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Abstract

It is impossible to interpret the present and shape the future without understanding the past.
Individuals who comprehend past social, political, and cultural events can evaluate today’s problems
from a historical perspective. Therefore, fostering historical thinking skills is indispensable for
creating a conscious society. This study aims to analyze the questions related to the history of the
Tiirkiye Republic revolution history and Kemalism course in the high school entrance exams
administered between 2018 and 2024 in terms of historical thinking skills. The research was
conducted using the document analysis method within the qualitative research framework. The data
source comprises 70 questions from the Tiirkiye Republic revolution history and Kemalism section of
the high school entrance exams held between 2018 and 2024. The analysis revealed that most
questions were associated with historical comprehension and chronological thinking skills. In
contrast, the number of questions related to historical analysis and interpretation, as well as historical
problem analysis and decision-making skills, was significantly lower. Furthermore, no questions were
found to be associated with historical research skills. In Tiirkiye, where a curriculum that aims to
teach skills is implemented, measurement and evaluation methods, techniques, and materials should
also be geared towards measuring skills. Based on the results of the research, it was suggested that
the questions to be asked in the entrance exams to secondary education should include items that can
measure skills such as historical analysis and interpretation, historical problem analysis and decision-
making, and historical research.

Keywords: Tiirkiye Republic revolution history and Kemalism course, high school entrance exam,
historical thinking skills.

Introduction

The discipline of history helps individuals understand the past and present by teaching
human experiences and shedding light on the future (Demircioglu, 2015). It examines past
events by considering their location, time, and key figures, using evidence-based cause-and-
effect relationships (Kostiiklii, 2004). Additionally, history enables societies to transmit and
explain their thoughts and traditions from generation to generation (Giiven et al., 2014).
History serves as the collective memory of a nation; the ability of societies or nations to sustain
their existence depends on learning history, which functions as memory (Kostiiklii, 2004).

Due to the goal of developing and sustaining civic awareness, history has always been
regarded as one of the most important subjects in education systems. Two fundamental
approaches form the basis of history instruction. The first approach, which focuses on
citizenship and identity transmission, aims to cultivate citizens who recognize and embrace
their history, society, values, and culture by providing them with knowledge of the past. The
second approach prioritizes equipping students with a scientific perspective and higher-order
thinking skills, emphasizing the importance of enabling students to access historical
information by applying the methods used by historians (Demircioglu, 2015). In contemporary
history education, there is a shift away from the one-dimensional transmission of a series of
historical facts and information in a strictly chronological and absolute manner. Instead, the
focus is on fostering students’ historical thinking and comprehension skills (Dilek & Alabas,
2016).

Historical thinking is the act of interpreting and evaluating evidence from the past, as
well as the narratives historians construct based on this evidence (Denos & Case, 2006). It
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encompasses a set of cognitive processes specific to the discipline of history, which rely on the
conscious reading and analysis of historical sources (Wineburg, 2001, as cited in Claravall &
Irey, 2022). Additionally, historical thinking involves the analysis of the chronological,
conceptual, and technical characteristics of all materials presented as historical knowledge
(Yali & Simsek, 2020). Successfully engaging in historical thinking requires evaluating the
meaning of historical events, understanding the changes these events have brought about, and
assessing the roles of individuals from a broad perspective (Miki et al., 2015). In this sense,
individuals need to develop specific skills to achieve it. Britt and Rouet (2012) describe
historical thinking skills as including the ability to ask questions about the past, connect past
events to the present and future, and critically assess the credibility of historical narratives and
sources when interpreting their content (as cited in Merkt et al., 2017).

Historical thinking skills are higher-order cognitive abilities that enable individuals to
analyse and interpret historical information in a contextualized manner, much like a historian.
These skills facilitate an understanding of historical realities by considering different
perspectives and contexts (Puteh et al., 2010). The National Center for History [NCHS] (1996)
has outlined the core historical thinking skills for students aged 5-12, categorizing them as
chronological thinking, historical comprehension, historical analysis and interpretation,
historical research capabilities, and historical issues-analysis and decision-making. Although
these skills are presented as distinct categories, they are interrelated and mutually reinforcing,
which underlines the significance that students must utilize all of them when conducting
historical research.

In Tiirkiye, historical thinking skills were first explicitly included in the 2005 history
curriculum and, to some extent, in the social studies curriculum (Yal & Simsek, 2020). In the
history curricula in Tiirkiye, historical thinking skills have been considered discipline-specific
competencies. In the 2018 and 2023 Secondary Education History Curriculum for grades 9,
10, and 11 (Ministry of National Education [MoNE], 2023, p. 12; MoNE, 2018a, p. 13-17), these
skills are categorized as chronological thinking, historical comprehension, the ability to
establish cause-and-effect relationships, perceiving change and continuity, research based
on historical inquiry, historical analysis and interpretation, historical analysis and decision-
making, and the ability to view the past from the perspective of historical actors, also referred
to as historical empathy. The 2018 the Tiirkiye Republic Revolution History and Kemalism
[TRRHK] Course Curriculum for 8t grade mentions the goal of developing historical thinking
skills (MoNE, 2018b); however, it does not provide a detailed classification or extensive
information about these skills. In this study, the historical thinking skills used to analyse High
School Entrance Exam [LGS] questions are explained below.

Chronological Thinking

Chronology helps students establish connections over time, facilitating their
understanding of the past, present, and future by organizing historical events in sequence
(Samsudin et al., 2017). To develop historical thinking, students must learn how significant
events are temporally related to one another. They should also be able to measure and interpret
periods such as years, decades, centuries, and millennia, as well as integrate different dating
systems, including calendar systems, into their time calculations (Giiven et al., 2014).
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Historical Comprehension & Historical Empathy

Historical comprehension refers to a deep and multidimensional understanding of past
concepts and phenomena, as well as evaluating historical events following the specific time and
place in which they occurred (MoNE, 2023). Accordingly, students are expected to put
themselves in the position of historical figures or those affected by historical events,
interpreting these events by considering the conditions of the time and place in which they
took place—essentially fostering historical empathy. According to Christopher Portal (1987),
empathy is a form of creative thinking that must be used alongside other skills to recognize
significant human values in history (as cited in Fillpot, 2012).

Historical Analysis and Interpretation

Historical analysis and interpretation skills enable historians to understand the reasons
behind differing interpretations of the past. When students, like historians, engage their
cognitive skills to examine historical facts and events and interpret evidence, they recognize
that the past and history are distinct (Yelkenci, 2020). Additionally, they develop the ability to
identify historical facts and generalizations within historical texts, as well as to distinguish
between objective and subjective narratives (MoNE, 2023). According to Samsudin et al.
(2017), these skills help students gain a deeper understanding of the relationship between
historical facts and historical interpretation.

Inquiry-Based Historical Research Capabilities

Historical research capabilities encompass identifying a historical problem,
formulating hypotheses related to the problem, testing these hypotheses, and drawing
conclusions (Demircioglu, 2015). History is, in essence, an inquiry process (Dilek & Alabas,
2016), while historical thinking refers to the cognitive processes in which a historian engages
during an investigation (Jong, 2022). Within this skill set, students are encouraged to explore
and collect available historical evidence to uncover the past (Talin, 2015). According to Viator
(2012), historical inquiry should also involve teaching students the types of questions
historians consider when analysing a primary document.

Historical Analysis and Decision-Making

The past is composed of decisions made by humankind and the events that resulted
from these decisions. According to Miki et al. (2015), historical thinking involves identifying
problem-solving knowledge within historical events and applying it to contemporary issues.
Therefore, to learn history effectively, it is essential to evaluate past problems, the decisions
made, the factors influencing these decisions, and their consequences (MoNE, 2023).

Assessment and evaluation activities, implemented to determine the extent to which
the knowledge, skills, and values intended to be imparted in each course have been effectively
taught, are indispensable components of the education system. To measure the success of the
teaching process, regular assessment and evaluation practices are conducted. In Tiirkiye,
nationwide/centralized exams are held to determine the secondary education institutions
students will attend after completing primary education. The transition between educational
levels based on exams and selection, which began with the Maarif Colleges in 1955 (Atilgan,
2018), has continued under different names and practices. The transition exam to secondary
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education has been conducted under various titles and abbreviations, including LGS (1997-
2004), Transition to Secondary Education Exam [OKS] (2004-2008), Placement Exam [SBS]
(2008-2013), and Transition from Primary to Secondary Education Exam [TEOG] (2014-
2018). Following a reform introduced by the MoNE in 2017, the exam was renamed the LGS.
The most significant distinction of the LGS from previous exams is its emphasis on new-
generation/skill-based questions, designed to assess students’ higher-order thinking skills.
This type of question was first introduced in the 2018 administration of the LGS.

A literature review on the research topic reveals that various studies have been
conducted on skill-based questions in the LGS. These studies predominantly focus on
questions related to science courses (Arduc et al., 2024; Berber & Anilan, 2018; Karabulut et
al., 2022; Kizkapan & Nacaroglu, 2019; Yiizliak & Arslan, 2021). Additionally, some studies
have analysed exam questions based on Bloom’s Taxonomy (Polat & Bilen, 2022; Sanca et al.,
2021) and Programme for International Student Assessment [PISA] reading criteria (Cicek &
Dilekg¢i, 2022). Some studies examine teachers’ and students’ perspectives on the centralized
placement exam system and the exams themselves (Ceylan & Orhan, 2023; Kuzu et al., 2019;
Ozdas, 2019). Regarding the TRRHK course, most studies were conducted before 2018
(Demirkaya & Karacan, 2016; Erol, 2016; Karadeniz et al., 2015), and research on this subject
following the 2017 LGS reform remains limited. For example, Cakmak and Yigen (2023) and
Igci (2023) examined the impact of the number of questions related to this course in the LGS
on students’ attitudes toward the subject. Atay (2021), Binekei and Kirpik (2023) and Giiven
and Akdag (2023) explored teachers’ opinions on the exam and the questions related to this
course. Additionally, Hancer and Ozmen (2022) analysed the distribution of questions from
this course according to the Revised Bloom’s Taxonomy.

A review of the existing literature reveals that while there are studies evaluating
questions in secondary school entrance exams and analysing teachers’ perspectives, no study
has been found that directly examines TRRHK course questions in terms of historical thinking
skills. The findings of this research will provide valuable insights for future studies and
assessment and evaluation activities related to this course. Accordingly, this study analyses the
TRRHK course questions in the LGS from 2018 to 2024 in terms of historical thinking skills.
Within this scope, the following research questions are addressed:

1. What is the distribution of TRRHK course questions related to historical thinking
skills in LGS over the years?

2. What are the types of historical thinking skills associated with TRRHK course
questions in LGS, and how are they distributed over the years?

Method

Research Design

This study, which aims to examine TRRHK course questions in LGS from 2018 to 2024
in terms of historical thinking skills, is conducted within the scope of qualitative research and
is based on document analysis. Yildirim and Simsek (2016) stated that in qualitative studies,
written and visual materials can be examined in situations where interviews and observations
are not possible. Since this study examined LGS questions in terms of historical thinking skills,
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the document analysis method was used. Document analysis involves the analysis of written
materials containing information about the events or phenomena being investigated.
Document analysis can serve as an independent research design or be used alongside other
designs as an additional data source (Yildirim & Simsek, 2016).

Data Source

The data source comprises the TRRHK course questions from LGS conducted between
2018 and 2024. In the LGS, 10 questions are related to the TRRHK course. A total of 70
questions from 2018 to 2024 were examined within the scope of this research. The data source
was accessed from exam booklets published on the official website of the MoNE.

Data Analysis Process

In this study, the data collected through document analysis were analyzed employing a
descriptive analysis technique. The purpose of descriptive analysis is to present the obtained
findings in an organized and interpreted manner (Yildirnm & Simsek, 2016, p. 239). Before
conducting descriptive analysis, a criteria table was developed by reviewing relevant literature
on historical thinking skills. This table was refined based on expert opinions from two
specialists in history and social studies education. The finalized criteria table was then used to
analyse TRRHK questions from LGS, identifying which historical thinking skills were assessed
in each question. During the analysis, these historical thinking skills were used as themes:
Chronological thinking, historical comprehension, historical analysis and interpretation,
inquiry-based historical research, and historical analysis and decision-making. Since the
criteria for historical empathy and the related questions are also part of the skill of historical
comprehension, historical empathy is addressed under the theme of “Historical
Comprehension”. For reliability, two researchers independently coded the questions to figure
out their association with specific historical thinking skills based on the criteria table. The
inter-coder agreement was calculated using Miles and Huberman’s (1994) formula, yielding a
reliability coefficient of .88, indicating a high level of consistency. According to Maxwell (1992),
in order to ensure the descriptive validity of a study, the data obtained must be supported
statistically. For this reason, in the research, while describing the relationship between the
questions and historical thinking skills, the data were presented in tables with percentages (%)
and frequencies (f). In addition, to clarify how the question—skill relationship was established,
a question—skill relationship table (Table 3) was prepared and presented to the reader.

Ethical Permits of Research:
In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of

the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Since the research was conducted with publicly available documents, it does not require
ethics committee permission.
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Findings

In this section, the analysis results of TRRHK course questions from LGS (2018-2024)
in terms of historical thinking skills are presented in tables. Table 1 displays the distribution of
questions assessing historical thinking skills in LGS over the years.

Table 1.

Distribution of the Questions Associated with Historical Thinking Skills by Year
Year 2018 2019 2020 2021 2022 2023 2024 Total
Number of questions associated with 7 5 6 8 7 7 6 46
historical thinking skills
Number of questions not associated 3 5 4 2 3 3 4 24
with historical thinking skills
Total 10 10 10 10 10 10 10 70

According to Table 1, out of the 70 TRRHK course questions in the LGS from 2018 to
2024, 46 questions were associated with historical thinking skills, while 24 questions were not
linked to any specific historical thinking skill. In 2021, 8 questions were related to historical
thinking skills. In 2018, 2022, and 2023, 7 questions were categorized under historical
thinking skills. In 2020 and 2024, 6 questions were associated with these skills. The
distribution of these questions across the years suggests that a similar number of questions
were linked to historical thinking skills each year, indicating a balanced trend in the
assessment of historical thinking skills in LGS.
Table 2.

The Type of Skills Measured by Questions Associated with Historical Thinking Skills and Their
Distribution by Year

Skill 2018 2019 2020 2021 2022 2023 2024 f %
Historical Q2, Q1, Q4, Q2, Q4,

. Q7,  Q1,Qs5, Q2, Q6, Q2,Q4,
comprehension Q% 87, Q8 Q7.Q9 gé'): 817(3 Q10 QE(SI%@ Q7.Qo 28 40
ol gy % e oa0s B uos Quos 14 20
Historical
analysis and 811 (’) Q2 3 4.28
interpretation
Historical
analysis and Q1 1 1.42
decision-making
Historical
research ) ) ) ) ) ) ) 0 0
Questions  not 82, 0.0
associated with 3, 3, Q4,
historical 0ohs Q4 Q8 Q6Qo Wit QL7 BN ny g0
thinking skills Q9, Qo

Q10
Total 10 10 10 10 10 10 10 70 100

“The questions are coded as Q1, Q2, Q3... according to their numbers in the exam booklet.

Between 2018 and 2024, a total of 70 history-related questions were asked in the LGS.
Of these, 24 questions (34.28%) were not associated with any historical thinking skill, while 46
questions (65.71%) were linked to specific historical thinking skills. According to Table 2, the
distribution of historical thinking skills assessed in the questions is as follows: 28 questions
(40%) were related to Historical Comprehension; 14 questions (20%) measured Chronological
Thinking; 3 questions (4.28%) were categorized under Historical Analysis and Interpretation;
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1 question (1.42%) was linked to historical analysis and decision-making. No questions were

found to assess historical research capabilities.

Examples of the correlation between historical thinking skills and LGS questions are

presented in Table 3.

Table 3.

Examples of Question-Skill Associations

Skills Measure Example questions
2022-3-) During World War I, the Tiirkiye army’s victory at the Gallipoli
Campaign prevented Russia from receiving aid from its allies, leading to
the Bolshevik Revolution. Following this revolution, Russia withdrew
Interprets from the war, allowing the Ottoman Empire to reclaim Kars, Ardahan, and

Chronological thinking

historical data
and sources

Batum, which had been lost in the 1877-1878 War. Additionally,
Germany’s Eastern Front was successfully closed with a victory.
Based on this information, which of the following can be inferred?

g:?ltu de é\; Tllle Ottoman Empire emerged as the most successful state of World
arl.
chronology. B) The Allied Powers were forced to withdraw from other fronts.
C) Tiirkiye’s eastern borders were definitively established as a result of the
Gallipoli Victory.
D) The Gallipoli Campaign had international consequences.
2020-5-) Rebellions broke out in various parts of Anatolia against the
Grand National Assembly. These uprisings were influenced by the
disruptive actions of the Istanbul government and the Allied Powers.
Lasting throughout 1920, their goal was to neutralize the Kuva-y1 Milliye
(National Forces) and suppress the independence movement. The
uprisings occupied the Grand National Assembly for a long time, resulting
Draws in human and material losses. Enemy forces, particularly the Greeks, were
conclusions able to operate more freely. However, despite these challenges, the
within the rebellions were eventually suppressed, and the Assembly’s authority was
context of maintained.
cause-and-effect Based on this information, which of the following conclusions can be
relationships drawn regarding the consequences of the uprisings against the Grand
by analysing National Assembly?
a historical I. They prolonged the process of the National Struggle.
text or IL. They led to the unnecessary depletion of some military resources.

visual source.

ITI. The Grand National Assembly was forced to suspend its activities.
IV. All occupations in Anatolia came to an end.

Which of these statements are supported by the given information?
A)Tand II

B) I and III

C)Iland IV

D) III and IV

Historical comprehension

Considers what
a historical text
reveals about
the goals,
tendencies,
value
judgments,
ideas, hopes,
fears, strengths,
and weaknesses
of individuals or
societies.

2021-5-) You can hear the voice of the National Struggle in Inénii,
Sakarya, and Kocatepe, as well as in the pages of a novel that blends love
and rebellion. Some joined this struggle with weapons in hand, while
others fought with their pens. Novels, paintings, poems, sculptures etc.
They all express both the passion and the defiance of our nation.
Sometimes, the outstretched hands of a wounded soldier grasp the clay-
covered hands of a sculptor. At other times, the suffering of those who set
out for their homeland turns into tears on the pages of a storyteller’s pen,
finding its way to the heart.

According to this passage, in which fields have the National Struggle been
reflected?

A) Cultural — Economic

B) Political — Educational

C) Legal — Diplomatic

D) Art — Literature
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Continue to Table 3

2018-1-) One of the events that most influenced Mustafa Kemal during his

:% Draws years at the Manastir Military High School was the 1897 Greco- Tiirkiye
8 g conclusions War. Although the Tiirkiye army achieved victory on the battlefield, it
=B about the failed to secure its desired outcomes at the peace table.
E £  opportunities This situation led Mustafa Kemal to believe which of the following was not
T.CZ é and limitations  well-managed in the Ottoman Empire.
28 resulting from A) National cultural efforts
S-& historical B) National Education
-é events. C) Economy

D) Foreign policy

2019-1-) The Erzurum Congress was regional in terms of its purpose and
representation, but national in terms of the decisions it made.

Based on this, which of the following serves as evidence that the Erzurum
Congress was regional?

Supports claims A) Tt was convened with the participation of delegates from the eastern

about historical Covinces

events with P s . . . .
historical B) Establishing the dominance of the National Forces and national will
evidence was adopted as a fundamental principle.

C) The principle that mandate and protection cannot be accepted was
embraced.

D) The decision that the homeland is an indivisible whole within national
borders was made.

Historical analysis and
decision-making

Discussion and Conclusion

In the 215t century, individuals are no longer expected to merely memorize information
but rather to structure and generate knowledge. Thus, they must possess certain essential skills
to achieve this. One such skill set includes historical thinking skills, which are expected to be
cultivated in social studies and history courses.

This study aimed to analyse the questions related to the TRRHK course in secondary
school entrance exams in terms of historical thinking skills. In the LGS, students must be able
to solve skill-based questions encountered across all subject areas to achieve success (Arduc et
al., 2024). Skill-based questions assess students’ ability to employ reasoning skills through
visuals, comprehend texts by understanding logical relationships, and draw inferences from
various pieces of information to reach a solution or conclusion. These questions also measure
students’ capacity for analysis and synthesis (Bayburtlu, 2021).

The study revealed that the most frequently encountered skill in LGS questions from
2018 to 2024 was historical comprehension. This finding aligns with the results of other
studies in the literature. For instance, in their research, Hancer and Ozmen (2022) found that
the questions related to the TRRHK course in LGS between 2018 and 2021 were primarily
concentrated at the conceptual knowledge and understanding levels, which corresponds to the
historical comprehension skill within historical thinking skills. Similarly, Akinc1 (2019)
highlighted that LGS questions related to the TRRHK course were not merely based on
memorization but rather focused on understanding, interpretation, and comprehension. This
approach was noted as a positive aspect of the LGS by teachers.

The study found that 14 of the analysed questions were related to chronological
thinking skills. According to a study by Diiz and Akpinar (2022), the ability to perceive time
and chronology is one of the least assessed skills in exams. The difference between their
findings and the present study may be attributed to the fact that Diiz and Akpinar (2022)
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examined social studies questions from state boarding and scholarship exams, whereas this
study specifically focused on the TRRHK course questions in LGS. Chronological thinking is a
fundamental step in learning history, as it provides the foundation for demonstrating other
historical thinking skills. According to Talin (2015), understanding chronology involves
activities that encourage students to learn and comprehend the sequence of past events based
on history, place, actors, and the order of occurrences, ultimately helping them acquire
historical facts.

The analysis of LGS revealed that historical analysis and interpretation skills and
historical analysis and decision-making skills were among the least frequently assessed
competencies. Similarly, in a study by Hancer and Ozmen (2022), among 40 TRRHK course
questions, only six questions targeted higher-order cognitive skills, all of which were classified
under the analysis level. Since historical analysis and interpretation require analytical
processes, the findings of these two studies can be considered complementary. According to
Atay (2021), based on teachers’ perspectives on the TRRHK course and the LGS, new-
generation skill-based questions focus more on reading, comprehension, and interpretation
skills rather than mere factual knowledge. These questions increased students’ interest in the
subject and helped them recognize the importance of reading, comprehension, and
interpretation skills in achieving success in the TRRHK course.

According to the results of the research conducted by Arduc et al. (2024), the LGS
includes questions that require students to employ higher-order thinking skills such as
analytical thinking, critical thinking, and graph interpretation. However, the same level of
complexity and skill diversity appears to be more limited in TRRHK questions. Historical
analysis and interpretation involve assigning meaning to historically verified facts based on
evidence (Talin, 2015). Understanding and reasoning about the past is a crucial prerequisite
for interpreting the historical significance of current political and social conditions and
developments. Understanding past events, particularly in a historical context, requires
knowledge of the methods historians use to gather historical evidence (Merkt et al., 2017). In
this regard, it can be inferred that LGS questions are limited in assessing historical analysis
and interpretation skills, as well as historical analysis and decision-making skills.

A study by Oztiirk and Mutlu (2017) found that the majority of teachers believe
standardized tests primarily assess knowledge levels. Multiple-choice questions, by their
nature, do not allow students to construct their answers; instead, they require students to select
an answer from a limited set of choices, which already includes the correct option. As a result,
assessing higher-order thinking skills through multiple-choice questions becomes challenging.
Similarly, in a study by Binekci and Kirpik (2023) examining social studies teachers’
perspectives on TRRHK questions in LGS, teachers expressed that the questions in the exam
are based on knowledge, interpretation, and memorization. They also noted that the questions
focus on attention and reading comprehension, while multiple-choice questions are
insufficient in assessing high-level skills, interests, and abilities, often leading students to rely
on rote memorization. However, Tekindal (2020) argues that when examining large-scale
national exams, it is possible to assess higher-order skills such as application and analysis,
using multiple-choice question formats. According to Tekindal (2020), the inability of
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multiple-choice questions to measure higher-order skills is often not due to the question
format itself but rather the way the questions are designed by the test writers.

Among the examined questions, no questions were associated with historical research
skills. Since 2005, research skills have been included in curricula as a competency that should
be developed across all subjects. In the 2024 Tiirkiye Century Education Model, historical
research skills are classified under the social sciences field skills as “Evidence-Based Inquiry
and Research Skills”. This skill is defined as follows: “It involves introducing students to the
research, inquiry, analysis, and interpretation processes used by historians and helping them
develop related experiences and skills. It also emphasizes the connection between these
processes and the use of historical sources. Evidence-based inquiry and research skills consist
of integrated sub-skills, including ‘curiosity-driven questioning,’ ‘gathering information from
sources,” ‘examining sources,’ ‘questioning sources,” ‘interpreting sources,” and ‘creating and
sharing evidence-based products.” (MoNE, 2024, p. 35).

According to Bal and Bozkurt (2020), multiple-choice or fill-in-the-blank questions are
insufficient for measuring the fundamental cognitive skills children use to understand history.
In their study, they attempted to assess the historical research skills of pre-service teachers by
having them prepare research assignments on different historical topics. The absence of
questions related to historical research capabilities in LGS can be attributed to the inability of
multiple-choice questions to effectively assess this skill. Evaluating historical research skills
requires students to engage in a process where they select and analyse historical sources and
evidence, gather information, and critically analyse the collected data to reach conclusions.
This level of inquiry is difficult to measure through a standard multiple-choice format.

Recommendations

The LGS is a standardized test administered in Tiirkiye to assess the knowledge and
skills of students completing primary education and to facilitate their placement in secondary
education institutions. As a nationally centralized exam, it is expected to align with the
knowledge, skills, and values targeted in the curriculum. While the LGS questions were found
to be linked to historical thinking skills, the limited number of questions related to historical
analysis and interpretation, as well as historical analysis and decision-making skills, and the
absence of questions assessing historical research capabilities indicate a gap in evaluating
these competencies. Therefore, it is recommended that future exams include a greater variety
of question types that effectively measure these skills and integrate questions designed to
assess historical research capabilities.

The 2024 Tiirkiye Century Education Model reflects an increasing emphasis on skill-
based learning in curriculum reforms. Within this framework, historical thinking skills have
been incorporated under social sciences field skills, aiming to develop students’ historical
awareness and historical literacy through history and social studies courses. In line with the
revised curriculum, it is suggested that future national exams adopt diverse question formats
and introduce innovative assessment methods to more effectively evaluate students’ historical
thinking skills.
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Liselere Gecis Smnavlarindaki T.C. inkilap
Tarihi ve Atatiirkciiliik Sorularinin
Tarihsel Diisiinme Becerileri Acisindan
Incelenmesi

Ozet

Gegmisi anlamadan bugilinii yorumlamak ve gelecege yon vermek miimkiin degildir. Gegmiste
yasanmis toplumsal, siyasal ve kiiltiirel olaylar1 anlayabilen bireyler, giiniimiizde karsilastiklar:
sorunlar1 tarihsel bir bakis acisiyla degerlendirme imkéni bulurlar. Bu nedenle tarihsel diigtinme
becerilerinin bireylere kazandirilmasi, bilingli bir toplumun olusturulmas: agisindan vazgecilmezdir.
Bu arastirmada 2018-2024 yillar1 arasinda yapilan liselere gecis sistemi sinavlarinda Tiirkiye
Cumbhuriyeti inkilap tarihi ve Atatiirkeiiliik dersine ait sorularin tarihsel diisiinme becerileri acisindan
incelenmesi amaclanmigtir. Arastirma, nitel aragtirma kapsaminda dokiiman analizine dayali olarak
yapilmistir. 2018-2024 yillar1 arasinda yapilmis ortaégretime gecis sinavlarinda Tiirkiye Cumhuriyeti
inkilap tarihi ve Atatiirkeiiliik dersi kapsaminda sorulan toplam 70 soru arastirmanin veri kaynagini
olusturmustur. Arastirma kapsaminda incelenen sorularin siklikla tarihsel anlama/kavrama ve
kronolojik diisiinme becerileri ile iligkili oldugu, tarihsel analiz ve yorum becerisi ve tarihsel sorun
analizi ve karar verme becerisi ile iligkilendirilen soru sayisinin ¢ok az oldugu, tarihsel arastirma
becerisi ile iligkili herhangi bir soru bulunmadig: belirlenmistir. Beceri kazandirmay: hedefleyen bir
miifredatin uygulandig1 Tiirkiye’de 6lgme ve degerlendirme yontem, teknik ve materyallerinin de
becerileri 6l¢meye yonelik olmasi1 gerekmektedir. Aragtirma sonuglarindan hareketle ortadgretime
gecis sinavlarinda tarihsel analiz ve yorumlama, tarihsel sorun analizi ve karar verme, tarihsel
arastirma gibi becerileri 6lgebilecek sorulara da yer verilmesi 6nerilmistir.

Anahtar Kelimeler: Tiirkiye Cumhuriyeti inkilap tarihi ve Atatiirkeiiliik dersi, liselere gecis sinav,
tarihsel diisiinme becerileri.

Giris

Tarih, insan deneyimlerinin bireylere 6gretilerek ge¢misin ve bugiiniin anlasilmasina
yardim eden, gelecege 151k tutan (Demircioglu, 2015), ge¢misteki olaylar ile yer, zaman ve
kisileri kanita dayali olarak sebep-sonug iligkisi dogrultusunda inceleyen (Kostiiklii, 2004) bir
bilim daldir. Giintimiiz tarih egitiminde ogrencilere bir dizi tarihsel olgunun/bilginin
kronolojik olarak mutlak dogrular seklinde tek yonlii aktarimi yerine, 6grencilerde tarihsel
diisiinme ve anlama becerilerini gelistirme hedefine yonelim s6z konusudur (Dilek & Alabas,
2016).

Tarihsel diisiinme, ge¢mise dair kanitlar1 ve tarihgilerin bu kamtlardan hareketle
olusturduklar: anlatilar1 yorumlama ve degerlendirme eylemi (Denos & Case, 2006), tarihsel
kaynaklarin bilingli bir sekilde okunmasina dayanan belirli bir disipline 6zgii biligsel siirecler
biitiinii (Wineburg, 2001, akt. Claravall & Irey, 2022) olarak tamimlanmaktadir. Tarihsel
diistinmeyi basarabilmek i¢in kisinin sahip olmasi gereken baz1 beceriler bulunmaktadir. Britt
ve Rouet (2012), tarihsel diisiinmeyi iceren becerileri; gecmis hakkinda soru sorma, gecmis
olaylar1 bugiine ve gelecege baglama, ayrica tarihsel bir kaynagin icerigini yorumlarken kimlik
bilgileri veya tarihsel anlatilarin kabul edilebilirligi konusunda elestirel diistinme gibi islemlere
dayanan beceriler (akt. Merkt vd., 2017) seklinde ifade etmislerdir.
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Tiirkiye'de tarihsel diisinme becerileri dogrudan ilk kez 2005 tarih dersi 6gretim
programinda, kismen de sosyal bilgiler 6gretim programinda yer almistir (Yali & Simsek, 2020,
s. 3). Tiirkiye’de tarih derslerinin 6gretim programlarinda alana 6zgii beceriler olarak ele
alian tarihsel diisiinme becerileri, 2018 ve 2023 tarihli Ortaogretim Tarih Dersi 9, 10 ve 11.
Smiflar Ogretim Programlarinda (Milli Egitim Bakanhg [MEB], 2023, s. 12; MEB, 2018a, ss.
13-17) “Kronolojik diistinme, tarthsel kavrama, neden-sonug iliskisi kurma becerisi, degisim
ve stirekliligi algilama, tarihsel sorgulamaya dayal arastirma tarthsel analiz ve yorum,
tarthsel sorun analizi ve karar verme, ge¢mise gecmisteki insanlarin bakis acisiyla
bakabilme becerisi veya tarihsel empati” olarak yer almistir.

Ogretim programlar1 kapsaminda her derste kazandirilacak bilgi, beceri ve degerlerin
ne diizeyde ogretilebildiginin belirlenmesi i¢in uygulanan 6l¢gme degerlendirme faaliyetleri
egitim sisteminin vazgecilmez 06gesidir. Tiirkiye’de ilkogretim kademesini tamamlayan
ogrencilerin devam edecekleri ortaggretim kurumlarinin belirlenmesi igin genel/merkezi
smavlar yapilmaktadir. Liselere Gegis Sistemi Sinavi [LGS] (1997-2004), Ortadgretim
Kurumlar1 Se¢cme ve Yerlestirme Sinavi [OKS] (2004-2008), Seviye Belirleme Sinavi [SBS]
(2008-2013), Temel Egitimden Ortadgretime Gecis Smavi [TEOG] (2014-2018)
adlari/kisaltmalari ile yapilan ortadgretime gecis sitnavi MEB tarafindan 2017 yilinda yapilan
diizenleme ile Liselere Gegis Sistemi olarak degistirilmistir. LGS nin onceki sinavlardan en
onemli farki, yeni nesil/beceri temelli soru olarak adlandirilan soru tiirleri ile 6grencilerin iist
diizey diisiinme becerilerinin oOlciilmeye ¢alisilmasidir. Tiirkiye’de beceri temelli soru tipi ilk
kez 2018 yilinda yapilan LGS’de yer almistir.

Literatiirde yer alan calismalar incelendiginde ortadgretime gecis sinavlarindaki
sorularin degerlendirildigi, 6gretmenlerinin goriislerinin incelendigi calismalar olsa da
dogrudan Tiirkiye Cumhuriyeti inkildp tarihi ve Atatiirkciilik [TCITA] dersine yonelik
sorularin tarihsel diisiinme becerileri agisindan incelendigi bir ¢alismaya rastlanmamigtir.
Aragtirma sonuclarinin bu derse yonelik yapilacak arastirmalar ile 6l¢gme ve degerlendirme
faaliyetlerine 1s1k tutacagi diisiiniilmektedir. Bu arastirmada 2018-2024 yillar1 arasinda
LGS’de sorulmus TCITA dersi sorulari tarihsel diisiinme becerileri acisindan incelenmis ve bu
kapsamda asagidaki sorulara cevap aranmistir:

1. LGSde tarihsel diisiinme becerileri ile iliskilendirilen TCITA dersi soru sayisinin
yillara gore dagilimi nasildir?

2. LGS’de sorulan TCITA dersi sorularinin iliskili oldugu tarihsel diisiinme beceri tiirii
ve yillara gore dagilimi nasildir?

Yontem

2018-2024 yillar1 arasinda yapilan LGS deki TCITA dersi sorularinin tarihsel diisiinme
becerileri acisindan incelemenin amaclandigi bu c¢alisma, nitel arastirma kapsaminda
dokiiman analizine dayali olarak yapilmistir. Arastirmanin veri kaynagini 2018-2024 yillar
arasinda yapilan LGS’de ¢cikmis sorular olusturmustur. LGS’de TCITA dersiyle ilgili her yil 10
soru sorulmaktadir. Arastirma kapsamindan incelenen toplam soru sayis1 70’tir. Calismada
dokiiman analizi ile toplanan veriler betimsel analiz teknigi ile ¢6ziimlenmistir. Arastirmada
betimsel analize baglamadan 6nce tarihsel diisiinme becerilerinin gostergelerini/kriterlerini
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olusturmak {tizere literatiirdeki calismalar incelenerek olciit tablosu olusturulmustur. Tarih
ogretimi ve sosyal bilgiler 6gretimi ile ilgili iki uzmandan konuya iligkin goriis alinarak olciit
tablosu diizenlenmistir. LGS’de yer alan TCITA dersi sorularinda hangi tarihsel diisiinme
becerilerinin ol¢iildiigiinii belirlemek iizere, hazirlanan tablo dogrultusunda sorularin betimsel
analizi gerceklestirilmistir. Analiz siirecinde belirlenen temalar, tarihsel diisiinme becerileri
olan “Kronolojik diisiinme, tarihsel kavrama, tarihsel analiz ve yorum, tarthsel sorgulamaya
dayali arastirma, tarihsel sorun analizi ve karar verme”dir. Analiz icin hazirlanan oOlciit
tablosunu esas alarak iki arastirmaci birbirinden bagimsiz bir sekilde hangi sorunun hangi
tarihsel beceri ile iligkili olduguna dair kodlamalar yapmiglardir. Kodlayicilar arasindaki Miles
ve Huberman (1994) formiilii ile hesaplanan uyum .88’dir. Arastirmanin betimsel gecerliginin
saglanabilmesi i¢in yiizde (%) ve frekans (f) degerleri tablo halinde verilmistir. Ayrica soru-
beceri iliskisinin nasil kuruldugunu agiklhiga kavusturmak iizere 6rnek bir tablo sunulmustur.

Arastirmanin Etik izinleri:

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Aragtirma, kamuya acik dokiimanlarla gergeklestirildigi igin etik kurul izni
gerektirmemektedir.

Bulgular

2018-2024 yillar arasinda yapilan LGS’de toplam 770 adet tarih sorusu sorulmustur.
2018’den 2024 yilina kadar sorulan 70 sorudan 46’sinin tarihsel diistinme becerileri ile
iligkilendirildigi goriilmektedir. 24 soru tarihsel diisiinme becerilerinden herhangi biri ile
iligkilendirilememistir. 2021 yilinda 8 soru; 2022, 2023, 2018 yillarinda 7 soru; 2020 ve 2024
yillarinda ise 6 soru tarihsel diisiinme becerileri ile iligkili bulunmustur. Sorulan soru sayisi
dagilimi incelendiginde her y1l ortalama benzer sayida sorunun tarihsel diistinme becerileri ile
iligkili oldugu sonucundan hareketle yillara gore tarihsel diisiinme becerileri ile iligkili soru
dagiliminin dengeli oldugu soylenebilir.

2018-2024 yillar arasinda yapilan LGS’de sorulan toplam 70 adet tarih sorusundan
higbir tarihsel diisiinme becerisi ile iliskilendirilemeyen soru sayisi 24 (%34.28); iliskili soru
sayis1 46°dir (%65.71). Bu sorularin 28 tanesinin (%40) tarihsel anlama (kavrama) becerisi ile
iligkili oldugu tespit edilmistir. 14 soru (%20) kronolojik diisiinme becerisi, 3 soru (%4.28)
tarihsel analiz ve yorum becerisi, 1 soru (%1.42) tarihsel sorun analizi ve karar verme becerisi
ile iligkilendirilmistir. Tarihsel aragtirma becerisine yonelik soru bulunmadig tespit edilmistir.

Tartisma ve Sonuc¢

Yapilan bu arastirmada, 2018-2024 yillar1 arasinda yapilan LGS sorularinda en sik
karsilagilan becerinin tarihsel anlama (kavrama) becerisi oldugu goriilmiistiir. Aragtirmanin
bu sonucu literatiirdeki diger calismalarin sonuclar ile értiismektedir. Ornegin, Hancer ve
Ozmen’in (2022) arastirmasinda, 2018-2021 yillar1 arasinda uygulanan LGS’de sorulan TCITA
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dersine ait sorularin bilgi birikimi boyutunda kavramsal bilgi seviyesinde yogunlastigy, biligsel
siire¢ boyutunda ise anlama seviyesinde yogunlastig1 goriilmiistiir. Bu seviyedeki sorular
tarihsel diisiinme becerilerinden tarihsel anlama (kavrama) becerisi ile Ortiismektedir.
Akiernin (2019) cahsmasinda, LGS’ nin TCITA testinde sorularin ezber bilgi sormanin
otesinde anlamaya, yorum yapmaya ve kavramaya dayali tarzda olmasinin LGS’nin
ogretmenler tarafindan begenilen yonii oldugu ifade edilmistir.

Aragtirmada incelenen sorulardan 14’iiniin kronolojik diisiinme becerisiyle iligkili
oldugu belirlenmistir. Diiz ve Akpmarin (2022) caligmalarina gore smavlarda en az
sorgulanan becerilerden biri zaman ve kronolojiyi algilama becerisidir. Kronolojik diisiinme
becerisinin tarihin oOgrenilmesinde temel basamak oldugu, diger tarihsel diislinme
becerilerinin sergilenebilmesinde temel tegkil etmesi bakimindan oOnemli goriildigi
sOylenebilir. Talin’e (2015) gore kronolojiyi anlamak; Ogrencileri tarih, yer, aktorler ve
olaylarin diizenine dayali ge¢mis olaylarin olus sirasin1 6grenmeye ve anlamaya tesvik eden
etkinlikleri icerir ve 6grencilere tarihi gercekleri edindirir.

Arastirmada, LGS’de iliskilendirilen soru sayisi en az olan becerilerin tarihsel analiz ve
yorum ile tarihsel sorun analizi ve karar verme becerileri oldugu goriilmiistiir. Hancer ve
Ozmen (2022) tarafindan yapilan calismada 40 tane TCITA dersi sorusu icerisinde iist diizey
bilissel basamaklara yonelik 6 soru bulundugu ve bu sorularin ¢6ziimleme basamaginda
oldugu belirlenmistir. Tarihsel analiz ve yorum becerisi ¢oziimleme basamaginda islemler
gerektirdiginden calisma sonuclarinin birbirini destekledigi soylenebilir. Atay (2021)
tarafindan yapilan arastirmada TCITA dersi ile LGS’ ye iliskin 6gretmen goriislerine gore yeni
nesil beceri temelli sorularin bilgiden ¢cok okuma, anlama ve yorum becerisini 6l¢tiigii, derse
kars: ilgiyi artirdig, 6grencinin TCITA dersi ile ilgili sorularda basarili olabilmek icin kitap
okumanin, okudugunu anlamanin, yorumlamanin onemini fark etmesine katki sagladigi
belirlenmistir. Ardu¢ vd. (2024) tarafindan yapilan arastirma sonuglarina gore LGS’de
ogrencilerin analitik diislinme, elestirel diisiinme ve grafik yorumlama gibi iist diizey diisiinme
becerilerini kullanmalarmi gerektiren sorular yer almaktadir. Ancak aym durumun TCITA
dersi sorulari i¢in sinirh oldugu soylenebilir. Tarihsel analiz ve yorumlama yapmak, kanitlarla
dogrulugu kanitlanmis tarihi gerceklere anlam sunmaya calisan bir beceridir (Talin, 2015).
Gecmisi anlamak ve hakkinda akil yiiriitmek, mevcut siyasi ve toplumsal kosullarin ve
gelismelerin tarihsel anlamim ¢ikarmak icin 6nemli bir 6n kosuldur. Ozellikle gecmis olaylar:
anlamak, tarihgilerin tarihsel kanit toplamak i¢in kullandiklar1 yontemler hakkinda bilgi sahibi
olmay1 gerektirir (Merkt vd., 2017). Bu kapsamda tarihsel analiz ve yorum ile tarihsel sorun
analizi ve karar verme becerilerinin Olciilmesi bakimindan LGS sorularinin sinirli oldugu
soylenebilir. Oztiirk ve Mutlu (2017) tarafindan yapilan cahismada dgretmenlerin biiyiik bir
cogunlugunda standart testlerin bilgi diizeyini ol¢tiigii goriisli one ¢ikmistir. Coktan se¢cmeli
sorular, 6grencilerin cevaplarini kendilerinin olusturmasina olanak vermemekle birlikte onlar1
icerisinde dogru cevabin da yer aldigi simirh sayida secenegin iizerinde tercih yapmaya
yoneltmektedir. Bu nedenle coktan secmeli sorularla ogrencilerin iist diizey diisiinme
becerilerinin 6lciilmesi zorlasmaktadir. Binekei ve Kirpik (2023) tarafindan TCITA dersi LGS
sorular1 hakkinda sosyal bilgiler 6gretmenlerinin goriislerinin incelendigi arastirmada
O0gretmenlerin ortak sinavdaki sorularin bilgiye, yoruma ve ezbere dayal oldugu; dikkat ve
okudugunu anlamaya yonelik oldugu; coktan se¢cmeli sorularin iist diizey becerileri, ilgi ve
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yetenekleri olgmede yetersiz oldugu ve Ogrencileri ezbere yonelttigi goriisiinde olduklar
belirlenmistir. Tekindal (2020), ashinda ulusal diizeyde uygulanan genis olgekli sinavlar
incelendiginde coktan secmeli madde tiiriiyle uygulama, analiz gibi iist diizey becerilerin
olctilebildigini, coktan se¢meli sorularin iist diizey becerileri 6lcememesi durumunun, soru
tiiriinden degil cogu zaman soru yazarindan kaynaklandigini ifade etmektedir.

Incelenen sorular arasinda tarihsel arastirma becerisiyle iliskilendirilebilecek soruya
rastlanmamigtir. Bu beceri 2005 yilindan bugiine hazirlanan programlarda biitiin derslerde
kazandirilmasi gereken bir beceri olarak yer almistir. Tarihsel arastirma becerisi, 2024 Tiirkiye
Yiizyili Maarif Modeli'ne gore hazirlanan programlarda sosyal bilimler alan becerilerinden biri
olarak “Kanita dayali sorgulama ve arastirma becerisi” adiyla yer almigtir. Bal ve Bozkurt’a
(2020) gore coktan se¢meli veya bosluk doldurma anketleri ¢cocuklarin tarihi anlamak i¢in
kullandiklar1 temel zihinsel becerilerin olciilmesinde yetersiz kalmaktadir. Bu kapsamda
yaptiklar1 arastirmada 6gretmen adaylarinin farkli konularda arastirma 6devi hazirlamalarini
saglayarak Ogretmen adaylarmin tarihsel arastirma becerileri diizeylerini belirlemeye
calismiglardir. Mevcut calismada LGS’de tarihsel arastirma becerisi ile iligkili soru
olmamasinin nedeni de ¢oktan secmeli sorularla bu becerinin 6l¢iilemeyecegi, bu becerinin
gozlemlenebilmesi icin 6grencilerin tarih konular: ile ilgili kaynak ve kamtlar1 secerek
incelemeleri, bilgi toplamalar1 ve topladiklar1 bilgileri analiz ederek sonuca ulagmalarini
saglayacak bir siire¢ icinde olmalariin gerektigi sdylenebilir.

Oneriler

LGS, Tiirkiye’de ilkogretimi tamamlayan oOgrencilerin ortadgretim kurumlarina
yerlestirilmek tizere bilgi ve beceri diizeylerini 6l¢cmek amaciyla uygulanan bir sinavdir. Ulusal
diizeyde merkezi olarak yapilan bu sinavlarin programda kazandirilmasi1 hedeflenen bilgi,
beceri ve degerleri icermesi beklenir. LGS’de yer alan sorularin tarihsel diistinme becerileri ile
iligkilendirildigi goriilmiistiir ancak tarihsel analiz ve yorum ile tarihsel sorun analizi ve karar
verme becerileri ile iligkilendirilebilecek ¢ok az sorunun olmasi, tarihsel arastirma becerisine
yonelik soru bulunmamasindan hareketle so6z konusu becerilerle iligkili sorularin da sinavda
yer almasi ve bu becerilerin 6l¢iilebilecegi sekilde soru tiirlerinde ¢esitlilige gidilmesine iligkin
diizenlemelerin yapilmasi onerilebilir.

2024 yihinda Tiirkiye Yiizyih Maarif Modeli kapsaminda yapilan program
degisikliklerinde de beceri 0gretimine verilen onemin artarak devam ettigi goriilmektedir.
Tarih ve sosyal bilgiler dersleri araciligiyla 6grencilerin tarih bilincini ve tarih okuryazarlik
becerilerini gelistirmeyi hedefleyen modelde, sosyal bilimler alan becerileri adiyla tarihsel
diisiinme becerilerine yer verilmistir. Yenilenen programlar dogrultusunda yapilacak merkezi
sinavlarin uygulama ve degerlendirme yaklasiminda da farklilasmaya gidilmesi, becerilerin
daha etkili bir sekilde olciilebilecegi farkh soru tiirlerinden olusan sinavlarin hazirlanarak
uygulanmasi onerilebilir.
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