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Abstract

Understanding how young students engage with digital platforms is essential for addressing both the
opportunities and risks embedded in online environments. This study examines lower secondary
school students’ social media practices and their perceptions of its academic, social, psychological,
and behavioural effects. The study group consisted of 20 seventh- and eighth-grade students. Using a
qualitative phenomenological design, data were collected through a semi-structured interview form
developed by the researchers and analysed through content analysis. The analysis yielded nine
overarching themes: purposes of social media use, positive effects, negative effects, impacts on family
relationships, peer interactions, academic responsibilities, psychological well-being, privacy and
security concerns, and life without social media. The findings indicate that students primarily used
social media for entertainment, information seeking, communication, and sharing content. Positive
experiences included academic support, development of social skills, and enhanced creativity.
However, students also reported negative outcomes related to distraction, disrupted time
management, sleep problems, addictive tendencies, and exposure to cyberbullying. Social media was
further found to influence family communication patterns, emotional well-being, and students’
perceptions of safety online. Overall, the study demonstrates that social media exerts a multifaceted
influence on middle school students, providing both meaningful opportunities and notable risks. The
findings underscore the need to strengthen students’ media literacy, promote digital self-regulation
skills, and increase awareness of online privacy and safety. It is recommended that families adopt
supportive rather than restrictive approaches to digital guidance, and that educators incorporate
structured classroom activities highlighting constructive, ethical, and prosocial dimensions of social
media use.

Keywords: Social media, social media use, secondary school students.

Introduction

Technological advancements continue to shape and transform individuals’ lives in
profound ways. From economic production to daily communication patterns, many aspects of
contemporary social life are reshaped by digital innovations. For example, employees can
complete tasks rapidly through computer-based systems, consumers can purchase products
from any part of the world, and individuals can instantly interact with others through social
networking platforms (Destebasi, 2016). The rapid development of computer and internet
technologies has accelerated the emergence of new digital tools and environments. Among
these, social media—encompassing diverse platforms, networks, and technologies—has
become one of the most prominent communication and collaboration arenas of the twenty-
first century (Tezci & icen, 2017).

Cohen (2020) defines social media as a global platform that connects users within
interactive networks, enabling them to create, share, and circulate content. Social media
facilitates real-time communication, commenting, sharing, and collaboration; it allows
individuals to express opinions, disseminate photographs and videos, and instantly access
information. These features generate opportunities for enriching learning and teaching
experiences (Oztiirk & Talas, 2015). In Tiirkiye, increased internet accessibility has led
individuals to spend significant amounts of time on social networks-following news,
consuming digital entertainment, and interacting socially. However, particularly among
children and adolescents, intensive and unregulated use may also introduce risks, including
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problematic use, exposure to harmful content, and technology-related dependency (Deniz &
Giirtlti, 2018).

According to data from the Turkish Statistical Institute [TURKSTAT] (2024), internet
use among children aged 6-15 has reached 91.3%. Of these students, 83.9% use the internet to
watch videos, 74.0% for homework and learning activities, 72.7% for gaming, and 72.6% for
social media use. Social media usage stands at 66.1%, with boys (68.1%) engaging slightly more
than girls (64.0%). The most frequently used platforms include YouTube (96.3%), Instagram
(41.5%), TikTok (26.2%), Snapchat (21.4%), Pinterest (13.6%), Facebook (9.5%), and X (4.9%).

Children growing up in the digital age encounter technology from an early age, which
significantly influences their socialisation processes. Consequently, families play a crucial role
in guiding children’s digital experiences. The integration of the internet into everyday life has
reshaped communication styles, cultural interactions, and social expectations (Biricik, 2021).
Postman (1982/1995) previously argued that electronic media diminish the boundaries
between childhood and adulthood, creating “little adults” (as cited in Gokgearslan Ciftci, 2012).
With the expansion of digital technologies, new concepts such as digital citizenship, cyber
ethics, and online safety have gained importance, alongside challenges including
cyberbullying, identity theft, misinformation, and privacy violations (MoNE, 2018).
Developing skills such as media literacy, critical thinking, and ethical awareness has therefore
become essential for safe and responsible participation in digital environments (Bastiirk Akca
et al., 2014; Destebasi, 2016).

Alongside these social shifts, recent empirical research has illustrated that social media
use affects students’ academic performance and psychological development in complex ways.
Several studies indicate that moderate, guided social media use may support collaborative
learning, information access, and academic motivation (Al-Qaysi et al., 2020; Azizi et al.,
2019). However, excessive or unregulated use has been linked to lower academic achievement,
disrupted attention, and difficulties in completing school tasks (Alabdulkareem, 2021; Salari
et al., 2025). Similarly, while social media can enhance social connectedness and emotional
expression, research also highlights associations with anxiety, depressive symptoms,
loneliness, and reduced life satisfaction among adolescents (Khalaf et al., 2025; Keles et al.,
2020). These findings demonstrate the necessity of examining both the opportunities and risks
that social media presents for students. In light of this evidence, the growing influence of social
media on children and adolescents requires systematic investigation. Understanding how
lower secondary school students use social media is essential for identifying the opportunities
and challenges they encounter in digital environments. This research is significant in
identifying the ways in which lower secondary school students use social media. Determining
both the positive and negative effects of social media ranging from family and social
relationships, schoolwork and responsibilities, and psychological well being to issues of
privacy, security, addiction, and perceptions of life without social media will provide valuable
insights for families as well as educators. Enhancing awareness of social media use, particularly
among younger children, is expected to help prevent potential risks and foster more informed
and responsible media consumption. Within this framework, the present study aims to
examine students’ experiences of social media use from multiple perspectives.
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In line with the conceptual framework and the thematic areas identified during the
development of the interview form, the study was guided by the following nine research
questions:

1. For what purposes do lower secondary school students use social media?

2. What positive effects does social media have on students?

3. What negative effects does social media have on students?

4. How does social media influence students’ family and community relationships?
5. How does social media affect students’ coursework and academic responsibilities?
6. What psychological effects does social media have on students?

7. How do students perceive issues related to privacy and security on social media?
8. How do students experience and describe social media addiction?

9. How do students perceive a life without social media?

Method

Research Design

This study employed a qualitative research design grounded in a phenomenological
approach. Phenomenology seeks to understand how individuals interpret and make meaning
of their lived experiences, allowing researchers to explore subjective perceptions in depth
(Creswell, 2018; Moustakas, 1994). As the purpose of the present research was to examine
lower secondary school students’ experiences and perceptions regarding social media use,
phenomenology provided an appropriate methodological framework.

Study Group

In determining the study group (sample selection), the researcher must have
knowledge of and be familiar with the field from which data are collected. In qualitative
research, due to the small size of groups and samples, data quality can be ensured and
enhanced by repeating detailed examinations within the same sample group at certain times
(Neuman & Robson, 2014; as cited in Baltaci, 2019).

The study group was determined using criterion sampling, a type of purposive sampling
widely used in qualitative research. Criterion sampling involves selecting participants who
meet predefined characteristics essential to the research focus (Patton, 2015). In this study,
two criteria were applied:

1. being an active social media user, and;
2. willingness to share personal experiences and views regarding social media use.

This sampling strategy was chosen to ensure that participants had direct, relevant, and
meaningful experiences with the phenomenon under investigation, thereby enabling an in-
depth examination of students’ perspectives. The study group consists of 20 students (10 girls,
10 boys) studying in the 7th and 8th grades of a public middle school in the Zeytinburnu district
of Istanbul during the spring semester of the 2024—2025 academic year. The participants’ ages
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range between 12 and 14. Regarding the parents’ educational background, it was observed that
the majority of mothers and fathers were primary or secondary school graduates, while four
mothers and three fathers had completed university. Most students live with both parents. All
students have social media accounts and internet access, with weekly internet usage ranging
between 9 and 42 hours. Their academic achievement averages fall between 70-84 and 85-100
points. The duration of the interviews varied between 11 and 35 minutes, and students’
personal information was kept confidential by using code names instead of real names.

Data Collection Tool

Semi-structured interviews served as the primary data collection tool, enabling access
to participants’ personal narratives, feelings, and interpretations of the phenomenon. The first
part of the interview form elicited demographic information about the pupils, while the second
part contained semi-structured questions designed to determine the purposes of their social
media use. The questions were prepared with input from both an academic and a teacher. The
form comprised 11 items concerning social media use.

Data Collection Process

Data were collected face-to-face using a semi-structured interview form, developed by
the researchers, consisting of open-ended questions. The interviews were conducted
individually in school settings such as the science laboratory, study classrooms, and the
conference hall. Participants’ responses were recorded and subsequently transcribed. The
interviews were conducted in quiet areas within the school so as not to disrupt pupils’ learning
and teaching processes. Confidentiality was maintained throughout the research, and the data
obtained were used exclusively for scientific purposes.

Data Analysis

The qualitative data obtained from the semi-structured interviews were analysed using
content analysis. After the audio recordings were transcribed verbatim into written form, the
researchers carefully read the transcripts several times to gain familiarity with the students’
expressions and experiences. During the initial stage of analysis, meaningful statements were
identified and coded, after which similar codes were brought together to form broader
categories. These categories were then organised into themes that reflected the patterns,
meanings, and recurring ideas within the students’ accounts. The themes were subsequently
presented and interpreted in tabular form. Throughout this process, participants’ anonymity
was maintained through the use of pseudonyms.

To ensure the quality and credibility of the analysis, the development and validation of
the interview form were carried out systematically. The initial pool of questions was created
based on a comprehensive review of the literature on students’ social media use, digital
behaviours, and related psychological and academic effects. The draft form was then reviewed
by two experts-one in educational sciences and one in psychological counselling-who evaluated
the clarity, relevance, and age-appropriateness of the items. Their feedback informed several
revisions. The form was also piloted with two students outside the study group to confirm the
comprehensibility and effectiveness of the questions; minor adjustments were made
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accordingly. This multi-step process enhanced the content and face validity of the interview
form.

Reliability in the coding and theme development was strengthened through
collaborative and systematic procedures. Two independent researchers coded 20% of the
interview transcripts, and the inter-coder agreement rate was calculated as 87%, which is
considered satisfactory for qualitative research. Any discrepancies in coding were resolved
through discussion until consensus was reached. Following this reliability check, the primary
researcher proceeded with the remaining analyses. To increase transparency, an audit trail
documenting coding decisions, analytic reflections, and theme development steps was
maintained throughout the study.

The trustworthiness of the analysis was further supported through several strategies
recommended by Lincoln and Guba (1985). Credibility was enhanced through member
checking, in which preliminary themes were shared with four participants to verify whether
the interpretations accurately reflected their experiences. Peer debriefing was conducted with
a qualitative research expert who reviewed the coding structure and thematic framework.
Transferability was ensured by providing detailed descriptions of the research setting,
participant characteristics, and data collection procedures. Dependability was established by
documenting each step of the research process, and confirmability was reinforced through the
researcher’s reflective notes, which helped minimise bias and ensure that interpretations were
grounded in the actual data. Through these rigorous procedures, the data analysis process
yielded robust and trustworthy findings regarding students’ experiences with social media.

Ethical Permits of Research:

In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of
the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Yildiz Technical University
Social and Humanities Research Ethics Committee

Date of ethical review decision = 02.05.2025
Ethics assessment document issue number = 2025.05
Findings

In this section of the study, the interview data were first coded, themes were generated,
and pupils’ views were presented and interpreted in tabular form. Analysis of the data revealed
nine distinct main themes. These were: purposes of social media use, positive effects of social
media, negative effects of social media, family and environmental relations, impact of social
media on schoolwork and responsibilities, psychological effects of social media, social media
and privacy-security, social media addiction, and perception of life without social media. These
main themes were further divided into sub-themes and are presented in detail in Table 1.
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Table 1.

Social Media Usage Main Themes and Sub-Themes
Main themes Sub-themes
Purposes of using social media Entertainment

Acquiring knowledge and learning
Social communication
Do not share

Positive effects of social media Academic contributions
Development of social skills
Supporting creativity

Negative effects of social media Attention deficit and academic performance
Time management and sleep patterns
Social media addiction

Family and environmental relations Supervision of families
Family communication

The lessons and practices of social media impact on Disruption of classes

responsibilities Effects of planned use
Psychological effects of social media Self-confidence and self-perception
Anxiety and stress
Cyberbullying
Social media and privacy-security Sharing of personal information

Password security and account protection
Scams and dangerous content
Social media addiction Desire to use continuously
Time management problems
Physical and mental effects
Perception of life without social media Negative perceptions
Alternative activities
Effects on access to information and
communication

The qualitative analysis yielded nine main themes corresponding to the nine research
questions. Each theme is presented with its sub-themes, frequencies, participant codes
including gender, narrative interpretation, and key illustrative quotations. The findings reflect
students’ lived experiences and perceptions of social media use.

RQ1. For what purposes do lower secondary school students use social
media?

Table 2.
Purposes of Social Media Use
Sub-theme Participant codes
Entertainment Nihat (M), Sude (F), Mirac (M), Sema (F), Beyza (F)

Kibra (F), Sude (F), Irmak (F), Emre (M), Ahmet (M)
Nihat (M), Inci (F), Melis (F), Onur (M)
Azra (F), Nihat (M), Rana (F), Kaan (M), Sema (F)

Information & learning
Social communication
Sharing

NS IS N N

Student responses indicate that social media serves multiple functions in their daily
routines, reflecting both recreational and educational dimensions. The analysis of the
interviews showed that students primarily use social media for entertainment, learning, social
communication, and sharing content, each functioning as a distinct yet interconnected aspect
of their digital engagement. To begin with, entertainment emerged as the most frequently
expressed purpose. Students described social media as an accessible environment where they
could momentarily disconnect from daily stress, relax, and occupy their free time. Humorous
short videos, playful content, and light-hearted visual media were repeatedly emphasised as
the elements that make social media enjoyable. As one student noted, “When I'm bored, social
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media helps me relax and distract myself after a difficult day” (Nihat, M). This illustrates how
many students perceive social media as a convenient and immediate source of emotional relief.
Beyond entertainment, students also reported using social media as an informal learning tool,
particularly when they needed clarification or supplementary explanations in their school
subjects. Platforms such as YouTube and Google were commonly referenced as essential
resources for studying. For example, one student stated, “If I don’t understand something in
my lessons, I watch explanations on YouTube” (Sude, F), highlighting how digital content
supports autonomous and self-paced learning. These findings demonstrate that social media
is not only a recreational space but also a meaningful extension of the academic environment.

Another significant purpose was social communication. Students used messaging
applications to maintain emotional connection with their peers and family members, forming
a continuous line of interaction that extends beyond school hours. These platforms help
preserve friendships, foster a sense of belonging, and support interpersonal relationships.
Reflecting this, Melis (F) articulated, “Texting or video chatting makes me feel close to my
friends even when I'm home.” Such accounts show that social media plays a central role in
sustaining peer networks during early adolescence.

Finally, many students used social media as a platform for sharing personal interests
and creative expressions. Whether posting about sports, hobbies, literature, or daily
experiences, students viewed sharing as an opportunity to express themselves and engage with
wider audiences. For instance, one student shared, “I run a literature page where I write
poems and share them” (Kaan, M). These examples indicate that social media functions as a
digital space in which students construct and present aspects of their identities. Taken
together, these findings reveal that lower secondary school students use social media in
multifaceted ways that blend entertainment, learning, communication, and self-expression.
Their engagement is not random or unstructured; rather, it reflects meaningful patterns
shaped by personal needs, academic demands, and social contexts.

RQ2. What positive effects does social media have on students?

Table 3.

Positive Effects of Social Media
Sub-theme f Participant codes
Academic contributions 3 Gil (F), Irmak (F), Emre (M)
Development of social skills 3 Gil (F), Ahmet (M), Sude (F)
Supporting creativity 3 Azra (F), Ahmet (M), Kaan (M)

The findings indicate that students perceive social media as offering several positive
contributions to their academic, social, and creative development. Rather than viewing digital
platforms solely as recreational spaces, students identified meaningful ways in which social
media enhances their learning processes, communication abilities, and opportunities self-
expression. To begin with, academic contributions emerged as an important dimension of
students’ experiences. Many students reported that social media supports their understanding
of school subjects by providing access to educational videos, documentaries, and explanatory
content. YouTube in particular was frequently cited as a valuable tool for reinforcing classroom
learning. For example, Giil (F) noted, “T watch lectures on YouTube; it helps me a lot during
my exam year,” illustrating how digital content serves as supplementary instructional
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material. Similarly, Emre (M) explained that certain teachers recommended high-quality
online content, enabling him to deepen his understanding of topics such as history and science.
These accounts demonstrate that social media plays an increasingly important pedagogical role
in students’ daily academic routines. Beyond academic support, students emphasised the role
of social media in the development of social skills. Online environments provided
opportunities for interaction with peers, exposure to diverse viewpoints, and engagement in
collaborative activities. For instance, Giil (F) described how communicating with international
players during online games helped improve her English language skills. In the same vein,
Sude (F) stated, “We have group chats with my friends on social media, which strengthens
our communication,” highlighting the platform’s role in fostering interpersonal connection.
These examples suggest that social media functions not only as a communication tool but also
as a space that facilitates social learning and interaction.

Additionally, social media was viewed as a catalyst for supporting creativity. Several
students described engaging in creative activities such as video editing, digital design, and
content production. Azra (F) explained that she regularly edits videos using CapCut, while
Ahmet (M) shared that he was working on a WordPress website to support his father’s
business. Kaan (M) further noted that Pinterest inspired him to create his own graphic designs.
These expressions illustrate how social media platforms provide students with accessible tools
and environments that nurture imagination, design skills, and digital creativity. Taken
together, the findings indicate that students experience social media not merely as
entertainment but also as a multidimensional environment that contributes positively to their
academic performance, enhances their social competencies, and fosters creativity. These
perspectives highlight the constructive potential of digital engagement when used intentionally
and purposefully.

RQ3. What negative effects does social media have on students?

Table 4.
Negative Effects of Social Media
Sub-theme
Attention deficit & reduced academic performance

Time management & disrupted sleep patterns
Addictive tendencies (compulsion to check)

Participant codes
Mirac¢ (M), Beyza (F)
Inci (F), Emre (M)
Sude (F), Nihat (M)

NN [

The analysis of student experiences reveals that social media also produces several
negative outcomes, particularly in areas related to concentration, time regulation, sleep
quality, and emerging dependency behaviours. These effects illustrate how excessive or
unregulated digital engagement can interfere with both academic responsibilities and overall
well-being.

To begin with, students frequently highlighted the impact of social media on attention
and academic performance. Extended periods spent scrolling, watching videos, or engaging
with notifications made it difficult for them to sustain focus during study sessions. For
example, Mirac (M) stated, “When I spend a long time on social media, it becomes difficult for
me to focus on my studies,” which reflects the distracting nature of constant visual and auditory
stimuli. Similarly, Beyza (F) reported that notifications disrupted her concentration even when
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she attempted to study, suggesting that digital interruptions fragment cognitive attention and
reduce academic efficiency.

A second challenge expressed by students concerns time management and sleep
patterns. Many described unintentional time loss while engaging with social media, often
spending considerably more time online than planned. Inci (F) shared, “I look at my phone
before going to bed, and sometimes I stay up watching videos until very late,” emphasising
how nighttime usage disrupts healthy sleep routines. Emre (M) added that even a short
intention such as watching a single video frequently extended into hours, demonstrating how
algorithm-driven content feeds encourage prolonged engagement. These patterns not only
reduce sleep duration but also impair students’ daily functioning and readiness for academic
tasks.

Students reported behaviours indicative of an emerging tendency toward addictive use.
Some expressed compulsive urges to check their phones or difficulties disengaging even when
they recognised negative effects. Sude (F) explained, “Sometimes I feel as if I am searching
with my hand even when I do not have my phone,” illustrating a habitual response akin to
dependency. Likewise, Nihat (M) remarked, “I want to be on social media all day; I feel
incomplete when I stop,” signalling emotional reliance on digital environments. Taken
together, these findings indicate that social media can adversely affect students by diminishing
concentration, disrupting time management and sleep quality, and fostering patterns
associated with addictive behaviour. These negative effects highlight the importance of
conscious digital habits and structured guidance to mitigate potential harm.

RQ4. How does social media influence students’ family and community
relationships?
Table 5.
Family and Community Relations

Parental control and supervision Giil (F), Melis (F)

Sub-theme f Participant codes
2
Intra-family communication issues 2 Kaan (M), Sude (F)

The findings reveal that social media plays a notable role in shaping students’
relationships within the family environment. Two main dynamics emerge in this context:
parental supervision practices and the influence of social media on everyday family
communication patterns. Collectively, the data suggest that while parents attempt to regulate
their children's digital engagement, social media can simultaneously hinder face-to-face
interaction and contribute to communication gaps within the household.

First, parental supervision was a recurring feature in the students’ experiences. Some
students explained that their parents actively monitored or limited their social media use,
aiming to protect them from excessive screen time or harmful online content. For instance, Giil
(F) noted, “My mother does not want me to spend too much time on social media; she
sometimes takes my phone,” indicating a protective and restrictive approach. Similarly, Melis
(F) stated that her mother occasionally checked her online activities. These accounts show that
parents employ varying degrees of oversight to manage their children’s digital behaviour,
reflecting wider concerns about online safety and developmental impacts.
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In contrast, the theme of intra-family communication highlights how social media can
disrupt the quality of interactions among family members. Students described situations in
which digital engagement created conflicts, reduced shared time, or led to emotional distance
within the family. Kaan (M) reported, “Even when I am having dinner with my family, I am
always on my phone, so we sometimes argue,” illustrating how persistent device use can
interfere with family routines. Likewise, Sude (F) observed that “Everyone at home is looking
at their phones; sometimes we do not spend time together,” pointing to a mutual
disengagement dynamic in which all family members are absorbed in their own digital worlds.

Overall, these findings suggest that social media has a dual influence on family
relationships. While parents attempt to regulate their children’s social media use, the
prevalence of digital engagement by both children and adults can reduce the frequency and
depth of interpersonal communication within the household. The study underscores the need
for balanced digital habits and conscious family interaction practices to ensure that social
media does not replace meaningful face-to-face connection.

RQ5. How does social media affect students’ coursework and academic
responsibilities?

Table 6.

Impact of Social Media on Coursework and Responsibilities
Sub-theme f Participant codes
Disruption of studying, homework, and exam preparation 2 Kaan (M), Beyza (F)
Planned and controlled use that supports responsibility fulfilment 2 Azra (F), Emre (M)

The findings demonstrate that social media exerts a dual influence on students’
academic responsibilities, functioning both as a source of distraction and, when used
purposefully, as a manageable aspect of their daily routines. Students’ accounts reveal two
contrasting patterns: unregulated use that hinders schoolwork, and planned engagement that
allows students to balance digital activities with their academic obligations. Some students
reported that unconscious or excessive social media use disrupts their focus on academic tasks
and leads to procrastination. The constant availability of stimulating content diverts attention
away from school responsibilities and reduces the time allocated for studying. Kaan (M)
explained, “T postpone studying when I get caught up in social media,” highlighting how
digital engagement can unintentionally displace academic priorities. Similarly, Beyza (F) noted
difficulties in managing device use during critical academic periods, stating, “I don’t want to
look at my phone too much during exam week, but I cannot stop.” These accounts illustrate
how the immersive nature of social media can undermine students’ ability to prepare
effectively for examinations and maintain sustained concentration.

Despite these challenges, some students described adopting planned and structured
approaches to their social media use, which allowed them to fulfil academic duties without
significant disruption. This indicates that conscious regulation and self-discipline can mitigate
potential negative effects. For example, Azra (F) stated, “First I finish my studies, then I go on
social media,” demonstrating a deliberate sequencing strategy. Likewise, Emre (M)
implemented a self-imposed schedule, describing, “I set a specific time for myself-first study,
then social media.” These practices show students’ capacity to integrate social media use into
their routines in a balanced manner when appropriate boundaries are established. Taken
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together, the findings suggest that the impact of social media on schoolwork is largely
determined by students’ usage patterns. While unregulated, impulsive engagement can hinder
academic performance, planned and intentional use can help students maintain control over
their responsibilities. The results highlight the importance of developing digital self-regulation
and time-management skills to ensure that social media does not compromise academic
success.

RQ6. What psychological effects does social media have on students?

Table 7.

Psychological Effects of Social Media
Sub-theme
Self-confidence and self-perception

Anxiety and stress
Cyberbullying experiences or exposure

Participant Codes

Melis (F), Sude (F)
Nihat (M), inci (F)
Ahmet (M), Giil (F)

NN [

The findings demonstrate that social media has notable psychological effects on
students, particularly shaping how they perceive themselves, how they experience anxiety, and
how they encounter harmful online interactions such as cyberbullying. These effects highlight
the emotional vulnerabilities of early adolescents within digital environments and point to the
complex interplay between online feedback, social comparison, and emotional well-being.
Several students reported that social media influences their self-confidence and self-
perception, often in negative ways. The abundance of idealised images, curated lifestyles, and
popularity indicators such as likes and followers prompted some students to compare
themselves to others. Melis (F) described feeling inadequate after viewing the highly polished
photos of her peers, stating, “I feel bad when I look at some girls’ photos on Instagram; they
always look so beautiful.” Similarly, Sude (F) expressed that receiving fewer likes than
expected made her feel “worthless” and demoralised. These examples illustrate how social
media may distort adolescents’ self-image by amplifying social comparison and external
validation. In addition, students frequently referenced feelings of anxiety and stress associated
with social media use. These emotional responses were often linked to concerns about how
others might evaluate their posts or the fear of missing out on social activities. Nihat (M)
shared that posting content caused him significant worry, explaining, “Sometimes when I post
something on social media, it stresses me out to think about what comments I will get.”
Likewise, Inci (F) described the emotional discomfort she experienced when she saw her
friends socialising without her, stating, “I feel bad if I see my friends having fun outside while
I am at home.” These accounts show that online visibility and peer dynamics can heighten
adolescents’ sensitivity to social evaluation and exclusion.

A third psychological concern that emerged was exposure to cyberbullying. Several
students recounted direct or indirect experiences with hostile comments, anonymous
messages, or online harassment. Ahmet (M) mentioned that a friend had received malicious
messages from an unknown account, an event that deeply upset him. Similarly, Giil (F)
explained, “Sometimes when I post something, I get unpleasant comments and it bothers me.”
These incidents highlight the potential emotional harm caused by cyberbullying, which can
create distress, insecurity, and fear among young users. Taken together, the findings indicate
that social media can adversely influence students’ psychological well-being by undermining
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their self-confidence, increasing anxiety, and exposing them to cyberbullying. While social
media can be a space for connection and expression, these results underscore the need for
awareness, digital resilience, and protective strategies to support students' mental health in
online environments.

RQ7. How do students perceive issues related to privacy and security on
social media?
Table 8.

Privacy and Security Concerns

Sub-theme

Caution about sharing personal information
Password security and account protection
Awareness of scams and dangerous content

Participant codes
Inci (F), Sude (F)
Ahmet (M), Kaan (M)
Mirac (M), Beyza (F)

NN N[

The findings reveal that students are increasingly aware of the risks associated with
privacy and security on social media platforms. Their experiences highlight three
interconnected areas of concern: managing personal information, protecting account security,
and recognising fraudulent or harmful online content. Overall, students demonstrate a
growing but still developing digital literacy regarding online safety. To begin with, several
students expressed heightened caution regarding the sharing of personal information online.
Their statements reflected a basic awareness of privacy risks and a desire to avoid exposure to
potentially harmful individuals. Inci (F) explained, “I never share my phone number on social
media because there might be people with bad intentions,” demonstrating sensitivity to the
dangers of sharing sensitive details. Similarly, Sude (F) noted that parental guidance played a
role in shaping her online behaviour, stating that her mother warned her not to disclose her
address or school information. These findings indicate that both personal awareness and
family influence contribute to more careful digital practices among students.

A second area of concern involved password security and account protection. Students
described taking various precautions to safeguard their social media accounts, such as not
sharing passwords and enabling additional security features. Ahmet (M) emphasised the
importance of not disclosing login information, explaining, “I do not share my Instagram
password with anyone. Sometimes my friends share their passwords and regret it.” Likewise,
Kaan (M) noted that he activated two-factor authentication to prevent unauthorised access.
These examples suggest that students recognise the value of strong security practices and are
beginning to adopt protective strategies to prevent account breaches.

Finally, students discussed their encounters with fraudulent messages and dangerous
content online. Some described receiving suspicious messages that promised rewards or
requested personal information. Mirag¢ (M) shared that he once received a message claiming
he had “won an award” but chose not to open it due to concerns about authenticity. Beyza (F)
noted that unknown individuals sometimes contacted her with malicious intent, prompting
her to avoid interaction. These accounts reflect a foundational understanding of digital risks,
particularly those involving scams and harmful links, though students’ responses also suggest
the need for formalised instruction on recognising and responding to such threats. Taken
together, these findings indicate that students are moderately aware of privacy and security
issues in digital environments. They demonstrate caution in sharing personal information,
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show increasing competence in maintaining account security, and display emerging critical
judgment when encountering fraudulent content. Nonetheless, the data underscore the
importance of equipping young users with more comprehensive digital literacy skills to ensure
safe and responsible social media use.

RQ8. How do students experience and describe social media addiction?

Table 9.
Social Media Addiction

Sub-theme

Constant or compulsive use
Time management difficulties
Physical and mental effects

Participant codes
Melis (F), Beyza (F)
Ahmet (M), Giil (F)
Inci (F), Emre (M)

[CI I SN

The findings show that students’ descriptions of their social media habits reflect
behavioural patterns associated with emerging digital addiction. These experiences cluster
around three main areas: compulsive or uncontrolled use, difficulties in managing time, and
physical or psychological consequences. Together, they illustrate how the design of digital
platforms—particularly their constant notifications and algorithm driven content shapes
habitual behaviours that become difficult for young users to regulate. To begin with, students
frequently referenced constant or compulsive use, describing situations in which they reached
for their phones automatically or felt uneasy when disconnected. Melis (F) explained this urge
as an almost reflexive action, stating, “Sometimes I can’t stop reaching for my phone; I feel
the need to constantly check something.” Similarly, Beyza (F) reported experiencing
restlessness when unable to access social media, which indicates the early stages of
dependency-like behaviour. These accounts demonstrate that the psychological pull of social
media encourages repeated checking and habitual engagement, even in the absence of a clear

purpose.

Another common difficulty concerned time management. Students described losing
track of time while browsing feeds, watching videos, or engaging in online activities. Ahmet
(M) remarked, “I lose track of time when I am on social media, and suddenly I realise hours
have passed,” illustrating how the immersive nature of digital content contributes to
unintentional overuse. Giil (F) shared similar experiences, noting that even brief intentions
such as checking a message often extended into lengthy, unplanned browsing sessions. These
patterns show how social media can interfere with students’ daily routines, homework
schedules, and sleep patterns. In addition to psychological and behavioural concerns, students
reported physical and mental effects resulting from excessive use. Some described discomfort
such as headaches or fatigue, while others reported disruptions in sleep quality. Inci (F) noted,
“I get a headache when I hold my phone too long, but I still don’t want to put it down,”
reflecting the tension between physical strain and emotional attachment. Emre (M) added,
“When I spend time on my phone at night, my sleep pattern is disrupted, and it becomes
difficult to wake up,” highlighting the connection between nighttime scrolling and poor sleep
hygiene. Taken together, the findings indicate that students exhibit multiple indicators of
developing social media addiction, including compulsive behaviours, difficulty regulating time,
and negative physical and psychological outcomes. These results underscore the need for
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digital self-regulation strategies and educational interventions that help adolescents establish
healthier boundaries around technology use.

RQ9. How do students perceive a life without social media?

Table 10.

Perception of Life Without Social Media
Sub-theme
Negative perceptions

Alternative activities
Impacts on access to information and communication

Participant codes
Kaan (M), Nihat (M)
Sude (F), Mirag¢ (M)
Emre (M), Ahmet (M)

NN N[

The data reveal that students’ perceptions of a life without social media are
predominantly negative, shaped by concerns about social disconnection, limited access to
information, and disruption of daily routines. At the same time, some students acknowledged
that the absence of social media could allow them to engage more in alternative activities. Their
reflections illustrate the central role social media plays in their social, academic, and personal
lives. To begin with, several students expressed negative perceptions of a life without social
media, associating it with boredom, social isolation, and the loss of a familiar communication
channel. Kaan (M) described such a scenario as monotonous, stating, “It would be so boring
without social media; I would not know what to do.” Similarly, Nihat (M) voiced concerns
about social disconnection, explaining, “I could not keep in touch with my friends; it would be
difficult to go out.” These perspectives indicate that students view social media as an essential
component of their social participation and everyday routines.

Despite these concerns, some students acknowledged that the absence of social media
might create space for alternative activities. They reflected on the possibility of engaging more
in offline hobbies, spending time with family, or participating in physical activities. Sude (F)
stated, “If I did not have a phone, I would read more books or spend more time with my
family,” suggesting that social media sometimes displaces other meaningful pursuits.
Likewise, Mira¢ (M) noted that he would likely spend more time outdoors, explaining, “If there
were no social media, I would exercise and play more outside.” These reflections reveal
students’ awareness of the trade-offs between online and offline activities.

Finally, students highlighted the potential challenges in accessing information and
maintaining communication without social media. They described social media as a practical
tool for obtaining information quickly and facilitating communication in their daily lives. Emre
(M) explained, “It would be very difficult to obtain information. Even while studying, I find
everything on the internet.” Ahmet (M) similarly emphasised the importance of digital tools,
stating, “T don’t know how we would live without phones and the internet; everything would
be very difficult.” These accounts underscore the extent to which students rely on digital
platforms for academic support and everyday communication. Taken together, these findings
illustrate that students view social media as an integral part of their lives, shaping how they
learn, interact, and access information. While some recognise the potential benefits of reduced
digital engagement, the majority associate a life without social media with significant
limitations and challenges.
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Discussion and Conclusion

The findings of this study reveal that social media occupies a central and multifaceted
place in the lives of middle school students and influences their academic practices, social
relationships, emotional experiences and daily routines. Students’ motivations for using social
media reflect a combination of recreational, communicative, informational and expressive
needs. Their use of platforms for entertainment aligns with uses and gratifications theory,
which suggests that individuals actively choose media to satisfy emotional and psychological
needs (Katz et al., 1973; Rubin, 2009). The preference for short videos, humorous content and
playful interactions supports earlier findings that adolescents use social media primarily for
fun, relaxation and diversion (Bostanci, 2010; Solmaz et al., 2013). At the same time, students
frequently used social media to support their academic learning, especially through YouTube,
Google and educational content pages. This supports prior research demonstrating that digital
platforms increasingly function as hybrid learning environments that complement school-
based instruction (Alican & Saban, 2013; McLoughlin & Lee, 2007; Tartari, 2015). Such use
illustrates how social media has become both a leisure space and an informal educational tool,
allowing students to engage in self-paced learning outside classroom boundaries.

The study also highlights the constructive role of social media in developing social
competencies and creativity. Students described participating in gaming communities, peer
group chats and collaborative online activities, which provided opportunities to practise
communication skills and engage with diverse viewpoints. These experiences align with
sociocultural learning theories that frame learning as socially mediated (Vygotsky, 1978) and
with studies showing that digital media environments enhance adolescents’ creative
expression (Hancer & Mise, 2019). Activities such as video editing, graphic design and content
creation further underscore the creative potential of digital platforms.

Despite these benefits, students also identified a number of risks. Difficulties in
concentration, delays in academic tasks and the tendency to spend prolonged periods online
reflect the cognitive challenges associated with media multitasking and constant digital
stimulation (Rosen et al., 2011). The sense of compulsion described by students is consistent
with reinforcement-based models of behavioural addiction, in which intermittent rewards and
constant notifications increase engagement (Alter, 2017). These findings mirror research
reporting that excessive social media use negatively affects academic achievement and
positions young people primarily as passive consumers (Bayzan et al.,, 2023; Twenge &
Campbell, 2018).

Psychological effects emerged as another significant dimension. Many students
reported comparing themselves with peers and influencers, experiencing feelings of
inadequacy and linking their self-worth to online feedback. This finding aligns strongly with
social comparison theory (Festinger, 1954) and with empirical work demonstrating that online
comparison processes undermine adolescents’ self-esteem and increase anxiety (Appel et al.,
2016; Feinstein et al., 2013; Vogel et al., 2014). Reports of cyberbullying further reinforce
existing international evidence on the detrimental mental health impacts of online harassment
(Aydin & Celik, 2016; Livingstone & Smith, 2014).
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Family relationships were also shaped by students’ social media use. Although some
parents attempted to supervise or restrict online activity, students frequently noted that social
media disrupted daily communication within the household. This phenomenon reflects the
broader concept of technoference, which refers to digital interruptions that reduce the quality
of family interactions (McDaniel & Coyne, 2016). Prior research similarly emphasises the need
for parents to adopt balanced, guiding approaches rather than restrictive or punitive ones
(Biricik, 2021; Goodwin, 2018; Sirin, 2006). Students’ academic responsibilities were
influenced by their patterns of technology use. Those with limited self-regulation struggled to
stay focused and often postponed their homework. In contrast, students who used social media
only after completing their studies and followed structured routines reported fewer academic
disruptions. This distinction highlights the role of self-regulation skills and executive
functioning in moderating digital engagement during early adolescence. Regarding privacy
and security, students exhibited partial awareness of online risks and attempted to avoid
sharing personal details, yet still encountered fraudulent messages or harmful content. Such
experiences support earlier findings that young people possess incomplete digital literacy and
require more structured training in online safety (Bayzan et al., 2023; G6ldag & Kanat, 2018).

Finally, students' reflections on a life without social media revealed two contrasting
perspectives. Many viewed such a scenario as socially isolating and monotonous, reflecting the
strong role of digital connectivity in adolescents’ sense of belonging. Others believed that being
offline would create opportunities for healthier activities such as reading, outdoor play or
spending time with family. This dual perception aligns with research suggesting that social
media is simultaneously indispensable and a substitute for deeper offline engagement (Solmaz
et al., 2013). Overall, the findings illustrate that social media exerts complex and
multidimensional effects on middle school students. It provides opportunities for academic
support, social connection and creative engagement while also presenting risks related to
attention, psychological well-being, family communication and online safety. These
intertwined experiences highlight the need for balanced and developmentally informed
approaches to social media use in schools and families, strengthening students' digital
citizenship, media literacy and self-regulation skills to foster healthier and more responsible
engagement with digital platforms.

Recommendations

Based on the findings of this study, several targeted recommendations can be made to
support healthier and more conscious social media use among middle school students. First,
because students frequently use social media for both entertainment and academic purposes,
schools should incorporate structured media literacy education that helps students distinguish
between productive and distracting online behaviours. Instruction should explicitly address
how to evaluate online information, how to balance recreational and academic use, and how to
recognise algorithm-driven content that may contribute to distraction. Given that many
students experienced difficulties with time management, procrastination and sleep disruption,
it is essential to provide training in self-regulation strategies. Schools can integrate short,
developmentally appropriate modules on digital self-discipline, while families can help

521



Social media usage status of... Belen, E., & Icen, M.

students establish clear routines in which academic responsibilities are completed before
recreational screen use.

The findings also showed that students experienced psychological challenges such as
anxiety, stress and lowered self-esteem related to social comparison. Therefore, guidance
counsellors and teachers should include discussions on online comparison, unrealistic digital
portrayals and emotional responses to feedback on social media. Activities that promote
healthy self-perception and critical reflection on social media content should be embedded into
school programmes. Because cyberbullying emerged as a concern, schools should strengthen
their digital citizenship programmes by explicitly teaching pupils how to recognise, report and
cope with cyberbullying incidents. Collaborations between school administrators, counsellors
and families are needed to create safe reporting channels and promote a zero-tolerance culture
regarding digital harassment. Findings related to family communication disruptions and
inconsistent parental supervision highlight the importance of equipping parents with practical
strategies. Rather than relying solely on restrictive measures, families should adopt guiding
approaches that include open communication, co-use practices and setting shared
expectations for technology use. Parent workshops or information sessions could support
families in implementing balanced and developmentally appropriate monitoring. Privacy and
security concerns indicate a need for comprehensive instruction on protecting personal
information, strengthening passwords, avoiding fraudulent messages and understanding risks
associated with online interactions. Both schools and families should provide clear guidance
on safe digital behaviour.

Finally, because students expressed that life without social media could both reduce
social connection and create opportunities for healthier offline activities, schools and
community organisations should actively promote extracurricular programmes such as sports,
arts and reading clubs that provide alternative avenues for socialisation, creativity and
emotional regulation. Increasing access to such activities may help reduce overreliance on
social media while supporting students’ psychosocial well-being.
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Ortaokul Ogrencilerinin Sosyal Medya
Kullanim Durumlari

Ozet

Dijital ortamlarin sundugu firsatlar kadar barindirdig: risklerin de artmasi, 6grencilerin sosyal medya
kullanim bigimlerini ¢ok boyutlu olarak incelemeyi gerekli kilmaktadir. Bu caligma, ortaokul
ogrencilerinin sosyal medya kullamim pratiklerini ve sosyal medyanin akademik, sosyal, psikolojik ve
davranmigsal etkilerine iligkin algilarini ortaya koymay1 amacglamaktadir. Arastirmanin ¢alisma grubunu,
20 ortaokul Ogrencisi (7. ve 8. sinif) olusturmaktadir. Fenomenolojik desenle yiiriitiilen nitel
aragtirmada veriler, arastirmacilar tarafindan gelistirilen yar1 yapilandirilmig goriisme formu
aracihigiyla toplanmis ve igerik analiziyle c¢ozliimlenmistir. Analiz sonucunda dokuz ana tema
belirlenmistir: sosyal medya kullanim amaclari, olumlu etkiler, olumsuz etkiler, aile iligkileri, akran
etkilesimleri, akademik sorumluluklar, psikolojik iyi olus, mahremiyet ve giivenlik, sosyal medyasiz
yasam algis1. Bulgular, 6grencilerin sosyal medyay1 agirlikli olarak eglence, bilgi edinme, iletisim kurma
ve icerik paylasma amaclariyla kullandiklarimi gostermektedir. Ogrenciler, sosyal medyanin ders
calismalarina destek oldugunu, sosyal becerilerini gelistirdigini ve yaraticiliklarimi artirdigini ifade
etmistir. Ote yandan dikkat dagmiklhg, zaman yonetimi sorunlari, uyku diizensizligi, bagimhlik
egilimleri ve siber zorbaliga maruz kalma gibi olumsuz etkiler de rapor edilmistir. Ayrica sosyal
medyanin aile ici iletisimi zayiflatabildigi ve Ogrencilerin mahremiyet giivenligine yonelik kaygilar
tagidig1 goriilmiistiir. Genel olarak calisma, sosyal medyanin ortaokul 6grencilerinin yagsaminda hem
onemli firsatlar hem de kayda deger riskler barindirdigin1 gostermektedir. Bulgular, 6grencilerin
medya okuryazarhgi, dijital 6z-diizenleme ve g¢evrimigi giivenlik farkindaliklarinin giiclendirilmesi
gerektigine isaret etmektedir. Ailelerin kisitlayic1 degil rehberlik edici yaklagimlar benimsemesi;
ogretmenlerin ise sosyal medyanin yapici ve etik kullanimini destekleyen etkinliklere derslerinde yer
vermesi 6nerilmektedir.

Anahtar Kelimeler: Sosyal medya, sosyal medya kullanimi, ortaokul 6grencileri.

Giris

Teknolojik gelismeler, bireylerin yasamlarim1 derin bicimde sekillendirmeye ve
doniistiirmeye devam etmektedir. Ekonomik iiretimden giinliik iletisim bigimlerine kadar
cagdas toplumsal yasamin bircok yonii dijital yenilikler tarafindan yeniden
bicimlendirilmektedir. Ornegin, calisanlar bilgisayar tabanh sistemler aracihgiyla gorevlerini
hizli bir sekilde tamamlayabilmekte, tiiketiciler diinyanin herhangi bir yerinden iiriin satin
alabilmekte ve bireyler sosyal ag platformlari iizerinden anlik olarak iletisim kurabilmektedir
(Destebasi, 2016). Bilgisayar ve internet teknolojilerinin hizh gelisimi, yeni dijital araclarin ve
ortamlarin ortaya ¢ikisimi hizlandirmistir. Bunlar arasinda cesitli platformlari, aglar1 ve
teknolojileri kapsayan sosyal medya, yirmi birinci yiizyilin en belirgin iletisim ve is birligi
alanlarindan biri haline gelmistir (Tezci & Icen, 2017).

Cohen (2020), sosyal medyay1 kullanicilar etkilesimli aglar icinde birbirine baglayan,
icerik liretme, paylasma ve dolasima sokma olanagi saglayan kiiresel bir platform olarak

tanimlamaktadir. Sosyal medya; gercek zamanh iletisimi, yorum yapmayi, paylasimi ve is
birligini kolaylastirmakta; bireylerin goriislerini ifade etmelerine, fotograf ve video
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yaymalarina ve bilgiye aninda erigsmelerine imkan tamimaktadir. Bu o6zellikler, 6grenme ve
ogretme deneyimlerini zenginlestirme yoniinde firsatlar sunmaktadir (Oztiirk & Talas, 2015).

Dijital cagda biiyiiyen ¢ocuklar erken yaglardan itibaren teknolojiyle karsilasmakta ve
bu durum onlarin sosyallesme siireclerini 6nemli olciide etkilemektedir. Bu nedenle aileler,
cocuklarin dijital deneyimlerini yonlendirmede 6nemli bir role sahiptir. Dijital teknolojilerin
genislemesiyle birlikte dijital vatandaglik, siber etik ve ¢evrim ici giivenlik gibi kavramlar 6nem
kazanmus; siber zorbalik, kimlik hirsizlig1, yanhs bilgi ve mahremiyet ihlalleri gibi sorunlar da
ortaya cikmistir (MEB, 2018). Bu nedenle medya okuryazarlig, elestirel diisiinme ve etik
farkindalik gibi becerilerin gelistirilmesi, dijital ortamlarda giivenli ve sorumlu katihm icin
zorunlu hale gelmistir (Bastiirk Ak¢a vd., 2014; Destebasi, 2016).

Bu toplumsal doniisiimlere paralel olarak, son donem ampirik arastirmalar sosyal
medya kullaniminin 6grencilerin akademik performanslarimi ve psikolojik gelisimlerini
karmasik bicimlerde etkiledigini gostermektedir. Bazi ¢alismalar, ol¢iilii ve rehberlik edilen
sosyal medya kullammminin is birligine dayali 6grenmeyi, bilgiye erisimi ve akademik
motivasyonu destekleyebilecegini ortaya koymaktadir (Al-Qaysi vd., 2020; Azizi vd., 2019).
Ancak asir1 veya kontrolsiiz kullamim; diisiik akademik basari, dikkat dagimikhigi ve okul
gorevlerini tamamlama giicliikleriyle iliskilendirilmistir (Alabdulkareem, 2021; Salari vd.,
2025). Benzer sekilde sosyal medya sosyal baglilik ve duygusal ifade icin firsatlar sunsa da
aragtirmalar ergenlerde kaygi, depresif belirtiler, yalmzlik ve yasam doyumunda azalma ile
iligkili oldugunu gostermektedir (Keles vd., 2020; Khalaf vd., 2025). Bu durum, sosyal
medyanin Ogrenciler icin sundugu firsatlarin ve risklerin incelenmesi gerekliligine isaret
etmektedir. Bu kanitlar 15181nda, sosyal medyanin cocuklar ve ergenler tizerindeki artan etkisi
sistematik bir bicimde arastirilmay: gerektirmektedir. Ortaokul 6grencilerinin sosyal medyay
nasil kullandiklarmmi anlamak, dijital ortamlarda karsilastiklar1 firsatlarin ve zorluklarin
belirlenmesi acisindan 6nemlidir. Bu ¢ercevede mevcut calisma, 6grencilerin sosyal medya
kullanim deneyimlerini ¢esitli agilardan incelemeyi amaclamaktadir.

Gorlisme formunun gelistirilmesi siirecinde belirlenen kuramsal cerceve ve tematik
alanlarla uyumlu olarak calisma asagidaki dokuz arastirma sorusu tarafindan
yonlendirilmigtir:

1. Ortaokul ogrencileri sosyal medyay1 hangi amaclarla kullanmaktadir?
2. Sosyal medyanin 6grenciler lizerindeki olumlu etkileri nelerdir?

3. Sosyal medyanin 6grenciler lizerindeki olumsuz etkileri nelerdir?

4. Sosyal medya 6grencilerin aile ve cevre iliskilerini nasil etkilemektedir?

5. Sosyal medya oOgrencilerin dersleri ve akademik sorumluluklarin1i nasil
etkilemektedir?

6. Sosyal medyanin ogrenciler tizerindeki psikolojik etkileri nelerdir?
7. Ogrenciler sosyal medyada mahremiyet ve giivenlik konularini nasil algilamaktadir?
8. Ogrenciler sosyal medya bagimlihigini nasil deneyimlemekte ve tanimlamaktadir?

9. Ogrenciler sosyal medyasiz bir yasami nasil algilamaktadir?
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Yontem

Arastirmanin Deseni

Bu arastirmada fenomenolojik yaklasima dayalh nitel bir arastirma deseni
kullanilmigtir. Ortaokul 6grencilerinin sosyal medya kullanimina iliskin deneyimlerini ve
algilarin1 ortaya koymak bu arastirmanin temel amacinmi olusturdugundan, fenomenoloji
uygun bir yontemsel cerceve saglamistir.

Calisma Grubu

Aragtirmanin calisma grubu, nitel arastirmalarda yaygin olarak kullamilan amach
ornekleme tiirlerinden 6lciit 5rnekleme ile belirlenmistir. Olciit 6rnekleme, arastirmanin odag:
icin gerekli olan belirlenmis o6zelliklere sahip katihmecilarin secilmesini icerir (Patton, 2015).
Bu calismada iki ol¢iit benimsenmigtir:

1. aktif bir sosyal medya kullanicis1 olmak ve

2. sosyal medya kullanimiyla ilgili kisisel deneyim ve goriislerini paylasmaya istekli
olmak.

Calisma grubu, 2024-2025 egitim-Ogretim yili bahar déneminde Istanbul'un
Zeytinburnu ilcesindeki bir devlet ortaokulunda 6grenim goren 7. ve 8. siniftan 20 6grenciden
(10 kiz, 10 erkek) olusmaktadir. Katilimeilarin yaslar1 12-14 arasinda degismektedir. Anne ve
babalarin egitim diizeylerinin cogunlukla ilkokul veya ortaokul mezunu oldugu; dért annenin
ve iic babann ise iiniversite mezunu oldugu gériilmiistiir. Ogrencilerin biiyiik boliimii anne ve
babalariyla birlikte yagamaktadir.

Tiim 6grencilerin sosyal medya hesab1 ve internet erisimi bulunmaktadir. Haftalik
internet kullanim siireleri 9 ile 42 saat arasinda degismektedir. Akademik basarilari ise 70-84
ve 85-100 araliklarinda yogunlasmaktadir. Ogrencilerin kimlik bilgileri gizli tutulmus, gercek
isimler yerine kod adlar kullamilmigtir.

Veri Toplama Araci

Veri toplama araci olarak yar1 yapilandirilmis goriismeler kullanilmis; boylelikle
katihmcilarin kisisel anlatilarina, duygularina ve olguyu nasil yorumladiklarina dogrudan
erisim miimkiin olmustur. Goériisme formunun ilk boliimiinde 6grencilerin demografik
bilgileri yer almis; ikinci boliimde ise sosyal medya kullanim amaclarim ve deneyimlerini
ortaya cikarmaya yonelik yar1 yapilandirilmis sorular yer almistir. Sorularin hazirlanmasinda
bir akademisyen ve bir Ogretmenden uzman goriisi alinmistir. Form 11 maddeden
olusmaktadir.

Veri Toplama Siireci

Veriler, arastirmacilar tarafindan gelistirilen acik uclu sorulardan olusan yari
yapilandirilmig goriisme formu araciligiyla yiiz yiize toplanmistir. Goriismeler okulun sessiz
alanlarinda bireysel olarak yapilmis, siireleri 11 ile 35 dakika arasinda degismistir.
Katihmecilarin yanitlar1 kayit altina alinmis ve goriismeler sonrasinda yazili dokiime
aktarilmigtir. Tlim siire¢ boyunca gizlilik ilkesi korunmus ve elde edilen veriler sadece bilimsel
amagclarla kullamlmigtir.
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Verilerin Analizi

Bu arastirmada veri toplama aracinin gelistirilmesi ve analiz siirecinin giivenilirliginin
saglanmasi amaciyla gecerlik ve giivenirlik calismalar1 ¢ok agsamali ve sistematik bir bicimde
yiiriitiilmiigtiir. Goriisme formu hazirlanirken 6ncelikle 6grencilerin sosyal medya kullanima,
dijital davramslari ve bu kullanimlara iliskin psikolojik ve akademik etkiler tizerine kapsamlh
bir literatiir taramas1 yapilmis ve bu dogrultuda bir madde havuzu olusturulmustur.
Hazirlanan taslak form, bir egitim bilimleri uzmam ile bir psikolojik danigma uzmam
tarafindan degerlendirilmis; uzmanlarin oOnerileri dogrultusunda gerekli diizenlemeler
gerceklestirilmigtir. Diizenlenen form, calisma grubuna dahil olmayan iki 6grenci {izerinde
pilotlanmis, 6grencilerin sorulari anlama bicimleri gozlemlenmis ve anlamay: kolaylastiracak
kiiciik diizeltmeler yapilmistir. Bu ¢cok asamali siire¢ goriisme formunun kapsam ve goriiniis
gecerligini gliclendirmistir.

Veri analizi kapsaminda, iki bagimsiz arastirmaci goriisme dokiimlerinin yiizde
yirmilik bir boliimiinii ayr1 ayr1 kodlamis ve elde edilen kodlar karsilagtirilarak arastirmacilar
arasi uyum orani hesaplanmistir. Uyum oraninin .87 olmasi, nitel arastirmalar i¢in kabul
goren bir diizey olarak degerlendirilmistir. Kodlamalar arasindaki farkliliklar tartisilarak ortak
karara baglanmig, ardindan kalan verilerin analizi birinci arasgtirmaci tarafindan
yiiriitiilmiistiir. Analiz stirecinin seffafligini saglamak adina kodlama kararlarinin, analitik
notlarin ve tema gelistirme asamalarimin ayrintih bigimde kaydedildigi bir denetim izi
tutulmustur. Arastirmanin biitiinciil giivenirligini artirmak amaciyla Lincoln ve Guba’nin
(1985) Onerdigi stratejiler uygulanmistir. Inandirciign artirmak icin 6n bulgular dort
katihmciyla paylasilmis ve ortaya cikan temalarin onlarin yasantilarim dogru yansitip
yansitmadigl kontrol edilmistir. Akran degerlendirmesi icin, bir nitel arastirma uzmamn
kodlama semasim1 ve tematik yapiyr inceleyerek geri bildirim saglamistir. Arastirmanin
aktarilabilirligini artirmak amaciyla ¢alisma ortami, katihmei 6zellikleri ve veri toplama stireci
ayrintili bicimde betimlenmigtir. Tutarlilik, arastirma siirecinin tiim asamalarinin sistematik
bicimde belgelenmesiyle saglanmis; dogrulanabilirlik ise aragtirmacinin tarafsizligini giivence
altina almak icin tuttugu yansitici notlarla desteklenmistir.

Arastirmanin Etik izinleri:

Bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun adi = Yildiz Teknik Universitesi Sosyal ve Beseri
Bilimler Arastirmalar1 Etik Kurulu

Etik Kurul Etik inceleme karar tarihi = 02.05.2025

Etik degerlendirme belgesi konu numarasi = 2025.05
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Bulgular

Aragtirmanin bu boliimiinde goriisme verileri oncelikle kodlar haline getirilmis,
temalar olusturulmus ve ogrenci goriisleri tablo seklinde gosterilerek yorumlanmistir.
Arastirmada elde edilen veriler ¢oziimlendiginde dokuz ayr1 ana tema ortaya ¢ikmistir. Bu

» « Y«

temalar sirasi ile “sosyal medya kullanim amaclar1”, “sosyal medyanin olumlu etkileri”, “sosyal

Y« 2«

medyanin olumsuz etkileri”, “aile ve cevre iligkileri”, “sosyal medyanin ders ve sorumluluklara
etkisi”, “sosyal medyanin psikolojik etkileri”, “sosyal medya ve mahremiyet-giivenlik”, “sosyal
medya bagimlilig1” ve “sosyal medyasiz hayat algis1” seklindedir. Bu temalar kendi icinde alt
temalara ayrilarak Tablo 1’ de ayrintili olarak verilmektedir.

Tablo 1.

Sosyal Medya Kullamim Ana Temalar ve Alt Temalar

Ana temalar Alt temalar

Sosyal medya kullanim amaclar1 Eglence
Bilgi edinme ve 6grenme
Sosyal iletisim
Paylasim yapma

Sosyal medyanin olumlu etkileri Akademik katkilar
Sosyal becerilerin gelisimi
Yaraticilig1 destekleme

Sosyal medyanin olumsuz etkileri Dikkat dagiiklig1 ve akademik performans
Zaman yonetimi ve uyku diizeni
Sosyal medya bagimlilig

Aile ve cevre iligkileri Ailelerin denetimi
Aile ici iletisim
Sosyal medyanin ders ve sorumluluklara etkisi Derslerin aksamasi
Planh kullanimin etkileri
Sosyal medyanin psikolojik etkileri Ozgiiven ve benlik algis1
Kayg: ve stres
Siber zorbalik
Sosyal medya ve mahremiyet-giivenlik Kisisel bilgilerin paylasimi

Sifre giivenligi ve hesap koruma

Dolandiricilik ve tehlikeli igerikler
Sosyal medya bagimlilig Siirekli kullanma istegi

Zaman yonetimi problemleri

Fiziksel ve ruhsal etkileri
Sosyal medyasiz hayat algisi Olumsuz algilar

Alternatif aktiviteler

Bilgiye erigim ve iletisim {izerine etkileri

Bu arastirmanin bulgulari, ortaokul 6grencilerinin sosyal medyay1 ¢cok boyutlu bir
sekilde deneyimlediklerini gostermektedir. Ogrencilerin sosyal medya kullanimlari; eglence,
ogrenme, iletisim, paylasim, yaraticilik, akademik destek, ailesel iliskiler, psikolojik etkiler,
giivenlik ve bagimlilik belirtileri gibi bircok alanda etkisini gostermektedir. Bulgular dokuz
aragtirma sorusu cercevesinde ele alinmis, her bir tema altinda 6grencilerin deneyimleri
ayrintil bicimde analiz edilmigtir.

Ogrenciler sosyal medyay1 oncelikle eglence amaciyla kullanmakta, kisa videolar
izlemek, oyun igeriklerini takip etmek ve hos vakit gecirmek i¢in bu ortam tercih etmektedir.
Ancak sosyal medya ayn1 zamanda 6grencilerin 6grenme siireclerini destekleyen 6nemli bir
kaynak haline gelmistir. YouTube, Google ve ders icerikli sayfalar; 6grencilerin anlamadiklar
konular1 tekrar etmelerine, arastirma yapmalarina ve derslere hazirlanmalarina katki
saglamakta; boylece sosyal medya hem eglence hem de akademik destek sunan hibrit bir
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ogrenme ortami olarak kullanmilmaktadir. Sosyal medyanin 6grenciler i¢in giiclii bir iletisim
araci oldugunu gostermistir. Ozellikle arkadaslarla iletisimi siirdiirmek, duygusal bag kurmak
ve akrabalarla temas halinde kalmak, oOgrencilerin sosyal medya kullaniminin temel
unsurlaridir. Bununla birlikte 6grencilerin bir kismi sosyal medyay1 kendilerini ifade etmek,
hobilerini paylasmak, siir veya video icerikleri iiretmek gibi yaratic1 faaliyetler i¢in aktif
bicimde kullanmaktadir. Diger taraftan, sosyal medyanin olumsuz etkileri de Ogrenciler
tarafindan siklikla dile getirilmistir. Uzun siireli kullanimin dikkat daginikhigina, derslerde
odaklanma giicliigline ve akademik performansin diismesine yol actig1 ifade edilmistir. Ayrica
ogrenciler, zaman yonetimi sorunlar1 yasadiklarini, planladiklarindan ¢ok daha uzun siire
cevrim ici kaldiklarim1 ve ozellikle gece kullanimlarinin uyku diizenlerini bozdugunu
belirtmislerdir.

Ogrencilerin ifadeleri, sosyal medya kullamminda bagmlihk egilimlerinin de
gorildiiglinii ortaya koymaktadir. Cihaz1 kontrol etme isteginin otomatik bir davranisa
doniismesi, ¢evrim i¢i olmadiginda rahatsiz hissetme, uzun siire kullanim sonrasi fiziksel
sikayetler (bas agrisi vb.) ve gece gec saatlere kadar ekran basinda kalma gibi belirtiler, erken
yaslarda dijital bagimhiligin gelisebilecegini diisiindiirmektedir. Arastirmada sosyal medyanin
psikolojik etkileri de 6nemli bir tema olarak éne cikmistir. Ogrencilerin bir kismi sosyal
medyada gordiikleri fotograflar, popiiler icerikler veya arkadaslarinin paylasimlarindan
olumsuz etkilenmekte; kendilerini baskalariyla karsilastirdiklarinda yetersiz hissetmekte;
begeni sayisinin az olmasi gibi durumlarda degersizlik duygular1 yasamaktadir. Ayrica sosyal
medyada maruz kalinan yorumlar, beklenti kaygis1 ve “dislanmighk hissi”, kaygi ve stres
diizeylerinin artmasina katkida bulunmaktadir. Baz 6grenciler ise siber zorbaliga dogrudan ya
da dolayh bicimde maruz kaldiklarini ifade etmis ve bu durumun duygusal agidan rahatsizhik
yarattigini belirtmistir. Sosyal medyanin 6grencilerin aile iligkileri iizerinde de belirgin etkileri
vardir. Baz1 ebeveynler cocuklarinin sosyal medya kullanimini kontrol etmeye calismakta,
telefonlar1 belirli siirelerle alarak kullanim smirlandirmalar1 uygulamakta veya igerikleri
denetlemektedir. Ancak Ogrencilerin cogu, aile icinde herkesin kendi telefonu ile mesgul
olmas1 nedeniyle yiiz yiize iletisimin azaldigini, aile ici paylasimlarin zamanla zayifladigin
belirtmistir. Ogrencilerin biiyiik boliimiiniin sosyal medya hakkinda mahremiyet ve giivenlik
farkindaligy gelistirdigi goriilmektedir. Telefon numarasi, adres veya okul bilgisi gibi kisisel
verileri paylagsmaktan kaginmakta; sifre paylagiminin riskli oldugunun farkinda olmakta ve iki
asamali dogrulama gibi giivenlik 6nlemlerini kullananlar bulunmaktadir. Bununla birlikte,
ogrencilerin bir kismi dolandiricilik amagh mesajlarla veya kotii niyetli hesaplarla
karsilastigim1 ifade etmis; bu da giivenlik farkindaliginin 6nemli oldugunu gostermistir.
Ogrencilerin “sosyal medya olmadan bir yasam”a iliskin goriisleri incelendiginde, biiyiik
cogunlugun bu durumu sikicy, izole edici ve iletisim acisindan zorlayicr buldugu goriilmiistiir.
Sosyal medya olmadan bilgiye ulasmanin giiclesecegi, arkadaslarla iletisimin kopacag: veya
giinliik yasamin sekteye ugrayacag diisiiniilmektedir. Bununla birlikte bazi1 6grenciler, sosyal
medya olmadiginda daha fazla kitap okuyabileceklerini, aileleriyle daha c¢ok wvakit
gecirebileceklerini veya disarida daha aktif olabileceklerini ifade etmistir.
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Tartisma ve Sonuc¢

Bu arastirma sosyal medyanin ortaokul 6grencilerinin giindelik yasamlarinda merkezi
ve ¢ok yonlii bir konuma sahip oldugunu; akademik pratiklerini, sosyal iligkilerini, duygusal
deneyimlerini ve rutinlerini 6nemli 6lciide etkiledigini ortaya koymaktadir. Ogrencilerin sosyal
medya kullamm motivasyonlarinin eglence, iletisim, bilgi edinme ve kendini ifade etme gibi
cesitli gereksinimlere dayandig: goriilmiistiir. Eglence amaclhi kullanim, bireylerin duygusal ve
psikolojik ihtiyaglarini karsilamak iizere medyayr bilincli bigcimde sectiklerini ileri siiren
“kullanimlar ve doyumlar kurami1” ile uyumludur (Katz vd., 1973; Rubin, 2009). Kisa videolar,
mizahi icerikler ve eglendirici gorsellerin tercih edilmesi, ergenlerin sosyal medyay1 cogunlukla
rahatlama ve keyif alma amaciyla kullandiklarini gosteren 6nceki calismalar: desteklemektedir
(Bostanci, 2010; Solmaz vd., 2013). Ogrencilerin sosyal medyay siklikla akademik 6grenme
siireclerini desteklemek amaciyla kullanmalar1 da dikkat ¢ekicidir. YouTube ve Google basta
olmak tizere dijital platformlarin ders tekrari, konu pekistirme ve ek aciklama saglama
amaciyla kullanilmasi; sosyal medyanin okul temelli 6grenmeyi tamamlayan hibrit bir ortam
olarak iglev gordiigiinii gosteren arastirmalarla tutarhdir (Alican & Saban, 2013; McLoughlin
& Lee, 2007; Tartari, 2015).

Aragtirma, sosyal medyanin Ogrencilerde sosyal becerilerin gelisimi ve yaraticiligin
desteklenmesi acisindan da 6nemli bir rol oynadigimi gostermektedir. Oyun topluluklarina
katilim, arkadas gruplariyla kurulan cevrim ici iletisim ve ortak etkinliklere katilim;
ogrencilerin iletisim becerilerini gelistirmekte ve farkli bakis acilariyla karsilagsmalarim
saglamaktadir. Bu siirecler, 6grenmenin toplumsal etkilesimlerle sekillendigini vurgulayan
sosyokiiltiirel kuramlarla (Vygotsky, 1978) ve dijital ortamlarin ergenlerin yaratici iiretimlerini
tesvik ettigini gosteren arastirmalarla uyumludur (Hancer & Mise, 2019). Video diizenleme,
grafik tasarim ve icerik liretimi gibi faaliyetler, sosyal medyanin 6grencilerin yaraticiliklarini
ortaya koyabilecekleri bir mecra sundugunu gostermektedir. Bununla birlikte 6grenciler sosyal
medyanin cesitli riskleri de beraberinde getirdigini ifade etmislerdir. Dikkat daginikhgi,
akademik gorevleri erteleme ve ¢evrim ici ortamda gecirilen uzun siireler; dijital uyaranlarin
yogunlugunun ve coklu gorev yiikiiniin bilissel siirecleri olumsuz etkileyebilecegini ortaya
koyan calismalarla uyumludur (Rosen vd., 2011). Ogrencilerin “siirekli kontrol etme istegi” ve
cevrim i¢i kalma yoniindeki giicli egilimleri, bildirimler ve kesintili odiillendirme
mekanizmalariyla pekisen davranigsal bagimlilik modellerine isaret etmektedir (Alter, 2017).

Sosyal medyanin psikolojik etkileri de 6nemli bir bulgu alam olarak one ¢ikmigtir.
Ogrencilerin akranlarinin veya fenomenlerin idealize edilmis icerikleriyle kendilerini
karsilagtirmalari; 6zgiiven kaybi, yetersizlik hissi ve begeni lizerinden deger gérme gibi
sorunlara yol agmaktadir. Bu durum, sosyal karsilastirma kurami (Festinger, 1954) ile ve
cevrim ici kargilastirmalarin ergenlerde benlik saygisini diisiirdiigiinii ve kaygiy1 artirdigin
gosteren arastirmalarla uyumludur (Appel vd., 2016; Feinstein vd., 2013; Vogel vd., 2014).
Ayrica 6grencilerin bazilari siber zorbaliga maruz kaldigin belirtmis, bu durumun ¢evrim ici
tacizin ruh saghigi iizerindeki olumsuz etkilerine dikkat ¢ceken uluslararasi bulgularla ortiistiigii
goriilmiistiir (Aydin & Celik, 2016; Livingstone & Smith, 2014). Aile iligkileri de sosyal medya
kullannomindan etkilenmektedir. Baz1 ebeveynler cocuklarini korumak amaciyla denetim
stratejileri uygulasa da Ogrenciler, sosyal medyanin aile ici iletisimi azalttigini ve yiiz yiize
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etkilesimleri zayiflattigin1 vurgulamistir. Bu bulgu, dijital cihazlarin aile ici iletisimi kesintiye
ugratmasimi ifade eden “teknofeferans” kavramiyla iligkilidir (McDaniel & Coyne, 2016).
Aragtirmalar, ebeveynlerin cezalandirict degil, yonlendirici ve dengeli bir yaklasim
benimsemeleri gerektigini gostermektedir (Biricik, 2021; Goodwin, 2018; Sirin, 2006).

Akademik sorumluluklar baglaminda, 6z diizenleme becerisi zayif olan 6grenciler ders
calismay1 ertelemekte ve dikkatlerini siirdiirmekte zorlanmaktadir. Buna karsilik, sosyal
medyay1 derslerden sonra kullanmay1 tercih eden ve planh davranan 6grenciler daha az
akademik sorun yasamistir. Bu durum, erken ergenlik doneminde yiiriitiicii islevlerin ve 6z
diizenleme becerilerinin dijital etkilesimleri belirleyici oldugunu ortaya koymaktadir. Gizlilik
ve giivenlik baglaminda 6grenciler temel diizeyde bir farkindalik sergilemis; kisisel bilgilerini
paylasmaktan kacinmis ve hesap giivenligi i¢in ¢esitli onlemler aldiklarimi ifade etmistir.
Bununla birlikte oOgrencilerin hald dolandiricilik girisimleriyle ve zararh iceriklerle
karsilagtiklar1 goriilmiis, bu da cevrim ic¢i giivenlik egitiminin gliclendirilmesine ihtiyac
oldugunu gostermektedir (Bayzan vd., 2023; Goldag & Kanat, 2018). Ogrencilerin sosyal
medya olmaksizin bir yasami nasil algiladiklari incelendiginde iki farkli egilim ortaya ¢ikmistir.
Ogrencilerin cogu bdyle bir yasami sikic1 ve izole edici bulurken, bir kismi bunun aileyle daha
fazla zaman gecirme, kitap okuma veya fiziksel aktivitelere yonelme gibi firsatlar
dogurabilecegini belirtmistir. Bu ikili algi, sosyal medyanin ergenler icin hem vazgecilmez hem
de zaman zaman ylizeysel bir baglanma bi¢imi sundugunu gosteren arastirmalarla paraleldir
(Solmaz vd., 2013).

Genel olarak bulgular, sosyal medyanin 6grenciler iizerinde ¢ok boyutlu ve karmasik
etkiler yarattigini ortaya koymaktadir. Sosyal medya; akademik destek, sosyal baghlk ve
yaraticilik icin onemli firsatlar sunarken; dikkat dagimikhigi, psikolojik kirilganlik, aile ici
iletisim sorunlar1 ve ¢evrim ici giivenlik riskleri gibi cesitli sorunlara da neden olabilmektedir.
Bu nedenle hem okullarda hem de ailelerde 6grencileri bilingli, dengeli ve giivenli sosyal medya
kullanimina yonlendirecek egitimsel ve rehberlik temelli stratejilerin gelistirilmesi son derece
onemlidir.

Oneriler

Bu arastirmanin bulgularindan hareketle 6grencilerin sosyal medyay1 hem eglence hem
de akademik amaclarla kullandiklar1 dikkate alinarak, okullarda yapilandirilmis medya
okuryazarhg: egitiminin giiclendirilmesi gerekmektedir. Bu egitim; verimli ve dikkat dagitici
cevrim i¢i davraniglarin ayirt edilmesi, cevrim ig¢i bilginin dogrulugunun degerlendirilmesi ve
dikkat dagitic algoritmik iceriklere yonelik farkindalik kazanilmasi gibi becerileri icermelidir.
Zaman yoOnetimi, erteleme ve uyku diizensizligi gibi sorunlar dikkate alindiginda 6grencilerin
0z diizenleme becerilerinin gelistirilmesi biiyiik 6nem tasimaktadir. Okullar dijital 6z disiplin
odakl kisa egitimler verebilir; aileler ise o6grencilerin ders sorumluluklarin1 tamamlamadan
sosyal medya kullannmina yonelmemelerini saglayacak net giinliik rutinler olusturabilir.
Aragtirma bulgularinda 6grencilerin sosyal karsilagtirma nedeniyle kaygi, stres ve diisiik 6z
sayg1 yasadiklar1 goriilmiistiir. Bu nedenle, psikolojik danismanlar ile 6gretmenler dersler ve
rehberlik saatlerinde cevrim i¢i karsilagtirma, gercekci olmayan dijital imajlar ve sosyal
medyada begeni geri bildirimlerinin duygusal etkileri {izerine farkindahk calismalar:
yiirtitmelidir. Ayrica siber zorbaligin varhgi, okullarda dijital vatandashk egitimlerinin
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giiclendirilmesini zorunlu kilmaktadir. Aile ici iletisimde yasanan kopukluklar ve tutarsiz
ebeveyn denetimi, ebeveynlerin daha bilingli ve yonlendirici bir yaklasim benimsemeleri
gerektigini gostermektedir. Okullar tarafindan diizenlenecek bilgilendirme toplantilari,
ailelerin bu dengeyi kurmasina katki saglayabilir. Bunun yaninda, mahremiyet ve dijital
giivenlik konular1 ozellikle giiclendirilmelidir. Kisisel bilgilerin korunmasi, giicli sifre
kullanimi, sahte mesajlar1 tanima ve ¢evrim ici riskleri anlama gibi konularda hem okul hem
aile tarafindan rehberlik sunulmalidir. Ogrencilerin sosyal medya olmadan hem sosyal
baglarin zayiflayabilecegini hem de saghkli offline etkinliklere daha fazla zaman
ayrilabilecegini belirtmeleri, okullarin ve yerel kurumlarin spor, sanat ve okuma kuliipleri gibi
alternatif etkinlikleri daha goriiniir ve erisilebilir hale getirmesini 6nemli kilmaktadir.
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