] olan kapsayici egitim
dahilindeki cocuklarin 6gretmenlerine hitap etmesiyle diger calismalardan farkhidir. Temel
olarak bu ¢alisma 6gretmen tutumlarinin hangi parametrelere gore degistigini ortaya koymay1
amacglamaktadir. Bu ve benzeri degiskenlerin varligi calismayi farkhilastirmakta ve gelecekteki
calismalara onemli bir katki saglamasi beklenmektedir.

Son yillarda otizm spektrum bozuklugunun yaygihginda hizh bir artis oldugu not
edilmektedir (Harris, 2023; Salari vd., 2022; Talantseva vd., 2023) ve bu artis kaynastirma
egitimi uygulamalarina olan ihtiyacin artmasina neden olmustur. Bu nedenle, arastirma,
kaynastirma egitiminde paydas olan okul oncesi egitimcilerinin (Aslan Bagc1 vd., 2025; Burak
vd., 2022) otizm spektrum bozuklugu olan ¢ocuklarin kaynastirilmasina yonelik tutumlarini
incelemeyi amaclamaktadir. Bu ana amag dogrultusunda, asagidaki sorulara yanit aranmistir;

1. Okul oOncesi 6gretmenlerinin kaynastirma egitimi alan otizm spektrum bozuklugu
olan cocuklara yonelik tutumlar ne diizeydedir?

2. Okul oncesi 6gretmenlerinin kaynastirma egitimi alan otizm spektrum bozuklugu
olan ¢ocuklara yonelik tutumlar cinsiyet degiskenine gore farkhilagsmakta midir?

3. Okul Oncesi o6gretmenlerinin kaynastirma egitimi alan otizm spektrum bozuklugu
olan ¢ocuklara yonelik tutumlar: yas degiskenine gore farklilagmakta midir?

4. Okul oncesi 0gretmenlerinin tutumlar: egitim diizeylerine gore anlamh bir sekilde
farklilagmakta midir?

5. Okul Oncesi Ogretmenlerinin tutumlart mesleki deneyimlerine gore anlamh bir
sekilde farkhilasmakta midir?

6. Okul oncesi Ogretmenlerinin tutumlari mezun olunan boliim kriterine gore
farklilagsmakta midir?

7. Okul Oncesi 6gretmenlerinin tutumlar1 daha once 6zel egitim dersi alip almamalarina
gore farklilasmakta midir?

8. Okul oOncesi 6gretmenlerinin otizmle ilgili bir program, seminer veya kurs alp
almamalarina gore tutumlar: farklilasmakta midir?

9. Okul oncesi 6gretmenlerinin tutumlari otizm spektrum bozuklugu olan bir ¢ocukla
calisma deneyim tiirtine gore farklilasmakta midir?
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Yontem
Arastirmanin Modeli

Bu arastirmanin amaci, okul oncesi 0gretmenlerinin 3-6 yas arasi1 otizm spektrum
bozuklugu olan cocuklarin kaynastirilmasina yonelik tutumlarin cesitli degiskenler agisindan
incelemektir. Arastirmada, var olan durum tamimlanmak istendiginden genel tarama
modellerinden iliskisel tarama modeli kullanilmistir. iliskisel tarama modelleri, iki veya daha
fazla degisken arasindaki degisimi veya degisimin derecesini belirlemeyi amaclayan arastirma
modelleridir (Karasar, 2003). Bu arastirmada degiskenlerin birlikte degisip degismedigi
incelendiginden iligkisel tarama modeli secilmistir.

Arastirmanin Evren ve Orneklemi

Bu calismanin hedef grubu otizm spektrum bozuklugu olan ¢cocuklarin 6gretmenleridir.
Calisma grubu 269 kadin, 14 erkek olmak tlizere 283 6gretmenden olusmaktadir. Katilimecilar,
Istanbul'un Anadolu yakasinda calisan okul 6ncesi 6gretmenler olup, kamu ve 6zel egitim
kurumlarinda gorev yapan oOgretmenlerden olusmaktadir. Arastirmanin amacina uygun
olarak, ornekleme yaklagim tiirlerinden biri olan basit rastgele 6rnekleme yontemi tercih
edilmistir. Evrendeki tiim bireylerin secilme sansinin esit olmasi nedeniyle, orantisiz rastgele
ornekleme (basit rastgele ornekleme) tercih edilmistir (Karasar, 2003).

Veri Toplama Araclar:

Arastirmada veri toplama araci olarak kullanmilan Kisisel Bilgi Formu arastirmaci
tarafindan gelistirilmistir. Ogretmen tutumlarini incelemek amaciyla Demir ve Aydin (2012)
tarafindan uyarlanan “Otizmli Cocuklarin Kaynastirlmasma Yénelik Tutum Olcegi”
kullanilmistir. Bu 6lgek, Segall (2008) tarafindan gelistirilmistir. Tiirk¢e formu ise Demir ve
Aydin (2012) tarafindan uyarlanmistir. Olcek, “kesinlikle katiliyorum”dan “kesinlikle
katilmiyorum”a dogru derecelendirilmekte olup 71 likert tipindedir. “Kesinlikle katiliyorum”a
7 puan, “kesinlikle katilmiyorum”a 1 puan verilmektedir. Olcekten alinabilecek en yiiksek puan
133, en diisiik puan ise 19’dur. Demir ve Aydin (2012) 19-44 puan arasi puanin olumsuz tutum,
45-75 puan arasi puanin notr tutum, 76 ve iizeri puanin ise olumlu tutum anlamina geldigini
belirtmislerdir. Yiiksek puan, kaynastirmaya yonelik olumlu tutumda artisa isaret etmektedir.
Yapi gecerliligi icin Cronbach Alpha katsayis1 hesaplanmistir. Olgegin iki faktorlii bir yapidan
olustugu, toplam varyansin %41,50’sini acgikladigi, Faktor 1 i¢cin Cronbach Alpha katsayisinin
.87, Faktor 2 icin .66 oldugu ve 19 maddelik 6lcegin toplam puani icin giivenilirlik katsayisinin
.76 oldugu belirtilmistir (Demir & Aydin, 2012). Bu ¢alismada ise 6lgegin Cronbach Alpha
katsayis1 .70 olarak bulunmus olup, bu da 6lgegin i¢ tutarliliginin p<.o1 diizeyinde yeterli
oldugunu gostermektedir.

Verilerin Toplanmasi

Aragtirmanin etik uygunlugu alinan etik kurul onay ile teyit edilmistir. Arastirma
verileri 2020-2021 akademik yili bahar doneminde 29 Nisan-20 Mays tarihleri arasinda
toplanmustir. Veri toplamada kullanilan anket formlar1 Covid-19 pandemisi nedeniyle yiiz yiize
goriisme yerine katihmcilara Google Formlar araciligiyla gonderilmistir.
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Verilerin Analizi

Arastirmanin amac¢ ve degiskenleri dogrultusunda yapilan analizlerde su teknikler
kullamlmigtir: Ik olarak oOgretmenlerin otizmli cocuklarin kaynastirllmasma yonelik
puanlarini; cinsiyet, 6zel egitim kursuna gitme, sinifta otizm spektrum bozuklugu olan bir
cocugun bulunmasi, yakin cevresinde otizm spektrum bozuklugu olan bir ¢cocugun bulunmasi,
otizmle ilgili bir program, seminer veya kursa katilma gibi degiskenler acisindan incelemek
amaciyla Mann-Whitney U testi tercih edilmistir. ikinci olarak Otizmli Cocuklarn
Kaynastirilmasina Yonelik Tutum Olcegi toplam tutum puanlarinin 6gretmenlerin yas, egitim
diizeyi, mesleki kidem, mezun olunan boliim ve otizm spektrum bozuklugu olan bir ¢ocukla
calisma deneyimi degiskenlerine gore farklilasip farklilasmadigimi belirlemek amaciyla
Kruskal-Wallis H testi kullamilmistir. Kruskal-Wallis H testi sonug¢larinin anlamh bulundugu
durumlarda daha sonra farkliligin hangi gruplardan kaynaklandigini belirlemek amaciyla
Mann-Whitney U testi kullanilmistir. Veriler SPSS 22.0 programi kullanilarak analiz
edilmistir.

Arastirmanin Etik izinleri:

Bu caligmada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashgi altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun adi = Fatih Sultan Mehmet Vakif Universitesi
Lisansiistii Egitim Enstitiisii

Etik Kurul Etik inceleme karar tarihi =26.02.2021
Etik degerlendirme belgesi konu numarasi = 04.03.2021-3

Bulgular

Yapilan bu c¢alisma sonuglarina bakildiginda oOgretmenlerin biiyiik cogunlugunun
kapsayici egitim goren otizmli ¢cocuklara karsi pozitif bir tutum icinde olduklar1 goriilmektedir.
Bulgular 6gretmenlerin %95’inin olumlu tutuma sahip oldugunu gostermektedir. Calismanin
alt amaclarina bakildiginda Otizm Spektrum Bozuklugu Olan Cocuklarin Kaynastirilmasina
Iliskin Tutum Olgegine iliskin olarak 6gretmenlerin puanlarinda cinsiyet degiskenine gore
anlamlh bir fark olmadig ortaya konmustur. Yas degiskeninde anlamli bir farklilik tespit
edilmistir. Anlamh farkin kaynagini belirlemek icin yapilan Mann -Whitney U testi sonuglarina
gore 26-30 yas grubundaki 6gretmenlerin, 41-50 yas grubundaki 6gretmenlere gore ve 26-30
yas grubundaki 6gretmenlerin ise 51 yas ve ilizeri yas grubundaki 6gretmenlere gore daha
olumlu yaklasim icinde oldugu goriilmiistiir.

Egitim diizeyi degiskenine gore tutum 6lcegi puanlarindaki farkliliklar belirlemek igin
yapilan analiz sonuclary, egitim diizeyi gruplar1 arasinda anlamh bir fark oldugunu
gostermektedir. Bulgulara gore anlamli farkin, on lisans derecesine sahip olanlardan
lisansiistli derecesine sahip 6gretmenler lehine ve lisans derecesine sahip olanlardan ise
lisansiistii derecesine sahip 6gretmenler lehine oldugu tespit edilmistir. Ayrica mesleki kidem
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degiskenine gore elde edilen bulgulara bakildiginda mesleki kidem gruplar1 arasinda anlamh
bir fark oldugu goriilmektedir. Bulgulara gore mesleginde 1 yildan az ¢alismis 6gretmenler ile
11-15 y1l caligsmis olan 6gretmenler arasinda 1 y1ldan daha az ¢alisanlar lehine anlamh bir fark
oldugu goriilmiistiir.

Mezun olunan boliim degiskenine ve 6zel egitim kurslarina katilma degiskenine gore
tutum oOlgegi puanlarindaki farkhiliklar: belirlemek icin yapilan testlerde anlamli bir farklihga
ulagilmamigtir. Ancak otizmle ilgili programlara, seminerlere veya kurslara katilim gosteren
ogretmenlerin Tutum Olcegi'nde katilmayanlara kiyasla daha yiiksek puanlar aldiklari, diger
bir deyisle kaynastirmaya karsi daha olumlu bir tutuma sahip olduklar1 bulgulanmistir.
Aragtirma sonuglar1 otizm tamis1 almig 6grencilerle calisma deneyiminin gruplar arasinda
anlamlh bir fark olusturdugunu ortaya koymustur. Bulgular rehabilitasyon merkezlerinde
deneyimi olan Ogretmenler ile deneyimi olmayan 6gretmenler arasindaki farkin, ilk grup
lehine anlaml oldugunu gostermistir.

Tartisma ve Sonuc¢

Aragtirma sonugclar: incelendiginde, okul oncesi 6gretmenlerinin otizmli ¢ocuklarin
kaynastirilmasina yonelik tutumlarinda yas degiskenine gore istatistiksel olarak anlamh bir
fark oldugu goriilmektedir. Ozellikle 26-30 yas grubundaki 6gretmenler, 41-50 yas grubundaki
ve 51 yas ve iizeri Ogretmenlere kiyasla otizmli cocuklarin kaynastirilmasina yonelik daha
olumlu tutumlar sergileme egilimindedir ve bu durum Otizmli Cocuklarin Kaynastirilmasina
Yonelik Tutum Olceginde daha yiiksek puanlar alinmasiyla ortaya konmaktadir. Literatiirde
de bu sonuca paralel sonuclar bulunmakla birlikte (Avramidis & Norwich, 2002; Burak, 2019;
Ozdemir, 2010; Rakap ve Kaczmarek, 2010; Unal ve Iflazoglu Saban, 2014), baz1 arastirmalar
farkli bulgular sunmaktadir (Avramidis vd., 2000; Batum, 2019; Park & Chitiyo, 2011). Burak’a
(2019) gore Ogretmenlerin yasi ile tutumlar1 arasindaki negatif korelasyon, genc 6gretmenlerin
yash meslektaslarina kiyasla bilgiye daha hizli ve kolay ulasabilmesinden kaynaklanmaktadir.

Bulgular dogrultusunda okul o©ncesi oOgretmenlerinin kaynastirmaya iliskin
tutumlarinda cinsiyet degiskenine gore anlaml bir farkliliga rastlanmamais olup bu bulgu daha
once yapilan calismalarla (Burak, 2019; Giileryiiz ve Ozdemir, 2015; Macaroglu Akgiil, 2012;
Sahbaz & Kalay, 2010; Wilkerson, 2012) tutarlidir. Ancak bazi calismalarda farkl sonuclar da
bildirilmistir. Ornegin ince vd. (2023) 6gretmen adaylariyla yaptiklar1 calismada, kadin
adaylarin otizm spektrum bozuklugu olan c¢ocuklarin dahil edilmesine karsi daha olumlu
tutumlar sergilediklerini bulmuslardir. Benzer sekilde, Batum (2019) tarafindan yapilan
calismada da kadin 6gretmenler lehine istatistiksel olarak anlamli bir sonu¢ bulunmustur.
Batum (2019) bu sonucu, kadinlarin erkeklere kiyasla sosyal etkilesimler sirasinda daha fazla
kisileraras1 duyarlilik sergileme ve bagkalarinin duygularina daha fazla 6nem verme egiliminde
olduklar1 goriisiiyle iligkilendirmistir. Literatiirde bulgularla hem uyumlu hem de c¢elisen
ornekler bulunmasma ragmen, calismada erkek oOgretmenlerin sinirh temsil edilmesi,
cinsiyetle ilgili sonuglar1 etkilemis olabilir. Bu nedenle, daha genis bir temsilin oldugu
calismalarda cinsiyete dayal sonuclar farklilik gosterebilir.

Egitim diizeyi degiskenine bagli olarak tutum puanlar incelendiginde istatistiksel
olarak anlamli bir fark gozlenmistir. Lisansiistii egitime sahip Ogretmenler, lisans veya
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lisansiistli egitime sahip olanlara kiyasla kaynastirmaya iliskin daha giicli tutumlar
sergilemektedir. Bu bulgu, lisansiistii egitime sahip 6zel egitim 6gretmenlerinin kaynastirmaya
iliskin daha olumlu tutumlar sergilediginin ortaya kondugu Abu-Hamour ve Muhaidat'in
(2013) calismasiyla ortiismektedir. Bu calismada, otizmli cocuklarin kaynastirilmasina yonelik
ogretmenlerin egitim diizeylerine dayali yaklasimlarindaki gozlemlenen cesitliligin,
ogretmenlerin otizmle ilgili bilgi, beceri ve egitim kazammlariyla iligkili olduguna
inanmilmaktadir.

Arastirma sonugclar1 okul oncesi 6gretmenlerinin kaynastirmaya yonelik tutumlarinda
mesleki deneyim degiskenine gore istatistiksel olarak anlamli bir fark oldugunu
gostermektedir. Bu bulgular incelendiginde, 1 y1ldan az mesleki deneyime sahip 6gretmenlerin
11-15 yillik mesleki deneyime sahip olanlara kiyasla kaynastirmaya yonelik daha olumlu bir
tutum sergiledigi kaydedilmektedir. Ayrica, 1-5 yillik mesleki deneyime sahip 6gretmenler 11-
15 y1llik deneyime sahip olanlardan ve 6-10 yillik mesleki deneyime sahip 6gretmenler 11-15
yillik deneyime sahip olanlardan daha yiiksek bir tutum gostermektedir. Bu ¢alismadan elde
edilen sonuclar dikkate alindiginda, mesleki deneyim yili ile kaynastirmaya yonelik tutum
arasindaki negatif korelasyon, otizm spektrum bozukluguna sahip ¢ocuklar hakkindaki bilgi,
mesleki tiikenmiglik ve daha genc oOgretmenler ile daha yash Ogretmenler arasindaki
motivasyon diizeyleri gibi faktorlere baglanabilir. Bununla birlikte, bu farkliliklarin acgikca
ortaya konulmasi ve temellendirilmesi icin daha fazla arastirmaya ihtiya¢c duyulduguna dikkat
cekmek 6nemlidir.

Okul 6ncesi 6gretmenlerinin kaynastirmaya iligkin tutumlarinda mezun olunan boliim
degiskenine gore istatistiksel olarak bir fark goriilmemistir. Benzer sekilde yakin zamanda
Cin’de yapilmis bir ¢alismada mezun olunan boliimiin 6gretmen tutumlarina etki etmedigi
tespit edilmistir (Peng vd., 2024). Yapilan bu calismada katihmci 6gretmenlerin cogunlugu
okul oncesi boliimiinden mezundur. Diger boliimlerden mezun olan 6gretmenlerin az sayida
olmasinin mevcut sonuclar tizerinde etkili oldugu séylenebilir.

Ozel egitim kurslarma katilma degiskenine gore okul oOncesi ogretmenlerinin
kaynastirmaya yonelik tutumlarinda istatistiksel olarak anlamh bir fark bulunmamistir. Bu
sonuca karsin Akiiziim ve Akbulut (2021) 6zel egitim ya da kurs vb. egitim almanin
kaynastirmaya karsi tutumlar1 olumlu etkiledigini belirtmektedir. Arastirmada ise
ogretmenlerin ¢ogu 0zel egitim kursu aldigim bildirmektedir. Bu yilizden degisik 6rneklem
gruplarinda sonuclar farkhlasabilir.

Rehabilitasyon merkezleri araciligiyla deneyim kazanmis 6gretmenler ile bu deneyimi
olmayanlar farkli tutumlar sergilemistir. Arastirma sonuclar1 deneyimi olan O0gretmenler
lehine anlamh bir fark oldugunu gostermistir. Bu bulgu, rehabilitasyon merkezinde otizmli
cocuklarla calisma deneyimin 6nemini vurgulamaktadir. Ayrica bu bulgu gelecekteki
calismalar icin onemli bir destek saglamaktadir. Rehabilitasyon merkezlerinin yalmzca
rehabilite edici degil ayn1 zamanda otizmde kapsayici egitim i¢in bir odak noktasi oldugunu da
gostermektedir.

316



Attitudes of preschool teachers in... San, S., & Yalman Polatlar, D.

Oneriler

Calismanin bulgularinda rehabilitasyon merkezlerinde otizmli ¢ocuklarla deneyimi
olan 6gretmenlerin tutum olgeginden yiiksek puanlar aldiklar: belirlenmistir. Bu nedenle bu
konuyla ilgilenen arastirmacilarin rehabilitasyon merkezlerinde c¢alisan Ogretmenlerden
olusan orneklem grubunu daha genis tutarak caligmalarini yiirtitmeleri onerilebilir. Yash
ogretmenlerde genc 0gretmenlere gore daha diisiik tutumlar géz 6niline alindiginda, egitim
otoriteleri yash ogretmenlerin OSB’si olan cocuklarin kaynastirilmasina yonelik beceri ve
tutumlarini gelistirmek i¢in dinamik egitim hizmetleri saglamalidir.

Bu makale 6nemli ol¢iide OSB’li cocuklarla ¢alismada deneyimin Onemine dikkat
cekmektedir. Ayrica, bu tiir deneyime sahip olmayan okul 6ncesi 6gretmenlerinin, deneyim ve
bilgi edinmeleri icin egitim programlari, seminerler veya diger girisimlerle desteklenmesi
onerilmektedir. Ozel egitim kurumlarinda calismamis okul oncesi Ogretmenlerinin bu
kurumlarla etkilesime girmeleri ve ¢cocuklara saglanan egitim hakkinda bilgi edinmeleri tegvik
edilmelidir. Ozel egitim dersleri alan lisans &grencilerine rehabilitasyon merkezlerinde staj
veya uygulama yapma firsati1 verilmelidir. Ayrica, lisans doneminde 6zel egitim dersleri icin
kredi saatleri arttirilabilir.

317



