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Abstract

The aim of this research is to examine the perceptions of third-grade primary school students The aim
of this research is to examine the perceptions of third-grade primary school students regarding the
value of responsibility, according to their own and their parents’ views. The research was conducted
using a qualitative research method, specifically a holistic single-case design among case study
designs. The study group was determined using convenient sampling, a type of purposeful sampling.
Data were collected through semi-structured interviews with 28 students (18 girls and 10 boys) and
their parents (21 mothers and 7 fathers) attending the third grade of a public primary school in
Umraniye, Istanbul, during the 2024-2025 academic year, and analyzed using content analysis.
Parents and children stated that they fulfilled responsibilities such as preparing their school bags,
tidying their rooms and doing homework. According to parents, some children did not take on any
responsibilities. It was observed that some students took responsibility for preparing their school bags
and making their beds themselves, some did it depending on the situation, and some left this
responsibility to their mothers. In this context; The study concluded that parents do not provide
enough opportunities for their children to fulfill their responsibilities, and that their children do not
take on their responsibilities either. Consequently, students generally do not meet the responsibilities
expected of them. Based on these findings, it is recommended that educational activities involving
parents be organized to support students in taking on responsibilities appropriate to their
developmental level.

Keywords: Values education, the value of responsibility, family.

Introduction

Responsibility can be described as one of the fundamental values that enables
individuals to fulfill their duties toward themselves and those around them, thereby making it
possible for social life to proceed in an orderly manner. In drawing on Moliére’s words, “We
are responsible not only for what we do but also for what we fail to do,” responsibility means
understanding that we are accountable not only for fulfilling the duties that fall to us but also
for those we fail to fulfill. Any obligations that an individual fails to fulfill may become a burden
on someone else. Therefore, it is important for individuals to grow up with a sense of
responsibility from childhood onward, both for their personal development and their
socialization process.

Responsible individuals must be able to cope with the complexity and uncertainty of
the current situation and make decisions that take into account the biases and limitations
inherent in their own perspective. The virtue of responsibility is based on the fundamental
characteristics of moral conduct, namely the ability to act appropriately in different situations
and to be accountable when one fails to fulfill one’s responsibilities (Williams, 2008).
Individuals who have developed a sense of responsibility act with respect for the rights of
others. At the same time, they are aware of the consequences of their own actions and try to
fulfill their responsibilities to the best of their ability. To ensure that these tasks are carried out
on time, children should be taught a sense of responsibility from an early age. Because
responsibility is more meaningful when it is instilled from a young age and in a way that is
appropriate for the child’s age and abilities (Yal¢in, 2021). Despite the importance of instilling
the value of responsibility, the difference between the current and expected levels of primary
school students regarding this value, and the needs arising from this difference, have not been
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sufficiently clarified. To identify this difference and these needs, it is first necessary to
understand how the value of responsibility is addressed and attempted to be instilled within
the education system.

The education system is not merely a system that focuses on academic knowledge and
aims to instill specific behaviors. The primary objective of the educational process is for
individuals to internalize fundamental values. The education system can put this into practice
through the educational programs it develops. In elementary school, values are not taught as
a separate subject but are integrated throughout the entire curriculum. Although “values
education” was not systematically or formally addressed under a specific heading in curricula
before 2005, values have been included in all curricula developed since the Republican era
(Beldag, 2016).

Life science lessons, which check and supplement the information a child acquires
independently and with the help of others at home, within their family, and in the
environments they visit before coming to school, and provide the child with new and accurate
information (Aytuna, 1949), are among the primary subjects where values education is given,
as they are an educational plan that produces goals appropriate to the duties of responsible
citizens in Turkish democratic society and offers lifelong citizenship skills (Barth and
Demirtas, 1997) as part of the citizenship education program. It is a subject that provides
concrete experiences, lays the groundwork for children to understand themselves and live in
harmony with their surroundings, and aims to equip children with the knowledge, skills,
values, and habits necessary to become good citizens. It is known that values were attempted
to be implemented as part of the hidden curriculum in life science education programs prior
to 2005 (Ministry of National Education [MoNE], 1936; MoNE 1948; MoNE, 1968; MoNE,
1998). In the life science curriculum developed in 2005 and thereafter, however, it is evident
that values and values education are incorporated in a direct and planned manner (MoNE,
2005; MoNE, 2018; MoNE, 2024a).

It is evident that the common text of the programs prepared in 2024 incorporates core
values within the framework of virtue-value-action. Core values refer to value systems that
share common elements with all other values. The values of respect, responsibility, and justice
listed here are core values. Core values are designed to be simple and easy to implement,
ensuring a consistent relationship between the values and their respective domains, as they
encompass the values that are essential to the education and teaching process. This program
identifies values and actions—which are sub-dimensions of virtues—as cross-curricular
components aimed at fostering virtuous individuals. In this context, values are addressed in
an integrated manner, rather than being treated separately from the program’s other
components (MoNE, 2024b). The inclusion of the value of responsibility among core values
also demonstrates the unifying and inclusive power of responsibility.

Within the framework of life science lessons, the acquisition of values in general, and
specifically the value of responsibility, can be described as having the influence of a three-
pronged approach: school, family, and social environment. The harmony between these three
pillars can improve the quality of education. Since a child’s first contacts are their parents, it
can be expected that the value of responsibility is first acquired within the family. It is believed
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that giving a child responsibilities or tasks they can undertake will support them in becoming
a responsible individual and in achieving various gains in social, cognitive, and emotional
aspects (Serinsu & Dogan, 2020). When a child starts school, the school takes center stage in
values education. The two most important roles of the school in values education are to
contribute to the child’s integration of previously learned values with existing values in society,
and to provide opportunities for them to reflect on these values, thus creating a foundation for
them to develop their own values (Halstead & Taylor, 2000). In this context, the value of
responsibility, whose foundations are laid at home, continues to be acquired at school.
Therefore, cooperation between parents and the school can positively influence the process of
acquiring the value of responsibility and other values. Children’s ability to fulfill their
responsibilities, understanding what constitutes age-appropriate responsibilities, parental
involvement, and awareness of children’s thoughts are among the learning outcomes targeted
for acquiring the value of responsibility within the scope of life science lessons. A review of the
literature reveals that certain studies have been conducted on the value of responsibility in life
science lessons. In this context, the importance of examining the relevant events.

The management of these activities is largely seen as either examining the place of
responsibility in the programs (Candan and Ergen, 2014; Erbas & Baskurt, 2021; Esemen,
2020; Glines & Yildirim, 2024; Ucar & Cetinkaya, 2021; Yasaroglu, 2013) or collecting the
collected data (Gozel, 2018; Giindogan, 2020; Ozlesmis, 2019; Yasaroglu & Bicer, 2020).
However, behaviors related to the value of responsibility have not been evaluated from the
perspective of students and parents. Determining the situations of students and parents
regarding the value of responsibility can contribute to organizing activities related to
responsibility knowledge in the depths of life skills and to accessing its use within this scope.
The aim of this training is to evaluate the situations of third-grade primary school students
regarding the value of responsibility according to the opinions of individuals. In line with this
aim, the following questions are sought to be answered:

1. What do parents of third-grade elementary school students think about their children
fulfilling their responsibilities?

1.1. What are the opinions of parents of third-grade elementary school students
regarding their children’s responsibilities at home?

1.2. According to parents of third-grade elementary school students, how is their
children’s ability to take on individual responsibilities?

1.3. According to parents of third-grade elementary school students, what are their
opinions regarding their children’s ability to fulfill age-appropriate responsibilities?

2. What are the opinions of third-grade elementary school students regarding the
responsibilities they undertake?

2.1. What are the opinions of third-grade elementary school students regarding the
responsibilities they undertake at home?

2.1.1. What are the opinions of third-grade elementary school students regarding
making their beds and the reasons for doing so?
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2.1.2. What are the opinions of third-grade elementary school students regarding
preparing their bags and the reasons for doing so?

Method

Research Design

This study was conducted using a qualitative research method and planned using a
holistic single-case design among case study designs. Case studies are research designs that
require making inferences from phenomena that cannot be directly observed. The researcher
makes the inference that a particular event is the result of another situation that occurred
previously; based on data obtained from interviews and documentary evidence, they consider
these as part of the situation. In holistic single-case designs, there is a single unit of analysis
(Yin, 2003). In this study, since the situation regarding students’ sense of responsibility is
considered as a single unit of analysis, a holistic single-case design was preferred; student and
parent opinions were used as data sources to reveal this situation.

Study Group

The study group was selected using the convenience sampling method, a type of
purposeful sampling. Convenience sampling provides speed and practicality to the researcher
in terms of access and application (Patton, 1990). Since the study was conducted as part of a
thesis, the necessary ethics committee approval was obtained during this process; thus,
without the need for permission from any other institution or ethics committee, the study was
planned quickly and practically by conducting interviews with students and parents at the
researcher’s own school. The study group consisted of third-grade students and their parents
at a public school in the Umraniye district of Istanbul during the 2024—2025 academic year.
Taking into account the need to reach data saturation in the content analysis, the research was
conducted with 28 students (18 girls and 10 boys) and 28 parents (mothers).

Data Collection

In this study, the “Parent Interview Form” and the “Student Interview Form,” created
by the researchers, were used as data collection tools. In the question preparation process,
observations from routine interviews (parent meetings, individual interviews, classroom
communication, etc.) conducted by one of the researchers during their teaching career were
utilized. Students’ behaviors regarding the value of responsibility and parents’ expectations of
students were used as references in the question formulation. Simultaneously, the researchers
conducted a literature review, examining data collection tools used in related studies, and
formulated the questions accordingly. During the interviews, students were asked a question,
and various data were obtained regarding making their beds and preparing their bags based
on the answers received. In accordance with the philosophy of qualitative research, sub-
questions were asked regarding these topics, and the two resulting themes were examined in
depth. Parents were also asked three questions to get their opinions. In order to finalize the
draft forms created at the end of this process, they were submitted to the evaluation of five field
experts, including three academics working at Marmara (2) and Kirsehir Ahi Evran (1)
Universities and two field experts who completed their doctoral education from Marmara (2)
University, using the Lawshe technique (Lawshe, 1975) to calculate the content validity index
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[CVI] as “suitable”, “suitable but needs correction” and “should be removed”. In line with the
evaluations of the experts, the CVI value of the “Parent interview form” was calculated as .90
and the CVI value of the “Student interview form” was calculated as .95. The interviews were
conducted in person.

Data Analysis

The data obtained from the parent interview form and the student interview form used
in the study were analyzed through content analysis. Content analysis is a technique based on
a systematic process that proceeds step-by-step, following certain analytical rules within the
communicative context of texts (Mayring, 2000). This technique allows for reliable and
meaningful inferences to be reached by organizing the meanings and concepts in the data
under specific categories (Krippendorff, 2004). Accordingly, the obtained data were
transferred to a computer environment and systematically examined. The analysis of the data
obtained from parent and student interviews consists of three stages (Elo & Kyngis, 2008):

1) Open coding: The data were carefully read in line with the research topic, and
meaningful data units were coded. The resulting codes were organized using the MAXQDA 24
program and recorded for use in subsequent analysis stages.

2) Category creation: The codes obtained as a result of open coding were compared
according to their similar characteristics, and categories were created. These lists are grouped
under higher-level headings, and similar data are combined to form categories.

3) Abstraction: The created categories were reviewed based on their conceptual
similarities, and categories exhibiting similar characteristics were grouped under overarching
categories. In this process, categories were named to best reflect their content and organized
to represent the data at a conceptual level. The created overarching categories were named
themes, and the resulting codes were grouped under a common category, with each category
grouped under a theme, and visualized.

In the coding phase, researchers created codes and categories by examining the same
dataset. Miles and Huberman’s (1994) formula
(reliability=agreement/agreement+disagreement) was used to compare the created codes and
categories, and the reliability of the categories was calculated as .90. This value indicates that
the categories can be used with high reliability.

In this phase, direct quotations were included using codes such as “S1” (student) and
“E1” (parent).

Validity and Reliability of the Study

One of the methods applied to ensure validity in the study is participant validation.
According to Silverman (2018), participant validation involves the researcher sharing the data
collected during the data collection process with the participants and obtaining their approval.
It is believed that this will ensure the researcher’s confidence in the results obtained. The codes
and categories determined in the study were shared with both students and parents to obtain
their approval. Another technique used is the detailed explanation of the data through direct
quotations. By adding direct quotations from semi-structured interviews with students and
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parents (Yildirim and Simsek, 2021), the text offers readers the opportunity to examine the
raw data, draw their own conclusions, and add their own interpretations. To increase the
reliability of the study, external expert review was utilized. To enhance the reliability of the
study, external expert review was utilized. Accordingly, the data collection process, coding, and
findings were reviewed by an expert academic, and the consistency of the data with the
research data was confirmed. Furthermore, the inter-coder agreement rate was calculated
using Miles and Huberman’s (1994) formula [Agreement/(Agreement+Disagreement)x100],
and the agreement rate was determined to be 90%.

Ethical Permits of Research:
In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of

the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Research and Publication
Ethics Committee of the Institute of Educational Sciences, Marmara University

Date of ethical review decision = 20.08.2024
Ethics assessment document issue number = 878841
Findings

In this section, the data obtained from interviews with students and their parents has
been analyzed.

Findings from the Interviews with Parents
The results of the semi-structured interviews reveal parents’ views on the
responsibilities their children assume at home, as presented in Figure 1.

Figure 1.
Parents’ Views on the Responsibilities Their Children Take on at Home

Participation in Family Responsibilities

T,

Personal responsibilities Household responsibilities
Tidying her/his room  Pack your schoolbag Do your homework Helping to set the table
Make your bed
Tidying her/his des
Pick up your toys
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An examination of Figure 1 reveals that the parents’ views regarding the responsibilities
their children undertake in the home environment fall into two categories. The “personal
responsibilities” category includes codes such as; tidying her/his room, pack your schoolbag,
do your homework; the “household responsibilities” category includes the code for helping to
set the table. For the “tidying her/his room” category, the following sub-codes were obtained;
make your bed, tidying her/his desk and pick up your toys. In contrast to these reported
responsibilities, some of the participating parents (P2, P3, P4, P13) stated that their children
did not assume any responsibilities at home and tended to “do nothing.” The parents’ views
regarding their children’s assumption of individual responsibilities, based on the semi-
structured interviews, are presented in Figure 2. Below are examples of some parents’ thoughts
on the responsibilities their children take on at home:

P7: “My son picks up his toys after playing with them in his room. He started picking
them up this year.” (Regarding the code “pick up your toys”)

P4: “He doesn’t do much, sir. He just doesn’t want to. His father supports him in that.
So he doesn’t do anything at all.” (regarding the code state of “do nothing”)

P12: “When it’s time to eat, he sets the plates, glasses, and napkins on the table. He
likes doing kitchen chores, sir.” (regarding the code “helping to set the table”)

The opinions of parents regarding their children’s individual responsibilities, based on
the results of the semi-structured interviews, are presented in Figure 2.

Figure 2.
Parents’ Views on Their Children’s Ability to Take on Individual Responsibilities

Reasons Underlying Parents' Tendency to Assume
Their Children's Responsibilities

R

1 am assuming their responsibilities I assume the responsibilities subject to conditions
1am not assuming their responsibilities

/ L J

Rationale Rationale Rationale

.

Not wanting to fulfill their responsibilities

1 ™~ -~
Doing it very sloly 1' Being able to meet one'sownneeds  When he/she is sick
Not packing his/her schoolbag An increase in self-confidence In cases where it is insufficient
Not falling behind in his/her studies

Being very reluctant
g veny Having a nature that jumps in to help with everything (parent)
Having no one other than their children

It being a task he/she cannot perform himself/herself

An examination of Figure 2 reveals that the reasons underlying parents’ tendencies to
assume their children’s responsibilities fall into three categories. The “I am assuming their
responsibilities” category includes reasons such as not wanting to fulfill their responsibilities,
doing it very slowly, not packing his/her schoolbag, not falling behind in his/her studies, being
very reluctant, having no one other than their children, it being a task he/she cannot perform
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himself/herself, having a nature that jumps in to help with everything (parent); “I am not
assuming their responsibilities” category includes reasons related to being able to meet one’s
own needs and an increase in self-confidence; and the “I assume the responsibilities subject to
conditions” category includes when he/she is sick and in cases where it is insufficient. Below
are examples of statements made by some parents regarding their children’s ability to take on
individual responsibilities:

P13: “Idon’t do it. If they take responsibility and do it themselves, their self-confidence
will grow in the future. Theyll be able to express themselves well. That’s why they should take
responsibility and do it themselves.” (Regarding the code “an increase in self-confidence”)

P9: “Sometimes I do it. There are times when he can’t handle things on his own, so I
step in. There are things he might not know, so I help out.” (Regarding the code “in case where
it is insufficient)

P4: “T’ll do it, because he’s doing it too slowly. I can’t stand it when things are done
slowly.” (Regarding the code “doing it very slowly”)

P2: “T'll do it because I have no one else but them. They’re the most precious thing to
me.” (Regarding the code “having no one other than their children”)

P8: “Yes. I'm doing this so they don't fall behind in their studies.” (Regarding the code
“not falling behind in his/her studies”)

Figure 3 presents the parents’ views regarding their children’s fulfillment of age-
appropriate responsibilities, based on the semi-structured interviews conducted.

Figure 3.
Parents’ Views on Their Children’s Ability to Fulfill Age-Appropriate Responsibilities

Parents' Perception of Children's Age-Appropriate Responsibilities

!

He/She is fulfilling his/her responsibility He/She is not fulfilling his/her responsibility. He/she fulfills his/her responsibility conditionally
Ratmna]e Rationale
He/She was not used to it from chl dhood B 1
eing very lazy He/she can do it if he/she wants to
Being young Palenta.l responsibility Living in a large family
Tablet-TV addiction

Figure 3 shows that the majority of parents stated that their children were not fulfilling
age-appropriate responsibilities, while some (P1, P6, P18) did. The reasons for non-fulfilling
were grouped into two categories. The “He/she is not fulfilling his/her responsibility” category
included factors such as he/she was not used to it from childhood, being young, tablet/TV
addiction, parental responsibility, and being very lazy; the “He/she fulfills his/her
responsibility conditionally” category included factors such as living in a large family and
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he/she can do it if he/she wants to. Below are examples of statements made by parents
regarding their children’s ability to fulfill age-appropriate responsibilities:

P1: “Yes, he’s a child who generally fulfills his responsibilities.” (Regarding to code
“he/she is fulfilling his/her responsibility”)

P23: “He’s not doing it, teacher. As soon as he gets home from school, he sits down
right away—either at the tablet or in front of the TV. He doesn’t want to do anything else.”
(Regarding to code “tablet-tv addiction”)

P3: “No, sir. I don’t know—maybe because he’s the youngest in the family; we’ve
always called him Tittle one’ and never really trained him, so that’s why he doesn’t do it.”
(Regarding to code “being young™)

P9: “He plays really well when he wants to, coach, but he has to want to.” (Regarding
to code “He/she can do it if he/she want to”)

P10: “He doesn’t always bring it. I'd say sometimes. Because we live in a large family.
By the time he gets there, most things have already been done. He doesn’t really get a chance
to.” (Regarding to code “living in a large family”)

Findings from Interviews with Students

The results of the semi-structured interviews regarding students’ views on the
responsibilities they undertake at home are presented in Figure 4.

Figure 4.
Students’ Views on the Responsibilities They Take on at Home

Responsibilities Students Undertake at Home

Y

Personal responsibilities Household responsibilities
Packing her/his school bag Taking care of a sibling\{
Doing her/his homework Help with house cleaning

Tidying her/his room Help with grocery shopping

R

Making her/his bed Picking up her/his toys

Figure 4 shows that students’ opinions regarding the responsibilities they undertake at
home are grouped into two categories. In the “personal responsibilities” category, codes such
as packing her/his school bag, doing her/his homework and tidying her/his room were
obtained; in the “household responsibilities” category, codes such as taking care of a sibling,
help with house cleaning and help with grocery shopping were obtained. For the “tidying
her/his room” category, sub-codes such as making her/his bed and picking up her/his toys
were obtained. However, some students (S2, S4, S13) stated that they did not fulfill any
responsibilities at home. Due to the differing responses regarding making her/his bed and
picking up her/his toys, these two areas of responsibility were examined under separate

192



Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2026, 10(2), 183-213

heading. Below are examples of statements made by students regarding their responsibilities
at home:

S5: “I'm tidying up my room. That’s my job. I used to be pretty bad at it, but now I'm
doing a good job.” (Regarding to code “tidying up her/his room”)
S17: “I do my homework on my own. Our teacher assigns homework every day. I do

it right away when I get home.” (Regarding to code “doing his/her homework”)

S2: “I don’t really do much at home. My mom does most of the work at our house.”
(Regarding the state of “not fulfill any responsibilities”)

The opinions of students regarding who makes their bed, based on the results of the

semi-structured interviews, are presented in Figure 5.

Figure 5.
Students’ Views on the Person Who Makes Their Bed in the Morning

The Reasons and Behavior for Making Your Bed

She/He collects them herself Her/his mother is collecting them Her/his sister is collecting them.
Rationale Rationale Rationale
Knowing that it is her/his own responsibility / Not knowing how to do it
Tiredness
Not knowing how to do it
Trying to get to school

Figure 5 shows that students’ opinions about who makes their bed fall into three
categories. The “she/he collects them herself” category indicates knowing that it is her/his own
responsibility; the “her/his mother is collecting them” category indicates tiredness, not
knowing how to do it and trying to get to school and the “her/his sister is collecting them”
category indicates not knowing how to do it. Below are some examples of students’ opinions
on who makes their beds:

S19: “My mom. Because I have a hard time getting up in the morning. When I can’t
make it on time, my mom cleans up right away. Otherwise I'll be late for school.” (Regarding
to code “trying to get to school”)

S6: “I make my own bed. Since it’s my bed, I have to do it.” (Regarding to code
“knowing that is her/his own responsibility”)

S10: “My older sister. Because I can'’t fold them neatly. They come undone, but my
older sister does it well.” (Regarding to code “not knowing how to do it”)

The results of the semi-structured interviews regarding the students’ thoughts on who
packs their backpacks are presented in Figure 6.
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Figure 6.
Students’ Views on the Question of Who Packs Their Backpack

The Reasons for Packing Your Bag

l

She/he prepares it herself. Her/his mother is preparing it. Sometimes she/he prepares it herself,
sometimes her/his mother does.

l i |

Rationale Rationale Rationale

Knowing her/his responsibility / Being late for school Being tired There is a shortage

of ime
Thinking her/his mother did better

Figure 6 shows that students’ opinions about who prepares their school bags are
grouped into three categories. In the “She/he prepares it herself” category, the codes “knowing
her/his responsibility” were found; in the “Her/his mother is preparing it” category, the codes
“thinking her/his mother did better” and “being late for school” were found; and in the
“sometimes she/he prepares it herself, sometimes her/his mother does” category, the codes
“being tired” and “there is a shortage of time” were found. Below are some examples of
students’ thoughts on who packed their backpack:

S7: “I'm making it myself. I'm older now, so I can make it on my own.” (Regarding to
code “knowing her/his responsibility”)

S9: “Me. I look at my class schedule and plan my day accordingly. At first, my mom
used to do it, but now I do it myself.” (Regarding to code “knowing her/his responsibility”)

S14: “Most of the time, my mom makes it. But sometimes I make it too. Because school
starts really early in the morning. I can't get it ready in time. So my mom makes it right
away.” (Regarding to code “being late for school”)

S12: “My mom packs my backpack. Sometimes I forget something—like my pencil or
eraser—at home. When my mom packs it, everything is there.” (Regarding to code “Thinking
her/his mother did better”)

Discussion and Conclusion

This study examines the situation of third-grade primary school students regarding the
value of responsibility, which is targeted to be instilled within the scope of the life science
lesson, based on the opinions of students and parents. Based on the findings, it is observed that
the responsibilities undertaken by students at home and the views of parents regarding the
responsibilities their children assume in the home environment are grouped into two
categories: “personal responsibilities” and “responsibilities related to the home.” In the study
by Ergiin and Kog¢ (2022), which examined the perceptions of responsibility among students
and parents, it was found that parents considered responsibility as “responsibility towards the
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family,” “responsibility towards society,” “sense of duty,” and “citizenship”; while students

considered it under the headings of “responsibility towards the family,” “responsibility towards
the environment,” “academic responsibility,” and “sense of duty.” Sapsaglam (2017), in his
study examining students’ perceptions of the concept of responsibility based on their drawings,
found that students mostly expressed responsibility in relation to home-related situations. In
the present study, however, it is observed that students use expressions related to personal

responsibilities more frequently.

Regarding personal responsibilities within the family, both parents and children
showed similar findings in their statements (tidying their room, raising them, tidying their
toys, preparing and handing over their school bag); however, the rates for tidying their desks
were only expressed in sections. The fact that desk-tidying performance was only expressed by
parents, despite the consistent rates given, may be due to the performance not being perceived
as a personal responsibility or considered a natural part of the daily routine. However, while
supporting services such as taking on sibling care, helping with housework and grocery
shopping, they did not express a desire to utilize these services. This discrepancy suggests that
users may be hesitant to explicitly express their willingness to fulfill these responsibilities.
However, it is important for them to undertake these responsibilities in order to develop their
sense of responsibility. Bayindir (2021) concluded in his study on the tasks students are
expected to perform at home that children are expected to fulfill responsibilities such as putting
their belongings back where they belong, preparing their own study schedules, aend organizing
their books. It is also noted that having students contribute to household chores provides them
with greater social and psychological support.

Most parents stated that they took on responsibilities related to their children.
Prominent reasons include; not wanting the child to fall behind in school, the child being too
slow at school, excessive parental interference, having no one else around besides the child,
and the child’s lack of motivation. Parents who state that “the child should not fall behind in
school” place more importance on the child’s academic performance but do not see the
development of a sense of responsibility as a primary goal. It is believed that this situation
negatively affects the development of children’s ability to take responsibility. In a study by
Akarcay et al. (2013), when students were asked about their feelings and thoughts regarding
studying, many students answered “responsibility.” To help children of this age develop this
awareness, they should be made to understand that studying is a responsibility, but not their
only responsibility.

Another parent’s reason for taking on the responsibility is that “he works too slowly.”
In this situation, the parent takes on the responsibility that the child should be fulfilling,
thereby preventing the child from developing a sense of responsibility. In this case, it could be
said that the child is not given the space to do so. According to Ozen (2011), personal
responsibility is the desire to set goals in life and take full responsibility for achieving them.
Thus, when an individual fails to achieve their goals, they blame only themselves, not others.
This also helps foster an environment where the child can grow into a responsible individual.
For this reason, students should be given the opportunity to take responsibility for themselves.
When considering another reason, the parent stated that they have a nature that makes them
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rush to handle everything and that, for this reason, they have taken on the responsibility for
their child. According to Bozdemir and Giindiiz (2016), parents with a protective-demanding
attitude take on even those responsibilities that the child could handle on their own. Parents
with this attitude expect their children to be dependent on them. Behaviors that signal a child’s
transition into adulthood are not encouraged. Such behaviors undermine their sense of
responsibility. As a result, the child fails to develop a sense of responsibility. In the study by
Sezer and Coban (2016), which aimed to reveal students’ perceptions of the value of
responsibility in life science lessons, it was stated that trying to instill the value of responsibility
in students only through the curriculum in the school environment is not sufficient. The
importance of students’ active participation in organizing activities with parents and in the
social environment to support the curriculum is emphasized in instilling the value of
responsibility.

Nearly all parents believe that their children are not fulfilling their responsibilities. The
reasons given included the child being too young, the family taking on the responsibility for
the child, the child’s addiction to tablets and TV, and another family member taking on the
responsibility because they live in a large family, among others. According to Zoromski (2017),
when children are taught positive behavior and a sense of responsibility at a young age, these
traits will last a lifetime. Adults help children develop a sense of responsibility by assigning
them household chores and guiding them through interactions with others. In Giidiirii’s (2021)
study, students’ perceptions of responsibility are seen to include concepts such as going to
school, participating in class, fulfilling homework and responsibilities, and behaving
respectfully towards other students. When examined in this context, it was found that there
was no difference in perceptions of responsibility based on socio-demographic variables such
as gender, number of siblings, family structure, age, family’s financial situation, parents’
education level, frequency of TV viewing, and frequency of reading books. However, it was
observed that students in lower grade levels had higher perceptions of responsibility. This can
be attributed to the fact that as students get older, they transition from imitating others to
being able to make their own decisions, and that there was a lack of sufficient role models in
their environment beforehand. Looking at the results regarding students’ TV viewing
frequency, it was seen that students with a high perception of responsibility watched less TV.
In the current study, some parents also stated that students did not want to fulfill their
responsibilities due to tablet-TV addiction.

It is important to remember that every child is capable of taking on age-appropriate
responsibilities. Children’s education is closely linked to parents taking on their own
responsibilities. It is believed that when parents plan their time to engage with their children
and serve as role models, this positively supports the child’s development (Abroto et al. 2022).
It is a fact that a child’s earliest experiences in the preschool years take place within the family
environment, and that, as with many other aspects of life, the foundation for values education
is laid within the family. For this reason, parents should possess sufficient knowledge to serve
as role models for their children regarding values and should support them in this regard (Gegit
& Gencer, 2011). According to Onay (2021), individuals should be prepared for life from their
earliest years so that they are ready to fulfill the responsibilities they will face throughout their
lives toward themselves, their families, their communities, and humanity. Otherwise, it is
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inevitable that individuals will emerge who are unaware of their responsibilities or who, even
if they are aware of them, refuse to fulfill them and who fail to meet the expectations of the
society in which they live. In this context, the life science one of the primary courses that
prepare children for life plays a significant role in instilling a sense of responsibility at an early
age. In Giindiiz’s (2018) study, which evaluated students’ views on how projects carried out in
the life science contribute to a sense of responsibility, it was concluded that the projects
students completed in the life science class positively contributed to their sense of
responsibility and that they felt responsible while carrying out these projects. This study
highlights the importance of addressing the value of responsibility within the life science.
Yasaroglu (2013), in her study examining the learning outcomes in the life science curriculum
from the perspective of values education, concluded that the most frequently addressed value
is the value of responsibility. This indicates that the value of responsibility holds an important
place among the values addressed in the life science curriculum.

Another finding that stands out is screen addiction. Screen addiction is a condition
where a person cannot control the amount of time they spend in front of a screen and becomes
dependent on it. According to parents’ assessments, some students neglect their
responsibilities due to screen addiction. Studies on the relationship between screen addiction
and responsibility (Arslan, 2021; Eskili & iflazoglu-Saban, 2025; Gokee et al., 2021; Sonmezer
& Balcioglu, 2023) support this finding. At the 2018 Digital Gaming Addiction Workshop, the
postponement and neglect of responsibilities was cited as one of the dangers facing children in
relation to gaming addiction. It is well known that any form of addiction sets a negative
example for children (Republic of Tiirkiye Ministry of Health, 2018). According to a study by
Soylu and Celik (2025), as digital game addiction increases, children’s sense of responsibility
decreases; conversely, as digital game addiction decreases, children’s sense of responsibility
increases. It appears that this addiction in children has a negative impact on their sense of
responsibility.

When students’ opinions on who makes their beds were examined, it was observed that
they responded in three different categories: themselves, their mother, and their older sister.
One student stated that their older sister made the beds, justifying it by saying that she couldn’t
make the bed linens neatly. This statement suggests that the student exhibits a perfectionist
attitude towards themselves, which prevents them from fulfilling their responsibilities. Ersoy-
Quadir (2009) states that if a child is allowed to fulfill that responsibility without dampening
their enthusiasm for the task, their self-confidence will increase, and this will benefit the
successes they achieve in future endeavors. It is important to acknowledge the work children
do, even if it is imperfect. A healthy sense of self in children is possible for those who grow up
in a balanced, warm, respectful, trusting family environment where they are given
responsibilities (Dam, 2008). In the study by Ozyiirek et al. (2019), it was found that as
students’ perfectionist self-presentations increased, their problem-solving skills decreased. It
has been observed that a perfectionist mindset can lead students to believe that “if I can’t do
something perfectly, I shouldn’t do it at all.” It is important to address this from an early age.

It appears that the majority of students pack their own backpacks. While students who
pack their own backpacks say they take responsibility for doing so, those who say their mothers
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pack them cited reasons such as not being able to get to school on time, forgetting something
when they pack it themselves, or being tired. In Aktepe’s (2015) study on the development of a
sense of responsibility, it was found that only 9 out of 21 students considered packing their own
backpacks to be their responsibility. When compared to the current study, it was found that a
greater number of students reported packing their own backpacks. Another finding revealed
that students who were given performance tasks related to responsibility showed a positive
effect on their attitudes compared to those who did not receive such tasks. This finding suggests
that the performance task work was effective in helping students develop positive attitudes
towards this value. When examining students’ thoughts on the value of responsibility after
completing their performance tasks, it was observed that they defined responsibility as a task
they had to complete; they categorized it into themes such as responsibilities in the family, at
school, and in society. It was also evident from their statements that they gave examples of the
behaviors of people who possess a sense of responsibility, that they knew what their
responsibilities were, and that they fulfilled most of them. Students felt good when they
fulfilled their responsibilities. It was observed that students were aware that they were happier
in their family, school, and community lives thanks to fulfilling their duties, and that otherwise
they would face negative consequences. This study shows that conducting activities that allow
students to actively participate in learning about the value of responsibility positively
contributes to their adoption of this value. Therefore, providing environments where students
are actively involved through cooperation between school and family is important for the
acquisition of this value.

Considering all the findings of the research, it has been observed that families do not
provide sufficient opportunities for their children to fulfill their mutual responsibilities, and
children often do not take on responsibilities or generally do not fulfill age-appropriate
responsibilities; this indicates a need for improvement in this area. It is known that a sense of
responsibility should be instilled in all individuals from the earliest years of life, and school-
family cooperation is extremely important in instilling this value. Because, looking at the
observations of families regarding their children, it can be said that students need to be
supported in fulfilling their responsibilities. This highlights whether there is a relationship
between the learning outcomes related to the value of responsibility included in the life
sciences curriculum and the current situation. In this context, it can be suggested that planned
training programs for parents be organized to support students in taking on responsibilities
appropriate to their developmental level. In this way, family participation in education can be
increased and organized. Izzo et al. (1999) stated that various options may arise during a child’s
education and can be resolved through inter-school cooperation. This cooperation leads to
improvements in student behavior and an increase in academic achievement. Many
educational institutions implement comprehensive training programs to involve families in
educational information. In this context, in order to support children in taking on
responsibilities commensurate with their growth rates, planned educational programs for
children are organized, and to contribute to the acquisition of general responsibilities and the
realization of this value, the life skills lesson’s teaching responsibilities are enriched with
content and application examples, and values education is made known and incorporated more
through sensory experiences.
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Recommendations

In this study, the views of students and parents regarding the value of responsibility
were gathered. Future research may include studies on other values included in the life science
curriculum. In addition, three open-ended questions were administered to both students and
parents as a data collection tool. These questions can be adapted and refined by researchers,
or different data collection tools can be used. Teachers can help instill this value by conducting
activities focused on responsibility; parents can support this by serving as role models for their
children and sharing responsibilities within the home environment.

199



Elementary school students’ responsibilities: A... Karabulut, B., & Baysal, Z. N.

References

Abroto, A., Nugraheni, A. S., & Awliyah, R. F. (2022). The role of the family in the moral education of
children. Jurnal Basicedu, 6(2), 2717-2723. https://doi.org/10.31004/basicedu.v6i2.2507

Akarcay, G. O., Demirezen, S., & Akhan, N. E. (2013). flkégretim 6grencilerinin ders calisma iizerine
algilar1 [Primary school students’ perceptions of studying]. The Black Sea Journal of Social
Sciences, 5(8), 169-183.

Aktepe, V. (2015). 5.s1i1f 6grencilerinin sorumluluk degerinin gelistirilmesine yonelik bir performans
gorevi uygulamasi [An implementation of a performance task aimed at developing a sense of
responsibility among fifth-grade students]. Kastamonu Education Journal, 23(4), 1507-1530.

Arslan, A. (2021). Ortaokul 6grencilerinde oyun bagimhhgt ile sorumluluk duygusu davranms: ve
sosyal beceriler arasindaki iliskinin incelenmesi [An investigation of the relationship between
video game addiction and responsibility, behavior, and social skills among middle school
students]. (Publication No. 695055) [Master thesis, Istanbul Sabahattin Zaim University].
National Thesis Center.

Aytuna, H. A. (1949). Ozel 6gretim metodu [Special teaching method]. Remzi.

Barth, J. L., & Demirtas, A. (1997). ilkégretim sosyal bilgiler 6gretimi [Social studies teaching in primary
education]. YOK/Diinya Bankas1 Milli EGitimi Gelistirme Projesi, Ojretmen Egitimi Dizisi,
Ankara.

Bayindir, N. (2021). Ilkokul 6grencilerinin ev ici rollerine iliskin beklentiler [Expectations regarding the
domestic roles of elementary school students]. Journal of Open Education Applications and
Research 7(3), 127-140. https://doi.org/10.51948/auad.920952

Beldag, A. (2016). Values education research trends in Turkey: A content analysis. Journal of Education
and Training Studies, 4(5), 101-112.

Bozdemir, F., & Giindiiz, B. (2016). Baglanma stilleri, anne baba tutumlar: ve ¢ocukluk ¢ag1 6rselenme
yasantilarinin duygusal zeka ile iligkileri [The relationship between attachment styles, parental
attitudes, and childhood traumatic experiences and emotional intelligence]. International
Journal of Human Sciences, 13(1), 1797-1814.

Biiyiikoztiirk, S., Kilic-Cakmak, E., Akgiin, 0. E., Karadeniz, S., & Demirel, F. (2010). Bilimsel arastirma
yontemleri [Scientific research methods] (6th. ed.). Pegem.

Candan, D. G., & Ergen, G. (2014). 3. smif hayat bilgisi ders kitaplarinin temel evrensel degerleri
icermesi bakimindan incelenmesi [An examination of third grade social studies textbooks in
terms of their inclusion of fundamental universal values]. Usak University Journal of Social
Sciences, 7(1). https://doi.org/10.12780/UUSBD283

Dam, H. (2008). Ogrencinin okul basarisinda aile faktorii [The role of the family in a student’s academic
success]. Hitit University Journal of the Faculty of Theolog, 7(14), 75-99.

Elo, S., & Kyngis, H. (2008) The qualitative content analysis process. Journal of Advanced Nursing
62(1), 107-115. https://doi.org/10.1111/j.1365-2648.2007.04569.x

Erbas, A. A., & Baskurt, 1. (2021). Hayat bilgisi 6gretim programindaki degerlerin hayat bilgisi ders
kitaplarina yansima durumu [Reflection of values in life science curriculum to life science
textbook]. Erzincan University Faculty of Education Journal, 23(3), 785-813.
https://doi.org/10.17556/erziefd.841337

Ergiin, A., & Kog, S. (2022). Veli ve 6grenci bakis acisiyla sorumluluk degeri [The value of responsibility
from the perspectives of parents and students]. Manas Journal of Social Research, 11(4), 1386-
1400. https://doi.org/10.33206,/mjss.1008985

Ersoy-Quadir, S. (2009). Ailede evle ilgili fiziksel yasam becerilerini ¢ocuklara 6gretmede ebeveyn
rehberligi [Parental guidance in teaching children physical life science related to the home].
Journal of Social Policy Studies, 16(16), 51-61. https://doi.org/10.21560/spcd.68037

Esemen, A. (2020). Hayat bilgisi 6gretim programi kazanimlarimin kok degerler ile iligkisinin
degerlendirilmesi [Evaluation of the relationship between life science curriculum gains and root
values]. = MM-International Journal of Educational Sciences, 4(1), 16-29.
https://doi.org/10.46762/mamulebd.741720

200


https://doi.org/10.31004/basicedu.v6i2.2507
https://doi.org/10.51948/auad.920952
https://doi.org/10.17556/erziefd.841337
https://doi.org/10.33206/mjss.1008985
https://doi.org/10.21560/spcd.68037
https://doi.org/10.46762/mamulebd.741720

Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2026, 10(2), 183-213

Eskili, Y., & Iflazoglu-Saban A. (2025). ilkokul dérdiincii simif 6grencilerinin dijital oyun bagimhihg ile
ogrenme ve calisma sorumlulugu arasindaki iligkinin incelenmesi [An investigation of the
relationship between digital game addiction and learning and study responsibility among
fourth-grade elementary school students]. Journal of Educational Sciences, Faculty of
Education, Marmara University, 61(61), 1-22. https://doi.org/10.15285/maruaebd.1436089

Gegit, Y., & Genger, G. (2011). Hayat bilgisi dersinde kazandirilmasi beklenen degerlere iligkin veli
goriisleri [Parents’ opinions regarding the values expected to be instilled in life science lessons].
Education Sciences,6(1), 78-90.

Gokee, A., Arslan, 1., Ulgen Oz, S., Mete, U., Tascy, D., & Yengil-Taci, D. (2021). Yedi yas alt1 cocuklarda
mobil ekran maruziyeti [Screen time in children under seven]. Ankara Education and Research
Hospital Medical Journal, 54(2), 188-193. https://doi.org/10.20492/aeahtd.543807

Gozel, U. (2018). Hayat bilgisi dersi égretim programimn degerler egitimi acisindan égretmen
goriislerine gore degerlendirilmesi [An evaluation of teacher opinion of values education with
the social science course curriculum]. (Publication No. 517653) [Master thesis, Adnan Menderes
University]. National Thesis Center.

Giidiirdi, F. (2021). Ortaokul 6grencilerinin sorumluluk algilan {izerine bir arastirma. International
Primary Educational Research Journal, 5(3), 243-2509.
https://doi.org/10.38089/iperj.2021.74

Giindogan, A. (2020). Sinif 6gretmeni adaylarinin goriislerine gore deger egitiminin gerekliligi ve hayat
bilgisi dersi baglaminda islevselligi [The necessity of value education according to the opinions
of pre-service primary teachers and functionality of life science course]. Journal of Qualitative
Research in Education, 8(2), 599-628. https://doi.org/10.14689/issn.2148- 624.1.8¢.2s.8m

Giindiiz, M. (2018). Ogrencilerin hayat bilgisi dersinde yaptiklar1 projelerin sorumluluk duygusuna
katkis1 hakkindaki goriislerin degerlendirilmesi [An evaluation of students’ views on how the
projects they complete in life science contribute to their sense of responsibility]. Electronic
Journal of Social Sciences, 17(68), 1374-1385. https://doi.org/10.17755/esosder.341436

Giines, G., & Yildirim, Y. (2024). 2018 ve 2024 hayat bilgisi dersi 6gretim programlarinin degerler
egitimi acisindan incelenmesi [2018 and 2024 life science curriculum examination of programs
in terms of values education]. International Journal of education and Science Research, 1(1),
66-84.

Halstead, J. M., & Taylor, M. J. (2000). Learning and teaching about values: A review of recent research.
Cambridge Journal of Education, 30, 169-202. https://doi.org/10.1080/713657146

Izzo, C. V., Weissberg, R. P., Kasprow, W. J., & Fendrich, M. (1999). A longitudinal assessment of teacher
perceptions of parent involvement in children’s education and school performance. American
Journal of Community Psychology, 27, 817-839. https://doi.org/10.1023/A:1022262625984

Krippendorff, K. (2004). Content analysis: An introduction to its methodology. SAGE.

Lawshe, C. H. (1975). A quantitative approach to content validity. Personnel Psychology, 28(4), 563-
575. https://doi.org/10.1111/j.1744-6570.1975.tb01393.x

Mayring, P. (2000). Qualitative content analysis. Forum Qualitative Sozialforschung/Forum:
Qualitative Social Research, 1(2).

Miles, M, B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook (2nd ed).
SAGE.

Ministry of National Education (MoNE). (1936). ilkokul program [Primary school program]. MEB.
Ministry of National Education (MoNE). (1948). Ilkokul programi [Primary school program]. MEB.

Ministry of National Education (MoNE). (1968). Hayat bilgisi 6gretim program [Life science
curriculum]. MEB.

Ministry of National Education (MoNE). (1998). ITkogretim okulu programi [Primary school programy].
MEB.

Ministry of National Education (MoNE). (2005). Hayat bilgisi dersi 6gretim program ve kilavuzu
(1.2.3. siniflar) [Life science curriculum and guide (Grades 1, 2, and 3)]. MEB.

Ministry of National Education (MoNE). (2018). Hayat bilgisi dersi 6gretim programu (ilkokul 1, 2 ve 3.
siniflar) [Life science course curriculum (Primary school 1st, 2nd and 3rd grades)]. MEB.

201


https://doi.org/10.15285/maruaebd.1436089
https://doi.org/10.20492/aeahtd.543807
https://doi.org/10.17755/esosder.341436
https://doi.org/10.1080/713657146
https://doi.org/10.1023/A:1022262625984
https://doi.org/10.1111/j.1744-6570.1975.tb01393.x

Elementary school students’ responsibilities: A... Karabulut, B., & Baysal, Z. N.

Ministry of National Education (MoNE). (2024a). Hayat bilgisi 6gretim programlari (ilkokul 1. 2. ve 3.
simiflar). [Life science curriculum (Grades 1, 2, and 3]. MEB.

Ministry of National Education (MoNE). (2024b). Tiirkiye yiizyih maarif modeli: Ogretim programlar
ortak metni [Tiirkiye century education model: Curricula common text]. MEB.

Onay, 1. (2021). Sorumluluk degeri etkinliklerinin ilkokul 4. simif 6grencilerinin sorumluluk kazamm
diizeylerine etkisi [The effect of responsibility-building activities on fourth-grade elementary
school students’ levels of responsibility] (Publication No. 662441) [Doctoral dissertation,
Ondokuz Mayis University]. National Thesis Center.

Ozen, Y. (2011). Ogrenmede kisisel sorumlulugu artirmaya yonelik bir 6grenme ve degerlendirme
yaklagimi: Portfolyo degerlendirme [A learning and assessment approach aimed at increasing
personal responsibility in learning: Portfolio assessment]. Journal of Education and
Humanities, 2(4), 109-132.

Ozlesmis, N. (2019). Ilkokul hayat bilgisi dersi kapsamindaki degerler egitimi uygulamalarina iliskin
ogretmen goriislerinin incelenmesi [Research of teachers’ views on value education
implementations in the scope of primary school social studies]. (Publication No. 573647)
[Master thesis, Marmara University]. National Thesis Center.

Ozyiirek, A., Ozkan, 1., Belge Z., & Yavuz, N. F. (2019). Ilkokul &grencilerinde miikemmelliyetci 6z-
sunum ve problem ¢6zme becerileri [Perfectionist self-presentation and problem-solving skills
among elementary school students]. Journal of Child and Develeopment, 2(4), 1-11.

Patton, M. Q. (1990). Qualitative evaluation and research methods (2nd ed.). SAGE.

Republic of Tiirkiye Ministry of Health (2018). Dijital oyun bagimhilg: ¢alistayr sonug¢ raporu [Final
report of the digital gaming addiction workshop] Republic of Tiirkiye Ministry of Health.

Sapsaglam, O. (2017). Okul 6ncesi dénem cocuklarinin deger algilarinin cizdikleri resimler ve sozlii
anlatimlarina gore incelenmesi: Sorumluluk degeri [An examination of preschool children’s
perceptions of values based on their drawings and verbal descriptions: The case of the value
of responsibility]. Education and Science, 42(189), 287-303.

Serinsu, M. E., & Dogan, R. (2020). Sosyal 6grenme kurami cercevesinde 2-6 yas donemi ¢ocuklar i¢in
ailede deger egitimi ilkeleri [Principles of values education in the family for children aged 2—6
within the framework of social learning theory]. The Journal of Religious Studies, 23(58), 151-
170.

Sezer, A., & Coban, O. (2016). Ortaokul 6grencilerinin sorumluluk degeri algilar1 [Responsibilty value
perception of secondary school students]. Usak University Journal of Educational Research,
2(1), 22-39. https://doi.org/10.29065/usakead.232420

Silverman, D. (2018). Nitel verileri yorumlama [Interpreting qualitative data] (E. Ding, Trans.). Pegem.

Sonmezer, Z., & Balcioglu, B. A. (2023). Dijital medya ve ekrana emanet edilen cocuklar [Digital media
and children entrusted to screens]. Socrates Journal of Interdisciplinary Social Studies, (33),
54-70. https://doi.org/10.5281/zenodo.8339914

Soylu, Z. S., & Celik, Y. (2025). Ebeveynlerin bakis acisiyla ilkokul 3. ve 4. simif 6grencilerinin dijital
oyun bagimliliginin sorumluluk bilincine yansimalarinin incelenmesi [An examination of how
digital game addiction among third- and fourth-grade elementary school students reflects on
their sense of responsibility from the parents’ perspective]. Sinop University Journal of Social
Sciences, 9(1), 775-813. https://doi.org/10.30561/sinopusd.1626615

Ucar, F. H., & Cetinkaya, S. (2021). ilkokul hayat bilgisi ders kitaplarinda degerler egitimi [Value
education in primary school life science textbooks]. Journal of Oltu Faculty of Humanities and
Social Sciences, 2(2), 275-291.

Williams, G. (2008). Responsibility as a virtue. Ethical theory and moral practice. 11(4), 455-470.

Yalcin, A. (2021). 5. stmif sosyal bilgiler dersinde uygulanan sorumluluk temelli etkinliklerin
ogrencilere sorumluluk degerini kazandirmadaki etkisi [The effect of responsibility-based
activities implemented in 5th grade social studies classes on instilling a sense of responsibility
in students] (Publication No. 699666) [Doctoral dissertation, Bursa Uludag University].
National Thesis Center.

202


https://doi.org/10.29065/usakead.232420
https://doi.org/10.5281/zenodo.8339914
https://doi.org/10.30561/sinopusd.1626615

Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2026, 10(2), 183-213

Yasaroglu, C. (2013). Hayat bilgisi dersi kazanimlarinin degerler egitimi agisindan incelenmesi
[Investigation of life science objectives in terms of values education]. Turkish Studies, 8(7), 849-
858. http://dx.doi.org/10.7827/TurkishStudies.4838

Yasaroglu, C., & Bicer, R. (2020). Ilkokul &grencilerinin kok degerlere iliskin metaforik algilarmimn
incelenmesi [Investigation of primary school students’ metaphoric perceptions about key
values]. Journal of Social and Humanities Sciences Research, 7(52), 996-1005.
https://doi.org/10.26450/jshsr.1850

Yildirim, A., & Simsek, H. (2021). Nitel arastirma yontemleri [Qualitative research methods] (12th ed.).
Seckin.

Yin, (2013). Case study research: Design and methods. (3rd ed.). SAGE.

Zoromski, K. (2017). Be their best: Encourage responsibility in young children, Michigan State
University extension. Retrieved October 10, 2025, from
https://www.canr.msu.edu/news/encourage_responsibility_in_young_children

203


http://dx.doi.org/10.7827/TurkishStudies.4838
https://doi.org/10.26450/jshsr.1850
https://www.canr.msu.edu/news/encourage_responsibility_in_young_children

Elementary school students’ responsibilities: A... Karabulut, B., & Baysal, Z. N.

BIOGRAPHICAL NOTES

Contribution Rate of Researchers
Author 1: 50%
Author 2: 50%

Conceptualization: BK, ZNB; Methodology: BK, ZNB; Validation: BK, ZNB; Data
Collection: BK, ZNB; Data Analysis: BK, ZNB; Investigation: BK, ZNB; Resources: BK, ZNB;
Data Curation: BK, ZNB; Writing-Original Draft Preparation: BK, ZNB; Writing-Review &
Editing: BK, ZNB; Supervision: ZNB. The authors reviewed the results and approved the final
version of the article.

Conflict Statement

The authors declare that they have no financial or personal conflicts of interest related
to this study.

Notice of Use of Artificial Intelligence

The authors did not use any artificial intelligence tools in the research, authorship, or
publication of this article.

204



Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2026, 10(2), 183-213

Ilkokul Ogrencilerinin Sorumluluklar::
Bir Durum Calismasi

Ozet

Bu arastirmanin amaci, ilkokul iigiincii simif 6grencilerinin sorumluluk degeriyle ilgili durumlarim
kendilerinin ve ebeveynlerinin goriislerine gore incelemektir. Arastirma, nitel aragtirma yontemiyle
gerceklestirilmis olup durum caligmas: desenleri arasindan biitiinciil tek durum deseni kullanilarak
planlanmigtir. Caligma grubu, amagh 6érnekleme yontemlerinden kolay ulagilabilir durum 6rneklemesi
olarak belirlenmistir. Veriler, 2024-2025 egitim-6gretim yilinda Istanbul Umraniye’deki bir devlet
ilkokulunun ii¢iincii sinifinda 6grenim goren 28 6grenci (18 kiz ve 10 erkek) ve ebeveynleri (21 anne ve
7 baba) ile yar1 yapilandirilmig goriismeler yoluyla toplanmis, icerik analiziyle analiz edilmistir.
Ebeveynler ve ¢ocuklar; okul ¢antasini hazirlama, odasim (yatagi, oyuncagi) toplama, 6dev yapma
sorumluluklarinin yerine getirildigini belirtmislerdir. Ebeveynlere gore bazi ¢ocuklarin herhangi bir
sorumluluk iistlenmedikleri, cogunlukla ¢ocuklarinin sorumluluklarini kendilerinin iistlendikleri, baz
¢ocuklarin yaslarina uygun sorumluluklar1 yerine getirmedikleri ifade edilmistir. Okul c¢antasini
hazirlama ve yatagim toplama sorumlulugunun bazi Ogrenciler tarafindan yerine getirildigi, baz
ogrencilerin duruma baglh olarak yerine getirdigi ve bazi 6grencilerin de bu sorumlulugu annelerine
biraktig: tespit edilmistir. Bu baglamda; ebeveynlerin ¢ocuklarinin sorumluluklarim yerine getirmeleri
konusunda ¢ok firsat vermemekle birlikte c¢ocuklarmin da sorumluluklarini {istlenmedigini
diistindiikleri, 6grencilerin ise kendilerinden beklenilen sorumluluklar: genel olarak karsilamadiklar:
sonucuna ulagilmigtir. Arastirma sonugclarindan hareketle; 6grencilerin gelisim diizeylerine uygun
sorumluluklar almalarini desteklemek amaciyla ebeveynlerin dahil olacagi egitim etkinliklerinin
diizenlenmesi 6nerilmektedir.

Anahtar Kelimeler: Deger egitimi, sorumluluk degeri, aile.

Giris

Bireylerin kendilerine ve cevrelerindeki kisilere karsi gorevlerini yerine getirmelerini
saglayan ve boylece toplumsal yasamin diizenli bir sekilde ilerlemesini miimkiin kilan temel
degerlerden birinin sorumluluk oldugu soylenebilir. Moliere’in; “Yalnizca yaptiklarimizdan
degil yapmadiklarimizdan da sorumluyuz.” soziinden hareketle sorumluluk, iizerimize diisen
gorevleri yerine getirmek oldugu kadar getirmediklerimizden de sorumlu oldugumuzu
bilmektir. Bu sebeple bireyin cocukluktan itibaren sorumluluklarinin bilincinde olarak
yetismesi bireyin kisisel gelisimi ve toplumsallagma siireci acisindan 6nemlidir.

Sorumluluk erdemi, ahlaki davranisin temel 6zelliklerine, yani farkli durumlarda
uygun sekilde hareket etme ve sorumluluklarini yerine getiremediginde hesap verebilir olma
yetenegine dayanmaktadir (Williams, 2008). Sorumluluk kavrami, kiiciik yaslardan itibaren
cocugun yasina ve yeteneklerine uygun bir sekilde cocugun hayatinda oldugunda daha
anlamhdir (Yalcin, 2021). Okula gelmeden 6nce ¢cocugun evinde ailesi icinde ve gezip dolastig
cevrelerde kendi kendine ve bagkalar1 yardimiyla edindigi bilgileri kontrol eden, tamamlayan,
cocuga yeni ve gercek bilgiler kazandiran (Aytuna, 1949) hayat bilgisi dersi vatandaghk egitim
programinin bir parcas1 olarak Tiirk demokratik toplumundaki sorumluluk sahibi
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vatandaglarin gorevlerine uygun amaclar lireten ve yasam boyu siirecek vatandaslik becerileri
sunan bir egitim plam (Barth & Demirtas, 1997) olmasi nedeniyle sorumluluk degerinin de
egitiminin verildigi derslerden biridir.

Hayat bilgisi dersi cercevesinde kazandirilmasi ongoriilen ve istenen, genel baglamda
degerler ozel olarak sorumluluk degerinin ediniminde {iclii sac ayag1 diye betimlenebilecek
okul, aile ve sosyal cevrenin etkisi oldugu soylenebilir. Bu sac ayaklarinin birbiriyle uyumu
egitimin niteligini artirabilir. Sorumluluk degerinin ilk olarak ailede kazanilmasi beklenebilir.
Cocugun iistlenebilecegi sorumluluklar ya da gorevler verilmesinin onun hem sorumluluk
sahibi bir birey olmasini1 hem de sosyal, bilissel ve duygusal yonlerden cesitli kazanimlar elde
etmesini destekleyecegi diisiiniilmektedir (Serinsu & Dogan, 2020). Cocugun okula basladig:
siirecte ise degerler egitiminde okul on plandadir. Okulun deger egitimindeki en 6nemli iki
rolii; cocugun onceki 6grendikleriyle toplumda var olan degerleri birlestirmelerine katki
saglamak ve bu degerler {izerinde diisiinmelerine firsat vererek kendi degerlerini
gelistirmelerine zemin hazirlamaktir (Halstead & Taylor, 2000). Bu baglamda, temelleri evde
atilan sorumluluk degeri, okulda da kazanilmaya devam eder. Bu nedenle, ebeveynler ve okul
arasindaki is birligi, sorumluluk degerinin ve diger degerlerin kazanilmasi siirecini olumlu
yonde etkileyebilir. Cocuklarin sorumluluklarin1 yerine getirme becerisi, yasa uygun
sorumluluklarin ne oldugunu anlama, ebeveyn katilimi ve ¢ocuklarin diisiincelerinin farkinda
olma, hayat bilgisi dersi kapsaminda sorumluluk degerinin kazanilmasi i¢in hedeflenen
ogrenme ciktilar arasindadir. Bu baglamda, konuya iligkin yapilan caligmalarin incelenmesi
onem tasimaktadir.

S6z konusu caligmalar incelendiginde, biiyiik ¢ogunlugun sorumluluk degerinin
ogretim programlarindaki yerinin incelenmesi (Candan & Ergen, 2014; Erbas & Bagkurt, 2021;
Esemen, 2020; Giines & Yildirim, 2024; Ucar & Cetinkaya, 2021; Yasaroglu, 2013) ya da
ogretmen goriislerinin alinmasi (Gozel, 2018; Giindogan, 2020; Ozlesmis, 2019; Yasaroglu &
Bicer, 2020) seklinde oldugu goriilmektedir. Fakat sorumluluk degeriyle ilgili durumlar
ogrenci ve ebeveyn bakis acisindan degerlendirilmemistir. Ogrenci ve ebeveynlerin sorumluluk
degeriyle ilgili durumlarinin belirlenmesinin hayat bilgisi dersinde sorumluluk degerine
yonelik etkinliklerin diizenlenmesine ve bu baglamdaki amaclara ulasilabilmesine katki
saglayacag1 diistiniilmektedir. Bu cercevede arastirmanin amaci, ilkokul {iglinci smf
ogrencilerinin sorumluluk degeriyle ilgili durumlarim1 kendilerinin ve ebeveynlerinin
goriislerine gore incelemektir. Bu amacg dogrultusunda su sorulara cevap aranmaktadir:

1. Ilkokul {iciincii simf 6grencilerinin ebeveynleri, cocuklarimin sorumluluklarin yerine
getirmesiyle ilgili ne diistinmektedir?

1.1. TIlkokul iiciincii smif 6grencilerinin ebeveynlerinin, cocuklarinin evdeki
sorumluluklarina iligkin goriisleri nelerdir?

1.2. Ilkokul {iciincii smif 6grencilerinin ebeveynlerine gore cocuklarmin bireysel
sorumluluklarim iistlenme durumu nasildir?

1.3. Ilkokul iiciincii sinif 6grencilerinin ebeveynlerine gore cocuklarinin yaslarina
uygun sorumluluklar yerine getirme durumlarina yonelik goriisleri nelerdir?
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2. Tlkokul iiciincii sinif 6grencilerinin iistlendikleri sorumluluklara yonelik goriisleri
nelerdir?

2.1. Ilkokul iiciincii smif &grencilerinin evde iistlendigi sorumluluklara yonelik
goriigleri nelerdir?

2.1.1. Ilkokul iiciincii sinif 6grencilerinin yatagini toplama durumu ve gerekcelerine
yonelik goriisleri nelerdir?

2.1.2. Tlkokul iiciincii sinif 6grencilerinin cantasini hazirlama durumu ve gerekcelerine
yonelik goriisleri nelerdir?

Yontem

Arastirmanin Modeli

Bu ¢alisma, nitel aragstirma yontemi kullanilarak gerceklestirilmis ve durum calismasi
tasarimlar1 arasindan biitiinciil tek durum deseni kullanilarak planlanmigtir. Durum
calismalar1 dogrudan gozlemlenemeyen olgularda ¢ikarim yapmay gerektiren bir arastirma
desenidir. Arastirmaci belirli bir olayin daha once gerceklesmis baska bir durumun sonucu
oldugu ¢ikarimini; goriismelerden ve belgesel kanitlardan elde edilen veriler dogrultusunda,
durumun bir pargasi olarak degerlendirerek yapar. Biitiinciil tek durum tasarimlarinda tek bir
analiz birimi bulunur (Yin, 2003). Bu ¢alismada da 6grencilerin sorumluluk degerine iligkin
durumu tek bir analiz birimi olarak ele alindig i¢in biitiinciil tek durum deseni tercih edilmis;
bu durumu ortaya koymak amaciyla 6grenci ve ebeveyn goriisleri, veri kaynagi olarak
kullamilmigtir.

Calisma Grubu

Calisma grubu, amach 6rnekleme yontemlerinden kolay ulasilabilir durum 6rnekleme
yontemi olarak belirlenmistir. Kolay ulasilabilir durum orneklemesi ulagilma ve uygulama
konusunda arastirmaciya hiz ve pratiklik kazandirir (Patton, 1990). Calisma tez kapsaminda
yiritildigi icin gerekli etik kurul izni bu siirecte alinmis, arastirmacinin gorev yaptig
okuldaki 6grenci ve ebeveynlerle goriisiilerek siire¢ hizhi ve pratik sekilde planlanmistir.
Calisma grubunu 2024-2025 egitim-6gretim yihnda Istanbul'un Umraniye ilcesinde bulunan
bir devlet okulundaki iiciincii stmf 6grencileri ve onlarin ebeveynleri olusturmaktadir. Icerik
analizine tabi tutulan verilerin doygunluga ulasma durumu gozetilerek 28 6grenci (18 kiz ve 10
erkek) ve 28 ebeveyn (21 anne ve 7 baba) ile arastirma gerceklestirilmistir.

Verilerin Toplanmasi

Bu caligmada, verilerin toplanmasinda arastirmacilar tarafindan olusturulan “Ebeveyn
goriisme formu” ve “Ogrenci goriisme formu” kullamlmistir. Sorularin hazirlanmas: siirecinde,
aragtirmacilardan birinin 6gretmenlik kariyeri boyunca 6grenci ve velilerle gerceklestirdigi
rutin goriismelerdeki gozlemlerinden ve arastirmacilar tarafindan literatiir taramasi yapilarak
konuyla ilgili incelenen calismalardan yararlanilmistir. Veri toplama siirecinde 6grencilere bir
soru yoOneltilmis ve cevaplar dogrultusunda, yatagini toplama ve cantasim1 hazirlama
konularinda cesitli verilere ulasilmigtir. Nitel arastirmanin felsefesine uygun olarak bu
konulara yonelik alt sorular sorulmus ve toplamda ii¢ soru sorularak elde edilen temalar
derinlemesine incelenmistir. Ebeveynlere de ii¢ soru yoneltilerek goriisleri alinmistir. Siireg
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sonunda olusturulan taslak formlarin son haline getirilmesi amaciyla Lawshe teknigi (Lawshe,
1975) kullanilarak icerik gecerlik indeksi [CVI] hesaplanmak iizere bes alan uzmaninin
degerlendirmesine sunulmustur. Degerlendirmeler dogrultusunda “Ebeveyn goriisme
formu”na ait CVI degeri .90, “Ogrenci goriisme formu”na ait CVI degeri .95 olarak
hesaplanmistir. Gorilismeler yiiz yiize gerceklestirilmistir.

Verilerin Analizi

Calismada elde edilen veriler icerik analizi yoluyla analiz edilmistir. icerik analizi;
metinlerin kendi iletisimsel baglami icerisinde belli bagh analiz kurallarimi izleyerek adim adim
ilerleyen sistematik bir siire¢ dogrultusunda ele alinmasina dayanan bir tekniktir (Mayring,
2000). Bu teknik, verilerdeki anlam ve kavramlarin belirli kategoriler altinda diizenlenmesi
yoluyla giivenilir ve anlamli ¢ikarimlara ulasilmasini saglamaktadir (Krippendorff, 2004). Bu
dogrultuda elde edilen veriler bilgisayar ortamina aktarilmis ve MAXQDA 24 programi
kullanmilarak diizenlenmistir. Goriismelerden elde edilen verilerin analizi; acik kodlama,
kategori olusturma ve soyutlama (Elo & Kyngas, 2008) olmak iizere ii¢ asama esas alinarak
olusturulmustur.

Arastirmanin Gecgerlik ve Giivenirligi

Calismada gecerliligi saglamak icin uygulanan yontemlerden biri katihmer teyididir.
Silverman’a (2018) gore katihmci teyidi, aragtirmacinin veri toplama siirecinde toplanan
verileri katihmcilarla paylasmasimi ve onaylarimi almasim igerir. Kullanilan diger teknik,
verilerin dogrudan alintilar yoluyla aciklanmasidir. Yapilan yar1 yapilandirilmis
goriismelerden alintilar eklenerek okuyuculara ham verileri inceleme, kendi sonuglarini
cikarma, kendi yorumlarmmi ekleme firsati sunulmaktadir (Yildirm & Simsek, 2021).
Calismanin giivenilirligini artirmak i¢in dig uzman incelemesi kullanilmigtir. Buna gore veri
toplama siireci, kodlama ve bulgular uzman bir akademisyen tarafindan incelenmis ve verilerin
arastirma verileriyle tutarliligi dogrulanmistir. Ayrica, kodlayicilar arasi uyum orani Miles ve
Huberman’in (1994) formiilii [Uyum / (Uyum + Uyumsuzluk) x 100] kullanilarak hesaplanmig
ve uyum oraninin %90 oldugu belirlenmistir.

Arastirmanin Etik izinleri:

Bu calismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baghg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun adi = Marmara Universitesi Egitim Bilimler
Enstitiisii Aragtirma ve Yayin Etik Kurulu

Etik Kurul Etik inceleme karar tarihi = 20.08.2024

Etik degerlendirme belgesi konu numarasi = 878841
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Bulgular

Bu boliimde, 6grenci ebeveynleriyle yapilan goriismeler sonucunda ulasilan veriler
analiz edilmistir.

Ebeveynlerle Yapilan Goriisme Sonucunda Ulasilan Bulgular

Yapilan yar1 yapilandirilmis goriisme sonucunda ebeveynlerin, cocuklarinin ev
ortaminda iistlendikleri sorumluluklara yonelik goriisleri Sekil 1’de sunulmustur.

Sekil 1.
Ebeveynlerin Cocuklarimin Ev Ortaminda Aldiklar Sorumluluklara Yonelik Goriislert

Aile ici Sorumluluklara Katilim

T~

Kigisel sorumluluklar Ev ile ilgili sorumluluklar
Odasim toplama  Okul cantasim hazirlama  Odevini yapma Sofra kurmaya yardim etme

£\

Masasm%

Yatagini toplama
Ovuncaklarimi toplama

Sekil 1 incelendiginde, ebeveynlerin c¢ocuklarinin ev ortaminda aldiklan
sorumluluklara yonelik goriislerinin 2 kategori altinda toplandigi goriilmektedir. “Kisisel
sorumluluklar” kategorisinde; odasini toplama, okul ¢antasini hazirlama, 6devini yapma; “ev
ile ilgili sorumluluklar” kategorisinde; sofra kurmaya yardim etme kodlarina ulasildig
goriilmektedir. Odasini toplama kategorisine yonelik; yatagini1 toplama, masasini toplama ve
oyuncaklarim toplama alt kodlarmin elde edildigi goriilmektedir Belirtilen sorumluluk
davraniglarinin aksine arastirmaya katilan ebeveynlerden bazilar1 (E2, E3, E4, E13)
cocuklarinin ev ortaminda herhangi bir sorumluluk iistlenmedigini ve “hicbir sey yapmama”
egiliminde oldugunu dile getirmistir. Yapilan yar1 yapilandirilmis goriisme sonucunda
ebeveynlerin, ¢ocuklariin bireysel sorumluluklarimi {istlenme durumuna yonelik goriisleri
Sekil 2’ de sunulmustur.

Sekil 2. )
Ebeveynlerin Cocuklarimin Sorumluluklarim Ustlenme Egilimlerine Yonelik Gerekgeleri

Ebeveynlerin Cocuklarmin Sorumluluklarim Ustlenme
Egilimlerine Yonelik Gerekeeleri

l

Sorumluluklarin iistleniyorum Sorumluluklarm fistlenmiyorum ~ Sorumluluklarim kogula bagh olarak iistleniyorum
Gerekgesi Gerekgesi Gerekgesi
Sorumluluklarm yerine getirmek istememesi N
Cok yavas yapmast Ozgiiveninin aﬂmasl\A Hasta oldugunda
Okul cantasim hazrlamamas) Thtiyaglarim kendisinin karsilayabilmesi Yetersiz kaldizs durumlacda

Derslerinden geri kalmamast

Cokistelsiz olmast Her geye kosan bir yapisinmn olmasi (velinin)
Kendisinin yapamayacag) bir i olmast
Cocuklarmdan bagka kimsesinin olmamas
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Sekil 2 incelendiginde, ebeveynlerin cocuklarimin sorumluluklarini iistlenme
egilimlerine yonelik gerekcelerinin 3 kategoride toplandig1 goriilmektedir. “Sorumluluklarim
tistleniyorum” kategorisinde; sorumluluklarini yerine getirmek istememesi, ¢ok yavas
yapmasl, okul ¢antasimi hazirlamamasi, derslerinden geri kalmamasi, cok isteksiz olmasi,
cocuklarindan bagka kimsesinin olmamasi, kendisinin yapamayacag bir is olmasi, her seye
kosan bir yapisinin olmasi; “sorumluluklarim iistlenmiyorum” kategorisinde; 6zgiiveninin
artmasi, ihtiyaclarimi kendisinin karsilayabilmesi, “sorumluluklarini kosula bagh olarak
istleniyorum” kategorisinde ise hasta oldugunda, yetersiz kaldig1 durumlarda kodlarinin yer
aldig1 goriilmektedir. Yapilan yar1 yapilandirilmis goriisme sonucunda ebeveynlerin,
cocuklarinin yaslarina uygun sorumluluklar yerine getirme durumuna yonelik goriisleri Sekil
3’te sunulmustur.

Sekil 3.

Ebeveynlerine Gore Cocuklarimin Yaslarina Uygun Sorumluluklar: Yerine Getirme Durumu ve
Gerekgeleri

Ebeveynlerine Gore Cocuklarimin Yaslarina Uygun Sorumluluklarm
Yerine Getirme Durumu

l

Sorumlulugunu yerine getiriyor Sorumluluzunu verine getirmiyor Kosula bagh olarak sorumlulugunu yerine getiriyor
Gerekeesi Gerekeesi
Kiigiikliikten alismamig Olma/ \ & s Cam isterse yapmasi
Yasmin kiiciik olmast Ebeveynin istlenmesi Kalabalik bir ailede yasamas1

Tablet-TV bagimlihg

Sekil 3 incelendiginde; ebeveynlerin ¢ogunlugunun cocuklarinin yaslarma uygun
sorumluluklar1 yerine getirmedigini, bazilarinin (E1, E6, E18) ise yerine getirdigini ifade ettigi
goriilmektedir. Yerine getirmeme gerekgeleri 2 kategori altinda toplanmistir. Sorumlulugunu
yerine getirmiyor kategorisinde; kii¢iikliikten alismamis olmasi, yasinin kii¢iik olmasi, tablet-
TV bagimliligi, ebeveynin iistlenmesi, ¢cok tisengec olmasi; “kosula bagh olarak sorumlulugunu
yerine getiriyor” kategorisinde kalabalik bir ailede yasamasi, cani isterse yapmasi kodlarinin
yer aldig1 goriilmektedir.

Ogrencilerle Yapilan Goriisme Sonucunda Ulasilan Bulgular

Yapilan yar1 yapilandirilmis goriisme sonucunda, 6grencilerin evde {istlendigi
sorumluluklara yonelik goriisleri Sekil 4’te sunulmustur.
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Sekil 4. )
Ogrencilerin Evde Ustlendikleri Sorumluluklara Yonelik Goriigleri

Ogrencilerin Evde Ustlendigi Sorumluluklar

< O\

Kigisel sorumluluklar Evle ilgili sorumluluklar

Cantasim hazirlama Kardes bakimim ﬁstleA

(Odevlerini yapma Ev temizligine yardim etme
Odasim toplama Market aligverisine yardim etme

o

Yatagim toplama  Oyuncaklarim toplama

Sekil 4 incelendiginde, oOgrencilerin evde iistlendikleri sorumluluklara yonelik
goriiglerinin 2 kategoride toplandig1 goriilmektedir. “Kisisel sorumluluklar” kategorisinde;
cantasim hazirlama, oOdevlerini yapma, odasimi toplama; “evle ilgili sorumluluklar”
kategorisinde; kardesinin bakimini iistlenme, ev temizligine yardim etme, market aligverisine
yardim etme kodlarina ulagilmistir. Odasini toplama kategorisine yonelik, yatagini toplama ve
oyuncaklarim toplama alt kodlarinin elde edildigi goriilmektedir. Bununla birlikte baz
ogrenciler (02, O4, 013) evde hicbir sorumlulugu yerine getirmedigini ifade etmistir.
Ogrencilerin evde iistlendikleri sorumluluklara yonelik bulgularda, yatagimi toplama ve
cantasin hazirlama ifadelerine iligkin farkl cevaplarin gelmesi nedeniyle bu iki sorumluluk
alan1 ayr1 basghklar altinda incelenmistir. Yapilan yar1 yapilandirilmig goriisme sonucunda,
ogrencilerin yatagimi kimin topladigina yonelik goriisleri Sekil 5’te sunulmustur.

§eki1 5.
Ogrencilerin Yatagim Toplayan Kisiye Yonelik Goriislert

Yatagim Toplama Durumu ve Gerekeeleri

Ablasi topluyor

Kendi topluyor Annesi topluyor
Gerekgesi Gerekeesi Gerelgesi
Kendi sorumlulugu oldugunu bilmesi / \ Nasil yapilacagim bilmemesi
Yorulmasi

Sabah okula yetismeye cahsmasi
Nasil yapilacagini bilmemesi

Sekil 5 incelendiginde, 6grencilerin yatagimi toplayan kisiye yonelik goriislerinin 3
kategoride toplandig1 goriilmektedir. “Kendi topluyor” kategorisinde; kendi sorumlulugu
oldugunu bilmesi, “annesi topluyor” kategorisinde yorulmasi, nasil yapilacagini bilmemesi,
sabah okula yetismeye calismasi; “ablasi topluyor” kategorisinde; nasil yapilacagini bilmemesi

kodlarina ulasilmistir. Yapilan yar1 yapilandirilmis goriisme sonucunda, 6grencilerin cantasini
kimin hazirladigina yonelik goriisleri Sekil 6’da sunulmustur.
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Sekil 6.
Ogrencilerin Cantasun Hazirlama Durumu ve Gerekceleri

Cantasim1 Hazairlama Durumu ve Gerekeeleri

T~

Kendi hazirhyor Annesi hazirhyor Bazen kendi bazen annesi hazirliyor
Gerekcesi Gerekgesi Gerekeesi

Sorumlulugunu bilmesi / Okula gec kalmasi Yorgun olmas: Zaman sikintis: olmasi

Annesinin daha iyi yaptigim diigiinmesi

Sekil 6 incelendiginde, 6grencilerin ¢antasini hazirlayan kisiye yonelik goriislerinin 3
kategoride toplandiglr goriilmektedir. “Kendi hazirliyor” kategorisinde; “sorumlulugunu
bilmesi”, “Annesi hazirliyor” kategorisinde; annesinin daha iyi yaptigimi diisiinmesi, okula gec
kalmasi; “bazen kendi bazen annesi hazirliyor” kategorisinde; yorgun olmasi, zaman sikintisi
olmasi kodlarina ulagilmistir.

Tartisma ve Sonuc¢

Bu calismada hayat bilgisi dersi kapsaminda kazandirilmasi hedeflenen sorumluluk
degerine iligkin ilkokul iiglincii simif 6grencilerinin durumlari 6grenci ve ebeveyn goriislerine
gore ele alinmistir. Elde edilen bulgulara gore; ogrencilerin aile icinde aldig1 kisisel
sorumluluklara yonelik ebeveynler ve ogrencilerle ilgili aym1 bulgulara ulasildigi; masasini
toplama ifadesini ise sadece ebeveynlerin ifade ettigi goriilmektedir. Ebeveynler ve
ogrencilerin birbiriyle ortiisen cevaplar vermesiyle birlikte masa toplama davranisinin sadece
ebeveynler tarafindan ifade edilmesinin, bu davranisin 6grenciler tarafindan kisisel
sorumluluk olarak algilanmamasindan ya da gilinliik rutinin dogal bir parcas1 olarak
degerlendirmesinden kaynaklandig1 soylenebilir. Bununla birlikte kardes bakimini {istlenme,
ev temizligine ve market aligverisine yardim etme ifadelerini 6grencilerin sOylerken
ebeveynlerin dile getirmedigi goriilmektedir. Bu durumun, ebeveynlerin ¢ocuklarinin bu
sorumluluklari yerine getirdiklerini toplumsal kaygilar ve sosyal onay kaygisi nedeniyle acik¢a
ifade etmekten cekinebildiklerini diistindiirmektedir. Fakat 6grencilerin sorumluluklarini
gelistirebilmek icin bu sorumluluklar: da iistlenmeleri 6nemlidir.

Ebeveynlerin ¢ogunlugu, cocuklariyla ilgili sorumluluklar: iistlendiklerini belirtmistir.
Cocugun derslerinden geri kalmasin istememek, cocugun ¢ok yavas yapiyor olmasi vb. ifadeler
baslica nedenler arasindadir. Cocugunun derslerinden geri kalmasini istemedigini belirten
ebeveynler, cocugun akademik performansina daha fazla 6nem vermekte ancak sorumluluk
duygusunun gelisimini birincil hedef olarak gormemektedirler. Bu durumun, cocuklarin
sorumluluk alma becerisinin gelisimini olumsuz etkiledigi diistiniilmektedir. Akarcay vd.,
(2013) tarafindan yapilan calismada, Ogrencilere ders calismaya iliskin diisiinceleri
soruldugunda, bir¢ok 6grenci “sorumluluk” cevabimi vermistir. Bu yastaki ¢ocuklarin bu
farkindalig gelistirmelerine yardimei olmak icin ders ¢alismanin sorumluluklarindan yalnizca
biri oldugu fakat tek sorumluluklarinin olmadig anlamalar1 saglanmahdar.
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Ogrencilerin yataklarim kimin topladigina yonelik goriisleri  incelendiginde;
kendisinin, annesinin ve ablasinin topladig1 seklinde ii¢ farkli kategoride cevap verdikleri
goriilmektedir. Bir 6grencinin ablasinin topladigini; gerekge olarak da nevresimi giizel bir
sekilde yapamadiginmi ifade etmesi, kendisiyle ilgili miikemmeliyet¢i bir tutum sergiledigini
gostermektedir denilebilir. Bu durum, o6grencinin sorumlulugunu yerine getirmesini
engelleyebilmektedir. Ersoy-Quadir (2009), cocugun is yapma hevesi kirilmadan
sorumlulugunu yerine getirmesi saglanirsa, 6zgiiveninin artacagini, ileriki yaslarinda atilacag:
islerde kazanacagl basarilara yarar saglayacagimi ifade etmektedir. Cocuklarin yaptiklari
islerin, eksik de olsa takdir edilmesi onemlidir (Dam, 2008). Ozyiirek vd.nin (2019)
calismasinda, oOgrencilerin miikemmeliyetci 6z sunumlar1 yiikseldik¢e problem ¢ozme
becerilerinin azaldig1 goriilmiistiir. Miikemmeliyet¢i yapinin 6grencileri, “bir seyi miikemmel
yapamiyorsam hi¢ yapmamaliyim” diislincesine yoneltebildigi goriilmektedir. Bunun kiiciik
yaslardan itibaren oniine gecilebilmesi onemlidir. Giindiiz (2018), hayat bilgisi dersinde
yiiriitiilen projelerin 6grencilerin sorumluluk duygusuna katkisina iliskin 6grenci goriislerini
aldig1 calismasinda, bu projelerin 6grencilerde sorumluluk duygusunu olumlu yonde etkiledigi
ve projelerin yiiriitiiliirken 6grencilerin kendilerini sorumlu hissettikleri sonucuna ulasmistir.
Ogrencilerin sorumluluklar1 yerine getirme konusunda aktif olmalarim onlarin sorumluluk
duygusunu gelistirmesine katk: sagladig: goriilmektedir.

Aragtirmada ulasilan tiim bulgular goz oOniinde bulunduruldugunda; ailelerin
cocuklarinin sorumluluklarin1 yerine getirmesi konusunda onlara ¢ok firsat vermedigi,
bununla birlikte cocuklarin da sorumluluklarini iistlenmede cok istekli olmadig1 ve yaslarina
uygun sorumluluklar: genel olarak yerine getirmedigi, bu konuda gelisime ihtiya¢ duyduklar
goriilmektedir. Sorumluluk degerinin tiim bireyler tarafindan yasamin ilk y1illarindan itibaren
kazandirilmasi gerektigi, bu degerin kazandirilmasinda oncelikle okul ve ailenin is birliginin
son derece onemli oldugu bilinmektedir. Ciinkii ailelerin 6grencilerle ilgili gozlemlerine
bakildiginda 6grencilerin sorumluluklarini yerine getirme konusunda desteklenmesi gerektigi
soylenebilir. Bu baglamda 6grencilerin gelisim diizeylerine uygun sorumluluklar almalarin
desteklemek amaciyla ebeveynlere yonelik planli egitim programlarimin diizenlenmesi,
ogrencilerin sorumluluk degerine yonelik farkindalik kazanmasi1 ve bu degeri hayata
gecirebilmesine katki saglamak amaciyla, hayat bilgisi dersi 6gretim programinda sorumluluk
degerine yonelik 6grenme ciktilar, icerik ve uygulama orneklerinin zenginlestirilmesi, deger
egitiminin bilissel, duyussal ve davranmigsal boyutlarim1 kapsayan etkinliklerin daha fazla yer
almasi onerilmektedir.

Oneriler

Bu aragtirmada sorumluluk degerine yonelik 6grenci ve ebeveynlerinin goriisleri
alimmistir. Yapilacak aragtirmalarda hayat bilgisi 6gretim programindaki 6grenme ciktilari ele
aliabilir. Ayrica veri toplama araci olarak 6grenci ve ebeveynler icin tiger acik uclu soru
uygulanmistir. Bu sorular arastirmacilar tarafindan diizenlenerek gelistirilebilir, farkli veri
toplama aragclari kullanilabilir.
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